
i 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dedication 

 

 

To: 

My mother, father, sisters and brothers 



ii 

 

 

Acknowledgements 

 

Definitely, no work of value could be accomplished without the help of 

Allah; hence countless thanks are to Allah, the Almighty Creator.  

I would like to thank Sudan University of Science & Technology for giving 

me the opportunity to pursue my postgraduate study. Special thanks go to Dr. 

Abdalla Yassin, my supervisor for his guidance and advice. 

Also, I am especially grateful to my colleagues at the Future University who 

have supported me in every possible way throughout the preparation of this thesis, 

particularly: Prof. Ali Abulgasim, and  Abdelmalik Abdelsalam. 

My appreciation is to the teachers and students at Secondary School in 

Khartoum State where the study was carried out.  

Finally, my acknowledgement and gratitude are to all those who helped me in 

this study in one way or another. 

 

 

 



iii 

 

TABLE OF CONTENTS 

 

 page 

Dedication i 

Acknowledgements   ii 

Table of Contents 

Abstract in English 

iii 

vi 

Abstract in Arabic vii 

Abbreviations  viii 

  

CHPTER ONE: Introduction 1 

1.1 Context of the study 1 

1.2 Statement of the Problem 4 

1.3 The study questions 5 

1.4 The study Hypotheses 6 

1.5 Objectives of the study 6 

1.6 Significance of the Study 6 

1.7 Limits of the Study 7 

1.8 Methodology of the Study 7 

1.9 Summary of the chapter 7 

CHAPTERTWO: Literature Review:                                            

    

    Part one: Theoretical framework 

8 

        

   8   

2.1 The Monolingual Approach of teaching English 8 

2.2 The Bilingual Approach of teaching English 10 

2-3 L1 Applications in teaching language sub-skills and 

activities 

   14 

2-4 L1 Use and Krashen Theories  16 

2-5 The Pedagogical Implications of L1 Use in the L2 

Classroom 

 18 



iv 

 

2-6 Reading comprehension   23 

2-6-1 The Nature of Reading 

2.6.2 Reading Comprehension 

2.6.3 Text –Based Theories 

2.6.4  Reader-Based Theories  

2.6.5  Theories Based on Metacognition 

2.6.6  Reading Comprehension in a Foreign Language 

2.6.7  Major factors affecting reading comprehension 

2.6 .8 Applied studies of cross-cultural reading performance 

Part two: Review of previous studies 
 

    24            

    25 

    25  

    25 

    26 

    27 

    28 

    32 

    33 

2-7 Summary of the Chapter    39 

CHAPTER THREE: Methodology of the Study   41 

3-1 The Study Methodology   41 

3-2 Study Population and Sample    41 

3-2-1 Questionnaire Sample   42 

3-3 Research Instruments  

3-3-1 Research Experiment 

 44 

   44 

3-3-2 Teachers' Questionnaire  45 

3-3-3 Pupils' Questionnaire  46 

3-3-4 Classroom Observation  46 

3-3-5 Validity and Reliability of the Test 47 

3-3-6 Validity of the Questionnaire  48 

3-3-7  Reliability of the Questionnaire  

3-4 Procedures 

48 

  49 

3-5 Pilot Study 49 

3-6 Summary of the Chapter 49 

CHAPTER FOUR: Data Analysis, Results and Discussion  

      4-1 Analysis of the Experiment 

51 

  51 

4-2 Analysis of Teachers' Questionnaire 53 

4-3 Analysis of Pupils' Questionnaire 69 



v 

 

4-4 Analysis  of Classroom Observations  81 

4-5 Summary of the Chapter 83 

CHAPTER  FIVE: Summary, Conclusions and 

Recommendations  

85 

5-1 Summary and Conclusions 85 

5-2 Recommendations 89 

5-3 Suggestion for Further Studies 89 

REFERENCES 90 

APPENDICES 

       Appendix (1): Pupils’ Tests 

100 

 100 

       Appendix (2): Teachers' Questionnaire 104 

Appendix (3): Pupils' Questionnaire 107 

Appendix(4):Checklist of Classroom Observations 109 

 



vi 

 

Abstract 

 

