Sudan University of Science and Technology

College of Graduate Studies

Lisd clod ol 548

College of Languages

Problems posed by using Linking Devices in the
Academic Writing of Sudanese University
Students

(A Case Study of the first year student at Sudan University of Science and
Technology)

o2 B i g3l aladind ale A1 gaad) Cilaaladl G (i sad Al Ul
doagalsy) 4Lty

A thesis submitted for the requirement of PHD Degree in applied linguistics

Submitted by:

Amani Yousif Abdelrhman Mohammed Ali
Supervised by:
Dr Mahmoud Ali Ahmed

2019



Dedication

This work is dedicated to my family for their support and encouragement.



Acknowledgement

Praise is to almighty God for giving me the strength and power to complete this
work.

| would like to express my gratitude to my supervisor Dr Mahmoud Ali Ahmed
Omer for his support, guidance and encouragement throughout this work.

Special thank to all those who gave me advice and support.



Abstract

This study aimed at investigating problems posed by the use of linking devices
In academic writing of Sudanese University students. A descriptive analytical
method was adopted in conducting the study. A questionnaire and test were
chosen as tools for data collection. The questionnaire was distributed. to 30
experienced teachers at college of languages, Sudan University of science and
technology- College of Arts, University of Khartoum and Islamic Omdurman
University. A test was given to first year at Sudan University of Science and
Technology. The test is diagnostic one which is divided in to four parts namely
grammar, word formation, gap filling & matching. The SPSS program
(statistical package for social Sciences) was used for data analysis. The
statistical analysis for the results of questionnaire showed that all lecturers
strongly agreed that EFL students at University commit all kinds of errors in
using linking devices in academic writing. All lecturers strongly agreed that
most frequent types of errors are due to linking ideas and information across
sentences, misuse of ellipses, substitution, spelling word choice and lack of
vocabulary. The statistical analysis of the test has revealed same problems
revealed by questionnaire. Based on the findings, the study recommended that
EFL students should be exposed to language varieties through various literary
texts, linking devices should be practiced and if possible to add syllabus on
linking devices should be added.
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Chapter One

Introduction

1.0 Over view

This chapter includes background of the study, statement of the problem,
objectives of the study, significance of the study, research questions research
hypotheses, and limitation of the study.

1.1 Background of the study

This study sets out to investigate and assess the use of linking devices in the
academic writing of university students at Sudan University of science and
technology namely first year. The study took as its point departure the
scrutinizing of linking devices owing to their vital function in governing the
coherence of the structure of the final products. The study attempts to cover this
issue carefully trying to find different types of writing and what writing
processes should involve. To accomplish this task, the study will inspect varied
writing texts of quite a number of students from diverse universities with the
very objective of detecting the different devices employed by students and the

degree of their proper application.

In order to provide useful insights and implications, relevant literature in the
field and the previous related attempts must be analytically incorporated. The
ultimate aim suggests ways to develop efficient writing processes and suggest

remedy for the unproductive ones.
1.2 Statement of the problem

As far as the syllabus of the English language is concerned, it is generally
noticed by education inspectors and head-teachers that university students
encounter problems in their overall learning process, particularly in writing.

This is largely attributable to the fact that writing is a complex process even in



the first language. Therefore, the situation or the process becomes even more
complex when it comes to writing in a foreign language. University students
should be introduced to a package of writing mechanics across the three years in
order master the skill of writing gradually and hence can communicate easily

and clearly.

Judging by related studies hints examples in the field, university student’s
performance in writing English was described to be clearly deteriorated.
Evidence of this was remarkably detected in their examination answers. A lot of
students cannot produce a reasonable piece of writing in English. In addition,
drills and exercises of writing provided in their textbooks are not enough to help
students develop their writing, teachers at universities should be trained
adequately to help students produce clear and meaningful written work and

express themselves freely and clearly in English.
1.3 Objectives of the study
The study tries to achieve the following objectives.

1-To find out to what extent university students are able to use linking devices

in academic writing

2-To find out to what extent teachers of English at universities aware of the

most common academic writing processes

3-To find out, the effective techniques that teachers can adopt to develop

mechanics of writing at universities.
1.4 Research questions
1-To what extent are university students able to use linking devices in writing?

2-To what extent are teachers of English at Sudanese universities students

aware of the most common academic writing processes?



3-To what extend are the effective techniques that university teachers in Sudan

can adopt to develop mechanics of writing at universities?
1.5 Hypotheses of the study
1-Sudanese university students are un able to use linking devices

2-Teachers of English at Sudanese universities are aware of the most common

academic writing process

3- Sudanese university teachers can adopt effective techniques to develop

mechanics of writing at universities.
1.6 Significance of the study

The significance of this study arises from the fact that it addresses a sensitive
issue which is of academic writing in the hope to come up with useful insights
and implications. In this respect, the study intends to the awareness of the
Sudanese English language teachers at universities of the mechanics of writing.
On the other hand, the study also seeks to draw the students’ attention to
validity of linking device and their effect on their writing products. The study
helps the teachers, educators, experts, supervisors and syllabus designers benefit

from findings arrived at.
1.7 Methodology of the study

In this study, a questionnaire and test will be adopted. The test will be
conducted for first year students at Sudan University of science and technology.
As the study is mainly conducted with the aim of exploring the use of linking
devices, the writing of the students will be the component to be under focus. A
questionnaire will be administered to teachers. The researcher will also confirm

the validity and the reliability.



1.8 Limits of the Study

This is a descriptive, analytical study which is confined to analyzing and
evaluating ac academic writing processes as part of the writing skill of the first
year students in Sudan University of science and technology for the academic

year 2017-2018
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Chapter Two

Literature Review

2.0 Introduction

This chapter reviews relevant literature in the issue of the difficulty posed by
linking devices in the writing of Sudanese university students and other related
topics with some emphasis on the nature of academic writing. Important
findings and arguments from opponents and proponents of an English-only
teaching method will be discussed. The chapter is divided into two parts, the
first one is on the theoretical framework, and the other is on previous studies.
Part One: Theoretical Framework

2.1 Nature of Academic Writing

This study takes as its point of departure the investigation of academic writing
in relation to complexity posed by linking or cohesive devices as observed in
the writing of University students. In all parts of the world, the study of
EFL/ESL writing has become the focus of attention of most contemporary
researchers, language teachers, applied linguists and rhetoricians. As a result,
there is a widespread tendency for teaching EFL expository writing in most
worlds' higher education institutions (e.g. colleges and universities) in order to
meet the urgent needs and growing challenges of the modern world. Kroll
(2003:1) for example, argues that taking part in the world community.
Especially within interconnected economic, technological and geographical
realities, requires a fluency in English that expands beyond the spoken language
and includes various uses of the written language too. Generally speaking, L2
writing research had begun in the late 1960s and early 1970s in the USA and
some Western countries, including the UK due to the increasing number of
overseas students joining tertiary-level institutions (Grabe & Kaplan, 1996:23)
More importantly, the Conference on College Composition and Communication

(CCCC) put a great emphasis on the importance of second language writing and
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as a result of that L1 and L2 writing issues were considered as different areas of
study. Some researchers such as Martinez (2005), Silva and Matsuda, (2001b)
and Thorson (2000) point out that L1 writing strategies are different from those
of the target language writing. Thus, a great deal of researchers, including kroll
(2003:2) argue that over the past quarter of a century, colleges and research
centers around the globe have noticed that teaching English writing skills to
tertiary level learners whose mother tongue is not English, has become an
Important part of the higher education system. So, the growing focusonL?2
writing as an academic discipline has been made evident by the large number of
writing courses designed for EFL/ESL learners at various institutions: ranging
from community colleges to the most famous graduate institutions. At the same
time, the area of EFL writing has witnessed an increase in the number of papers
published in books and specialized journals, the number of presentations
delivered at regional and international conferences, and the widespread of
scholarly journals which deal with the most current issues in second language
writing teaching (fujoda,2006:59) it is natural , then, that in many places today,
there is a notable increase in the number of specialized ELT forums, and ELT
scholarly journals focusing on debatable issues of EFL/ESL writing.

2.1.1 EFL Writing Setting

Several studies were carried out in EFL writing settings. 5ome of them, for
example, have discussed how western writing pedagogies are introduced,
negotiated and received in non-English dominant countries, such as China,
Turkey, Russia and Thailand (CLACHAR,2000: Cummings, 2003:
Tarnopolsky, 2000: you, 2004: cited in you,2006:3). Some studies examined
how English is taught in European traditions, whereas others have studied the
socio-political processes of English writing in EFL perspectives, such as in
China, India and Serilanka (ibid.p:3)



EFL/ESL writing as an educational phenomenon seems to occur in different
ways, especially the ones that are related to socio-cultural dimensions. Matsuda
(2005) for instance, points out that ESL writing in the USA, as indicated earlier,
began in response to the needs of the increasing number of international
students in American tertiary institutions. In contrast, Grabe & Kaplan
(1996:23), maintain that any concern of L2 learners' writing requirements
should be based on the wide diversity among L2 learners. Thus, it can be said
that EFL/ESL writing teachers should bear in mind that L2 writing entails
different contexts. For instance. Arabic writing is linguistically and rhetorically
different as opposed to German, French, or Chinese writing. Each language
leads its speakers to conceptualize the world differently from the speakers of

other languages, and so writing can be perceived in the same way.
2.1.2 EFL Writing as Opposed to ESL

A distinction can be made between EFL writing and ESL writing. The former
pertains to learners who intend to learn English to write in it, particularly
scholarly writing and who live in a territory in which English is not dominantly
spoken or written as a language of the community. Such situations can be
found in countries such as Sudan, Chad, China, Indonesia, France,etc. O n

the other hand, the latter includes those learners who intend to learn English to
write in it and live in territories where English is a language of the community.
Examples of this category can be found in countries such as Nigeria, Zimbabwe,
India, Ghana, South Africa, etc. However, ESL writing is also taught in English
speaking countries such as the USA, the UK. Canada, Australia, New Zealand,
etc. It is expected that in an ESL writing context, FL writers can practice their
English in real life situations such as shopping and exchanging written
documents (e.g. letters, e-mails) with the native speakers. Therefore, they may
not face serious problems in improving their English writing in comparison to

EFL writers whose writing practice may not go beyond the classroom practices.
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That is, in most cases, EFL writing is considered as part of the department

curriculum.

