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Abstract

The main objective of this study was to investigated the effects of
socio-economic factors on primaryschool boys dropout . . Dar Alslam
East locality.Which was located in west Omdurman..lts composed of ten
block in each block there were two primary schools one for boys and one
for girls .

A multi-stage proportional random sampling methomd was used to
select apurposive sample from three categories of population .The frst
categories included the droppers (103)& the second category included the
droppers' heads households (103). The third category composed 0f100
teachers. Afull-coverage survey was applied for this categoryfrom ten
governmental basic schools. (Table3-1)

. The primary data for this study was collected throughdirect
individual interviews by the reacher to fill three specific questionnaires
designed by the researcher. Address to the threes groups.The secondary
data was collected from relevant references ,previous studies and reports
as well as close participant observation .

The conceptual model employed in the study includes adependent
variable are boys drop out from school, & six independent variables:
economic causes social causes, educational services, health status,
personal causes& family relations.

Diffrent statistical procedures were used to analysis data in this study
using the statistical package for social scieence,, spss,to analysis the

collected data . .



From the finding It can be concluded,that :-
Dropping percentage 36% in year (2014 )-was in7-8class27%
-The most cause of the dropping was the absents one of the parent 66%
reported by the dropper.
-Aloso most of the cause reportsd by the teachers 88%was the high
school fees.
Chi-squar test reveal that there was significal partial negative relationship
and socia —economic
-There was positive relationship between dropout and education services
—school environment .

Finally, propose several recomodation focus on:-
-Improve teachers’ remuneration.
-Establish the income generating activities centers for the household to
increase their income.
-Promote community involvement and participation in school activities --
Reducing school fees and support student withteaching materials and
textbooks.

- Enforce the laws to stop childlabour.
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Chapter One

Introduction

This study was aimed to investigate thesocio economic that causeboys
drop out from primary schools. Itswell knownsocio —economic mainly
considered as causes; an effective and affect is related to poverty.
Sometimes poverty is symphonized by injustice; hunger illiteracy;
diseases; drug abuse and over crowdedness for too many of the world's
peoplen,urgently; call for both emergency responses and long-term
development planning for education. Poverty has various effects on many
development sectors, especially child development, it is well known that
sustainable development is development that meets the needs of the
present without compromising the ability of future generations to meet
their own needs. This phenomenon of children dropping out of basic
education produced a number of problems that come to the surface of
society. Notably the begging, homelessness, child labor.

This study will be carried in Dar Alslam locality is located in west
Omdurman. It is inhabited by many tribes and ethnic groups.Its composed
of ten blockineach block there are two thousands families and two
primary schools one for boys and other for girls . . Dar Salaam region
cauterized by vast numbers of child labor particularly in schooling time
this can be attributed to thelow economic status of their families and
their inability to meet the basic costs of food and housing without
contribution of their children through work. Moreover, most of the family
have low income, so the livelihoods became very difficult for many
families in Dar Alslam, which affected their children and enforced them
to stop their school. On the other handDarAlslam area is one of the areas
of displaced people who migrated from many parts of the

countrybecauseof. Desertification, famine, conflicts and the desire to
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find employment and improve living conditions, and these factors led to
migration.

Therefore, displaced children face many challenges in meeting their basic
needs. Although one of the important rights for children according to the
convention on the rights of the child signed by Sudan is basic education,
'but children must struggle to obtain it (UN OCHA Sudan, 2008).

. However, the role of improved schooling, a central part of most
development strategies, has become an important prerequisite. It is well
known access to primary education is the one of MDGs
(MillenniumDevelopment Goals 2000). Sudan which is one of the 189
members gathered in MGOs summit declared boys and girls’ primary
education iscompulsory but for the last ten years ago it was observed that
keeping the pupils in the school is a big problem specially among poor

community because of many socio-economic mentioned above.

1.2 Research Problem:

School is the focal point of education process, because the role of the
school is not merely to get children into school but to ensure their
continued stay in school to completion —this perspective suggests the
need for schoolshould provide an environment conducive to ensure
learners do not dropout.

Policy in Sudan stated that primary education should be compulsory and
free but some boys leave their schools and do not complete their
schooling. Therefor this study is trying to examine the socio —econmicon
primary school boy's drop- out.

According to UNESCO Institute for Statistic2011 (UIS) classification in
Sudan, primary school-aged children are from 6-11years old compared to
those under the national education system who are from 6-13years old.
According to Middle East and North Africa region (MENA)2011

2



estimated, Sudan has both the largest number and the highest rate of out-
of-school children in the MENA region. Almost a third of children— more
than 3 million in all — are not receiving basic education. Fortunately, the
2001 Education Act for the planning and organization of general
education has stipulated the right to education for all children of eligible

school age without discrimination (rural —urban —boys andgirls).

1.3 Objectives of the study:
1.3.1 General Objective:

The main objective of the study is to investigate the effect of the
socio- economic onprimary school boy’s drop out. Thus, the study
intended to achieve the following objectives.

1.3.2 Specific objectives are to:
e Analysis the socio —economic status of the family in Dar Alslam
North Locality.

e Measure socio-economic causes of the family.

e Detect the business and activities carried out by boys after leaving

school.

e disclosure the role of the children in the decision to leave school.

e To shed light on the phenomenon of dropping out in Dar Alsalam

unit.

1.4 Research hypotheses:
1-There are statistically significant differences between causes of boys
drop-out due to demographic variables; age and type of work.
2-There is statistically significant relationship between boys drop-out
& each of the following variables; economic causes, social causes,

educational services, health status personal causes and family relations



3-There is statistically significant relationship between the household
head member & each of the following variables; economic causes,
social causes, educational services, health status, personal causes and
family relations.

4-There is statistically significant differences between the household
head answers according to demographic variables; gender, age & type
of work.

5-There is no statistically significant relationship between students’

drop-out from school and their teachers.

1.5 Research model:

The following model based upon the variables of the study & the
relations between them constructed for achieving the objectives of this
study.



Figure 1.1: The research model.

Dependent variable:

-School boys drop-out

A\

Age
Education

Type of work



1.6 Importance of the study:

In the last decade Sudan had education revaluation such as (primary
education, secondary and university ...etc.) through establishing a lot of
the educational institution, education free of charge, curriculums
modification etc., the phenomena of school dropout for displaced children
Is increasing. Therefore, this study will try to highlight the issues related
to the phenomena, and to seek the reasons behind the school dropout and

the socio-economic factors.

1.7 Definitions of the study:

Drop out: this term will be used synonymously with the following
terms namely, early school withdrawal, premature school leaving or
enrolment loss. (Thirari, 2012). For the purpose of the study will be
taken to mean leaving governmental boys schools in the area in any
years after having enrolled at any grade at the beginning of that year

Dropout rate: this refers to percentage of the boys who withdraw
from school prematurely within a given grade (class) year or period. In
this study will refer to the percentage of pupils leaving school before
completing school. (Thirari, 2012)

School environment: for the purpose of this study refer to boys —
teachers’ interaction —boys’ participation in non-class activities -
teachers qualification which stimulate boys to learn while encouraging
them to remain in and work hard to excel. (Mutuku, 2007)

Socio-economic factors: in this study, the researcher refer to status of
families in which children belong —and can be determined by the parents'
type of work and the level income.

Internal Displaced Persons (IDPs): are people who have been forced
to flee their homes and communities as a result of — or to avoid the

consequences of — armed conflicts, situations of general violence or
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breaches of human rights and natural disasters, and who have not crossed
an internationally recognized national border. (Norwegian Refugee
Council, 2008) For the purpose of the study means the displaced people

Who lived Dar Alslam town

1.8 Organization of the study:

Chapter one: Introducation rsearch,problems, objectives, , hypotheses,
research model, important of the research, definition of the study..
Chapter Two: Literature Review

Education definition, primary education, the concept of internal
displaced children (IDPs), Right of child education, convention on the
rights of children education, Sudan& child education, school drop-out &
poverty, child labor. General profile of Sudan, Education policy, structure
of general education, technical education.

Chapter Three:

Methodology. Study area. Sample seletion method —population of the

study —data collection methods-data collection sources research limitation

Chapter Four: Results and discussion .

Chapter Five: Summary of results conclusions & recommendations.



Chapter Two
Literature
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Chapter Two

Literature Review

This chapter will discuss concepts, definitions and previous studies
related to the present study. It includes two sections. Section one; about
the concepts and definition, Section two; about national and international

previous studies

Section one:

2.1 Concepts and definitions:

2.1.2 Dropout:

.Chugh (2004) states that dropouts from school are defined as young
children, who enroll in the school and for some reasons other than death
leave school before completing the grade without transferring to another
school.

A person who has abandoned a course of study or who has rejected
conventional society to pursue an alternative lifestyle. (oxford
dictionaries)

2.1.3 Child labour:

Child labor refers to the employment of children in any work that
deprives children of their childhood, interferes with their ability to attend
regular school, and that is mentally, physically, socially or morally
dangerous and harmful. (ILO, 2012)

2.1.4 Education Definition:

Education is the process of facilitating learning, or the acquisition of
knowledge, skills, values, beliefs, and habits. Educational methods
include storytelling, discussion, teaching, training, and directed research.
(Dewey, 1944)



2.1.5 Primary education:

Primary education and elementary education is typically the first stage
of formal education, coming after preschool and before secondary
education (The first two grades of primary school, Grades 1 and 2, are
also part of early childhood education). Primary education usually takes
place in aprimary school or elementary school. In some countries,
primary education is followed by middle school, an educational
stage which exists in some countries, and takes place between primary
school and high school college. (Powell, 2018)

2.1.6 The concept of IDP children:

Research shows that leaving school early is the outcome of a long
process of disengagement from the schools’ dropout is preceded by
indicators of withdrawal (e.g., poor attendance) or unsuccessful school
experiences (e.g., academic or behavioral difficulties) that often begin in
elementary school. Overt indicators of disengagement are generally
accompanied by keeling of alienation, poor sense of belonging, and a
general. dislike of school (Kavetuna, 2008/2009).

More than 40% of all primary school-aged children not enrolled in
school live in conflict-affected nations, exposing them to a range of
threats including rape and sexual violence, as well as other human rights
abuses. (Robinson 20il) in Sudan, the survey from IOM 2006 (a sample
survey carried out among 6,480 households that can be assumed to be
representative)' showed that approx. 13% - of the internally displaced&
persons in Khartoum i.e. Alfatah relocation site, came from Darfur. Sixty-
six per cent of 826 households from the three Darfur region living in
Khartoum, and they had been- internally displaced average of 18 to-21
years (I0OM 2006).

The type of problems facing the displaced community in Sudan,

especially the urban displaced in and around Khartoum, fall into three
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broad categories. The first are daily problems concerning education,
health, utilities and public Services, and transportation and
communication® Second, are problems concerning demolitions, forced
evictions or relocations, and third, are problems that form the root cause
of displacement in the first instance (Doebbler, 1999)

2.1.7 Concept of Conflict:

Conflict is a struggle, between individual or groups, over values or
claims to status, power and scarce resources, in which the aims of the
conflicting parties are to assert their values or claims over others
"Conflict is classified into violent and non-violent ones .Conflict usually
seems to have only negative dimension, but it is recognized that conflict
may also have has positive dimensions and is an essential part of the
process of social changing (Emily and Thomas, 2007).on the other hand
Theory has been used to explain diverse human behavior, such as
educational practices that either sustain or challenge the status quo,
cultural customs regarding the elderly, and criminal behavior. Also
conflict theories are perspectives in sociology that emphasize the social,
political, or material inequality of a social group, that critique the broad
social-political system, or that otherwise detract from structural
functionalism and ideological conservatives such as in Darfur. (Emily and
Thomas, 2007).

2.2 Education in Emergencies:

In the closing years of the twentieth century, children and adolescents
in many countries have been displaced from their homes, or their national
education systems have collapsed. Yet it is these children who have even
greater need of education than others. Education has the potential to
restore a sense of normalcy to their lives, and to help build a stable future

for them as individuals.
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In Sudan, war has occurred almost constantly since independence: in
1956 causing numerous waves of displacement. The country hosts the
largest IDP population in the world: nearly 5. million people are
internally displacing due to various conflicts throughout the country- in
Darfur, Southern Sudan, the Three Areas (a. collective term for- Abyei,
Blue Nile State, and Southern Kordofan) and eastern Sudan. (UN OCHA
Sudan, 2008).

It has been argued by (Elizabeth and Rebecca, 2010) that the
education in displacement camps can be categorized as:

e Problem that relate to schools themselves, such as  poor
construction, equipment, lack teaching facilities and illustration
materials, congestion and crowding, lack/shortage of school
textbooks, and lack of recreational and cultural activities, which is
partially attributed to lack of trained teachers who supervise and
lead such activities.

e Problems related to the teachers, which include lack of qualified
trained staff weak salaries that force teacher to engage in extra- |
curricular activities’ as an additional source of income and large
numbers o f students, which frustrates teachers, and the fact that
many teachers come from outside the camp which implies high
cost of transportation.

e Despite all these problems, school fees are very high, because each
student has to pay enrolment fees identified and determined by the
Ministry of Education in addition, to monthly fees. The local
authorities and school management also impose additional fees.
Other types of fees include the cost of exercise books, school
uniforms, etc. Construction of new classes and maintenance of
existing ones are also the responsibility of students’ parents. The

high rate of school dropout as indicated by Agency for Cooperation
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in Research aDevelopment (ACORD) (2005) is generally attributed
to the inability of families to pay school fees and provide then-
children with school uniforms.

e Problems related to curriculum (Elizabeth and Rebecca, 2010)

2.3 Rights of child Education:
2.3.1 The right of access to education:

The right of every child to be respected for her/ his inherent dignity
and to have her /his universal human rights respected within the
education system. To achieve this goal, education must ' be provided in a
way that is consistent with, human rights, including equal respect for
every child, opportunities for meaningful participation, freedom from all
forms of violence, and respect for language, culture and religion
(UNICEF/ EFA 2007)

2.3.2 The right to quality education:

The right of every child to education based on equality of opportunity
and without discrimination on any grounds. To achieve this goal,
education must be available for, accessible to and inclusive of all children
(UNICEF ibidp.4).

2.3.3 Convention on the rights of children education: The Convention
on the Rights of the Child entered into force on 2 September 1990 and
was the first legally binding international instrument to incorporate the
full range of human rights—civil, cultural, economic, political and social
rights. The four core principles of the Convention are: non-
discrimination; devotion to the best interests of the child; the right to life,
survival and development; and respect for the views of the child

2.3.4 Sudan and child education right: The Federal Ministry of General
Education is responsible for managing curricula and maintaining

statistical records about the children's educational habits. Presently,
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approximately nine million children are enrolled in primary education
schools in Sudan. Unfortunately, although these numbers seem
Impressive, as many as fifty percent do not attend classes due to various
constraints. One of those differences from other countries where children
must legally attend classes is the fact that historically girls are not
permitted by their families to go to school. While this is changing in some
areas, the numbers are still considerably high for girls that do not

participate in classes (University of West Kordofan, 2009).

2.40rganizational structure of the education system in Sudan:

In their previous report to Geneva Conference in 2001, The Federal
Ministry of Education mentioned that the present educational ladder was
introduced in 1992 as part of a comprehensive reform for general
education. The philosophy behind this 11 years of schooling in three
stages of general education, preschool of two years duration, eight-year
basic school and a three-year secondary stage, was to increase the
productive age of the learner and to avoid unnecessary loading and
cramming of the curriculum according to them. The loss of one year was
compensated for by increasing the working days from 180 to 210
throughout the school ladder from preschool to secondary (Ministry of
Education Sudan, 2004).