This study aims at investigating the use of Arabic language in English reading 

comprehension. It explores possible reasons for the use of L1 while learning FL. It 

also surveys teachers’ and students’ views on the use of L1 in the classroom. To 

achieve the set objectives, the study employed the experimental research method 

where the researcher used Arabic in the experimental group to help explaining 

things when they were not clear; to quickly clarify new vocabulary or phrases, 

while Arabic was not used at all in the control group. Furthermore, questionnaires, 

and class observations were used to address the research questions and 

objectives.60 pupils from AlShaheed Mahieldien Secondary School participated in 

the study experiment, 100 teachers and 250 pupils completed questionnaires, and 7 

EFL classes were observed by the researcher. The study found out that the use of 

Arabic language facilitated EFL reading comprehension. It is also found that 

teachers use Arabic language for other purposes though their uses of Arabic within 

English classes ranged from “rarely” to “always” in the questionnaire. Moreover, 

both teachers and pupils demonstrated positive attitude towards the use of L1 within 

English classes. Finally, based on the findings, the study recommends a limited use 

of L1 in: explaining vocabularies, grammar, and concepts when necessary.   
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Abstract 

(Arabic Version) 

 مستخلص الدراسة

رهذف هزٓ اىذساعخ إىى ثحش اعزخذاً اىيغخ اىعشثٍخّ فً رذسٌظ الاعزٍعبة اىقشائً فى اىيغخ الإّجيٍضٌخ ورقصً 

الاعجبة اىزى قذ رؤدي لاعزخذاٍهب اصْبء رعيٌ اىيغخ الاجْجٍخ، شَيذ اىذساعخ اٌضبً آساء اىزلاٍٍز والأعبرزح حىه 

اعزخذٍذ اىذساعخ اىجحش اىزجشٌجً : ىزحقٍق اهذاف اىذساعخ. اعزخذاً اىيغخ الاوىى داخو فصو اىيغخ الاّجيٍضٌخ

حٍش قبً اىجبحش ثبعزخذاً اىيغخ اىعشثٍخّ فً اىَجَىعخ اىزجشٌجٍخّ ورىل ىششح ثعض اىَفشداد أو اىجَو 

عْذاىحبجخ إىى رىل وىٌ رغزخذً اىيغخ اىعشثٍخّ فً اىَجَىعخ اىضبثطخ، اضف اىى رىل رٌ اعزخذاً صلاس أدواد 

 ريٍَزاً ٍِ ٍذسعخ اىشهٍذ 60شبسك . اىَلاحظخ اىصفٍخ اعزجبّخ ىنو ٍِ الاعبرزح واىزلاٍٍز، صائذاً : ىجَع اىجٍبّبد

 فضلاً ، ريٍَزاً الاجبثخ عِ اعئيخ الاعزجبّخ250 أعزبراً و 100ٍحً اىذٌِ اىضبّىٌخ فً رجشثخ اىذساعخ، امَو  

ُّ اىطيجخ اىزٌِ رٌ رذسٌغهٌ   ثبعزخذاً اىيغخ . حصص ىيغخ الاّجيٍضٌخ  7عيً ٍلاحظخ  رىصيذ اىذساعخ إىى أ

اىيغخ الإّجيٍضٌخ قذ رفىّقىا فً اىزحصٍو عيً ّظشائهٌ اىزٌِ رٌ رذسٌغهٌ ثىاعطخ اىيغخ الإّجيٍضٌخ  ٍع اىعشثٍخّ

سغٌ اُ ٍذي  وقذ أشبسد ّزبئج اىذساعخ  اُ الاعبرزح ٌغزخذٍىُ اىيغخ اىعشثٍخ فً فصو اىيغخ الاّجيٍضٌخ. فقط

وعلاوح عيى رىل، اظهش مو . حغت الاعزجبّخ"دائَبً  "اىى" ّبدساً  "اعزخذاٍهٌ ىيغخ اىعشثٍخ ٌزشاوح رقشٌجبً ٍِ

اخٍشاً . ٍِ الاعبرزح واىزلاٍٍز ارجبهبد اٌجبثٍخ ّحى اعزخذاً اىيغخ اىعشثٍخّ ضَِ دسوط اىيغخ الاّجيٍضٌخ

 اىَفشداد و اىقىاعذ اىيغىٌخ  :ششح واعزْبداً عيى هزٓ اىْزبئج، رىصً اىذساعخ ثبعزخذاً ٍحذود ىيغخ الاوىً فً

                                                                                                                                                      . اىضشوسح او اىَفبهٌٍ اىغبٍضخ ارا اقزضذ 
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