Grabe and Kaplan (1996:25) argue that L2 writing learners differ
disproportionately in terms of the necessity for writing abilities. EFL learners
might need English writing skills that range from a simple paragraph writing to
scholarly essays and professional articles. On the other hand, in ESL contexts,
they contend that the extent of writing necessity is greatly diverse, despite the
fact that the needs here tend to be more academically oriented. Hence, it can be
added that due to these variations in learners' writing needs, EFL/ESL writing
theme and implementation might turn to be uneasy. The fact that, EFL/ESL
writing theme and implementation might turn to be uneasy. The fact that
EFL/ESL writing teachers should take into account the different factors
involved in L2 writing area. That is besides learners' grammatical and lexical
awareness. L1 linguistic influence, Cultural thinking and genre perspectives
should be determined too. In this respect, Cannors and Glenn (1999:392) point
out that teachers' concerns about rhetoric should be related to matters of how to
develop and arrange arguments in order to persuade readers, how to select and
organize ideas to support arguments, and how to use logical, ethical, and
pathetic techniques appropriately to convey the intended message. Apparently,
it is important to notice that EFL/ESL writing instruction needs more than one
element and that researchers and teachers should take into consideration most of

these different elements.
2.1.3 Writing during the Early Years of Second Language Study

Generally speaking, writing has not received much attention during the early
years of second language studies, probably because of the dominance of the
audio-lingual approach in mid twentieth century. This negligence was evident in
the USA between the 1940s and 1960s when the concept of language as speech



became increasingly dominant under the influence of the attempts made by
Leonard Bloomfield and Charles C. fries (kroll. 2003:17) Nevertheless, L2
writing teaching became a major issue at the annual gathering of the Conference
on College Composition and Communication (CCCC), which was convened in
1949 as the first specialized forum at which teachers and scholars met to discuss
issues related to L2 writing. Consequently, writing issues were grouped into L1
and L2 levels, and the latter's level issues were included in the field of teaching

English as a Second language (TESL).

L2 writing as an area of applied linguistics appeared in the early 1980s. It
received much attention as an essential field of investigation with its own
disciplinary infrastructure in the 1990s that is; L2 writing appeared as an
interdisciplinary field, incorporating various views rather than a single view.
This also made many L2 researchers believe that social, cultural and educational
dimensions would influence L2 writing. And as such, it becomes clear that on
mere theory or pedagogical approach that con describe the hidden perspectives
of L2 writing (Fujieda, 2006.66).

Following the above initiatives, the number of studies exploring EFL/ESL
writing has increased tremendously. For example, articles on L2 writing issues
have become available in journals such as College ESL. English for Specific
purposes, (ESP), Language Learning and TESOL Quarterly, Other journals in
composition studies, such as College Composition. Teaching English in the
two-year College, WPA: Writing program Administration, and Written
Communication, have also appeared to tackle problems of L2 writing.
Furthermore, owing to the interest in research on L2 composition, the journal of
Second language Writing was found in 1992 providing scholarly insights into in
the field (Deluca et al. 2002)
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Pedagogically speaking, L2 writing instruction takes different ways throughout
the world. For example, in some countries' rhetoric, EFL/ESL writing is taught
as a scientific subject, and it is analyzed at different stages of the language
structure. In other words, a written text is categorized into exposition, narration,
description and argumentation. However some countries' doctrine tends to value
a written product over a writing process which is considered as a linear process

In writing instruction (you, 2006.2)

To conclude, it has been reported that L2 writing, Whether in English or other
languages. Stemmed from composition studies and applied linguistics aspects,
Based on this assumption. Various views, such as structural aspects, contrastive
rhetoric, error analysis, cohesion and coherence, have substantially contributed
to the understanding and expansion of ESL/EFL writing as an area of research
study (Wurr. 2004:16)

2.1.4 Writing Viewed from Different Perspectives

According to Byrne (1979:1) writing is the act of forming symbols. The
symbols have to be arranged to form words, and words have to be a particular

order and liked together in certain ways, they form a coherent text.

According to Spence (1967) writing in values the encoding of message that is
we translate our thoughts into language and language into written marks.
Writing demands that you produce a sequences or a series of sentence emerged

into certain orders to communicate successfully with the reader.

According to William (1999:6) writing as technology as set of skills which may
be practiced and learned through experience. Writing particular the more
complex composing skill valued in the academy - in values training,
instruction, practice, experience and purpose most profession articles which
appeared prior to 1980 conferred on techniques for teaching writing rather than
on the native of writing in various contexts William (1996:27)
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2.2 Difficulties of Writing

Byrne (1979) stated that writing commonly is a difficult activity for most

people, both in mother tongue or else under these three heading:
(i)Psychological problems

Speaking is the natural and normal way of communication — writing is assembly
a solitary activity without the possibility of interactions or benefit of feed book

in itself makes the act of writing difficult.
(i)Linguistic problems

Oral communication is sustained through interaction all the participant’s help to
keep it going, writing needs to organizing our sentence structure or connecting
our sentences together and sequenced, that text we produce can be interpreted

on its own,
(iii) Cognitive problems

We speak without much conscious effort or though, and generally we talk
because we want to. Writing is learnt together written form of the language and
learn certain structures and also how to organize our ideas in such a way that
they can be understood by the reader. So the writer must move from one step to

another, giving resource and examples.
2.2.1Importance of Writing

Rise B chances (2001:122)

Writing influences the way we think.
Writing contributes to the ways we learn.
Writing fosters personal development.
Writing connects us to others.

e Writing promotes success in college and at work.

12



())Writing Influences the Way We Think

First, the very act of writing encourages us to be creative any woolly
organized and logical in our thinking. When we write sentences, paragraph,
and whole essays, we generate ideas and connect those ideas in systematic
ways. For example, by comparing words into phrases and sentences with

conjunctions such as and, but and because,
(iv) Writing Contribution to the Ways Students Learn

Writing help learners learn by making them active, critical thinkers. When
we take notes in class, for example, writing help us Identify and remember
what is important. Writing an explanatory essay, for example, helps better

understand the concepts or ideas we are explaining.
(V) Writing Fosters Personal Development

In addition to influencing the ways we think and learn, writing can help us grow
as individuals. Writing an evaluation requires that we think about what we value
and how our values compare to those of other- writing has been for a long time

may major tool for self- instruction and self-development.
(VI) Writing connects us to others:

We can use writing to keep in toned with friend and family, take part in
academic discussion, and practicable actively in democratic debate and decision

making.
2.2.3 Definition of Writing

Lindeman (2001) defines writing as"a process of communication that uses a
conventional graphic system to convey a message to a reader” (p.10). When
people write, they use graphic symbols: that is, letters or combinations of letters

which relate to the sounds people make when they speak. According to Byrne

13



(1991), writing can be said to be, “the act of forming these symbols: making
marks on a flat surface of some kind.” (P.1)The symbols have to be arranged,
according to certain conventions, to form words, and words have to be arranged

to form sentences (Byrne, 1991).

Writing is an intricate act of meaning making (Elbow, 1986). It is a complex
process of problem solving involving memory, planning, text generation, and
revision (Flower & Hayes, 1981). A unique language act, writing requires
thinking methods different from those used for listening, reading, or speaking (
Emig, 1983). As well as being the means through which testing and assessment
of learning regularly take place, for the learner writing is an important skill in
supporting other learning experiences, ““ as a mean of recording assimilating and
reformulating knowledge, and of developing and making through his or her own
ideas. It may be a means of personal discovery, of creativity and self-
expression.” (Johnson 1999.359). According to (Keith, J.& Helen, J. 1999)
writing is viewed as, ““ a problem-solving cognitive activity, involving strategies
of goal-setting, idea generation, organization, drafting, revising and editing
(p.346).

2.2.4 Writing Difficulty

Many professional writers believe that writing is a difficult activity for most
people. According to (Yavuz &Genc, 1998), most students, low and high
achievers alike, find writing difficult and view it as something they just have to
persevere through in order to pass certain exams (cited in Al Asmari, 2013).
Byrne (1991) attributes this to three factors:

1. Psychological factors: As we use speech as a normal medium of
communication in most circumstances, we normally have someone physically

present from who we get feedback. Writing, on the other hand, is essentially a

14



solitary activity and the fact that we are required to write in our own makes the
act of writing difficult.

2. Linguistic factors: As oral communication is sustained through a process of
Interaction, the participants often help to keep it going. Because speech is
normally spontaneous, people pay little attention to organizing their sentence
structure or connecting their sentences. Through interaction, people can repeat,
backtrack or expand depending on how other people react to what they say.
Unlike speech, in writing, people have to compensate for absence of speech
features. To keep the channel of communication open, people have to use their
own efforts. They have to ensure that the text they produce can be interpreted
on its own through the choice of sentence structure and by the way how
sentences are linked together and sequenced.