Primary education consists of eight years, followed by three years of
secondary education. The former educational ladder 6 + 3 + 3 was
changed (Out-of-school children in Sudan)

According to UNESCO Institute for Statistic2011 (UIS) classification
in Sudan, primary school-aged children are from 6-11years old compared
to those under the national education system who are from 6-13years old.
According to Middle East and North Africaregion (MENA)2011

estimated, Sudan has both the largest number and the highest rate of out-
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of-school children in the MENA region. Almost a third of children— more
than 3 million in all — are not receiving basic education. This report had
drawn attention to the various data sources calculating different out-of-
school children figures. It is apparent that the administrative and survey
data on out-of-school children differ in terms of definitions and methods
of measurement. It is hoped that this report will stimulate productive
dialogue to improve the quality of national and international education
measures. In addition to those who never attended schools, there are
many children who do not stay to complete their primary education
certificate. Gender inequalities persist, particularly in rural areas and
among nomadic communities. A poor rural girl’s chance of accessing
quality education is 25 per cent lower than that of a well-off urban boy.
The 2001 Education Act for the planning and organization of general
education has stipulated the right to education for all children of eligible
school age without discrimination. Within the policy framework, the
MOoE seeks to reform the education system to:( Sudan Household Health
Survey, 2010)

1. close the gender gap and regional imbalances;

2. expand opportunities for compulsory universal basic education,

including access to pre-school education;
3. improve quality and education relevance through an improved
national curriculum;
4. improve efficiency of the education system education; and

5. adopt the principle of participation in the financing of education.

2.5 Factors Influencing Drop Out and Retention in IDPs Camps:
According to anecdotal evidence from United Nation High
Commissioners for Refugees (UNHCR), a number of children were

Suffering from psychological' problems linked ’Conflict and being
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displaced and-were being excluded from social activities, including
school. Education forALL (EFA Report 2011: p37) While girls tended to
outnumber boys in the early grades, they were less, likely to reach' the
end of primary school, with girls’ enrollment as few as percent in grades
6 through 8 in some Darforian. Irregular attendance increased with each
subsequent grand: over 80%of girls in the last two years of primary did
not regularly attending school. Citing a heavy load of domestic chore
early marriages, and, pregnancies reasons that affected attendance.
Adolescent boys were being exploited for labor in the absence of
educational opportunities beyond primary

Literacy is an important issue in Sudan. With so many thousands of
children who have had no access to education, it is difficult to
comprehend how the country will survive and rebuild, and not only is the
present generation devoid of educational skills, but in many cases, their
mothers and fathers his also been deprived of learning at school. Constant
political strife, civil wars, a culture that forbids girls from attending
school in favor of getting married, abject poverty, and a lack of
educational resources have all led to the calamitous situation for literacy
in Sudan (University of West Kordofan 2009).

2.6 School Dropout and Poverty:

Over of 70 countries in the world are affected by conflict. Many
children live with conflict, are displaced by it within their own countries
and travel across borders and become refugees. They are among the
poorest children rich world. Some 50 million people are displaced. One
estimate suggests that; 50% of children who do not attend school live in
countries in crisis:emerging from conflict. Data on the education of
displaced children are weal: but in 1997/8, UNHCR programmers
provided education to approximately 650,000 children (UNESCO, 1999)
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The main reason why children start work instead of attending school,
or leave school before completing their primary education, is attributed to
the economic status of their families and their inability to meet the basic
costs of food and housing without their child earning something as well
(UNICEF, 2005: PP12).

2.6.1 Methods on How to Study Factors That Influence dropping out:

Hunt (2008) looks at dropping out of school. Hunt comments on the
methods that one should probably think of using when doing research on
the reasons behind dropping out of school. He comments that statistics
and the quantitative side are good for highlighting, in numbers and
proving that dropping out is an issue; but while this is good it should in a
sense be used to enhance the qualitative. For this thesis the statistical
evidence that | will be using is not to marry quantitative and qualitative
methods but to use these quantitative data statistics (that we will relay in
the next section) to show the numerical realities around dropouts and to
then enrich the qualitative side which is focused on the factors that lead to
dropout. Qualitative research looks at the process of dropping out and the
reasons why learners drop out which is more important and would
complement the highlighted numbers (Hunt 2008: 1). His various
research questions include: "what processes are involved in dropping out
of school? ...what processes can work to mitigate against dropping out?
...and where are the gaps in research around dropping out of school?”:5).
(Hunt, 2008:4). Himself take on dropping out of school is a very
interesting one and highlights the importance of looking at school
dropouts as a process rather than just an event (Hunt, 2008:5). The point
of seeing dropouts as a process rather than an event is about seeing it as a
"series of interacting issues and events which vary according to social
context, individual circumstance and expectations around education”

(Hunt, 2008 The reason that this is a beneficial article for this report
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(thesis) is that it would suggest that there is not one particular factor that
leads to dropping out in the Philippi area and that the stories that lead to
dropping out vary depending on the context and the individuals. This
suggests that there are multiple reasons that school children drop out
whether it is academic failure or deviant behavior. In the rest of this
report | will show how the different categories of people interviewed had
similar and varying ideas and experiences related to dropping out Hunt
generally looks at various variables or factors that could lead to dropping
out such as financial issues, children entering the workforce earl to add to
the income of the household, migration (moving from place to place and
this school to school until one gives up all together), orphan hood, health,
teenage pregnancies among other factors (Hunt 2008:5). The variables
discussed by Hunt were the grounds that some of the interview questions
were based on as we will see in the following chapter attempting to leave
room for different variables/ factors to emerge. The point that Hunt is
trying to emphasize is that there is a big picture when you look at school
dropouts that depends on a lot of things and factors depending on things

like context.

2.7 Education of Household Members:

Research indicates that the educational level of household members is
particularly influential in determining whether and for how long children
access schooling. (Ersado 2005: p 469) talks of ‘the widely accepted
notion that parental education is the most consistent determinant of child
education. (And employment decisions)’. Higher parental/household head
level of education is associated with increased access to education, higher
attendance® rates and lower dropout rates (Ainsworth et al, 2005; Al
Samarrai&Peasgood, 1998; Ersado, 2005; Colclough et al.., 2003)
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2.8 School Fees and Indirect Costs of Schooling:

Research indicates that direct and indirect schooling costs are
important factors in whether children enroll in and attend) school. While
research on this often relates to access pet, there is also some research
which indicates that the costs of schooling, including fees, is a central
reason for dropping out (Brock &Cammish, 1997: 27; Brown & Park,
2002; Colclough et al, 2000; Hunter & May, 2003; Liu, 2004; Moser, C.,
1996; Mukudi, 2004; Rose & Al Samarrai, 2001). Colclough et al (2000)
carried out quantitative survey research and qualitative interview- based
research with educational stakeholders (community members, parents,
teachers, pupils, etc.) in sample communities in Ethiopiaand Guinea in
order to identify information about the constraints affecting the
participation and performance of girls and boys in school, particularly in
rural areas. In the field surveys, an inability to pay the direct costs of
schooling was found to be one of me most important causes’ of non-
attendance in both countries, with those dropping out most frequently
citing a (lack of money to pay for school expenses as an important reason
for dropping out. In interviews, parents in Ethiopia often talked about
difficulties in paying school fees, especially prior to harvest (when they
became due); the ability to buy exercise books, pens and the necessary
clothing for school also influenced whether children could enroll or were
withdrawn from the first grade (Rose & Al Samarrai, 2001). Some
described their children dropping out after enrolment, because they could
not meet the direct costs of schooling. Additional costs e.g. registration
payments, gaining copies of birth certificates (for registration), textbooks
and uniform costs, were all indirect costs many parents in Guinea found
difficult to meet (Rose & Al Samarrali, ibid). Not only do school fees
lead to under enrolment and drop out, they also limit attendance at school

(Mukudi, 2004) and lead to temporary withdrawals. Research indicates
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children may be locked out of schools if they cannot pay schooling fees
(Obasi, 2000; Ackers et al, 2001 cited in Mukudi, 2004). In Boyle ET
all's (2002) research in some areas of Uganda and Zambia, the inability to
pay school fees meant children withdrawing from school for periods of
time, however temporarily.

While many educational systems require children to pay fees to attend
school, some countries have adopted fee free systems. While this may
ease problems of drop out resulting from schooling costs, indirect costs
and quality issues may increase. South Africa has recently introduced a
system where schools in the lowest quintile are allowed to become ‘fee-
free’. By 2005, 3 million pupils at 7,000 primary and secondary schools

had already or were in the process of becoming; fee free (Pandor, 2005)

2.9 Out-of-school children in Sudan:

Middle East and North Africa Out-of-School Children Initiative The
challenge facing the education sector in Sudan is not just about getting
children to attend school; it is also about keeping them there. Most
children drop out before achieving their primary school qualification. The
Status of Sudanese Children Report 2011 indicates that only three out of
four primary school age children are receiving a formal education (with
almost 2 million children not attending schools). The World Bank
Education Sector review report indicates a dropout rate of 6 per cent per
grade for Grades 1 to 7. Retention is also a challenge. The Sudan
Household Health Survey (SHHS 2010) found that once children are
enrolled in Grade 1, they have an 82 per cent chance of making it to
Grade 8, with variations ranging from 65 per cent for children in the
poorest quintile to 94 per cent in the wealthiest. Similarly, analysis of
population census data indicates that school attendance peaks at age 11
and then drops during the following 10 years, particularly among girls,
when children are needed by families and, in some cases, due to lack of
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water and sanitation facilities in schools. These gaps demonstrate that
although there is gradual progress made toward Sudanese children
realizing their right to education, a few million children remain excluded
from this right. The out-of-school children in Sudan face complex and
mutually reinforcing patterns of disadvantage and barriers to schooling,
mainly linked to income-poverty, exposure to child labor, conflict and
natural disasters, location (urban/rural, nomadic) and
migration/displacement, gender and disability. The many factors
associated with dropping out need to be analyzed and understood.

The out-of-school children at primary school age are mostly, though
not exclusively, living in rural areas and from the two poorest wealth
quintiles. There are clear disparities in rates of exclusion for primary
school-aged children by wealth quintile. The data show a negative
correlation between the proportion of out-of-school children and family
wealth status. While the proportion of out-of-school children at primary
school age stands at 52.4 per cent among the poorest households, it is
only 3.6 per cent among the richest households. There is also a gap in
rates of school exclusion between urban and rural areas in this dimension.
Rural primary school-aged children are more likely to be out-of-school

than their urban counterparts as evident.

2.10 Decision-Making around Dropping Out:

The processes by which households make decisions about dropout,
taking account of principal-agent considerations and intra-household
dynamics, appear under researched. In terms of decision-making
strategies, (Al Samarrai& Peas good 1998: 396) describe them as being
determined by an ‘interaction of social, cultural and economic factors

working through power relations within the household’. They describe
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how decision making, is often a negotiated process takingplace between

members of the household, rather than one individual.

2.11 Teaching and Learning:

There are various aspects of teaching and learning which may be
linked to dropping out, the quality of the teaching/learning experience for
children in Schools are linked to the learning outcomes of children.
Moreover, teaching and learning can influence children’s experiences of
schooling, their motivations extras. She moves towards dropping out.
(Smith, 2003: p 10). A recent research report from the University of
Zambia, describes the reality of the classrooms of the Southern Province:
Where teachers have not prepared lessons, have no schemes of work, do
not mark B- pupils’ books consistently and do not determine satisfactory
goals for teaching.

Classrooms lack materials and textbooks and little worthwhile
learning can be observed. Smith suggests that the classroom practices and
lack of resources indicated above have an impact on retention of students.
There are various studies which look at the prevalence of teacher absence
in Schools (Alcazar et al, 2006; Banerjee &Duflo, 2006), yet little as yet
to link this R to drop outs. However, absence rate as an indicator of
quality is important to note, p particularly as teacher absence usually
means limited teaching and learning. Research by Alcazar et al looked at
teacher absence in Peru. They noted that B teacher absence was
concentrated in poor and rural communities (those most if- disadvantaged
in terms of educational attainment). They suggest that poor communities
may be less able to hold teachers accountable and/or that working in poor
conditions may decrease teacher motivation. In remote areas, transport

difficulties may make it more difficult for teachers to arrive at school on
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time and remote posts might be less attractive to teachers, leading to

decreased motivation. (Hunt, 2008)

2.12 Teacher/Student Relationships:

There are a number of studies, which highlight issues of safety in
schools particularly within teacher/student relationships. Few make the
direct link between safety and dropping out, probably due to a lack of
research linking the two issues Here corporal punishment and gender
violence are looked at. The use of corporal punishment or force is
practiced by teachers in many countries (Boyle et al, 2002; Hunt, 2007).
In some cases this is illegal e.g. South Africa, in other it is legal but
comes with restrictions; Botswana. The direct link between die use of
corporal punishment and dropping out has not been explored fully in
literature; however, the different relationships have Dropping out from
School. (Boyle et al (2002) suggest that beatings and intimidation ‘affect,
children motivation to attend school The PROBE report :( 1999: 27)
describes a ‘gradual discouragement from attending’ as a result of the
beatings and humiliation from; teachers, and that drop out, is not
uncommon after being beaten. Beatings are not just given by teachers,
and bullying from fellow pupils could be equally as problematic.
Moreover, verbal abuse from teachers as described by Liu (2004) also

leads to dissatisfaction with schooling and dropping out.

2.13 Social context
2.13.1 Gender:

As highlighted throughout this study, gender cuts across a wide range
of restraints that lead to drop out. This section focuses on the gendered
aspects of dropping out with an emphasis on demand-side factors in
particular e.g. household contexts, gendered cultural practices etc. While

the emphasis in studies of gender land access tends to be around the
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education of girls and enabling the retention of girls in school, in some
contexts it is boys who are more likely to withdraw early (e.g. South
Africa, Jamaica). Often this takes place in communities where in it access
is largely equal for both genders, and the move out of school for boys is
often seen as a pull to the labor market as we will discuss it in child labor
section (Colclough 2000) talk about gendered cultural practices which
influence girls and boy's educational chances and experiences. They
describe, for example, gendered roles in society which shape, ‘the
balance of incentives for girls and boys to attend school’ For example, in
some societies the main leadership roles pin public life are taken by men,
which could potentially restrict the aspirations of girls; marriage of girls
happens at a younger age than boys, limiting the livelihood of continued
schooling; and labour market practices can influence both male and
female withdrawals differently. Whilst not always the case in many
societies there Herman fewer accepted incentives for girls to continue
schooling (Admassie, 2003), which can provide a push towards early
withdrawal. Thus while the gendered feature of access is context specific,
it often reflects societal perceptions of gendered roles and the role

education can play in affirming this.

2.14 Education Interventions To Prevent Dropping Out
andEncourage Dropping In:(Susan, 2003) In recent years there has
been a rise in awareness of the need for non-formal and formal education
programmers in emergency situations. Millions of children, youth and
adults have benefited from the efforts of education authorities and local
and International Humanitarian Agencies. As more emphasis has been put
on education, two important issues have emerged:(Susan, 2003)

1) A recognition that individuals do not forfeit their right to education

during emergencies and that education cannot remain ‘outside’ the

24



mainstream humanitarian debate, but must be seen as a priority
humanitarian response; and)
2) A broad-based desire and commitment to ensure a minimum level of
quality, access and accountability for education in situations of crisis. In
response, in 2003 a working group was constituted to facilitate the
development of global minimum standards for education in emergencies.
The initiative was hosted within the Inter- Agency Network for Education
in Emergencies (INEE) an open network of UN agencies, NGOs, donors,
practitioners, researchers and individuals from affected populations
working together to ensure the right to education in emergencies and
post-crisis reconstruction. The network is responsible for gathering and
disseminating good practices, tools and research, promoting the right to
education for people affected by emergencies through advocacy, and
ensuring the regular exchange of information among its members and
partnersGood practice around drop outs could occur- in different stages
and zones of access, in direct and indirect ways. They could catch
children both before they drop out and when drop out has occurred,
helping secure some form of continued education. Good practice in this
case would be in terms of securing some form of sustained Education for
these children.
Internally Displaced Persons IDPs live as second class citizens facing
discrimination and difficulties in accessing social services and benefits.
This situation also impacts on livelihoods. Khartoum, until 1998, IDPs
depended for their living on relief rations provided by NGOs which cover
around 70 percent of households needs for food.

The problems that facing internally displaced persons are among the
biggest Human rights challenge facing the government of Sudan at the
end of the 20th century. At the same time, it is not a new problem. Since

independence, Sudan has been plagued by internal conflict, natural
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disasters and government policies that rave led to the displacement of
millions of Sudanese (Doebbler, 1999: p.p 3/28). The types of problems
facing the displaced community in Sudan, especially the urban displaced
in and around Khartoum, fall into three broad categories. The firs; are
daily problems concerning education, health, utilities and public services,
and transportation and communications. Second, are problems concerning
demolitions forced evictions or relocation (Doebbler 28 1999 p3). And
third, are problems that from the root cause of displacement in the first
instance.

Most displaced communities lack the resources to build schools and to
adequately equip them. At the same time the federal and state
governments do not provide adequate schools and teachers. As a result,
many displaced children go without adequate schooling or find
themselves in the areas where there is a nongovernmental organization
(NGOs), usually a religious organization, provide education without
obligation. While NGOs finance or provide significant opportunities for

education, these are not without problem (ibid p.p 4/28, 1999).

2.15 Bottlenecks and policies/strategies on supply:
2.15.1 Analytical summary:

A lack of both institutional capacity and sustained service delivery
prevail across the Five Dimensions of Exclusion. On the supply side, the
poor quality and inadequate number of schools, the school environment
and insufficient teaching and learning materials are considered the main
causes of keeping children out of school. Inequitable distribution of
educational resources in Sudan affects all the Dimensions of Exclusion
for out-of-school children. Limited investment in the education sector has
resulted in poor infrastructure, shortage of textbooks and proper seating,

inadequate water and sanitation facilities in schools as well as a lack of
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properly trained teachers, and teaching and learning materials. The
supply-side barriers affecting are mainly related to distance to school and
the serious shortage of preschool and primary school facilities, along with
the teacher shortage in rural and nomadic areas. The supply-side
bottlenecks that mainly affect children the lack of infrastructure,
insecurity and mobility of large groups of nomads. To promote education
supply, it is suggested that there is an expansion of education
infrastructure in rural areas guided by a school mapping exercise,
strengthening of Accelerated Learning Program ALP and nomadic
education programs, and a free supply of textbooks ensured for all
children. (UNICEF, 2011)

2.15.2 Bottlenecks on supply:

‘Supply’ is defined as the availability of essential commodities/inputs:
Most services, facilities and practices require a certain amount of
essential commodities or inputs to function. (UNICEF, 2011)

The most critical determinants for access to schooling relate to
infrastructure, the presence of qualified personnel, the information
channels, and/or a combination of these factors. The availability of
schools in appropriate locations influences household decision-making in
sending children to school. In general, households will favor schools that
are closer to their homes, and schools that provide a good learning and
social environment for their children. Therefore, supply-side barriers to
participation have both access and quality components. Having an
adequate number of schools, good school infrastructure, learning and
teaching supplies as well as water and sanitation facilities are necessary
conditions for ensuring universal access to schooling, although these

alone are not sufficient.
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The Baseline Survey on Basic Education 2008 is the main source of
information used forthe analysis of supply related factors. This section
also summarizes reasons for no enrolment as per the opinions of teachers.
The high actual and opportunity costs of schooling tend to influence
family decisions on whether to send children to school or not. Household
wealth also has an influence on net primary school attendance. The net
primary school attendance ratio was only 50.1 per cent among children
from households in the poorest quintile, compared to 96.7 per cent among
children from households in the richest quintile. The net primary school
attendance ratio was 56.1 per cent among boys belonging to households
in the poorest quintile, compared to 96.6 per cent among boys from
households in the richest quintile.

2.15.3 Unaffordable school fees:

The commitment of the Government of Sudan to free and compulsory
education for all is enshrined in the Interim National Constitution 2005 as
well as in various medium and long-term development plans. Basic
education is formally free and compulsory. In practice, however, it
involves various costs that contribute to many school-age children not
participating in education (Cost and Financing of Education in Sudan
2008). It is unclear whether the present dependence on a high level of
parental investment is intended as a temporary or transitional measure, or
whether a user-pays model will prevail. In either case, costs for schooling
discriminate in favor of the wealthiest. It should be noted that some
African countries are now offering free secondary as well as genuinely
free primary schooling.

In most government schools, orphans, children whose parents died
while fighting to defend the country, and the ‘poor and vulnerable’ were
exempt from paying fees. Concessions were also given to ‘two or more

children from the same family and in some but not all schools, no fees
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were payable for “children of teachers’. In two instances, ‘those working
at the Ministry of Education’ were also mentioned as exempt. The
number of those not paying fees or having significant fee reductions
varied from ‘negligible’ in a small number of schools visited, up to as
high as 50 per cent; the median is 20-25 per cent of all pupils51 and
almost tallies with data of other similar recent studies. Findings of the
KAP study52 on girls’ education suggest that in the majority of the states,
even in communities where parents were aware of the importance of
education for girls, enrolment levels were still low due to their inability to
meet the costs of education. Parents in the poorer states pointed out that
the high cost of education coupled with the deteriorating economy had
reduced families’ disposable income, making it difficult to provide an
education for all the children, regardless of sex.

In all the states of Sudan, education is financed through cost sharing,
with the parents bearing the biggest share of the burden. Households have
to contribute to a school’s running costs, such as maintenance, water and
electricity, and supplementary teacher payments. The World Bank
Education Sector Review Report 2010 indicates that the average
estimated out-of-pocket spending by households each year on operating
costs was SDG15.00 per student in 200-09, higher than the SDG12.00
public spending per student on such costs. (Middle East and North Africa
Out-of-School Children Initiative.2008)

2.15.4 Teachers’ working conditions:

Teachers have the enormous burden of teaching overcrowded classes
as well as attending to other administrative duties in the school. With
such challenges, the incentives to teach are few. Teachers’ remuneration
is fairly low, to the extent that they hardly meet their daily needs. In focus
group discussions, teachers revealed that due to the low pay they are

forced to engage in other income-generating activities. As a consequence,

29



the time devoted to lesson planning and assignment grading is not
sufficient to ensure high-quality learning outcomes.

The EFA Assessment Report shows that teachers’ poor remuneration and
motivation results in high teacher turnover as they transit to better paying
jobs. Even those who accept teaching as a calling and a vocation find it
hard to bear the circumstances.

Teaching, therefore, becomes more of a temporary job from which to
leverage into better-paid work. As one teacher from a nomadic school
said: “l am doing this job for now but if I get a better paying job, | will
certainly move on.” According to an education staff member in a partner
organization, teachers have been complaining about their low salaries.
(Middle East and North Africa Out-of-School Children Initiative.2008)

2.16 Lifelong learning:

Lifelong learning is the "ongoing, voluntary, and self-motivated"
pursuit of knowledge for either personal or professional reasons.
Therefore, it not only enhances social inclusion, active citizenship, and
personal development, but also self-sustainability, as well as
competitiveness and employability.

During the last fifty years, constant scientific and technological
innovation and change has had profound effects on how learning is
understood. Learning can no longer be divided into a place and time to
acquire knowledge (school) and a place and time to apply the knowledge
acquired (the workplace). Instead, learning can be seen as something that
takes place on an ongoing basis from our daily interactions with others
and with the world around us. It can create and shape shift into the form
of formal learning or informal learning, or self-directed learning (Fischer,
2000).
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2.17 Child labour that is proscribed under international law:
It falls under three categories:

e The unconditional worst forms of child labour, which are
internationally defined as slavery, trafficking, debt bondage and
other forms of forced labour, forced recruitment of children for use
in armed conflict, prostitution and pornography, and illicit
activities.

e Labour performed by a child who is under the minimum age
specified for that kind of work (as defined by national legislation,
in accordance with accepted international standards), and that is
thus likely to impede the child’s education and full development.

e Labour that jeopardizes the physical, mental or moral well-being of
a child, either because of its nature or because of the conditions in
which it is carried out, known as “hazardous work”. (ILO, 2012)

2.18 Child Labour and Poverty:

Poverty and economic shocks clearly play an important if not a key
role in determining the market for child labour. Child labour in turn
contributes to the perpetuation of poverty. For example, recent empirical
findings by the World Bank from Brazil demonstrate that early entry into
the labour force reduces lifetime earnings by some 13 to 20 per cent,
increasing significantly the probability of being poor later in life.
However, poverty in itself is not a sufficient explanation of child labour,
and it certainly fails to explain some of the unconditional worst forms of
child labour. (ILO, 2012)

2.19 Child Labour and Human Rights:
A human rights perspective is necessary for a fuller understanding of
child labour, as it focuses on discrimination and exclusion as contributing

factors. The most vulnerable groups when it comes to child labour are
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often those subject to discrimination and exclusion: girls, ethnic
minorities and indigenous and tribal peoples, those of low class or caste,
people with disabilities, displaced persons and those living in remote
areas.

The United Nations General Assembly Special Session on Children in
2002 endorsed a mainstreaming approach — placing child labour on the
development agenda. This implied that a new ambition had to be set for
the worldwide movement against child labour. In political terms this
means putting child labour on the agenda of finance and planning
ministries — after all, the worldwide movement has to convince
governments to act to end child labour. Child labour elimination comes
down to a set of political choices rather than a technocratic exercise. And
everyday realities of instability and crisis challenge attempts at making
progress. (ILO, 2012)

2.20 Child labour in Africa:

Child labour in Africa is the employment of children in a manner that
deprives them of their childhood, and is harmful to their physical and
mental development. Africa has the world's highest incidence rates of
child labour. The problem is severe in sub-Saharan Africa where more
than 40% of all children aged 5-14 labour for survival, or about 48
million children. Poverty is considered as the primary cause of child labor
in Africa. International Labour Organization estimates that agriculture is
the largest employer of child labor in Africa. Vast majority are unpaid
family workers. (ILO, 2012)

2.20.1 Cultural history:

Africa has a long history of child labour above, colonial Cameroon

children weaving in 1919. Children in Africa have worked in farms and at

home over a long history. This is not unique to Africa; large number of
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children has worked in agriculture and domestic situations in America,
Europe and every other human society, throughout history, prior to
1950s. Scholars suggest that this work, especially in rural areas, was a
form of schooling and vocational education, where children learned the
arts and skills from their parents, and as adults continued to work in the
same hereditary occupation. Bass claims this is particularly true in the
African context. (Beverly, 2009)

Africa is a highly diverse and culturally continent. In parts of this
continent, farming societies adhere to a system of matrilineal lineages and
clans, the young train with the adults. The family and kinsfolk provide a
cultural routine that help children learn useful practical skills and enables
these societies to provide for itself in the next generation. Historically,
there were no formal schools; instead, children were informally schooled
by working informally with their family and kin from a very early age.
Child labor in Africa, as in other parts of the world, was also viewed as a
way to instill a sense of responsibility and a way of life in children
particularly in rural, subsistence agricultural communities. In rural Pare
people of northern Tanzania, for example, five-year-olds would assist
adults in tending crops, nine-year-old help carry fodder for animals and
responsibilities scaled with age. (Ernest, 2001)

2.20.2 Conflict, Politically Fragile and Emergency situation:

Children caught up in conflict, politically fragile and emergency
situations often find difficulties remaining in school and many drop out
(Hunt, 2008).

Many children are forced to migrate, disrupting the schooling they
had, with different pressures on time (and resources): Migration might
take place internally within countries or externally, across the borders
Often these children have difficulties in accessing education in new areas

and face problems in terms of language, discrimination, lack of
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identification in documentation, etc. (O’Malley, 2007). Access to
household assets might be problematic and income restricted; poverty
levels may increase; there might be more emphasis on ‘survival’ rather
than remaining in school; and opportunities for potential employment
might be low, decreasing the perceived need for education (Sommers;
2005). Financial security might further stretch if deaths of household
members occur. Forced recruitment voluntary enlistment of child soldiers
prevents children from going to school and pushes many boys, in
particular, to drop out. At the same time, research indicates girls face
increased pressure to withdraw from school in times crises (Sommers,
2005: p.p 717 309; Sommers, 2002).

Teachers might receive little or no payment, and without new training,
unqualified teachers are brought in to fill gaps (Nicolai, 2003).

Internal displacement can jeopardize children’s right to education, in
both protracted and emergency situations ref. IDP children, like all other
children, have the right to education. The right to education is firmly
established in human rights law, including the Universal Declaration of
Human Rights, International Covenant on Economic, Social, and Cultural
Rights, and raj Convention on the Rights of the Child, specifying that
primary education must be free and compulsory. Guiding Principle 23
stresses that the right to education “shall be made available to internally
displaced persons as soon a 5 conditions permit. (Nicolai, 2003)

Some children are able to access schooling in emergency
facilities/refugee camps which are often supported by NGOs. However,
the often temporary and volatile nature of some camps means that
sustained and meaningful access can be problematic, Research by
Sommers (2005) in education provision in irefugee community in
southern Sudan (Kakuma), indicated issues with quality, as well as high

dropout rates and multiple risk factors for children’s education. For
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example, there was low student attendance, low teacher retention, lack of
access to secondary provision, high teacher-student ratios, sack of
incentives for education, and gendered practices which pushed girls from
school. Indeed, Sommers (ibid: 178) stated, ‘in Kakuma the dropouts
dominate’

2.21 Livelihoods and food security after Conflict:

Livelihoods and food security in protracted crisis is a key current issue
In humanitarian action, as increasing numbers of people are suffering due
to prolonged conflict and/or repeated natural disasters. Most food
emergencies are found in these kinds of crises. In addition, the global
food, fuel and finance crisis has highlighted inadequacies in the global
food system, but also provides opportunities for improving response.
(FAO, 2016)

People resort to violence due to a broad spectrum of threats to their
human security. This may include threats to their food security or — of
equal importance - because they have been dispossessed. Other factors
include loss of assets and other threats to their livelihoods, together with
economic and/ or political marginalization. The precise contribution of
hunger and food insecurity to conflict is difficult to assess. Some of the
causes, such as dispossession and lack of access to resources, are directly
associated with reduced access to food. (FAO, 2016).

2.21.1 Relationship between conflict and school dropout:

Exposure to conflict affects children in several ways, ranging from
direct killings and injuries, to subtler, yet persistent and irreversible
effects on schooling, health, nutrition, future opportunities and well-
being. Children’s educational attainment is particularly compromised by
exposure to violence. Conflict-affected countries include over 20% of all
children of primary school age, but account for around half of all out-of-
school children of primary school age(UNESCO, 2014). The livelihood

35



of young children dropping out of school is also significantly higher in
conflict-affected countries than elsewhere in the world: only 65% of
children in these countries attend the last primary school grade, in
comparison to 86% across low-income countries. Research has
highlighted in particular the causal adverse impact of conflict exposure in
terms of reducing the number of years children spend in school (Akreshet
al, 2017; Chamarbagwala and Moran, 2009; Merrouche, 2006; UNESCO
2016), and restricting grade progression (Akresh and De Walque, 2008;
Alderman, Hoddinott and Kinsey,2006; Justino, Leone and Salardi, 2013;
Shemyakina, 2011). These effects have been shown in

turn to affect considerably future life prospects of affected children,
including access to labourmarket, earnings and health outcomes in
adulthood (Justino, 2011), which mayaggravate risks associated with the
outbreak or renewal of violent conflicts (Justino, Leone and Salardi
2013).