3.Cognitive factor: People grow up learning to speak and in normal
circumstances; people spend much of their time doing it. People appear to speak
without much conscious effort or thought and generally they talk because they
want to. People usually talk about matters which are of interest and relevant to
their social affairs or professions. Writing, on the other hand, is learned through
a process of instruction. In order to write, people have to master the written
form of the language, and to learn certain structures which are less used in
speech, but are important for effective communication in writing. Also, people
have to organize their ideas in such a way that they can be understood by a
reader who is not present. To many people, writing is a task which is often
imposed on them. In many situations, people find it difficult: what to write. For
many of us, being at a loss for ideas is a familiar experience especially when are
obliged to write. According to Hedge (2010), writing is a difficult task to large
numbers of English-language students. He agrees with Byrne that a writer is
unable to exploit all the devices available to speaker such as gesture, body
movement, facial expression, tone of voice, stress, and hesitation. Hedge
(2010), stated that:
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Effective  writing requires a number of things: a high degree of
organization in the development of information, ideas or arguments; a
high degree of accuracy; the use of complex grammatical devices for
focus and emphasis; and a careful choice of vocabulary, grammar
patterns, and sentence structure to create a style which is appropriate
to the subject matter and the eventual readers. (p.7)

2.2.5 Reasons for Writing

People write for different reasons. Hedge (2005) summaries different reasons

for writing:

e for pedagogic purposes, to help students learn the system of language;
e for assessment purposes, as a way of establishing a learner’s progress of
proficiency
e for real purposes, as a goal of learning, to meet students’ needs
e for humanistic purposes, to allow quieter students to show their strengths
e for acquisition purposes, as a careful mode of working with language
which enables students to explore and reflect on language in a conscious
way
e For educational purposes, to contribute to intellectual development and to
develop self-esteem and confidence.
Hedge argues that a good deal to writing in the English-language classroom is
undertaken for the first purpose listed above, as an aid to learning. This type of
writing allows students to see how they are progressing and to get feedback

from the teacher, and it allows teachers to monitor and diagnose problems.
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2.2.6 Different Types of Writing

Text linguists recognize a number of text types. Hedge (2005) identifies six

categories:

Personal writing: This writing is for oneself and it includes various types of
aide, memories, as well as diaries and journals.

(i)Study writing: This writing is for academic or educational purposes and
includes all those tasks that students perform, either writing notes or summaries
for themselves or writing essays, reports, reviews which are read and often
assessed by teachers.

(it)Public writing is a kind of writing which people usually do as members of
the general public to organization or institutions. There are actually conventions
to follow in this type of writing. It includes such activities as writing letters of
inquiry, application complaint and form filling of various kinds. This type of
writing is also described as functional writing.

(iii)Creative writing which can include poems, stories, drama, all of what can be
for oneself or shared with others. This type of writing is often practiced at
primary and lower secondary education as it helps students to build self-esteem.
(iv)Social writing: This writing establishes and maintains social relationships
with family and friends. For example, personal letters, invitations,
congratulations, condolences and personal e-mails.

(vi)Institutional writing which is related to professional roles, for example,
agendas, minutes, reports and memaos.

2.2.7 Academic Writing

With reference to the six types stated above, type two, which is study writing, is
the main type which this study focuses on. Study writing is more concerned
with academic writing which students practice in class for educational purpose.

Li (1999), refers to academic writing as, “the written work done in schools,
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colleges, and universities especially written work that involves introducing,
reasoning, critiquing, and building on rather than written work in other styles
such as literacy and free writing.” (p.12). Oshima, A. & Houge, A., define
academic writing as, “the kind of writing used in high school and college
classes.” (2007:3).According to Oshima & Houge (2007), academic writing is
different from creative writing and personal writing which are informal;
whereas academic writing is formal and requires the correct use of grammar,

vocabulary and organizing ideas in a certain way.
2.2.8 Improving Academic Writing

As most academic writing courses asses students through written assignments
which include coursework and exam answers, | strongly believe that secondary
students; in particular; third year students, necessarily need to work more on
improving their academic writing for a number of reasons. For one reason, third
year secondary students are approaching a new stage of education, that is
tertiary education where they will be faced by different tasks of writing such as
assignments, essays and reports which are absolutely different from the tasks
they have done before at secondary schools. Ballad (1984) argued that while a
student is inducted into a particular discipline through lectures, discussions,
readings, and laboratory work, “it is through written assignments that the
success of this acculturation is most commonly judged.” (p.43, cited in Belcher
& Braine, 1995, p.4). Another reason is that, students should learn how to
express clearly and directly what they mean to communicate (Zemach &
Rumisek, 2005). Moreover, Hedge (2005) argued that students should produce
whole pieces of communication, link and develop information, ideas, or
arguments for a particular reader or group of readers. Therefore, and to meet the
stated expectations and aims, it is out of necessity that students are to be

familiar and aware of academic writing processes which will enable them to
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carry out these tasks, and build a solid foundation for becoming confident and

independent writers in English.
2.2.9 Writing Process

Though many researchers into writing agree that writing is a complex process
with a number of operations going on simultaneously, Smith (1982) thinks
differently that the process of writing is not a linear one; moving from planning
to composing to revising and editing. He stated that writing is, “a recursive
activity in which the writer moves backwards and forwards between drafting
and revising, with stages of replanning in between (p.117). According to Keith
and Helen (1999), the writing process is, “the activity of transforming ideas to

written text rather than on the outcome of that activity” (p.360).

The process of writing, according to Hedge (2005), is often described as
consisting of three major activities or groups of activates that take place at
different stages of writing (p.52). To produce a good piece of writing, “we do

more than just put words together to make sentences”(Rumisek, L. & Zemach,

D. 2003.3).

Oshima, A. and Hogue, A. argue that, “writing is never a one-Step action; it is

an ongoing creative act” (2007.15). They state that:

When you first write something, you have already been thinking about what to say
and how to  say it. Then after you have finished writing, you read over what you
have written and make  changes and corrections. You write and revise and write
and revise again until you are satisfied that your writing expresses exactly what you
want to say (2007.15).

Based on the ideas and definitions of the writers and linguists, in particular
Hedge (2005) and Al Asmari (2013), it is agreed that there are different
activities that writers practice before, during and after writing. These three

stages of writing will be presented in details below.
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2.2.10 Pre-writing

Pre-writing is the first stage of the writing process and the point at which we
discover and explore our initial ideas about a subject. It is considered by many
authorities and researchers as the most important stage of writing (Ede, L.2001,
Dawson, M.2005, Hedge, P.2005, Wing, R. 2009). Graham and Perin (2007)
believe that pre-writing,"engages students in activities designed to help them
generate or organize ideas for their composition” (p.18). Hedge and Wing point
out that during this stage , writers establish the purpose of writing and the
audience for whom it will be written as well as their argument and an outline for
the piece of writing. It is at this stage writers begin to get ideas (Butler 2007,
Oshima&Houge2007). Prewriting can help writers with their writing process by
starting them off on the right foot both intellectually and psychologically.
Prewriting strategies help writers generate ideas and figure out a topic’s
structure; doing both of these things before writing a draft can help writers save
significant time and energy (http://uwp.duke.edu/writing). The strategies and
processes used in the pre-writing stage not only help the writer formulate a topic
and solidify ideas, they also serve as a kind of rehearsal for the rest of the
writing process. As the writer uses the vocabulary associated with a particular
topic, he or she becomes well-versed in the subject and is able to express ideas
with more confidence, organization and clarity.(writing.ku.edu /prewriting-

strategies)

There are different ways to generate and collect ideas. Leki(1998),
Rumisek(2003), Hedge(2005) and many other researchers consider the
following as the most common types of prewriting techniques that writers use

to generate and organize ideas about a topic:

e Freewriting

e Brainstorming
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e Mapping

e Wh-Questions

e Graphic Organizers
e Outling

e Cubing

e Small group discussions

2.2.11 Free Writing

Free writing is a technique which has the main purpose of generating ideas
(Hedge 2005). It tries to overcome the problem of writer’s block. When writers
free-write, they write whatever comes into their heads without stopping. At this
stage, writers do not consider or worry about accuracy (Oshima&Houge, 2007,
Rumisek&Zemach 2007, Hedge,2005). Hedge claims that"its main feature is
writing as quickly as possible without stopping. Its other main feature, a product
of the speed, is that the writer concentrates on content rather on
form.”(2005.66).

Freewriting helps students practice fluency (Zemach&Rumisek 2007). The
advantage of freewriting as stated by Hedge (2005) is that,"it helps students to
discover the things they can write about within a general theme. It also obliges
students to redraft, thereby highlighting the importance of redrafting in the
process of composing.”(p.67). Leki (1995) distinguishes between two types of
freewriting,"One type allows you to empty your mind temporarily of everyday
concerns so that you can concentrate on the task at hand. The other type helps

you to explore your ideas on a subject.” (p.21)
2.2.12 Brainstorming

Zemach& Rumisek (2007) define brainstorming as, “a way of gathering ideas
about a topic” (p.6).The Kansas University Writing Centre adds
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that,"Brainstorming, also called listing, is a process of generating a lot of
information within a short time by building on the association of previous terms
you have mentioned.” (Found in:writing.ku.edu/prewriting-strategies). When
writers brainstorm a topic, they write down every idea that comes to them. They
do not worry about whether the ideas are good or silly, useful or not. Much like
free-writing, brainstorming involves capturing all of the thoughts and ideas and
writing them on a paper. Lisa (2001) comments that brainstorming looks more
like a list while free writing may look like a paragraph. According to Hedge
(2005), brainstorming is especially useful in creative writing, where an
unstructured flow of thoughts is a good way to get ideas together. It can also be
effective as the first stage in more formal types of writing. Hedge (1995) adds
that brainstorming a topic in group discussion," produces lots of ideas from
which students have to select the most effective and appropriate”(p.13). She

concludes that:

Group composition has the added advantage of enabling students to learn from each
other’s strengths. It is an activity where weaker writers can learn from stronger ones. It
also enables the teacher to move from group to group monitoring the work and helping
with the process of composition (p.14).