These findings call attention to the importance of reforming education
systems in conflict-affected countries. This is, however, a major
challenge for countries emerging from years and sometimes decades of
armed violence. On the one hand, the destruction of infrastructure, social
institutions and markets may create important barriers to the supply of
schooling and the creation of enabling environments in which education
systems can be rebuilt. On the other hand, changes in economic and
social structures within families and communities, alongside persistent
insecurity, may create demand-side barriers to children joining schools

during and after violent conflicts (Justino, Leone and Salardi 2013).

2-21-National Previous Studies

(Doebbler, 1999) Said that the type of problems facing the

displaced community in Sudan, especially the urban displaced in and
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around Khartoum, fall into three broad categories. The first are daily
problems concerning education, health, utilities and public Services,
transportation and communication™ Second, are problems concerning
demolitions, forced evictions or relocations, and third, are problems that
form the root cause of displacement in the first instance.

The study of (UNICEF) years(2005). The title: Sudan Country
Office. The study aimed to make education aright for every citizen and
require the state to guarantee access to free basic education without

discrimination on the basis of religion, race, ethnicity and gender...etc.

The study used the conceptual and methodological framework CMF.
Introduce new models for analysis of five Dimension-children from pre
primary - lower secondary —children who are attending primary or lower
secondary school but are at risk of dropping out - administrative data

from the population Sudan House Hold Health Survey (SHHS).

The study found s that the main reason why children start work instead of
attending school, or leave school before completing their primary
education, is attributed to the economic status of their families and their
inability to meet the basic costs of food and housing without their child

earning something as well

2-22-International Previous Studies

Colclough (2000) The emphasis in studies of gender tends to be
around the education of girls and enabling the retention of girls in school,
In some contexts it is boys who are more likely to withdraw early (e.g.
South Africa, Jamaica). Often this takes place in communities where in it
access is largely equal for both genders, and the move out of school for

boys is often seen as a pull to the labor market.
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Gendered cultural practices which influence girls and boy's educational
chances and experiences. They describe, for example, gendered roles in
society which shape, ‘the balance of incentives for girls and boys to
attend school’ For example, in some societies the main leadership roles
pin public life are taken by men, which could potentially restrict the
aspirations of girls; marriage of girls happens at a younger age than boys.
Limiting the livelihood of continued schooling; and labour market
practices can influence both male and female withdrawals differently.
(Hunt, 2008:4). The study aimed to improve quality and education
relevance through improving national curriculum. The study used the
descriptive method with a sample of primary school students /house hold
/teachers. The study found that the school dropouts as a process rather
than just an event (Hunt, 2008:5). The point of seeing dropouts as a
process rather than an event is about seeing it as a "series of interacting
issues and events which vary according to social context, individual
circumstance and expectations around education™ (Hunt, 2008 The reason
that this is a beneficial article for this report (thesis) is that it would
suggest that there is not one particular factor that leads to dropping out in
the Philippi area and that the stories that lead to dropping out vary
depending on the context and the individuals. This suggests that there are
multiple reasons that school children drop out whether it is academic
failure or deviant behavior. In the rest of this report | will show how the
different categories of people interviewed had similar aves of

displacement.

(Middle East and North Africa Out-of-School Children Initiative.2008)
In focus group discussions, teachers revealed that due to the low pay they

are forced to engage in other income-generating activities. As a
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consequence, the time devoted to lesson planning and assignment grading
Is not sufficient to ensure high-quality learning outcomes.

Africa has the world's highest incidence rates of child labour. The
problem is severe in sub-Saharan Africa where more than 40% of all
children aged 5-14 labour for survival, or about 48 million children.
Poverty is considered as the primary cause of child labor in Africa.
International Labour Organization estimates that agriculture is the largest
employer of child labor in Africa. Vast majority are unpaid family
workers. (ILO, 2012)
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Chapter Three
Methodology

This chapter is concerned with describing the study area, ethical
clearance letters, research methodology - sample selection techniques;
population of the study’ the data collection method and tools, the
questionnaires used in this study, data analysis and statistical process and

studies limitation.

3.1 Study area:

Dar Al salaam locality is located in West Omdurman State. It's total
area about 24 square Kilometers & its population size is proximately
65800 citizens. It is administratively divided into five sections. Each
section contains ten blocks. Each block is inhabited by about 2000
families. These families are characterized by low standard of living, their
main activities either marginal trade or manual laboring. The inhabitants
were descended from a variety of tribes & ethnic groups, such as
Darhamid, Reziegat, Kbbabeech, Kawahla, Hasaniya, Dawaleb&Zagaw
3.2Ethical clearance consideration.

Several visits were carried out to get the commitments of the following
authorities:

a-local Dar Alslam committee.

b-: Dar Al salaam schools' administrations (Ministry of Education).
c-Head Masters and school teachers in ten primary governmental schools

for boys.

3.3 Research Methodology:
A social descriptive survey method was used to study the effects on

family member’s children drop-out of school caused by livelihood
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constraints by collecting data related to the variables of this study. Using

Questionnaires, interviews, and focus observation are some of the

methods used for collecting data.

3.4 Sample selection:

Despite all difficulties in displace area, but with the assistance of

schools' administrators & the guidance of the local committee’s members

who possess professional knowledge & authority & influence a stratified

random-sample of size 103 is being chosen from the students who

dropped out from Dar Alsalam east schools during the period 2014-2016

for each of the first two categories; the droppers & the droppers' heads

household.

Table No. (3/1): shows number of students who dropped out from at Dar

Al salaam east schools during the period 2014-2016.

Ser. _Year 2014 2015 2016 Total
No. Enroll | Drop- | Enroll | Drop- |enroll | Drop-

Block out out out
1 1 400 105 500 112 600 90 307
2 2 500 11 630 91 700 76 269
3 3 350 99 700 102 800 90 291
4 4 450 99 600 98 500 93 290
5 5 458 103 660 89 700 75 267
6 6 300 107 508 101 500 80 288
7 23 501 85 590 97 610 91 273
8 24 499 111 500 98 710 100 309
9 25 399 97 588 94 405 96 287
10 32 3087 | 109 569 82 511 93 284

Total 4165 |1026 |5845 |964 6036 | 875 2865

Source: Dar Al salaam schools' administrations.

As for the teachers' category a full-coverage survey was applied. The

whole sample of teachers was (100) in 10 governmental basic schools.

Sample Selection Methods:

From table 3.1 N=2856

Level of confidence=95%
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Level of precision=9.5%

no= (Z%p q) / (€%) = ((1.96)**0.5*0.5)/ ((0.095)*=106

n= no/ (1+((no-1)/N)) = 106/ (1+(106-1)/2865)) =103

Table No. (3.2): showsthe calculation of the stratified random sample size

(proportional).

Year number of % of % of Sample size
dropped out | dropped out | dropped out
from the from the
population sample
2014 1026 36% 36% 37
2015 964 34% 34% 35
2016 875 30% 30% 31
Total 2865 100% 100% 103

Source: Collected data for the study,2017.

3.5: Population of the study:

A-A pre- survey was conducted in April (2017). The purpose of which
was to acquaint the researcher with the study area, as well as to find
households who had boys who drop out from school. The researcher had
got information about these households from local committees’.

This study included drop out boys’ student in Dar Alslam East
Governmental boys’ basic schools during the period (2014-2016) as
shown in table (3.1). The sample also included 100 teachers from ten
schools and the house hold head members.

The main survey was conducted in May (2017) to collect the needed
data. Three Comprehensive questionnaires were designed by the
researcher to collect data from the selected respondents (teachers —parent

and the dropout boys).
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Tools used by the researcher were direct individual interview as well as
close observation.

Ii-A three days’ workshop was addressed to (10) university graduates’
girls who were living in Dar al Salam. The objective of this work shop
was to train them how to fill the questionnaire successfully by positive
interaction with the respondents.

3.6 Data collection methods:

Both quantitative and qualitative methods are used to collect both
primary and secondary data on family members. Qualitative methods are
to be used in this study through interviews & observations, while
quantitative methods are to be focused on through the questionnaire.

3.6.1 Data collection sources:
3.6.1.1 Primary sources
1- The questionnaires of the study:

Before addressing the questionnaires to respondents a team of
experts’ staff were asked to examine the predictive validity, content,
concurrent and construct validity and a objectivity, reliability and ease of
application. (appendix no (1) content list name of experts’ staff)

A. The first questionnaire was designed for the school boys drop- out
from their schools. It contains (10) questions and6 themes. The goal was
to identify the reasons behinds boys' drop-out from their school.

B. The second questionnaire was designed for the household heads. It
contains (14) questions and 6 themes. The main objective from these
questions is to clarify the socio- economic conditions of the boys'
families.

C. The third questionnaire was designed for the teachers. It contains 18
questions. The goals from these questions was to identify the teachers'

personal data & their extra activities beyond teaching duties.
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2- Interviews with the heads of schools:

Interviews were organized with the heads of schools to obtain direct
information concerning the educational problems as regards pupils
teachers & school facilities.
3-Observations:

Observations were the remarks of the researcher taken while he was
visiting the schools and the households.
3.6.1.2 Secondary sources:

The secondary sources include books and relevant references such as,
previous studies, reports ex Sudan Country Report on —Out —school
Children (2011), MSc & PhD researches, scientific papers written on the
same topic.

3.7 Research Model:

The research model contains seven variables one is the dependent
variable & the others are the independent variables.
3.8 Full Survey:

A full survey was adopted for collecting data about the teachers.

Table No. (3/3) shows the number of questionnaires according to
executed processes.
Table No (3/3): explains the total numbers of distributed, received &

entered questionnaires.

Process Distributed Received Entered

Questionnaire

Droppers 105 103 103
Droppers  head | 105 103 103
household

Teachers 100 100 100

Source: Collected data for the study,2017.
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3.9 Research limitations:

Many problems encountered the conduction of this study include the
following:
1- lack of security in some parts of Dar Alslam East. So the researcher
suffered a lot during contacts with the local Communities.
2- Improper understanding of respondents for most questions because the
community of this area come from many tribes so the researcher had to
clarify and explain the questions many times.
3- Difficulties in collecting information from schools though formal
letters were addressed to the head masters.
4- Transportation problems faced the researcher because of rough &

Impassable roads.
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Chapter Four
Data Analysis
This chapter deals with the analysis of the data collected from the

field of the study, it contains the following three sections: section one
about boys drop out from schools, section two about their families, &
section three about teachers and schools’ environment.
4.1 Section One:
4.1.1 The droppers’ demographic data:
Table (4.1): Frequncy distribution of the droppers according to age.

Age Frequency Percent
bet 7-9 5 4.9
bet 10-12 46 44.7
more than 13 52 50.5
Total 103 100.0

Source: Collected data for the study,2017.

Table 4.1 illustrated that (50%) of them were in age group more than
13.while(5%) of them were between 7 & 9 years. Boys within age 13-

15years need to paid more attention .

Table (4.2):Frequncy disturbution the class when boys left schools.

School leave Frequency Percent
first class 6 5.8
2nd class 12 11.7
3rd class 5 49
4th class 12 11.7
5th class 19 18.4
6th class 17 16.5
7th class 4 3.9
8th class 28 27.2
Total 103 100.0

Source: Collected data for the study,2017.

From the table 4.2 t (27.2%) of boys left the school at class 8. While
3.9%left school at classland class7respectivly.
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Table 4.3: About who had paid the school fees.

Payer of school fees Frequency Percent
Father 19 18.4
Mother 11 10.7
Brother 8 7.8
Sister 7 6.8
Others 1 1.0
None 8 7.8
father & mother 8 7.8
father & mother & sister 3 2.9
father & brother 4 3.9
father & mother & brother 5 4.9
mother & brother 2 1.9
father& brother & sister 16 15.5
father, mother, brother& sister 11 10.7
Total 103 100.0

Source: Collected data for the study,2017.

From the Table 4.3 it can show the following:
(18.4) boys’ fathers paid the school fees, , (7.8%) brothers, non, fathers

and mothers.s
These families are characterized by low standard of living, their main

activities either marginal trade or small handicraft or manual laboring.
The inhabitants are descended from a variety of tribes and ethnic groups
such as, Darhamid. Dar Alslam residents left their living locations where
they produce, and have their economic assets and came to this area as

displaced and vulnerable group needs particular attention.
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Table (4.4): Frequncy distribution of boys according to whether they
work or not after school.

Answer Frequency Percent
Yes 79 76.7

Not work 24 23.3
Total 103 100.0

Source: Collected data for the study,2017.

Table (4. 4) (76.7%) of the boys work after school & the remaining
(23%) do not work.Their family saw them as the productive members .so
to supported family financial ,iterm of earn money .Boys work had
negative effect boys education.Resulted in low schooling performance .
Table (4.5Frequncy distribution of boys according to type of work after
school.

Work Frequency Percent
cart boy 17 21.5
varnish laborer 24 30.4
Dirdaga 12 15.2
restaurant worker 6 7.6
cart &dirdaga 5 6.3
cart & varnish 9 11.4
varnish &dirdaga 6 7.6
Total 79 100

Source: Collected data for the study,2017.

The result of table (4.5) illustrated that (30.4%) of the boys work as

varnish laborer, (11.4%) cart & varnish.
This finding agreed with Abdul Rahman, (2015) who reported that many

children started work instead of attending school, or leave school, or
before completing their primary education which was attributed to the
economic status of their families and their inability to meet the basic costs

of food and housing without their child earning something as well.
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Table (4.6): The cause of immigration

Cause Frequency Percent

Drought and desertification 61 16.7%

War 61 16.7%

Tribal conflict 37 10.1%

The existence of opportunities to work 130 35.6%
Other 76 20.9%

Total 365 100%

Source: Collected data for the study,2017.

The above table is represented the cause of immigration of the
respondents, and show that (35.6%). The existence of opportunities to
work, , and (10.1%) Tribal conflict.

Conflict affect access of education by preventing the opening of the
schools threatening children security while travelling to school and
attending school.

Being displaced person means facing many problems that can be divided
into three categories: firstly, the daily problems concerning education,
house hold utilities, public services, transportation and communication.
Secondly the problems concerning demolitions forced evictions or
relocation (Doebbler 28 1999p3), and thirdly the problems that originated
from the root cause of displacement in the first instance.

All house hold respondent had left their original rural societies for
various reasons (war, conflict ,drought, etc.) came for seeking better
opportunity  for living ,but unfortunately found themselves
livingincomplex economic society which depend on cash capital and
very difficult to satisfy their basic need mainly (education —health

services —food).
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Table (4.7): The monthly income of the family.

Monthly income Frequency Percent
Low (less than 1000 SDG per month) 179 49%
Middle (1001 - 2000 SGD per month) 145 39.7%
High (more than 2001 per/month) 41 11.3%
Total 365 100%

Source: Collected data for the study,2017.

The above table is represented the monthly income of the family of
the respondents, and shows that (49.0%) Low (less than 1000 SDG per
month), and (11.3%) High (more than 2001 per/month). the study show
they earn low income per month do not satisfy their basic need.most of
this area displaced moved to Khartoum state recentlyto search for job or
search for opportunity work for living ,but unfortunatlyfound them self
living in comlex economic society .This led to disturbed boys
educationconflict .

The ranking of item importance is done according to the relative weight

of each item.
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Table (4. 8): Family economic status.

Ser

No.

Item

Tota
1\
not
agre
e

No
t
agr
ee

No
vie
w

Agr
ee

Tota
1\
agre
e

Aver
age

Relative
importance

value

Sig.
level

Answer

Ranking
according
to
importance

Family
income
is
sufficie
nt for
living
needs.

23

17

28

33

3.3

0.66

1.91

0.058

positive

1

Family
has
many
income
sources

16

31

42

2.95

0.59

0.38

0.703

negativ
e

Family
provid
es
regular
school
fees.

13

29

15

29

17

3.08

0.62

0.59

0.551

positive

Family
provid
es
regular
money
for
books
&
clothes

12

31

12

44

2.97

0.59

0.25

0.801

negativ
e

I'm not
partici
pating
in
family
work
after
school.

12

27

12

42

10

3.11

0.62

0.87

0.383

positive

Overall
scale

Source: conducted by the researcher, questionnaire's data,2017

Table 4.8 shows that item No.1,3, & 5 are positive, items No. 2 &

4are negative.
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With regard to the ranking of items according to their importance it
Is obvious that the items concerned with sufficiency of income&
provision of regular school fees comes first, then comes participation in
family work, & lastly comes family income sources & provision of
money for books & clothes.
From the finding the livelihood constrains can be considered as causes,
effects and affect related to economic and social poverty which have
various effects on many development sectors especially primary
schoolboys’ dropout. In this particular study the main objective was to
investigate the effects of the family livelihood constraints on school boys

drop-out.
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Table (4.9): explains the items relative importance for the social theme.

Ser. Item Totally Not No Agree Totally | Average Relative t- value Sig. level Answer Ranking
No. not agree | agree | view agree importance according to
importance

1 My parents do not care about my | 16 31 6 28 22 3.09 0.62 0.618 0.538 positive 1
education.

2 | My parents do not ignore my construction | 19 31 13 35 4 2.77 0.55 -1.91 0.059 negative 8
& they Follow me up continuously

3 | There are so many educated persons in my | 13 30 28 22 10 2.86 0.57 -1.16 0.245 negative 6
family.

4 | The cultural level of my family is high. 14 27 33 21 8 2.83 0.57 -1.55 0.123 negative 7

5 | don't spend my time with friends who | 14 17 33 35 4 2.98 0.59 -0.17 0.858 negative 3
like absenteeism & run-away from school

6 | don't feel that my appearance is not | 11 21 38 29 4 2.94 0.59 -0.57 0.57 negative 4
acceptable & it is inferior to other
students' appearances.

7 | The customs & social customs of my |11 20 27 38 7 3.1 0.62 0.876 0.383 positive 2
family encourage male's education.

8 | Customs & social traditions of my family | 14 29 23 28 9 2.89 0.58 -0.9 0.37 negative 5

encourage female's education.

Overall scale

Source: conducted by the researcher, questionnaire's data,2017.

From table 4.9 the items No. 2 ,3,4,5,6&8 are negative, & items No. 1 & 7are positive.
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With regard to the ranking of items according to their importance it
iIs obvious that the items concerned with care of parents towards
education, male education & spend of time with bad friends comes first,
then comes the leaker's appearance, female education & educated family

members, & lastly come family cultural level & instruction & follow-up.
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Table (4.10): explains the items relative importance for the educational services theme as reported by dropper.

Ser. | Item Totally | Not No Agree | Totally | Average | Relative t- value | Sig. Answer Ranking
No. not agree | view agree importance level according
agree to
importance
1 | The educated curriculums are |3 4 10 |53 33 4.06 0.81 11.7 0.000 | positive | 1
appropriate.
2 | The applied teaching methods are |2 5 13 |71 12 3.83 0.77 11.03 | 0.000 | positive | 2
appropriate
3 | The teachers are cooperative with |2 3 21 |58 19 3.86 0.77 10.7 0.000 | positive |3
students.
4 | The school infrastructures are good. 10 12 |27 |42 11 3.32 0.66 2.89 0.005 | positive | 8
5 | The school internal environment is |7 10 |22 |51 13 3.51 0.70 4.94 0.000 | positive | 6
acceptable & all services are provided.
6 | The students cooperate with each other. | 2 14 |15 |55 17 3.69 0.74 7.2 0.000 | positive |4
7 | The individual differences between | 6 11 |18 |52 16 3.59 0.72 5.66 0.000 | positive |5
students are taken into consideration.
8 | The school administration helps poor | 12 9 13 | 55 14 3.49 0.70 4.15 0.000 | positive |7

students by exemptions from fees.

Overall scale

Source: conducted by the researcher, questionnaire's data,2017.
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Table 4.10 shows that all the sentences are positive.

With regard to the ranking of items according to their importance it
Is obvious that the items concerned with education curriculum, teaching
methods & teachers' cooperation comes first, then comes students'
cooperation, differences between students & the school internal
environment, & lastly come the school administration & the school

infrastructure.
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Table (4.11): explains the items relative importance for the health services theme.

Ser. | Item Totally | Not | No | Agree | Totally | Average Relative t- value | Sig. Answer | Ranking
No. not agree | view agree importance level according to
agree importance
1 | feel sick at longer intervals. 5 6 7 60 25 3.91 0.78 9.34 | 0.000 | positive | 1
2 | I don't have chronic illness. 4 3 19 |71 6 3.7 0.74 8.97 | 0.000 | positive | 2
3 In case of sickness the family pays the | 8 14 |13 |58 10 3.47 0.69 4.33 | 0.000 | positive | 3
medication cost.
4 | There are health services close to my | 4 20 |18 |51 10 3.42 0.68 4.09 | 0.000 | positive | 5
place of residence.
5 | With regard to ventilation the house is | 6 18 (24 |49 6 3.3 0.66 3.00 |0.002 | positive | 7
healthy.
6 | With regard to toilet The house is |4 15 |29 |47 8 3.39 0.68 4.09 |0.000 | positive | 6
healthy.
7 | With regard to The environment |5 13 (25 |51 9 3.45 0.69 459 | 0.000 | positive | 4
around the house it is healthy because
there are no garbage cans.
8 My feeding is good because | take | 12 10 (31 |39 11 3.26 0.65 3.26 | 0.022 | positive | 8

enough meals.

Overall scale

2015Source: conducted by the researcher, questionnaire's data,2017.

Table 4.11 shows that all the items are positive.
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With regard to the ranking of items according to their importance it is obvious that the items concerned with sickness

intervals, chronic illness & payment of medication cost comes first, then comes environment around the house, health

services & house toilet, & lastly comes house ventilation& quality of feeding.

Table (4.12): explains the items relative importance for the personal causes theme.

Ser. | Item Totally | Not No Agree | Totally | Average | Relative t- value | Sig. level | Answer Ranking
No. not agree view agree importance according to
agree importance

1 |1 have a strong & balanced |3 3 6 36 55 4.33 0.87 14.4 | 0.000 positive | 1
personality.

2 | My physical abilities are high & | | 6 3 9 48 37 4.04 0.81 10.06 | 0.000 positive | 2
don't feel any physical limitations.

3 | I can construct good social relations | 9 2 15 38 39 3.93 0.79 8.00 |0.000 positive | 3
inside the school.

4 | My mental capabilities enable me to | 6 6 10 54 36 3.96 0.79 8.85 | 0.000 positive | 4
understand school lessons.

5 |1 have high motivation towards |5 10 16 36 36 3.85 0.77 7.54 1 0.000 positive | 6
learning.

6 | There are no discomforts from |7 10 9 42 35 3.85 0.77 7.27 | 0.000 positive | 7
teachers to students.

7 | There are no discomforts from |3 9 14 41 36 3.95 0.79 9.18 | 0.000 positive | 5
students to students.

8 || have stable emotions, | don't | 10 11 16 38 28 3.61 0.72 491 | 0.000 positive | 8

become angry easily.

Overall scale

Source: conducted by the researcher, questionnaire's data,2017.
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The results of table 4.12 illustrates that the entire items are positive.
With regard to the ranking of items according to their importance it
Is obvious that the items s concerned with leaker's personality, physical
ability & construction of social relations comes first, then comes mental
capabilities, discomforts from students & motivation towards learning, &

lastly comes discomforts from teachers & stability of emotions.

61



Table (4.13): shows the sentences relative importance for the family relations theme.

Ser. | Item Totally | Not | No | Agree | Totally | Average | Relative t- Sig. Answer Ranking
No. not agree | view agree importance | value | level according
agree to
importance
1 There are no money handicaps due | 32 10 |13 |26 22 2.96 0.59 -1.16 | 0.245 | negative |6
to insufficient income that disturbs
family life.
2 There are no quarrels between father | 30 15 |18 |35 5 2.71 0.54 -3.82 | 0.044 | negative |8
& mother.
3 The behavior of one or both my | 29 15 |25 |28 8 2.74 0.55 -2.14 | 0.034 | negative |7
parents is not an ill-treatment.
4 The behavior of one or both my | 15 12 |30 |39 7 3.11 0.62 27.1 | 0.000 | positive 4
parents is not extremely pampering
towards me.
5 None of my parents is absent | 9 9 42 | 37 6 3.21 0.64 32.7 |0.000 | positive |3
because of separation or polygamy.
6 None of my parents is absent | 12 17 139 |26 9 3.03 0.61 27.5 |0.000 | positive |5
because of other causes.
7 | regularly maintain religious | 6 13 |31 |38 15 3.42 0.68 32.3 | 0.000 | positive 1
teachings particularly praying.
8 | go sometimes with family |12 12 |29 |37 13 3.26 0.65 28.06 | 0.000 | positive 2
members to visit our relative
Overall scale

Source: conducted by the researcher, questionnaire's data,2017.

62




Table 4.13 shows that all the items s4,5,6,7 &8 are positive& items s
1,2, & 3 are positive.
With regard to the ranking of items according to their importance, it is
obvious that the items s concerned with maintenance of religious
teachings, visits to relatives & parents' absence comes first, then comes
pampering by parents & money handicaps, & lastly comes parents'

treatment & parents' quarrels.

1/3- Summary of the answers for the open question addressed to
droppers:
(The open question: what are your motivations for leaving the school?)

Table No. (4.14): Shows the relative importance of the causes for

dropout.
Ser. Cause Number of % rank
No. confirmed

1 Academic performance of school. 40 38 2

2 Parents do not care about 31 30.1 |3
education.

3 Far distance of school from home. 12 11.7 |8

4 Separation of parents. 22 21.4 |5

5 Polygamy. 11 10.7 |9

6 Academic performance of student. 25 24.3 |4

7 Provisions of food, drink, 13 126 |7
residence are not comfortable.

8 Feel sick at short time intervals. 11 10.7 |10

9 Drug abuse. 3 2.9 14

10 Practice of absenteeism & run 21 204 |6
away from school with friends.

11 Appearance is improper & it is 4 39 |13
inferior to other students.

12 Discomforts from students. 8 7.8 12

13 School infrastructure is not 9 8.7 11
comfortable.

14 Absence of one of parents. 68 66 1

Source: conducted by the researcher, questionnaire's data,2017.
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Table 4.14 shows that causes with high importance are absence of one

of parents is most (66%) appearance is improper & it is inferior to other
students & drug abuse (3.9%) .
.This report to some extent agreed with (Hunt 2008;5) who suggest that
there was no one particular factor that leads to dropping out in the
Philippi area. However, there are multiple reasons that school children
drop out whether it is academic failure or deviant behavior.

From the analysis and data collected from respondents (teachers —parents
and drop out boys) It can be concluded that theresearch results agree with
(Hunt 2008;5) as regards problems boys dropout, that they have tobe
looked at as a process rather than an event, &to be seen as a "series of
interacting issue and events which vary according to social context

,individual circumstances, and expectations around education.

4.2- The heads household data:
Table (4.15): Frequncy distribution of the household according to

locality.
Locality Frequency Percent
Um bada 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.
Table 4.15 shows that all the sample units belong to Umbada locality.and
they lived not far from their schools

Table (4.16): Frequncy distribution pupil relation to the head of
household.

relation to the Frequency Percent
head of household
father 62 60.2
mother 17 16.5
brother 13 12.6
other 11 10.7
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.
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Table (4.16) illustrated that (60.2%) the heads household are fathers,
others (11%).Those who lived with their mothers indicated abad relation
ship between the parent .It can concluded that social form are strong
reason for not boys attending school .

Table (4.17): Frequncy distribution of the house hold according to social
status.

social status Frequency Percent
married 17 16.5
single 31 30.1
widow 30 29.1
divorced 25 24.3
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

table 4.17 illustrated that (30.1%) of thehouse hold head were single,
(16.5%), married.Most of thehouse hold head are mature enough to
decided wether to sent their children to school or not .

Table (4.18): explains the distribution of the household head according

to age.

Age Frequency Percent
20-less than 30 38 36.9
30-less than 40 47 45.6
40- less than 50 13 12.6
more than 50 5 4.9
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

table 4.19 illustrated that; (37%)their ages between 20-30 of the sample
units, (4,9%) are more than 50. the house hold head had direct effect for

boys drop out from their schools ,
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Table (4.19): Frequncy distribution of the house hold head according to
level of education.

level of education Frequency Percent

Iliterate 34 33.0
Basic 25 24.3
Elementary 12 11.7
Intermediate 11 10.7
Secondary 11 10.7
Khalwa 10 9.7

Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

table 4.20 illustrated that the illiterate (33.0%)basic ,Khalwa (9.7%).—
This show that uneducated house hold -affected accessto boys
education.The education level of house hold members (parents ) influnce
determing wther or how long children access school .Higher parental
/house hold head education level is associated with increased children

accessto education ,higher attendance rate and lower dropout .
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4/2/2-Theheadshousehold'sanalysis& relative importance of questionnaires' items:

Table (4.20): Frequncy disturbution of economic theme.

Ser. | Item Totally | Not | No | Agree | Totally | Average | Relative t- Sig. Answer Ranking
No. not agree | view agree importance | value | level according
agree to
importance

1 | Family income in sufficient for | 0.0 13 |6 6 78 4.44 0.89 13.7 | 0.000 | positive |1
living needs

2 | Family has other income sources in | 6 9 6 72 10 3.68 0.74 7.2 0.000 | positive | 3
addition to mine

3 | Provide regular school fees to my | 0.0 10 |23 |51 19 3.76 0.75 8.99 | 0.000 | positive |2
children

4 | Provide regular money for books & | 3 9 50 |39 2 3.27 0.65 3.58 | 0.001 | positive |5
clothes to my children

5 | My children do not work after school | 2 15 |40 |38 8 3.33 0.67 3.86 | 0.000 | positive | 4

6 | don't resort to borrow from others | 3 25 |46 |27 2 3.00 0.60 0.00 | 1.000 | positive

7 | don't receive charities or subsidies | 2 31 |30 |36 4 3.08 0.62 0.942 | 0.348 | positive | 6
or support from any donor

8 | Provide electricity to family house 2 38 132 |29 2 291 0.58 -0.98 | 0.326 | negative | 8

9 | Provide refrigerator to family house | 13 30 |29 |29 2 2.77 0.55 -2.14 | 0.034 | negative |9

10 | Provide television to family house 18 37 |30 |17 1 2.47 0.49 -5.3 | 0.000 | negative | 10

11 | Provide mobiles to family members | 36 29 |15 |20 3 2.27 0.45 -6.08 | 0.000 | negative | 11
Overall scale

Source: conducted by the researcher, questionnaire's data,2017.
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Table 4.20 shows that items No.1,2,3,4,5,6 & 7 are positive, while items
No. 8,9,10 & 11 are negative.