2.2.13 Mapping (Clustering)

Mapping is also called clustering, mind mapping or idea mapping. It is a
strategy that allows the writer to explore the relationship between ideas. In
clustering, writers write the subject of their composition in the middle of paper.
Then, they write down all the things they associate with it. Writers continue the
process by finding associations for each of the things they have written down.
Finally, writers group items into clusters or categories (Leki 1995, Zemach &
Rumisek 2003). Once the strategy has been established with students, they can
be encouraged to use it in subsequent writing activities. The advantage of

mapping , as stated by Hedge(2005) is that," all the aspects of a topic can be
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seen in relation and in proportion to each other, and possible links between

paragraphs or sections of an essay become easily apparent.”
2.2.14 Graphic Organizer

Sharrock (2008) defines a graphic organizer as,"a visual and graphic display that
depicts the relationships between facts, terms, and or ideas within a learning
task” (p.3). Graphic organizers are also sometimes referred to as knowledge
maps, concept maps, story maps, cognitive organizers or concept diagrams.
According to Novak (1991), graphic organizers are used to represent children’s
conceptual understanding. Kroll and Paziotopoulos (2004) describe a graphic
organizer as a concrete Skyscraper Model, to help students become creative and
analytical thinkers. Vinetta Bell argues that graphic organizers can be used
during the pre-writing stage or at any other time during the writing process.
They enable the writer to organize material logically and to see relationships
between and among ideas (Retrieved from:

www.learnnc.org/lp/editions/writing-process/5809).

According to Miller (2011), graphic organizers are a good tool to help guide
students when they write.They scaffold students’ thoughts into writing a

proficient piece.

Although there are hundreds of different graphic organizers that have been
created for educational use, a select few are proven to increase writing skills and
guide writers to create proficient pieces of writing. Miller (2011), presents the

following as the most common types of graphic organizers:

eQutlines: They are one of the most widely used graphic organizers for
scaffolding students into properly organizing their writing.

e\Webs: The main goal of a graphic organizing web is the extraction of
information. This could be character information, events, or other
aspects of a text. A web generally has one large circle in the centre with
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smaller circles branching off of it with connecting lines or arrows
(Brovero, 2004; cited in Miller 2011, p.31).
Venn diagram: They are to compare and contrast two topics by finding what
they have in common, and what differences they possess (Hedge 2005 and
Miller 2011)

2.2.15 The Text

The word is used in linguistics to refer to any passage spoken or  written
whatever to unify whole. It has certain features. Text is a unit of language in
use. It is not a grammatical unit like clause or sentence and not defined by it
size. A text is the best regarded as semantic unit, unit not of form but of
meaning.. A text closes not consists of sentence. The unity of text is a unity of
different kind. Text has a texture to distinguish it from something that is not in
text It derives this texture from fact that it function as unity with respect to its
environment. A text is not structural, structure is definition an internal unity
which ensures that they all express a part of text or use of the term cohesion
refers especially to these now structural texts forming relation. We have

suggested semantic relation and text is a semantic unit for example:

a. No smoking “used text as one sentence”.

b. Then I will come to my mother by and by.

They fool me to the top of my beat. I will come by and by. Cohesive ties
between sentences stand up out more clearly because they are the only source of
texture. It is a relation to which is coherent in the sentence or any other form of

grammatical structure is simply irrelevant.

A text is a passage of discourse which is coherent in these two regards it is
coherent with respect to the context situation and therefore consistent in
register, but fail as text because lack of consistency register that many there is

no continuity of meaning in relation on the relation.
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2.2.16 Concept of Cohesion

Cohesion is the grammatical and lexical linking within a text or sentence that
holds a text together and gives it meaning. It is related to the broader concept of

coherence.

There are two main types of cohesion: grammatical cohesion which is based on
structural content, and lexical cohesion which is based on lexical content and
background knowledge. A cohesive text is created in many different ways. In
Cohesion in English, M.A.K. Halliday and Rugaiya Hasan identify five general
categories of cohesive devices that create coherence in texts: reference, ellipsis,

substitution, lexical cohesion and conjunction

A conjunction sets up a relationship between two clauses. The most basic but
least cohesive is the conjunction and. Transitions are conjunctions that add
cohesion to text and include then, however, in fact, and consequently.
Conjunctions can also be implicit and deduced from correctly interpreting the

text.
2.2.16.A Referencing
There are two referential devices that can create cohesion:

Anaphoric reference occurs when the writer refers back to someone or
something that has been previously identified, to avoid repetition. Some
examples: replacing "the taxi driver" with the pronoun "he" or "two girls" with
"they". Another example can be found in formulaic sequences such as "as stated

previously" or "the aforementioned".

Cataphoric reference is the opposite of anaphora: a reference forward as

opposed to backward in the discourse. Something is introduced in the abstract
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before it is identified. For example: "Here he comes, our award-winning host...

it's John Doe!" Cataphoric references can also be found in written text.
There is one more referential device, which cannot create cohesion:

Exophoric reference is used to describe generics or abstracts without ever
identifying them (in contrast to anaphora and cataphora, which do identify the
entity and thus are forms of endophora): e.g. rather than introduce a concept, the
writer refers to it by a generic word such as "everything”. The prefix "exo"
means "outside"”, and the persons or events referred to in this manner will never
be identified by the writer. Halliday and Hasan considered exophoric reference

as not cohesive, since it does not tie two elements together into in text.

2.2.17 Types of Cohesion Devices

Cohesion devices are typically single words or phrases that basically make the
text hang together. There are three elementary examples of these cohesive
devices they are word repetition, synonyms and pronouns. However there are
other cohesive devices in texts reference substation, ellipsis, conjunction, lexical

cohesion.
2.1.17. A. Word Repetition:

When repeat the word in the text that means we add to the text over all
cohesiveness. Examples the problem with text linguistics is that it is not easily
understood by most people. Text linguistics is a relatively new field in
linguistics that necessitates a shift in focus whole text level. As we seen the
noun group “text linguistics “appears a gain in the second sentence which is

adding sense of coherence.
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2.1.17.B. Synonyms

A synonym is a word or phrase that means exactly or nearly the same as
another word or phrase in the same language. Words that are synonyms are said
to be synonymous, and the state of being a synonym is called synonymy. The
word comes from Ancient Greek syn (c0v; "with") and 6noma (évopa; "name”).
An example of synonyms are the words begin, start, commence, and initiate.
Words can be synonymous when meant in certain senses, even if they are not
synonymous in all of their senses. For example, if one talks about a long time or
an extended time, long and extended are synonymous within that context.
Synonyms with exact interchangeability share a seme or denotational sememe,
whereas those with inexactly similar meanings share a broader denotational or
connotational sememe and thus overlap within a semantic field. Some
academics call the former type cognitive synonyms to distinguish them from the

latter type, which they call near-synonyms

Metonymy can sometimes be a form of synonymy, as when, for example, the
White House is used as a synonym of the administration in referring to the U.S.
executive branch under a specific president. Thus a metonym is a type of

synonym, and the word metonym is a hyponym of the word synonym.

The analysis of synonymy, polysemy, hyponymy, and hypernymy is vitaltcitation
neededl to taxonomy and ontology in the information-science senses of those
terms. It has applications in pedagogy and machine learning, because they rely

on word-sense disambiguation and schema.
2.2.18 Pronouns

Examples: Martin Luther was born in Atlanta, Georgian on 15 January 1929
from an early age. He was aware that black people were not treated as equal

citizens in America He would be redundant to have the second sentence begin
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with Marti Luther. In linguistics and grammar, a pronoun (abbreviated PRO) is
a word that substitutes for a noun or noun phrase. It is a particular case of a pro-

form.

Pronouns have traditionally been regarded as one of the parts of speech, but
some modern theorists would not consider them to form a single class, in view
of the variety of functions they perform. Subtypes include personal pronouns,
reflexive and reciprocal pronouns, possessive pronouns, demonstrative

pronouns, relative pronouns, interrogative pronouns, and indefinite pronouns.

The use of pronouns often involves anaphora, where the meaning of the
pronoun is dependent on an antecedent. This applies especially to third-person
personal pronouns, and to relative pronouns. For example, in the sentence That
poor man looks as if he needs a new coat, the antecedent of the pronoun he is

the noun phrase that poor man.

The adjective associated with pronoun is pronominal. A pronominal is also a
word or phrase that acts as a pronoun. For example, in That's not the one |

wanted, the phrase the one (containing the prop-word one) is a pronominal.

2.2.19 Reference:

The term references are traditionally used in semantics for the relationship that

exists between words what it points to in the real world.

One word “chair” would be a particular chair that is being identified on a
particular accession .References are used in a similar but more restricted way
instead of denoting a direct relationship between words and extra linguistic
objective , reference is limited here to relationship of identify which exists
between two linguistic expressions. For example, in Mrs. — Thatcher has
resigned. She announced her decision this morning. The pronoun she points to
Mrs. Thatcher within the textual world itself, Reference, in textual rather than
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the semantic sense occurs where the reader has to retrieves the identity of what
Is being talked about by reference to another expression in the immediate
context. The resulting cohesion ties in the continuity of reference where by the
same thing enters into the discourse a second time. So reference is a device
which allows the reader or hearer to trace participate entities, events, etc in a

text.

According Wikipedia Reference is a relation between objects in which one
object designates, or acts as a means by which to connect to or link to, another
object. The first object in this relation is said to refer to the second object. The
second object, the one to which the first object refers, is called the referent of

the first object.

References can take on many forms, including: a thought, a sensory perception
that is audible (onomatopoeia), visual (text), olfactory, or tactile, emotional
state, relationship with other, space time coordinate, symbolic or alpha-numeric,
a physical object or an energy projection. In some cases, methods are used that

intentionally hide the reference from some observers, as in cryptography.

References feature in many spheres of human activity and knowledge, and the
term adopts shades of meaning particular to the contexts in which it is used.

Some of them are described in the sections below

In semantics, reference is generally construed as the relationships between
nouns or pronouns and objects that are named by them. Hence, the word "John™
refers to the person John. The word "it" refers to some previously specified
object. The object referred to is called the referent of the word.! Sometimes the
word-object relation is called "denotation”; the word denotes the object. The

converse relation, the relation from object to word, is called "exemplification™;
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the object exemplifies what the word denotes. In syntactic analysis, if a word

refers to a previous word, the previous word is called the "antecedent".