With regard to the ranking of sentences according to their importance
it is obvious that the items concerned with family's income sufficiency,
regular school fees, family's income sources & children work after school
comes first, then comes provision of regular money for necessities,
receive of subsidies & charities & support, borrowing from others &
provision of electricity, & lastly comes provision refrigerator, provision
television & provision mobiles.

In this case the economic states effected and affected related topoverty
and had various effects on many development sectors especially child
development mainly primary education .It found that poor house holds

faced difficulties to keep their boys in the school .
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Table (4.21): ): Frequncy disturbution for the social theme.

Ser.
No.

Item

Totally
not
agree

Not
agree

No
view

Agree

Totally

agree

Average

Relative
importance

t-
value

Sig.
level

Answer

Ranking
according
to
importance

I dont feel
indifference
towards
educating

my Kids.

0.0

12

18

49

24

3.82

0.76

9.07

0.000

positive

1

Follow-up
my children
continuously

35

35

25

3.72

0.74

7.68

0.000

positive

So many
educated
within
family
members

the

14

27

48

10

3.44

0.69

4.63

0.000

positive

High
cultural
level
family
members

for

17

37

33

3.11

0.62

1.12

0.263

positive

Overall
scale

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.21 illustrates that all items are positive.

With regard to the ranking of items according to their importance it is

obvious that the items concerned with feelings towards educating kids

comes first, then comes follow-up of children& the educated family's

members, & lastly comes family's cultural level.
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Table (4.22):): Frequncy disturbution for the educational services theme.

Ser.
No.

ltem Totally | Not | No | Agree | Totally | Average | Relative t- Sig. Answer
not agree | view agree importance | value | level
agree

Ranking
according
to
importance

Educated 0.0 5 6 14 78 4.6 0.92 20.1 | 0.000 | positive
curriculum is
appropriate.

1

Teaching 0.0 7 10 |67 19 3.95 0.79 12.9 | 0.000 | positive
methods are
appropriate.

Teachers are | 3 8 26 | 37 29 3.78 0.76 7.7 | 0.000 | positive
cooperative
with students.

School 1 13 |49 |36 4 3.28 0.66 3.7 | 0.000 | positive
infrastructures
are good.

School 4 14 |36 |35 14 3.39 0.68 3.98 | 0.000 | positive
internal

environment
is acceptable
& all services
are provided.

Students 4 29 (43 |24 3 2.93 0.59 -
cooperate 0.77
with each
other.

0.439 | negative

Individual 7 36 [33 |23 4 2.81 0.56 -
differences 1.89
between

students are
taken into
consideration.

0.061 | negative

Overall scale

Source: conducted by the researcher, questionnaire's data,2017.
Table 4.22 that items No.1,2,3,4& 5 are positive, items No. 6 & are
negative.

With regard to the ranking of items according to their importance it is
obvious that the items s concerned with educated curriculum, teaching
methods & teachers' cooperation comes first, then comes school internal
environment & school infrastructures, & lastly comes student's

cooperation & individual differences between students.
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In the sudan children and their families struggle to obtained basic needs
mainly priOary education .Displaced person attention must address the
most pressing problems facing education .

Table (4.23):): Frequncy disturbution for the health services theme.

Ser.
No.

Item Totally | Not | No | Agree | Totally | Average | Relative t- Sig. Answer
not agree | view agree importance | value | level
agree

Ranking
according
to
importance

Become 1 9 6 16 71 4.42 0.88 14.4 | 0.000 | positive
sick at
longer
periods.

1

I dont | 0.0 4 15 |69 15 3.92 0.78 14.03 | 0.000 | positive
have

chronic
illness.

I don't | 2 9 36 |38 18 3.59 0.72 6.36 | 0.000 | positive
have

permanent
disability.

In case of | 0.0 20 |42 |36 5 3.25 0.65 3.10 | 0.002 | positive
sickness
the family
pays
medication
cost.

The family | 3 26 |46 |24 4 3.00 0.60 3.00 | 1.000 | positive
takes me
to the
hospital

instead of
giving me
traditional
drugs.

Overall
scale

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.23 illustrates that all items are positive. With regard to the
ranking of items according to their importance it is obvious that the items
concerned with educated curriculum, teaching methods & teachers'
cooperation comes first, then comes school internal environment &
school infrastructures, & lastly comes student's cooperation & individual

differences between students.
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Table (4.24):): Frequncy disturbution for the personal causes theme.

Ser. | Item Totally | Not | No | Agree | Totally | Average | Relative t- Sig. Answer | Ranking
No. not agree | view agree importance | value | level according
agree to
importance

1 |1 have a|l 4 12 |21 65 4.40 0.88 15.66 | 0.000 | positive | 1
strong &
balanced
personality.

2 My 0.0 4 17 |76 6 3.81 0.76 14.03 | 0.000 | positive | 2
physical
abilities are
high & |
dont feel
any
physical
limitations.

3 I can | 1 6 44 | 48 4 3.46 0.69 6.64 | 0.000 | positive | 3
construct
good social
relations
inside the
school.

4 | My mental | 1 26 |37 |33 6 3.16 0.63 1.84 | 0.068 | positive | 4
capabilities
enable me
to
understand
school
lessons.

Overall
scale

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.24 shows that all items are positive.

With regard to the ranking of items according to their importance it is
obvious that the items concerned with personality comes first, then comes
physical abilities &, construction of good social relations,& lastly comes

mental capabilities.
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Table (4.25):): Frequncy disturbution for the family relations theme.

Ser. | Item Totally | Not | No | Agree | Totally | Average | Relative t- Sig. Ranking
No. not agree | view agree importance | value | level according
agree to
importance
1 | No money handicaps due to |2 4 12 |6 79 451 0.90 15.7 | 0.000 | positive |1
insufficient income that disturb
family life.
2 | No quarrels between father & | 0.0 3 6 78 16 4.03 0.81 18.3 | 0.000 | positive |2
mother.
3 | The behavior of one or both my | 0.0 2 51 |44 6 3.52 0.70 8.3 0.000 | positive | 3
parents is not extreme pampering.
4 | Absence of one of my parents is | 6 54 |32 |18 2 2.66 0.53 -3.82 | 0.000 | negative |4
not due to other causes not to
separation or polygamy.
5 | Maintain religious teachings as | 27 28 |35 |11 2 2.34 0.47 -6.31 | 0.000 | negative |5
praying.
Overall scale
Source: conducted by the researcher, questionnaire's data,2017.
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Table 4.25 shows that items No.1,2& 3 are positive, & items No. 4& 5
are negative.

With regard to the ranking of items according to their importance it is
obvious that the items concerned with money handicaps & parents'
quarrels comes first, then comes pampering behavior& parents'
absence,& lastly comes maintenance of religious teachings.

According to information reported by the households, 48% of
respondents were daily paid labour and 52% of their income per month
was less than one million, which regarded as the lowest income.
Therefore, in this case where cash and income are critical household
resource, its member had to work to insure at least minimal family
welfare, particularly children education. From Sudan Country Report on
Out of school children 2014 at household level, family economic status
and wealth affect the schooling decision for sendingchildren toschool,
also it is reported that children from poor family are lessaccess to

education than children from wealthy.
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4.3- The teachers' data:
4.3.1- The teachers' demographic data:

Table (4.26): Frequncy distribution of sample according to gender.

Gender Frequency Percent
Male 46 44.7
Female 57 55.3
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.26 shows that almost (55.3%) of the sample units were females &
the remaining (44.7%) were males, which is consistent with the actual
situation.

Teachers were chosen because they were part of school’s environment
and their perception regarding dropouts was significantandshould be fed
into the policy recommendations. Also They have close interaction with
the boys due to their time spend in the school during classes and extra

curriculum activities.

Table (4.27): Frequncy distribution of sample units according to place of

residence.
Place of residence Frequency Percent
Dar al Salam 60 58.3
Not Dar al Salam 43 41.7
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.27 illustrates that the majority of the sample units (58 .3%)
were residence of Dar Al Salam &the remaining (41.7%) from other
places.

Teachers shoud be encourage to work In the study areaor similar others
areas.The time spent by student at school made close interaction to their
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time spentdin the school during classing and extra curriculamactivities.
High number of teacher living near to school shoud creat strong good

realation boys and teacheras well asparents
Table (4.28): Frequncy distribution years of residency in Dar Alsalam .

Residence years Frequency Percent
less than 3 years 4 3.9
from 3 to less than 4 years 36 35.0
4 & more years 63 61.2
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.28 shows that the (61.2 %) of the sample were residents in
Dar Al salaam area for more than 4 years, 4% were less than 3years.
Live in near school had very good thing —live in poor countries may be
less able to hold teachers accountable .Working in poor conditions may

decrease teachers motivation.
Table (4.29): Frequncy distribution of sample according to experience
years.

Experience years Frequency Percent
5 years & less 44 42.7
6 to 10 years & less 8 7.8
10 years & more 51 49.5
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.29 shows that (49 .5%) of the sample units have long
experience 10 years & more, only 8% have medium experience.
Long years training make teacher qualified .They are various aspects of
teaching and learing which will be linked to dropping out ,the quality of
teaching —learning experience are linking to the learing out comes of

children .
Table (4.30): Frequncy distribution of sample according to training
COUISES.

Training attendance Frequency Percent
Yes 61 59.2
No 42 40.8
Total 103 100.0

Source: conducted by the researcher, questionnaire's data,2017.
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Table 4.30 illustrated that t (60%) of the sample were trained & the
remaining (40%) are non-trained. Inspite of half of teacher were
qualified and had long experience but some student leave their school
according to their academic level.
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4.3.2- Summary of the output of teachers’ questionnaire:

Table (4.31): Frequncy disturbuation & percentages of alternatives of

teachers' variables.

Variable choices Frequency %
Teachers' shortage Yes 33 32
No 77 68
Teachers' shortage according to subjects English 2 1.9
Arabic 4 3.9
Math. 3 2.9
Geog. & Hist. 3 2.9
Sciences 4 3.9
Others 17 16.5
None 70 68
Students' hours spent at school (2-6) hrs. 23 22.3
More than 6 hrs. 80 77.7
Other activities at school Committees 26 25.2
Cultural 37 35.9
Sports 32 31.1
Others 2 1.9
None 6 5.8
Extra support for teachers Yes 73 70.9
No 30 29.1
Social involvement of teachers Yes 77 74.8
No 26 25.2
Parents' participation Yes 89 86.4
No 14 13.6
Issues raised by parents Non-payment of fees 50 48.5
Student's Absence 22 21.4
Declining academic level 7 6.8
Others 11 10.7
None 13 12.6
Educational leakage Major 89 86.4
Minor 14 13.6
Percentage of educational leakage Less than 10% 47 45.6
More than 10% & less than | 38 36.9
20% 4 3.9
More than 20% 14 13.6
None
Lessons' leakage Specific lessons 61 59.2
All lessons 29 28.2
None 13 12.6
School administration efforts Improvement 84 81.6
No improvement 19 18.4
Reasons for drop-out Inferior school infrastructure | 50 48.5
Administration ill-treatment 11 10.7
High school fees 14 13.6
No school meals 8 7.8
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None 20 19.4
Support of charity organizations Yes 81 78.6
No 22 21.4
Type of support Money 25 24.3
School equipment 32 31.1
School uniform 33 22.3
Others 1 1.0
None 22 21.4
School fees Enforced 91 88.3
Not enforced 12 11.7
School fees decrement Yes 91 88.3
No 12 11.7
Type of decrement Installments 16 15.5
Free 72 69.9
Parents' exchange by work 3 2.9
None 12 11.7
Teachers' additional work Teaching 46 44.7
Trading 34 33.0
Others 15 14.6
None 8 7.8

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.31 that almost about (68%) of the sample units confirmed
that there is no shortage in teachers & in certain subjects at their schools,
(78%) of the sample units confirmed that more than 6 hrs. is the average
time spent by a student at With regards to the reasons for drop-out

(48.5%) of the sample units referred it to Inferior school infrastructure
.Moreover,UNCIF (2011) report in Sudan, describe teacher’s

workingcondition as follows: enormous burden of teaching over crowded
classes as well as attending to other administrative duties in the school.
With such challenges, the incentives to teach are few. Teachers
‘remuneration is fairly low, to the extent that they hardly meet their daily
need. Therefore, due to the low pay teachers were forced to find other
solutions.

Teachers revealed that due to the low pay they are forced to engage in
other income-generating activities. Consequently, the time devoted to
lesson planning and assignment grading is not sufficient to ensure high-

quality learning outcomes.
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4/4- Test of the research hypotheses:

This study includes the following hypotheses:

1- There is statistically significant relationship between students' drop-out
& each of the following variables; economic causes, social causes,
educational services, health services, personal causes & family relations.
2- There is statistically significant differences between causes of students'
drop-out due to demographic variables;, age & type of work.

4/4/1-The droppers' data:

4/4/1/1-Test of the first hypothesis:

Table (4.32): explains the correlation between variables of the study

model.
Variables Drop- | Econo | Social | Educa | Health | Person | Fami
out mic causes | tional servic | al ly
causes servic | es causes | relati
es ons
Drop-out Spearman 1 -180 | -.126 | .4497 | .166 2767 | -.210
Correlation
Sig. (2-tailed) .069 .205 .000 .094 .005 .033
N 103 103 103 103 103 103 103

** Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

Source: conducted by the researcher, questionnaire's data,2017.
Table (4/32) shows that there is a negative statistically significant

relationship  between drop-out & family relations (0=0.05,r=-

0.210,si9.=0.033).& a positive statistically significant relationship
between drop-out& educational services (0=0.05,r=0.449,sig.=0.000)&

personal causes(0=0.05,r=0.276,sig.=0.005), & positive statistically

insignificant relationship between drop-out & health
services(0=0.05,r=0.166,s12.=0.094),& a negative insignificant
relationship  between drop-out& economic causes (a=0.05,r=-

0.180,sig.=0.069), social causes(0=0.05,r=-0.126,sig.=0.205).
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A chi — square test is being undertaken to determine whether there is
a statistical relationship between the dependent variables & the
independent variables.
Table (4.33): Cross- tabulation of the economic causes & drop- out

variables for the droppers.

C. causes disagree agree total
School leave
2"& 3" class 8 10 18
4"& 5™ class 9 8 17
6"& 7™ class 23 13 36
8"& 9™ class 21 11 32
total 61 42 103

Source: conducted by the researcher, questionnaire's data,2017.

Table (4.34): Chi-square test.

Test Value d.f Sig.
Pearson chi- 2.773 3 0.428
square

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/34) shows that there is no statistically significant relationship

between drop-out & economic causes variables (a=0.05, y* =2.773,

sig.=0.428).
Table (4.35): Cross- tabulation of the social causes & drop- out variables.
social causes disagree agree total
School leave
2"& 3" class 7 11 18
4"& 5" class 8 9 17
6"& 7" class 21 15 36
8"& 9" class 19 13 32
total 55 48 103

Source: conducted by the researcher, questionnaire's data,2017.
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Table (4.36): Chi-square test.

Test Value d.f Sig.

Pearson chi- square 2.609 3 0.456

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/36) shows that there is no statistically significant relationship
between drop-out & social causes variables (0=0.05, y° =2.609,
sig.=0.456).

Table (4.37): Cross- tabulation of the education & drop- out variables.

education disagree agree total
School leave
2"& 3" class 11 7 18
4"& 5" class 7 10 17
6"& 7" class 6 30 36
8"& 9" class 5 27 32
total 29 74 103

Source: conducted by the researcher, questionnaire's data,2017.
Table (4.38): Chi-square test.

Test Value d.f Sig.

Pearson chi- square 15.922 3 0.001

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/38) shows that there is statistically significant relationship
between drop-out & education variables (0=0.05, y* =15.922, sig.=0.001).
Table (4.39): Cross- tabulation of health & drop- out variables.

health disagree agree total
School leave
2"& 3" class 11 7 18
4"& 5™ class 5 12 17
6"& 7" class 15 21 36
8"& 9" class 11 21 32
total 42 61 103

Source: conducted by the researcher, questionnaire's data,2017.
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Table (4.40): Chi-square test.

Test Value d.f Sig.
Pearson chi- 4546 3 0.208
square

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/40) shows that there is no statistically significant relationship

between drop-out & health variables (0=0.05, y* =-4.546, sig.=0.208).

Table (4.41): Cross- tabulation of the personal causes & drop- out

variables.
personal causes disagree agree total
School leave
2"& 3" class 6 12 18
4"& 5" class 5 12 17
6"& 7" class 9 27 36
8"& 9" class 5 27 32
total 25 78 103

Source: conducted by the researcher, questionnaire's data,2017.

Table (4.42): Chi-square test.

Test Value d.f Sig.
Pearson chi- 0.561 3 0.905
square

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/42) shows that there is no statistically significant relationship

between drop-out & personal causes variables (0=0.05, y* =-0.561,

5ig.=0.905).
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Table (4.43): Cross- tabulation of the family relations & drop- out

variables.
Family relations disagree agree total
School leave
2"& 3" class 6 12 18
4"& 5" class 6 11 17
6"& 7" class 22 14 36
8"& 9" class 17 15 32
total 51 52 103

Source: conducted by the researcher, questionnaire's data,2017.

Table (4.44): Chi-square test.

Test

Value

d.f Sig.

Pearson chi-

square

5.364

3 0.147

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/44) shows that there is no statistically significant relationship

between drop-out & family relations variables (¢=0.05, y° =5.364,

sig.=0.147).

Also a regression analysis is being undertaken to determine the relative

Importance of the independent variables from the views of droppers.

Table (4.45): explains the summary of the regression model.

Model | R R Square Adjusted R | Std. Error of the Estimate
Square
525° 275 230 1.970

Source: conducted by the researcher, questionnaire's data,2017.
Table (4.46): explains the ANOVA table for the regression model.

Model Sum of Squares | df Mean Square F Sig.
Regressi | 141.470 6 23.578 6.077 | .000°
on
Residual | 372.452 96 3.880
Total 513.922 102

Source: conducted by the researcher, questionnaire's data,2017.
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a. Dependent Variable: dropout
b. Predictors: (Constant), family rel., health, economic, personal relations,
social, & educational services.

c. Predictor: (constant)

Table (4.47): explains the coefficients for the regression model.

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
(Constant) .066 2.139 .031 976
Economic causes -.069- .038 -.169 - .071
1.824
Social causes -.030- .033 -.083 -.900 | .370
Educational services .189 .043 425 4.408 | .000
Health services .016 .042 .035 .382 .703
Personal causes .039 .033 111 1.188 | .238
Family relations -.012- .032 -.034 -.364 | 717

Source: conducted by the researcher, questionnaire's data,2017.

Tables No. (4.45), (4.46) & (4.47) above that the adjusted (R?) is
equal to 0. 23 which means that 23% of the variance in the dependent
variable is expressed by the independent variables. This model is
statistically significant (0=0.05, F=6.077, sig. =0.040). The ranking of the
variables according to their relative importance for the droppers is as
follows; educational services, economic causes, personal causes, social

services, health services, & lastly family relations.
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4/4/1/2- Test of the second hypothesis:

Table (4.48): explains the statistical significance for differences in

variables according to age.

Variables Sum  of | df Mean F Sig.
Squares Square

Economic Between 133.446 2 66.723 2.250 | .111
causes Groups

Within Groups | 2965.428 100 | 29.654

Total 3098.874 | 102
Social Between 102.222 2 51.111 1.331 | .269
causes Groups

Within Groups | 3841.331 100 | 38.413

Total 3943.553 | 102
Educational | Between 63.147 2 31.573 1.251 | .291
services Groups

Within Groups | 2524.562 | 100 | 25.246

Total 2587.709 | 102
Health Between 74.742 2 37.371 1.618 | .203
services Groups

Within Groups | 2309.083 | 100 | 23.091

Total 2383.825 | 102
Personal Between 256.526 2 128.263 | 3.348 | .039
causes Groups

Within Groups | 3831.105 | 100 | 38.311

Total 4087.631 | 102
Family Between 156.989 2 78.494 1.907 | .154
relations Groups

Within Groups | 4116.351 | 100 | 41.164

Total 4273.340 | 102

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.48 illustrated that there are no statistically significant

differences due to age in five out of these six variables, taken
consecutively (a=0.05, t=2.250.sig. 0.111), (0=0.05, t=1.331.sig. 0.269),
(@=0.05, t=1.251.sig. 0.291), (0=0.05, t=1.618.sig. 0.203), (0=0.05,
t=1.907.sig. 0.154), hence they disagree with this study hypothesis, the

only exception is the variable personal causes (0=0.05, t=3.348.sig.
0.039) that agrees with this hypothesis.
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Table (4.49): explains the statistical significance for differences in
variables according to education.

Variables Sum of | df Mean F Sig.
Squares Square

Economic Between 182.161 7 26.023 1.016 | .428
causes Groups

Within 1818.599 | 71 25.614

Groups

Total 2000.759 | 78
Social Between 357.745 7 51.106 1.359 | .236
causes Groups

Within 2669.470 | 71 37.598

Groups

Total 3027.215 | 78
Educational | Between 246.665 7 35.238 1.676 | .129
services Groups

Within 1492.677 | 71 21.024

Groups

Total 1739.342 | 78
Health Between 329.516 7 47.074 2.105 | .054
services Groups

Within 1587.522 | 71 22.359

Groups

Total 1917.038 | 78
Personal Between 220.127 7 31.447 182 .605
causes Groups

Within 2855.341 | 71 40.216

Groups

Total 3075.468 | 78
Family Between 196.589 7 28.084 .690 .680
relations Groups

Within 2888.271 | 71 40.680

Groups

Total 3084.861 | 78

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.49 that there are no statistically significant differences in these

variables due to education, taken consecutively, (a=0.05, t=1.016.sig.
0.428), (0=0.05, t=1.359.sig. 0.236), (0=0.05, t=1.676.sig. 0.129),
(0=0.05, t=2.105.sig. 0.054), (0=0.05, t=0.782.sig. 0.605), (0=0.05,

t=0.690.sig. 0.680). This result disagrees with the study hypothesis.
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4.4.2 The heads household's data:
4.4.2.1 Test of the first hypothesis:
Table (4.50): explains the correlation between variables.

Variables Drop-out | Econom | Social Educa | Health | Person | Famil
ic causes tional servic | al y
causes servic | es causes | relatio

es ns

Drop- | Spearman 1 -.152 -.158 - -.032 -.083 -.076

out 292"

Sig. (2-tailed) 125 110 .003 751 407 446

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.50 shows that there is a negative statistically significant
relationship between drop-out& educational services (0=0.05, r=-0.292,
sig.=0.003¢(

&a negative insignificant relationship between drop-out& economic
causes  (0=0.05,r=-0.152,5i9.=0.1 25)¢ social causes(0=0.05r=-
0.158,sig.=0.110)¢ health services(a=0.05,r=-0.032,sig.=0.751)¢ personal
causes(0=0.05,=-0.083,sig.=0.407) & family relations(a=0.05r=-
0.076,s19.=0.446.(
These results do not agree with the research hypothesis except the
relationship between drop-out & educational services (for leakers &
sponsors) & personal causes & family relations (for droppers), but they
show that there is a reverse relationship between students' drop-out and
all the remaining variables. Also the results for both droppers & heads
household are not similar.

A chi — square test is being undertaken to determine whether there is
a statistical relationship between the dependent variables & the

independent variables.
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Table (4.51): Cross- tabulation of the economic causes & drop- out

variables for the heads households.

Ec. causes disagree Agree total
School leave
2"& 3" class 7 11 18
4"& 5" class 11 6 17
6"& 7" class 14 22 36
8"& 9" class 9 23 32
total 41 52 103

Source: conducted by the researcher, questionnaire's data,2017.

Table (4.52): Chi-square test.

Test Value d.f Sig.
Pearson chi- 6.240 3 0.100
square

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/52) shows that there is no statistically significant relationship

between drop-out & economic causes variables (a=0.05, y* =2.773,

sig.=0.428).
Table (4.53): Cross- tabulation of the social causes & drop- out variables.
social causes disagree Agree total
School leave
2"& 3" class 7 11 18
4"& 5" class 6 11 17
6"& 7" class 9 27 36
8"& 9" class 9 23 32
total 31 72 103

Source: conducted by the researcher, questionnaire's data,2017.
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Table (4.54): Chi-square test.

Test Value d.f Sig.

Pearson chi- square 1.383 3 0.709

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/55) shows that there is no statistically significant relationship
between drop-out & social causes variables (0=0.05, y° =1.383,
sig.=0.709).

Table (4.55): Cross- tabulation of the education & drop- out variables.

education disagree Agree total
School leave
2"& 3" class 13 5 18
4"& 5™ class 9 8 17
6"& 7" class 14 22 36
8"& 9" class 7 25 32
total 43 60 103

Source: conducted by the researcher, questionnaire's data,2017.
Table (4.56): Chi-square test.

Test Value d.f Sig.

Pearson chi- square 3.710 3 0.294

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/56) shows that there is no statistically significant relationship
between drop-out & education variables (0=0.05, y* =3.710, sig.=0.294).
Table (4.57): Cross- tabulation of health & drop- out variables.

health disagree Agree total
School leave
2"& 3" class 8 10 18
4"& 5™ class 6 11 17
6"& 7" class 14 22 36
8"& 9" class 8 24 32
total 36 67 103

Source: conducted by the researcher, questionnaire's data,2017.

90




Table (4.58): Chi-square test.

Test

Value

d.f

Sig.

Pearson chi- square

2.354

3

0.502

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/58) shows that there is no statistically significant relationship

between drop-out & health variables (0=0.05, y* =2.354, sig.=0.502).

Table (4.59): Cross- tabulation of the personal causes & drop- out

variables.
personal causes disagree agree total
School leave
2"& 3" class 9 9 18
4"& 5" class 9 8 17
6"& 7" class 22 14 36
8"& 9" class 19 13 32
total 59 44 103

Source: conducted by the researcher, questionnaire's data,2017.

Table (4.60): Chi-square test.

Test Value d.f Sig.
Pearson chi- 0.794 3 0.851
square

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/60) shows that there is no statistically significant relationship

between drop-out & personal causes variables (0=0.05, y* =-0.794,

sig.=0.851).
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Table (4.61): Cross- tabulation of the family relations & drop- out

variables.
Family relations disagree Agree total
School leave
2"& 3" class 10 8 18
4"& 5" class 8 9 17
6"& 7" class 18 18 36
8"& 9" class 11 21 32
total 47 56 103

Source: conducted by the researcher, questionnaire's data,2017.

Table (4.62): Chi-square test.

Test Value d.f Sig.
Pearson chi- 2.640 3 0.451
square

. Source: conducted by the researcher, questionnaire's data,2017.

Table (4/62) shows that there is no statistically significant relationship

between drop-out & family relations variables (¢=0.05, y° =2.640,

sig.=0.451).

A regression analysis is being undertaken to determine the relative
importance of the independent variables from the views of heads

household.
Table (4.63): explains the summary of the regression model.
Model |R R Square Adjusted R(Std. Error of the
Square Estimate
.355° 126 072 2.16275

Source: conducted by the researcher, questionnaire's data,2017.
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Table (4.64): explains the ANOVA table for the regression model.

Model Sum of{d.f [Mean F Sig.
Squares Square
Segress'o 64.882 6 |10814 [2.312 |.040°
Residual |449.040 96 4.677
Total 513.922 102

Source: conducted by the researcher, questionnaire's data,2017.

a. Dependent Variable: drop-out

b. Predictors: (Constant), family relations, personal causes, social,
economic, educational, health services.

c. Predictor: (constant)

Table (4.65): explains the coefficients of the regression model.

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error | Beta
(Constant) 8.249 2.076 3.974 | .000
Economic -.036- .049 -.085 - 739 | .462
causes
Social causes | -.064- .093 -.082 -.683 | .496
Educational -.205- 071 -.356 - .005
services 2.893
Health 198 .106 .265 1.878 | .063
services
Personal -.138- 126 -.127 - 275
causes 1.098
Family .079 132 .073 .602 .549
relations

a. Dependent Variable drop-out.

Source: conducted by the researcher, questionnaire's data,2017.
Tables no. (4.63), (4.64) & (4.65) above that the adjusted (R?) is equal
to 0.072 which means 7.2% of the variance in the dependent variable is

expressed by the independent variables. This model is statistically
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significant (a=0.05, F=2.312, sig. =0.040). The ranking of the variables
according to their relative importance for the heads household is as
follows; educational services, health services, personal causes, economic
causes, social services, & lastly family relations. It is clear that the
ranking is not similar for the droppers & their heads household.
4.4.2.2Test of the second hypothesis:

Table (4.66): explains the statistical significance for differences in
variables according to gender.

Gender Gender N Mean T df Sig. (2-
tailed)

Economic causes | Male 84 34.7619 -1.115- 101 .267
Female 19 | 36.2632

Social causes Male 84 14.0119 -.770- 101 443
Female 19 14.5789

Educational Male 84 24.5238 -1.337- 101 184

services Female 19 25.8421

Health services Male 84 18.0595 -.958- 101 .340
Female 19 18.7895

Personal causes Male 84 14.8095 -.463- 101 .645
Female 19 15.0526

Family relations Male 84 14.6190 -1.224- 101 224
Female 19 15.2632

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.67 that there are no statistically significant differences in
these variables due to gender, taken consecutively, (a=0.05, t=1.197.sig.
0.234), (a=0.05, t=0.248.sig. 0.804), (0=0.05, t=0.268.sig. 0.790),
(@=0.05, t=0.899.sig. 0.371), (0=0.05, t=0.893.sig. 0.437), (0=0.05,
t=0.930.sig. 0.355). This result disagrees with the study hypothesis.
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Table (4.67): explains the

variables according to age.

statistical significance for differences in

Age Sum df Mean F Sig.
Squares Square
Economic Between Groups | 186.843 3 62.281 2.298 .082
causes Within Groups 2683.001 99 27.101
Total 2869.845 102
Social causes | Between Groups | 29.653 3 9.884 1.186 319
Within Groups 824.949 99 8.333
Total 854.602 102
Educational Between Groups | 61.477 3 20.492 1.364 .258
services Within Groups 1486.931 99 15.020
Total 1548.408 102
Health Between Groups | 17.072 3 5.691 .627 599
services Within Groups 899.045 99 9.081
Total 916.117 102
Personal Between Groups | 2.211 3 137 169 917
causes Within Groups 430.605 99 4.350
Total 432.816 102
Family Between Groups | 14.904 3 4.968 1.157 .330
relations Within Groups 425.018 99 4.293
Total 439.922 102

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.67 that there are no statistically significant differences in these

variables due to gender, taken consecutively, (0=0.05, t=2.298.sig.
0.082), (a=0.05, t=1.186.sig. 0.319), (0=0.05, t=1.364.sig. 0.258),
(@=0.05, t=0.627.sig. 0.599), (0=0.05, t=0.169.sig. 0.917), (0=0.05,
t=1.157.sig. 0.330). This result disagrees with the study hypothesis.
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Table (4.68): explains the statistical significance for differences in
variables according to education

Education Sum  of | df Mean F Sig.
Squares Square

Economic Between 427.002 5 85.400 3.391 .007
causes Groups

Within 2442.843 97 25.184

Groups

Total 2869.845 102
Social causes | Between 111.167 5 22.233 2.901 .017

Groups

Within 743.434 97 7.664

Groups

Total 854.602 102
Educational Between 38.194 5 7.639 491 783
services Groups

Within 1510.214 97 15.569

Groups

Total 1548.408 102
Health Between 30.970 5 6.194 .679 .641
services Groups

Within 885.147 97 9.125

Groups

Total 916.117 102
Personal Between 10.093 5 2.019 463 .803
causes Groups

Within 422.723 97 4.358

Groups

Total 432.816 102
Family Between 17.646 5 3.529 811 .545
relations Groups

Within 422.276 97 4.353

Groups

Total 439.922 102

Source: conducted by the researcher, questionnaire's data,2017.