Gottlob Frege argued that reference cannot be treated as identical with meaning:
"Hesperus" (an ancient Greek name for the evening star) and "Phosphorus™ (an
ancient Greek name for the morning star) both refer to Venus, but the
astronomical fact that "Hesperus™ is "Phosphorus™ can still be informative,
even if the "meanings" of "Hesperus" and "Phosphorus™ are already known.
This problem led Frege to distinguish between the sense and reference of a
word. Some cases seem to be too complicated to be classified within this
framework; the acceptance of the notion of secondary reference may be

necessary to fill the gap. See also Opaque context.

Words can often be meaningful without having a concrete here-and-now
referent. Fictional and mythological names such as "Bo-Peep" and "Hercules"
illustrate this possibility. Sign links with absent referents also allow for

discussing abstract ideas ("love," "peace") as well as people and events of the

past and future.

For those who argue that one cannot directly experience the divine (e.g. God),
the sign "God" can serve as an example of a reference with an absent referent.
Additionally, certain sects of Judaism and other religions consider it sinful to
write, discard, or deface the name of the divine. To avoid this problem, the
signifier G-d is sometimes used, though this could be seen as a sign that refers

to another sign with an absent referent.

The very concept of the linguistic sign is the combination of content and
expression, the former of which may refer entities in the world or refer more
abstract concepts, e.g. thought. Certain parts of speech exist only to express

reference, namely anaphora such as pronouns. The subset of reflexives
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expresses co-reference of two participants in a sentence. These could be the
agent (actor) and patient (acted on), as in "The man washed himself", the theme
and recipient, as in "l showed Mary to herself", or various other possible

combinations.
2.1.19 A. Reference Items

As general rule therefore reference items may be exospheric or endophoric;
And if end phonic; they may be anaphoric or anaphoric this scheme will
allow us to reorganize certain distinctions within the class of reference items

according to their different uses Halliday and Hassan (1976:33).
2.1.19.B An Exospheric Item

Is one, which does not name any thing; it signals that reference must be made to
the context of situation .Exospheric reference is used to descries generics or
abstracts which ever identifying them ( in contrast to anaphora and cataphora,
which do identity the entity and thus are forms of endophora): e.g. rather than
introduce a concept ,the writer refers to it a generic word such as "everything
".The prefix “exo0” means “outside” and the person or event referred to in this

manner will never be identified by the writer.
2.1.19. C Anaphora

A process where a word or phrase, (anaphora) refers back to another word or
phrase, which was used earlier in the text or conversation. For example in Tom
likes ice-cream but bill can't eat it. The word it refers back to ice-cream. It is a

substitute for ice-cream. Below are examples of anaphora and cataphora:

Broadly speaking, an anaphor is a word that refers back to a previous word. So,

for example, the pronouns in the following sentences are anaphors:

« The student studied really hard for her test.
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« The student saw herself in the mirror.

Here, “her” and “herself” refer back to “student” in both sentences. Pretty

simple, huh? Of course not! :P

Before we get too far, there are limits to what anaphors can refer to. I don’t
mean what things they can refer to in the world, but what locations in the

sentence.
So check this out:

1. John studied really hard for his test.
2. * He studied really hard for John’s test.

3. * Himself saw John in the mirror.

So in (1), “John” and ‘“his” can refer to the same person. But in (2), they
absolutely cannot! (That’s what the * means in this example.) Although (1) and
(2) can both be said of a situation in which one person is studying hard to take
the test for another person, only in (1) can both the studier and the person who

should be taking the test can be one in the same.

And then you have (3). That sentence is just awful. Not only can “himself” and
“John” not refer to the same person, the sentence doesn’t even make sense!

What mechanism could cause this?

The mechanism is called a Binding Condition, Binding Principle, or Binding
Constraint, dependent on which side of the bed Chomsky wakes up on. Let’s

put those terms aside, though. Back to anaphors.

So if an anaphor refers back to something previously mentioned, what happens
when you refer to something not yet mentioned? Cataphor!
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« Because she studied really hard, Nancy aced her test.

So the first thing to notice here is that the pronoun comes first. That’s what
differentiates an anaphor from a cataphor. In fact, cataphors are sometimes
called “backward anaphors” because of the direction of reference within the

sentence or utterance.

The second thing to notice is that the following two sentences have different co-

reference properties:

1. * He studied really hard for John’s test.

2. Because she studied really hard, Nancy aced her test.

In both of these sentences, the pronoun comes first and the pronoun’s
antecedent (the name) comes second. However, in (1), “he” and “John” cannot

be the same person, whereas in (2), “she” and “Nancy” can.

This means that (1) does not have a co-reference relation between the pronoun

and name, but (2) does.

So, just finding a pronoun does not mean you found an anaphor (or cataphor).
Crucially, these types of words must co-refer with another thing in the sentence,

and the things available for co-reference are limited.

What determines the limitations are Binding Constraints, which I’ll talk about

next.

It may help to remember these terms using etymology: anaphor is from Greek
ana- “back, up, against”, which is also found in a whole bunch of
words, including anagram (back-letters) and anatomy (cutting up), while

cataphor is from cata-, Greek for “down”, and is related to catastrophe (down-
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turn) and catalogue (writing down). So, an anaphor looks back (up) for the

noun that it refers to, while a cataphor looks down (ahead).

B. Ellipsis

Ellipsis is another cohesive device. It happens when, after a more specific mention, words are

omitted when the phrase needs to be repeated.
A simple conversational example:

e (A) Where are you going?
e (B) To dance.

The full form of B's reply would be: "I am going to dance".

A simple written example: The younger child was very outgoing, the older much more

reserved.
The omitted words from the second clause are "child" and "was"
(i) Nominal Ellipsis:

By nominal ellipsis we mean ellipsis within nominal group by the structure is
that of a head with optional modification, modifying elements include pre
modifier precede the head function as deictic, enumerative, epithet and other
post modifier functions as classifier and qualifier represented others post
modifier function as classifier and qualifier represented in this example: by

those two fast electric train with pantographs.
(ii) Verbal Ellipsis:
By the verbal ellipsis we mean ellipsis within verbal group for example:

1- Have you been swimming? Yes | have.

2- What have you been doing? Swimming.
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The two verbal groups have — swimming is example of verbal ellipsis the full
form and elliptical one are both possible. An elliptical verbal group pre
supposes one or more words from a previous verbal group. technically, it is
defined as verbal group whose structure do not fully express its systematic
features, the swimming in the example a above is positive (as opposed to
negative), finite (e.g. opposed to non — finite) and active (as opposed to passive)
as well as those particular tense but none of these selection is shown in its
structure — they have to be recovered by presupposition features is not elliptical.
Halliday and Hassan (1907:167)

(iii) Clausal Ellipsis

The clause is related to mood specifically it is related to the question answer

process in dialogue and this determines that are kinds of clausal ellipsis.

1) Yes / No ellipsis:

E.g. Is that all? No! That is not all.

2) Wh — ellipsis: it occurs when there is Wh- question be answer.

e.g Who can unite the knote? | can.{unit this knote}

3- It is the type that occurs in sequence of declarative sentence e.g. | dare
say you never spoke to time. Perhaps not ( perhapsl never even spoke to
time)

Halliday and Hassan (1967:322).

C. Substitution

A word is not omitted, as in ellipsis, but is substituted for another, more general
word. For example, "Which ice-cream would you like?" — "1 would like the pink
one", where "one" is used instead of repeating "ice-cream." This works in a
similar way to pronouns, which replace the noun. For example, "ice-cream™ is a
noun, and its pronoun could be "it", as in, "I dropped the ice-cream because it
was dirty."
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D. Grammatical cohesion

In linguistics, grammar refers to the logical and structural rules that govern the composition
of clauses, phrases, and words in any given natural language. The term refers also to the
study of such rules, and this field includes morphology and syntax, often complemented by

phonetics, phonology, semantics, and pragmatics.

E. Lexical cohesion

Lexical cohesion refers to the way in which related words are chosen to link
elements of a text. There are two forms: repetition and collocation. Repetition
uses the same word, or synonyms, antonyms, etc. For example, "Which dress
are you going to wear?" — "I will wear my green frock,” uses the synonyms
"dress" and "frock™ for lexical cohesion. Collocation uses related words that
typically go together or tend to repeat the same meaning. An example is the

phrase "once upon a time".
2.1.20 More on Types of Reference
A. Demonstrative Reference

Is essentially a form of verbal pointing, the speaker identifies the references by
locating it on a scale of proximity. The circumstantial (adverbial)
demonstrative here, there, now and then refer to the location of a process in
space or time , and they normally do so directly, not via the location of some
person or object that is participating in the process —the remaining (hominal)
demonstrative this , these , that, these refer to the location of something
typically some entity person or object that is participating in the process,
therefore occur as element within the nominal group- these nominal
demonstrative this ,these , that , these occur extensively with anaphoric function
in all varieties of English . In principle they embody within themselves three

systematic distinctions:
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Between near' (this, that) and not near (these — those)\
Between singular (this, that) and, plural (these — those).

Between modifier (this, etc, plus noun, e.g. this tree is an Oak) and head (this,
etc, without noun e.g. this is an oak) these distinction have some relevance to
cohesion, in that they partially determine the use of these items in endophoric
(textual) reference. there are very many expressions containing a demonstrative
that occur as adjuncts ,typically at the beginning of a clause ;in general they
come within the category of ten known as 'discourse adjuncts, Examples are in

that case that being so, after that, at this moment, under these circumstances.
B. Comparative Reference:

It divided into two terms; general comparison is mean comparison that is simply
in term of likeness between things. The likeness may take the form of idiom

tidy- e.g. it is the same cat as the one we saw yesterday.
It is a similar cat to the one we saw yesterday.
It is different cat from the one we saw yesterday.

All the above examples were cataphoric in the structural sense , in each case the
referent was the one was saw yesterday and the comparative some, similar and

different were pointing forward to it just the same way.

The second term of comparative reference is particular comparisons which
express comparability between things in respect of particular property. The prop
arty in question may be a matter of quantity or of quality. If the comparison is in
terms of quantity, it is expressed in either of two ways epithet element in the

nominal group or adjunct in the clause e.g.
a. There were twice as many people there a last time.

b. He's better man than | am

37



c. There are more things in heaven and earth, Horatio, than are dreamt of in
your philosophy.