Table 4.68 that there are statistically significant differences due to
education in two variables, economic & social causes, taken
consecutively, taken consecutively (0=0.05, t=3.391.sig. 0.007), (0=0.05,
t=2.901.sig. 0.017), this result agrees with the study hypothesis.
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& there are statistically insignificant differences in the remaining
variables, taken consecutively (0=0.05, t=0.491.sig. 0.783), (0=0.05,
t=0.679.sig. 0.641), (¢=0.05, t=0.463.sig. 0.803), (0=0.05, t=0.811.sig.
0.545), this result disagrees with the study hypothesis.
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Chapter Five

Result Conclusions & Recommendations

5.1 Conclusions:

The main objectives of the study were to investigate the effect of the
socio-economic constraints on boys' primary school dropout.
This study considered the problem of (the effects of socio-economic
constrains on primary school boys dropout) in three aspects ;- practical —
theoretical-(implication) of reason behind dropping of school .
Methodologically both quantitative and qualitative methods were used to
collect both primary and secondary data from three categories of
respondents (school teachers -head of the house hold- boys dropout.
Head of the house of thedropper 60,2% of them were father.
The social characteristic of them 30,1%were single.
47%of them their ages ranged between (31 --40) years old.
Education of them: 33% were illiterate and 42,3 %had basic level
About the monthly income of the family of the respondents and it show
that fifty-two percentage illustrated that their income was Low (less than
1000 SDG per month), and forty-one illustrated that were Middle (1001 -
2000 SGD per month).
50.5%o0f boys left their school when they were more than (13) years old,

44.7% left their school in age between 10-12 year,

but only 4.s9% had left in age between 7-9 years.

27.2% left the school at class 8, 18.4 %left at classb,
16.5%left at class 6.).

76. % of boys reported that they work after theschooling days,
30.4% of the them work as varnish laborer,

21,5 %of them as cart boy,.
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76,7%percent ofboys illustrated that they work after left their school.
30% of the boys work as varnish laborer,.
These results do not agree with the research hypothesis except the
relationship between drop-out & educational services (for leakers &
sponsors) & personal causes & family relations (for droppers), but they
show that there is a reverse relationship between students' drop-out and
all the remaining variables. Also the results for both droppers & heads
household are not similar
The following points includes some of these results:
-There is significant positive statistical relationship between boys’
dropout and educational services.
-There is positive insignificant statistical relationship between boys'
dropout and health services & personal causes.
-There is negative insignificant statistical relationship between boys'
dropout and economic causes, social causes & family relations.
-The relative importance of the research variables from the points of
view of droppers ranked from top to low as follows: educational
services, personal causes, health services, family relations, social
causes, & lastly economic causes.
-There is significant statistical difference between the droppers due
to age.
-There is significant negative statistical relationship between boys'
dropout and educational services.
-There is insignificant positive statistical relationship between boys'
dropout and family relations and health services.
-There is insignificant negative statistical relationship between boys'
dropout and economic causes, social causes & personal causes.
-The relative importance of the research variables from the points of

view of household heads ranked from top to low as follows: health
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services, family relations, social causes, economic causes, personal

causes, & lastly educational services.

-There is significant statistical difference between the household

heads as regards economic causes & social causes due to education.
From the findings of the study it can be concluded that —economic and
social poverty, absence of one of parents, lack of parent awareness about
education value , low academic level of boys' parents, deterioration of
school environment, disability of paying school fees, and child labour
were found to be the main reasons of boys dropout from school.
Certainly further research is necessary to disentangle the multiple

variables involved in this study.

Lastly the most critical determinants for access to schooling relate to
school infrastructure, the presence of qualified personnel, the information
channels, and/or a combination ofthese factors. The availability of
schools in appropriate locations influences households'decision-making in
sending children to school. In general, households will prefer schools that
are closer to their homes, and schools that provide a good learning and

good social environment for their children
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5.2 Recommendations:

Based on the findings, the study proposes the following
recommendations:
5.2.1 Addressed to teachers:

e Provisionof programmeals to primary school (particularly breakfast )

¢ Involving in training courses

5.2.2 Addressed to parents:

e Encourage parents to participate in the income generating activities.

e Parents and their children must be encouraged to be aware about the
problems of dropout and the consequences of child labour (moral
deterioration ,beggary pickpocket ting ,prostitution and drug abuse . ) .

e Parents must be sensitized regarding the investment on primary
education

e Encourage parents and their children to be involvement and
participate in school activities.

5.2.3 Addressed to Ministry of Education

- Implement the policy that called for compulsory and fee-
freeprimaryeducation .

- Support them with materials and textbooks

- Encourage establishing vocational training centers for primary

student.

- Reducing and gradually eliminate the high school fees of primary
education social care towards the families by governmental and
non- governmental organizations as well as providing suitable
school environment to attract pupils and teachers should be

considered.
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- Improve teachers’ remuneration policies.

- Improve and scale up the enrolment to remove the socio-cultural

barriers to school participation.

- Labour legislation should be implemented effectively to prohibit

child labour .

- Improve the school environment (curriculum development,
instructional technological materials, etc.)—It is necessary to invest
in school structures including classrooms, libraries, , and providing
safe water supply to all schools.

Further studys;-

e To address the poverty —education issue ,NGOs and public
partnership must be establish through fostering greater confidence
of government on NGOs working in the education sector .

e |ts necessary to invest in school structure including long life

learningclass room .
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Appendix (1)
Sudan University of Science and Technology
Faculty of Agricultural Studies

Department of Agricultural Extension and Agricultural Development

Teacher Questionnaire

1. Do you live in Dar Al Salaam?

Yes( ) No( )

2. If yes how many years:
2-3 () 3-4( ) more ()
3. Years of experience?
1-5years () 6-10 years () more ()
4. Have you participated in training courses?

Yes( ) No( )
If yes?

5. What are the subjects have you trained? ...........ccccccevvvennen,

6. Do you teach them now?

Yes( ) No( )
7. Do you have a shortage of teachers of some materials?
Yes( ) No( )

ITyes? What IS 1t2.......cooevecie e e

8. How many hours do students spend in school?

1-2 hours () 4-6 hours( ) 6-8hours( )
9. Are there non-classroom activities?
Yes( ) No( )
If yes?
Associations ( ) Cultural ( ) sports () Other
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10. Is there additional material support for teachers?
Yes( ) No( )
11. Do you participate socially?
Sometimes () | have nothing to do with them ()
12. Does it involve the parents or the family of the child in solving

their educational issues?

Yes( ) No( )
If yes? Like
Non-payment of fees () Absence of student from school ( )
Student level ( ) Other ....cocceveiven,

13. Do you think there is a great educational drop in the school?
Yes( ) No( )
If yes, to what extent is school dropout rate estimated?
10% () 20%( ) more ()
Is this dropout partially or whole?
partially ( ) whole ()
14. Is the school administration making any effort to reduce the
dropout rate?
Yes( ) No ( )
If yes, what do you think of the motive for the leak:

School environment is unattractive ( ) School management
treatment ( )
School fees High () No school meals ()

15. Are there any voluntary organizations or charities that support
the education of children in the region?

Yes( ) No ( )

If yes? What type of support is provided?

Physical Support () School Tools ()  School Uniforms ()
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16. Does the school have tuition fees?

Yes( ) No ( )

If yes? Does it fit the financial capabilities of families?

Fit for it is paid by installment ( ) does not fit because it is high (
)

17. Do you have any kind of fee reduction for the family more than
one child in school?

Installment ( ) Exemption some of the student ( ) one of the
parents should do some for the school ()

18. Do you have any additional work?

Teaching ( ) Business ( ) Other Business

115



Appendix (2)
Sudan University of Science and Technology
Faculty of Agricultural Studies

Department of Agricultural Extension and Agricultural Development

dropper Questionnaire
Section 1: Personal Data:

Please tick () in your compatible location and status

1. Gender:
Male () Female ()
2. Age:

between 5-7 years ( ) between 8-14 years ( ) More than 15
years ()

3. When did you dropout school:

after the first class( ) after the 2™ class () after the 3thclass ()
after the 4thclass () after the 5" class ( )after the 6™ class( )
after the 7" class () afterthe 8"class ()

4. Who was responsible for the expenses of your education:

Father ( ) Mother( ) Brother ( ) Sister( ) noone( )
Others SpecCify .....cccvcvevvvviiecee,

5. Did you work after school:

Yes( ) No( )

6. Type of work:

Cartboy ( ) WVarnishlabour( ) Dirdaga( ) Restaurant

worker ()
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Section Two: Questions

(Please tick (V) in the appropriate box before each paragraph of the

questionnaire below)

First : economic

No | Sentence Totall |agre | Natura | Disagre | Totally
y e I e disagre
agree e

Family  income s
sufficient to meet our
living needs

The family has many
sources of income

The family provides me
regularly fees

The family provides me
regularly money for
books and clothes

lam not participating
in the family work of
the family after school

Second : social

My Parents do not

ignore to my
construction and
follow me up
constantly

There are

somanyeducation
person of in my family

The cultural level of
my family high

| do not spend my time
with friend who like
absenteeism and run
away from school

| do not feel that my
appearance is  not
acceptable and its
inferior to others
student’s appearance
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The
customsandsocialcusto
ms of my family
encourage male
education

The social norms and
traditions of my family
promote the education
of females

Third : Teaching Services

The education
Curriculum are
appropriate

The applied teaching
methodsareappropriate

The teachers are
cooperative with students

New school buildings

The environment within
the school infrastructure
are good .

The students cooperate
with each other

Individual differences
between students are
taken into consideration.

The school
administration helps poor

pupils

Fourth ****** - Health Services

| feel sick at longer at
longer intervals

I do not have chronic
diseases

| do not suffer from
permanent disabilities

In case of sickness family
pays the medication.
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There are health services
near the place of
residence

Healthy home of
ventilation

Healthy home  hand
toilets and waste disposal

Environment around the
house is healthy with no
waste dumps close to it

The nutrition is good
becausel take enough
meals

Fifth:

personal causes them

I have a strong and
balanced personality

My physical abilities are
high and | do not feelany
limitations .

| can construct good
social relationships inside
the school.

| have a mental ability
that makes me able to
understand school lessons

| have high motivation
to wards learing.

There is no discomfort
from teachers to pupils

There is no harassment
by the pupils towards
each other

| enjoy a Kkind of
emotional | do not get
angry easily.

Sixth : Family relations

There are no money
handcarts due insufficient
income that disturb our
family life
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There are no quarrels
between father and
mother

The behavior of one or
both parents is not harsh

The behavior of one or
both parents is not
extermallypamperingto
wards me .

Lack of absence of a
parent

Maintain the religious
teaching pampering to
wards me

| sometimes go with
family members to visit
relatives

What are the reasons for leaving school?

. Academic performance in school ()

. Parents do not care about education ( )

. Far distance of school fromme ( )

. Separation of parent ()

. polygamy ()

. Academic performance of students ()

. Provision of food, drink and residence are not comfortable( )

. Feel sick at school time intervals requent( )

© 00 N oo O B~ W N P

. drug abuse( )

10. The participation of absenteeism and run away from school with
friends ()

11. Appearance is improper ( )

12. Harassment of some students ()

13 Schoolinfrastructure is not uncomfortable ( )

14. Absence of one of parent ()
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Appendix (3)
Sudan University of Science and Technology
Faculty of Agricultural Studies

Department of Agricultural Extension and Agricultural Development

Households Questionnaire
Section 1: Personal Data:

Please tick () the place that corresponds to your status

Local: ..o

Head of household: father () mother () brother ()
Other SpecCify .......cccevvvenee.

Gender:

Male () Female ()

Marital Status:

Married () Single( ) Widowed( ) Divorced( )
Age:

20 and lessthan 30 () 30andlessthan40( ) 40 and less than 50 (
) 50 and over ()

Academic Qualifications:

Mother () Basic Primary ( ) Middle Secondary () Other
The period of time that has passed since the transition to Dar es
Salaam:

Less than 5 years () between 5 and 10 years () more than 10
years ()

Cause of Migration:

Drought and Desertification () War () Tribal Conflict ()
Other Job Opportunities ( ).
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Type of work:
Employee ( ) worker ( ) dailyworker( ) farmer( )  trader
() limited trade () disabled ( )  Other Specify ........ccuvenueee.

Monthly income of the family:

Low (less than 1000 SDG per month) ( ) average ( between 1000
and 2000 SDG per month) ( ) High (more 2000 SDG per
month) ()

Number of children in the family:

male ( ) female ()

Number of school children:

< Number of household workers:

male () female ()

Section Two: Questions

Please tick (V) in the appropriate box in front of each of the paragraphs of

the questionnaire below

First : economic

No. | Sentence Totally | agree | Natural | Disagree | Totally
agree disagree

Family income is in
sufficient for living
needs

Family has other
Income sources

Provide  regularly
fees to my children

Provide regular
mony for  books
and clothing to my
children
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My children do not
work after school

I do not have to
resort to borrowing
from others

| do not
recivecharites
subsidies, or

support from any
donner

Provide electricity
tofamilyhouse

Provide

refrigerator to
family house
Provide TV to
family house

Provide mobile to
family members

second: social

| do not feel
different  towards
my children's
education

I am not indifferent
to my children's
education because
of poverty

| follow up my
children
constnuously.

There are a large
number of learners

in the family
High cultural level
for family
members

Third : Educational Services
Education
curriculum IS

appropriate

Teaching methods
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are appropriate

Teaching
objectives of
education can be
achieved

Teachers are
cooperating  with
students

School
infrastructure  are
good

School internal

environment
acceptable and all
services are provide

Studant  cooperate
with each other

differences between
students are taken
into consideration

Fourth: Health Services

I do not sufferhave
chronic diseases

Ibecome sick at
longer periods

Idont have
permanent
disability

In cause of sickness
the family pay
medicationcost

The family take me
to the hospital
instead of giving
me traditional drugs

Fifth : The personal causes

| have a strong and
balanced
personality
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My physical
abilities are high
and idont feel any
physical limitation

Ican construct good
social relation in
side the school

My mental
capabilities enable
me to understand
school lessons

Sixth: Family relations

No money
handicaps due to
insufficient income
s that disturb my
family life

No quarrel between
father and mother

The behavior of one
or both my parent is
not extreme
pampering

Absence of one of
parents is not due to
other causes not

seoration or
polygamy

Maintain religious
teachings as
praying
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