In (a) is comparison of quantity, with enumerative as comparative, (b) is quality
by with an epithet as the comparative, in (c) , the reference, the comparison is

again quantitative.
2.1.21 Conjunction

Is the forth type of cohesive devices it is different from the three types of
cohesive devices , reference, ellipsis and substitution, the conjunction expresses
certain meaning which presuppose the presence of other components in the
discourse it requires certain relation which is called conjunctive. the
conjunctive relation themselves are not related to any particular sequence in the
expression, if two sentences cohere into a text by virtue of some form of
conjunction this does not mean that the relation between them could substitute
only if they occur in a particular order such as success in time, two sentences
maybe linked by a time relation, because cohesion is the relation between

sentences in a text.

Conjunctive relation maybe relation is succession in time as in the example

bellow:

a. A snow storm followed the battle.

b. After the battle, there was a snow storm.
Other relation of time is the relation of adversity as in the example:

a. He fell asleep, in spite of his great discomfort.
b. Although he was very uncomfortable, he fell asleep.

c. He was very uncomfortable nevertheless he fell asleep.
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The semantic relation remains an adversative one throughout. Type of
conjunctive expressions occur in two more less synonymous forms, on with and

the other without a demonstrative.

There are the ones which have the same form both as prepositional and as
adverb, which occur as adjunct, either alone or followed a preposition, usually
of, plus that (this: for example instead of that), as result (of that) . So we shall
assume that all of them are conjunction, which take on a cohesive function
when expressed on its own) in general, therefore, conjunctive adjunctive will be
of three kinds:

1. Adverb which include simple adverbs (coordinating conjunction) e.g. but,
so, then , next compound adverbs in _ly, e.g. Accordingly, subsequently,
actually compound adverbs in _ there and where _ e.g., therefore, thereupon,
whereat.

2. Other compound adverbs, e.g. .Furthermore never the less, anyway, instead,
besides, prepositional phrases, e.g.: on the contrary _ as result, addition.

3. Prepositional expressions with that or other reference item, the later being ,
e.g. obligatory , e.g. .in spite of that , because of that or optional , eg. As

result of that, instead of that, in addition of that.

The reference item in third kind is not necessarily administrative function;

there may be a nominal group.

A conjunctive adjust normally has first position in the sentence, and has its

domain the whole of the sentence in which it occurs it following.

A colon or semicolon this is according to the definition in of cohesion, e.g.
give the relation between sentences. Halliday (1974 232) so for example in :so
Alice picked him up very gently, and lifted him across more slowly than she
had lifted the queen ,that she might not take his breath away : but, before she
put him on the table , she thought she might as well dust him a little , he was so
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covered in ashes . The simplest form of conjunction is and this joins linguistic
units which are equivalent. Or of the same rank, being realized in the form of
structural relation, that of coordination, other examples of these coordination
conjunction are "or, and but. The word and is used cohesively, to link one
sentence to another semantically into the general category of conjunction. The
word but express a relation which is not additive but adversative, consider this

example.

The eldest son worked in the Islamic bank but the youngest son he is a
teacher — the word yet, so and then they do not include any component of "and"
instead they frequently combine with "and" there are four categories of

conjunction additive, adversative, causal and temporal.

Example for each one: He climbed the hill looked here and here then he went

under the hill. And in all this time he met no one — (additive).
Yet he was hardly aware of being tired — (adversative).

So by night time the valley way was far below — (causal).
Then as dusk fell he sat down to rest — (temporal).

Additive , it expresses by these words , and , or , in addition, furthermore ,
besides ,similarly , likewise , by contrast , for instance . We used each of these
additive conjunction to represent deferent cohesive relations, additive relation is
expressed by "nor" as in Nor can I. we use "or" relation, the distinction between

elements the basic meaning of the conjunctive "or" is alternative.

Also additive may include a related pattern that of semantic similarly to
represent the comparison of what is being said with what has gone before ,
forms such as similarly , likewise ,there may be a likeness in the event , the
cohesive use of comparison does not exclude the presence of an external

component. The corresponding to similarly is expressed by the opposite forms
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such as by contrast as opposed to this .... This is a summary of conjunctive

relation of additive type, which is given with example of each:
Simple additive relation

Additive: and, and also, and ....too

Negative: nor, and.. not, not... either, neither ,

Alternative: or, or else.

Complex additive relations:

Additive: further more — more over additionally, besides that, add to this, in

addition, and another thing.
Alternative: alternatively.
2.1.22 Problems with Coherence

When reading a text which was written with particular care, you may notice that
all the pattern of the sentences, while accurate for most causes, leaves some
problems. she will take two of them, coherence is not just sentence to sentence;
the patterns of the sentence subject predicate, topic, comment and given new
information does not guarantee coherence; if a writer keeps pulling new topics
out of every successive comment, the passage may look in export or may
wander off entirely. The second problem with coherence is that the patterns of
the sentences do not always works. In that paragraph ( Tannen's book) The rules
, or senses , of politeness are not mutually exclusive. they don't choose one and
ignore the others. Rather we balance them all be appropriately friendly without

Imposing, to keep appropriate distance without appearing aloof (37).

Tannen has just been talking about the rules of politeness and so the subject of
that sentence, the rules or sense, of politeness, is given information that is in the
first sentence, But the second sentence appears at first glance problematic the
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subject is we, so, to follow the pattern, we should be told, or given information,
to whom does we refer? Whoever we may be, we cannot found in the first
sentence. Tannen has been talking about how we, by which means people in

general, including her readers.
2.1.23 Coherence in EFL Writing

Writing is thought to be a thinking process. EFL writers also need to bring out
their ideas in a more coherent and logical whole, this is because, any pieces of
writing which its producer fails to abide by such a style, his/her written work
will be perceived as illogical, unfocused, or even, in some cases, boring and so

awful.

Research on Sudanese EFL writing coherence, especially at the university level,
has lately become one of the central issues among a very few Sudanese
educational researchers due to the fact that almost all EFL writers face problems
in producing a well-organized meaningful text in English (see, for example, al-
Hassan, 2004).

Broadly speaking, concepts such as coherence and cohesion are not widely used
or easily understood by ordinary writers as opposed to the concepts of other
more frequently used language aspects such as vocabulary, spelling, and
grammar and so on. In Grabe and Kaplan (1996:67) words, in recent years,
researchers in psychology and linguistics have increasingly attempted to explain
the concept of coherence in an effort to know how readers handle language
structure philology, sociology. Philosophy and computer sciences have dealt
with discourse coherence. Sociologists, for instance discuss the production and
understanding of coherent discourse in naturalistic conversations that are
concerned with various groups and cultures, whereas computer scientists
formulate and examine computer models that tend to produce and test coherent

texts (Louwerse and Graesser, 2005:1).
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2.2 Previous Related Work

Generally speaking, from the results of the above reviewed literature it can be
argued that this literature can contribute much to the present study in many
ways. For example, both the present study and the ones discussed above, tend to
example, both the present study and the ones discussed above, and tend to
explore issues related to EFL/ESL writing proficiency from different angles.
Furthermore, both the current study and the previous studies reviewed use
similar instruments for collecting data such as tests, questionnaires, interviews,
And observations. Of these instruments, the present research employs the test
and the questionnaire as for the data analysis ,the present research uses similar
methods used by some studies reviewed above, in particular analytical
assessment pedagogically, the current research also tends to go in line with the
aforementioned ones in that writing proficiency does not occur in a vacuum, i.e.
language instructors should find better ways of aiding EFL/ESL learners who
lack ability and confidence in their English writing to get involved in various
writing tasks. On the whole, as stated in chapter one, section 1.4, the uniqueness
of the present research as opposed to the above mentioned ones lies in the fact
that it tends to investigate unexplored problems of Sudanese EFL graduate
students in English, they may find themselves encountering the techniques of

two languages.

Cohesive devices and their use and effect on writing have been a subject of
study by candidates in different universities in Sudan and out of Sudan.
However, Fatima El basher Ali is one of them. In her thesis of MA in language
and literature, (2007) her study deal with assessing use of cohesive devices in
writing, the study covers the 4™ year of art at Omdurman Islamic university
enrolled for academic year (2005-2006) they are (21-30) years, she used
descriptive method. The result of her study proved that these students can use

only reference (1216 times), addition (402 times) as cohesive devices. Even
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these types were overused and misused finally students used ellipsis only (66)

times, (120. Times) members used them in a limited range

By comparison to the researcher result of her study she find the same result but
the sample that researcher had used was different. Finally Fatima has
recommended that more focus ought to be given directly to the cohesive devices
in linguistics writing strategies at school and university. At last it was
recommended that English departments should encourage writing outside

classes.

Hassan Atieh Dawood Hamad also is of the candidates who were investigated
on the difficulties of cohesion and coherence in writing English. In his thesis of
PhD in applied linguistics, July (2006) his study deal with manifestation of
cohesion and coherence in writing English of Palestinian senior university
students, a textual analytic study His study adopting a descriptive approach both
quantitatively and qualitatively in the analysis of 30 English major seniors
studying at Al-Quads University in Palestine. His study which comprises six

chapters has revealed the following results.

2.2.1. Miller, S. (2011). Using Graphic Organizers to Increase Writing

Performance,M Ed, State University of New York
Aims of this Study

This qualitative study mainly aimed to examine the effects of using graphic

organizers as a pre-writing tool to increase student writing proficiency.
Tools:

The researcher used three research based graphic organizers to implement
outline, detail web, and compare and contrast. Qualitative data was collected
through action research as two fourth grade students and one fifth grade

students read a text and filled in a graphic organizer to organize their thoughts
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and ideas. Students the compiled a writing sample based upon the graphic

organizer.
Results of Study

The incorporation of outline, detail web, and compare and contrast graphic
organizers to guide and organize students’ thoughts and ideas improved their

overall writing up to three points on a six point , 6+1 Traits of Writing scale.

2.2.2.Li, J.(1999). Revision Strategies in English Second-Language
Academic Writing, M Ed, Queen’s University, Ontario, Canada

Aims of Study

This qualitative research aims to examine what revision strategies are used in
ESL academic writing by a selected group of university students. It also aims to

explore what factors appear to influence the participants’ revision process.
Tools collect data.

Results of Study

The results of the study can be briefed as follow:

1. L1 and L2 writing processes are similar from their broad perspective, but

they are different in numerous and important ways.

2. Participants were able to transfer some revision strategies from their L1

writing.

3. Participants were not only able to transfer some of the revision strategies
from L1 writing to L2 writing, but were also able to use new strategies to adapt
themselves to L2 writing tasks.

2.2.3. Balinger, K.(2009). Academic Writing Motivation: A Qualitative
Study of Adolescents’ Perspectives, PhD, The State University of New Jersy
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Aims of Study

The purpose of this qualitative study was to examine six young adolescents’
perspectives on academic writing and find out what factors motivate them to

write.
Tools

In order to shed light on the issue of writing and motivation, the researcher
collected data through interviews, observation and document analysis to find out

what motivates middle school students to write.
Results of Study

The study has come to a number of finding. The most important findings can be

briefed as follow:

1. Middle school students were motivated to write for school when teachers,
classrooms, and tasks provided connections, support, autonomy, and real reasons

for writing.

2. Middle school writing instruction is to be developmentally appropriate and

reflect the true nature of writing in order to be motivating.

3. Participants agree that the following topics, conditions, and characteristics

motivated them to write:

¢ Dbeing able to relate or connect to a writing topic

e perceived difficulty of the task

e establishing enough background information to write with
e parental involvement with school writing

e useful writing tasks

o free writing and freedom

e time to write
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interaction with peers

authentic writing purposes

teacher feedback

the level of challenge involved in a writing task
choice

opportunities to write in class

writing based on a model

creative writing assignments

e 2.2.4. Al Asmari, A.(2013). Investigation of Writing Strategies, Writing

Apprehension, and Writing Achievement among Saudi EFL-Major

Students, Research Paper, Taif University, Saudi Arabia

This study, though, it is a research paper; the researcher has found it of great

importance and value particularly in terms of literature, methodology and data

analysis.

Aims of Study

The study aims to:

1. investigate the use of writing strategies in reducing writing apprehension and

uncovering its effect on EFL students’ writing achievement.

2.explore association between foreign language apprehension, writing

achievement and writing strategies.

explore the relationship between writing strategies that EFL university students
employ and writing apprehension
explore the relationship between writing strategies use and students’ writing

achievement.
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Tools

The qualitative and quantitative data for the research were collected from three
sources:(1) a personal interview with each of the participants and (2) a short
written response to four questions about writing, (3) participants’ responses t0
a writing apprehension questionnaire.

The Findings of the Study

The study has come to a number of important findings. The most significant

findings were:
1. Many EFL students suffer from anxiety when writing in English.

2. There are negative correlations between writing strategies and writing

anxiety/apprehension

3. There are negative correlations between writing achievement and writing

apprehension.

4. There are positive relationships between the writing achievement and writing

strategies.
5. Most participants were found to have low awareness of writing strategies.

6. Students’ apprehension badly affected their use of strategies and their writing

achievement.

2.2.5.Willich, K.(2011).The Analytical Writing Program: An Objective
Teaching and Learning Model for Academic Writing in Secondary

Learning Environments, PhD, Capella University, USA
Aims of Study

The main purpose of this quantitative study was to determine to what extent the

Analytical Writing Program favorably impacts the perceptions, attitudes,
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opinions, and behaviors of teachers and students in the teaching and learning of

academic writing at Mater Dei High School.
Tools

To collect data, the researcher designed a questionnaire for teachers and a

separate questionnaire for students.
Results of Study

The study has come to a number of findings. The most significant findings can

be briefed as follow:

1. The Analytical Writing Program aligns teachers in classroom instruction and

teacher pedagogy for the teaching and learning of academic writing.

2. The Analytical Writing Program helped students at Mater Dei to learn,

improve, and build confidence in the learning of academic writing.

3. The Analytical Writing Program diffuses the inter-subjectivity between
teachers and their students regarding effective writing criteria for academic

compositions.

2.2.6.Kim, M.(2002). Process and Product: An Investigation of the Writing
of Non-native Speakers of English on a Computer-based Academic English

Writing Test, PhD, University of California
Aims of Study
This quantitative study aims to:

1. explore the components being measured in computer —based academic

writing tests.

2. Explore the processes and strategies test takers employ on computer-based

tests

49



Tools
The data for this study were collected from multiple sources which included:

(1) essay prompts used in testing sessions, (2) holistic and analytic rating scales
to score test takers’ essays, and (3) a questionnaire to gather information about

test takers’ perception about their writing behaviors.
Results of Study
The most significant findings of this study can be briefed as follow:

1. Topic development and Rhetorical organization are the main components that

raters pay most attention to in their holistic ratings for academic writing.

2. Both the advanced and intermediate level test takers made similar types of

textual changes during proofreading.
3. The advanced group produced longer texts than the intermediate group.

4. The L2 test takers employed a planning, writing, and proofreading process of

writing in the given test setting.

5. The high performing group spent more time on planning, but less time on

writing and proofreading than the low performing group
2.3 Conclusion
2.3.1.Comments on the previous studies

1. Doubtless, these studies are a reconsider of experts and specialists’ efforts in
research. In fact, they provided the researcher with required and relevant
information for the present study, particularly in designing data instrument and
methodological procedures. Most importantly, the studies gave the researcher a

good background of how data is analyzed and presented.

50



2. There are strong similarities between these studies and the present study as

most investigate on academic writing processes in general.

3. However, there are differences between these studies and the present study.
The first difference is that some of these studies were conducted at elementary
level and others at university level, whereas, this study was conducted only at
the secondary level. Secondly, some of these studies were confined in particular
areas of writing processes, whereas, this study considered academic writing

processes in general.
2.3.2. Distinctive Features of Present Study
What Makes This Study Distinctive Compared with the Previous Studies

1. It is the first study to be conducted on the academic writing processes of first

year university students in Sudan which represents a unique status.

2. This study touches a current issue-academic writing — and little research has
been carried out so far, not only in Sudan but in the Arab world and that appears

clearly in the rareness of published previous studies in Arab countries.

3. The circumstances of the researcher’s work in Qatar has given the researcher
wide chances to attend seminars and workshops held on the relevant issue, in
addition to the ability of surveying a number of websites which enrich the study

with the latest recommendations and suggestions of study in the field.

4. The results of the study will be of great value to course designers and English

teachers in Sudan, in particular for those who teach English writing.
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Chapter Three

Methodology of the Study

3.0 Introduction

This chapter describes the methodology of the study. It presents a concise
description of what has been done Dby researcher about methodology. It
describes the target subjects, research instructions and procedures for data
collection. Then it goes further to present tools, validity and content of the test.
The researcher uses statistical packages for sciences (SPSS) to analyze the
research data. The tools used for collecting data are two; one test and

questionnaire, Procedures of data collection and statistical treatment.

3.1 Method of the Study

This study adopted empirical and descriptive analytical research methods in
order to study, investigate and assess the students' writing performance.

3.2 Population of the study

From the researcher's experience in teaching English language at university
level, it has noticed that many students' writing performance is not satisfactory
due to their inability to use the proper linking devices. This led the researcher to
choose the university students as population of this study.

3.3 The subjects

The data includes the samples who responded to the test and questionnaire.

The first sample group of this study university teachers, which were selected
randomly to make the total of thirty (30) Sudanese teachers of EFL from the
whole population (50). Their experiences ranged between 1-35 years in teaching
English and they differ in their academic qualifications. Some of them have a
Bachelor degree, others have a Diploma degree. The teachers are chosen due to

the fact that teachers play a very important role in promoting and developing
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students' writing skills in particular and vocabulary acquisition in general. The
second sample group is the sample of students which were selected randomly to
make the total of (100) students in English first class, (50) students from Sudan
university of science and technology. They are studying during academic year
2017. The students are chosen due to the nature of the research questions and
hypotheses which address students' competence in writing and vocabulary. The
students present the future practitioners of the English language in Sudanese
society and share common characteristics.

The researcher used two main streams in vocabulary knowledge and its impact
on students writing process. The main purpose of the study is to investigate the
Impact of linking devices in academic writing process among Sudanese EFL
students.

3.4 Study experiment

The study used diagnostic test. The test was distributed to university students
studying at Sudan University of science and technology. The researcher pointed
out to the type of errors they made especially in the grammar threads and ask
the students to double-check their posts. The students were given the chance to
write and to follow a rule so as to employ the vocabulary items, cohesive
devices, linking words, and verb tenses they learnt. . The teacher uploaded the
composition written by one of the students and asked the students to identify
one of the errors to correct. Moreover, the students had to summarize a passage
related to the passage in their text book. The aims were to get ideas to write
about and to help explain how different pieces of information are connected to
each

The test focused on all writing skills and all aspects of the word knowledge,

meaning, usage, formation, production and grammar.
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3.5 Students’ Test

This test is diagnostic and there are some techniques which aimed at testing
writing skills and production of words, use of Sudanese EFL students. The
researcher will design the test as the following parts:

Part one was language which included: grammar, word formation, gap filling,
matching set of words and deriving words. This type of vocabulary test aims to
check the student’s ability to recognize the words by using prefixes and suffixes
and intends to assess students' production of vocabulary; it requires students to
read the sentence and then write the correct or the best response.

Nation’s (1990) Vocabulary Levels Test was used to establish the approximate
overall vocabulary size of each learner who took a part in the experiment. This
additional measure was taken since there is a Possibility of a differential effect
due to the size of a learner’s vocabulary. Learning vocabulary via a reading
task is usually considered “incidental learning” since the main focus of the
activity is not on the learning of new vocabulary words. Most research in this
area shows, however, that a single exposure to a new word in such an activity is
generally not enough to guarantee acquisition of that word (Meara, 1980; Beck,
McKeown, & Omanson, 1987).

Other studies have shown that when the task has been modified to either increase
the number of exposures to the word in a single passage, or that attention is drawn
to the word in some way such as underlining or glossing (Hulstijn, Hollander, &
Greidanus, 1996; Watanabe, 1997). Therefore, the passage containing the 10
target words was rewritten so that each target word occurred at least two to three
times. In order to draw learners’ attention to the target words, every occurrence of
each of the target words in the passage was also underlined.

Part two was reading and answering comprehension questions.

Part three was testing writing ability consists of writing a composition that aims
to investigate the students' abilities in writing. The researcher used different
words so as to facilitate writing processes and to help to generate ideas to write
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about; and to help explaining how different pieces of information are connected to
each other.
Part four of the test was summary which is the most importance part of writing
techniques. Here the students can use their own words and sentences coherent to
shorten the passage and carry out with meaning full sentences.
3.6 Reliability and Validity of the tests
The tests are believed to have content validity as they aimed at assessing the
students' achievement in writing skill and vocabulary knowledge. The tasks
required in the tests were comparable to those covered in the book and practiced in
class. In addition, the tests instructions were written clearly in English.
3.6.1 Validity of the Study
The tests were validated by a group of experts who suggested some valuable
remarks about the tests and the researcher responded to that.
3.6.2 Reliability of the Study
The study used the test-retest method: The test-retest method of estimating the test
reliability involves administering the test to the same group of people at least twice.
Then the first set of scores is correlated with the second set of scores. Furthermore,
to increase the validity and reliability of the test, the researcher gave diagnostic.
Taking more than one sample of students' work, can help reduce the variation in
performance that might occur from one task to task. Thus, we decided to take at
least two samples.
3.7 Construction of Teachers' questionnaire
The questionnaire was designed on the basis of the hypotheses of the study after a
comprehensive investigation into the field of learning vocabulary and writing skill.
The teachers ‘questionnaire consisted of (18) items. These items are structured into
two parts. The first part contains three items designed to gather personal data about
the teachers who took part. The second part of teachers' questionnaire contains (15)
items. Then the researcher designed responses with four options. These are: strongly
agree, agree, , disagree, and strongly disagree. Then from these options the teachers
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were asked to choose the one which suits their views by making a tick ( ) in front
of their option. The questions of teachers' questionnaire were divided into four
domains. Domain (1) investigates the students' writing performance as well as
vocabulary acquisition. Domain (2) to investigate the effect of classroom interaction
techniques and techniques that they use to overcome Sudanese students weakness
due to the poor vocabulary and writing techniques in addition to know if the English
teacher provide students with interactive strategy training on learning vocabulary
and writing skills.. Domain (3) investigates the effect of using visual aids on
teaching writing. On the other hand, teachers' experience was considered as
important factor during responding the questionnaire. After typing the teachers'
questionnaire in its final version, it was distributed to (7) participants from the study
population to ensure its face validity. Then this pilot questionnaire was collected.
The majority of the participants commented that the questionnaire is clear. Then, the

researcher distributed (20) questionnaire copies to respondents
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Table (3.1) highest degree earned by qualifications

highest degree earned | Frequency | Percent
Bachelor's Degree 10 33.3%
Master's Degree 14 46.7%
PhD 6 20.0%
Total 30 100%

Chart (3.1) showing the distribution of sample members of highest degree

46.70%

33.30%

20.00%

Bachelor's Master's Degree PhD
Degree

The table (3.1) and figure (3.1) above show that (10) respondents of the study
with percentage (33.3%) are bachelor degree holders,( 14) with percentage
(46.7%) are master degree holders and (6) of them with percentage (20%) are
PhD holders. This indicates that most participants are master degree holders.
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Table (3.2) highest degrees earned by experiences

Expertise years Frequency Percent
one year 2 6.7%
2--5 years 11 36.7%
6--10 years 15 50.0%
more than 10 years |2 6.7%
Total 30 100%

Chart (3.2) showing the distribution of sample members of Expertise years

50.00%

36.70%

one year 2--5years 6--10 years more than
10 years

Table (3.2) and figure (3.2) above show that only two participants of the study
with percentage (6.7%) have one year experience ,eleven respondents with
percentage (36.7%) have experience between 2-5 years, fifteens of them with
percentage (50%) have experience between 6-10 and only two with percentage
(6.7%) have experience of more than ten years.
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Chapter Four

Data Analysis, Results and Discussion

4.0 Introduction

In this chapter the results of the research are presented in tow sections: The first
section of this chapter displays the results of the questionnaire which is
administered to English language teachers, the questionnaire consist of 15
statements. It is about the responses of English language teachers to the
distributed questionnaire that was analyzed to determine their opinion and
thought about the problem posed by the use of linking devices in the academic

writing of Sudanese university students.

The second section is about the results of the test, the test used in this study is
diagnostic one, and the respondents of the test are 50 students. The test is used
to shed more lights on student's results in the test about the problems posed by
the use of linking devices in the academic writing of Sudanese university

students.
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Table (4.1) University students have problem of linking ideas and information
across sentences to a well connected text

Options Frequency Percent
strongly agree 24 80.0%
Agree 4 13.3%
Neutral 0 0%
Disagree 1 3.3%
strongly disagree |1 3.3%
Total 30 100%

Chart (4.1) showing the distribution of sample members of the first phrase

80%

13.3% 3.3%
o D70
0% 3.3%
-y
strongly agree Neutral disagree  strongly
agree disagree

From the above table (4.1) and figure (4.1), it is clear that (24) of the
participants with percentage (80%) strongly agree with “university students
have problems of linking ideas and information across sentence to a well
connected text. This indicates that linking ideas and information cause problems
to a well connected text across sentences.
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Table (4.2) University students face difficulty in organizing ideas expressed in
reading texts

Options Frequency Percent
strongly disagree | 0 0%
Disagree 2 6.7%
Neutral 0 0%
Agree 14 46.7%
strongly agree 14 46.7%
Total 30 100%

Chart (4.2) showing the distribution of sample members of the second phrase

46.70% 46.70%

o 6.70%
V) 4 2 A
strongly disagree Neutral agree strongly
disagree agree

According to the table (4.2) and figure (4.2), it is noted that (14) of the study
respondents strongly agree with “university students face difficulty in
organizing ideas expressed in reading texts. The same percentage responded
with agree and only two of them with percentage (6.7%) disagree. This means
that university students face difficulty in organizing ideas expressed in reading
texts.
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Table (4,3) Ellipses are the most difficult aspect for the students

Options Frequency Percent
strongly disagree |1 3.3%
Disagree 1 3.3%
Neutral 1 3.3%
Agree 15 50.0%
strongly agree 12 40.0%
Total 30 100%

Chart (4.3) showing the distribution of sample members of the third phrase

50.00%
40.00%

3.30% 3-30% 3.30%
strongly  disagree  neutral agree strongly
disagree agree

The frequency of the table (4.3) and figure (4.3) show that (12) of the study

participants with percentage (40 %) strongly agree, (15) with percentage (50%)
agree with “ellipses are the most difficult aspect for students. Only two of them
are disagree. This indicates that students do not know how to deal with ellipses
in writing well connected texts.
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Table (4.4) students are unfamiliar with all types of linking device

Options Frequency Percent
strongly disagree | 0 0%
Disagree 2 6.7%
Neutral 4 13.3%
Agree 11 36.7%
strongly agree 13 43.3%
Total 30 100%

Chart (4.4) showing the distribution of sample members of the 4th phrase

6.70%
0%

ARV

13.30%

43.30%
36.70%

strongly disagree
disagree

neutral

agree strongly
agree

The above table (4.4) and figure (4.4) show that (13) of the participants with
percentage (43.3%) strongly agree with “students are unfamiliar with all types
of linking devices”, (11) with percentage (36,7%) agree, (4) with percentage
(13.3%) neutral and only two of them with percentage (6.7%) disagree. This
shows that students lack knowledge of linking devices.
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Table (4.5) University students have problem in writing mechanics and

grammar
Options Frequency Percent
strongly disagree |1 3.3%
Disagree 1 3.3%
Neutral 5 16.7%
Agree 9 30.0%
strongly agree 14 46.7%
Total 30 100%

Chart (4.5) showing the distribution of sample members of the 5th phrase

46.70%

30.00%

strongly  disagree
disagree

neutral

agree strongly
agree

Table (4.5) and figure (4.5) above show that (14) of the respondents responses
with percentage (46.7%) strongly agree with “students have problem in writing
mechanism and grammar”, (9) participants with percentage (30%) agree, (5)
with percentage (16.7%) neutral, only one with percentage (3.3%) strongly
disagree and the same percentage was used with disagree. This indicates that
grammar and writing mechanism represent problems to students when writing.
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Table (4-6) University students tend to use repetition and reference more than
other types of linking devices

Options Frequency Percent
strongly disagree |1 3.3%
Disagree 1 3.3%
Neutral 2 6.7%
Agree 11 36.7%
strongly agree 15 50.0%
Total 30 100%

Chart (4.6) showing the distribution of sample members of the 6™ phrase

50.00%

36.70%

strongly  disagree neutral agree strongly
disagree agree

The above table (4.6) and figure (4.6) show that (15) of the study participants
with percentage (50%) strongly agree with “students tend to use repetition and
reference more than other linking devices™, (11) with percentage (36,7%)
agree,(2) with percentage (6.7) neutral, only one with percentage (3.3%)
disagree and the same percentage was with strongly disagree. This means that
students use references and repetition at the expense of other linking devices.
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Table (4.7) University students confuse between coordinating and subordinating

Options Frequency Percent
strongly disagree |3 10.0%
Disagree 5 16.7%
Neutral 3 10.0%
Agree 10 33.3%
strongly agree 9 30.0%
Total 30 100%

Chart (4.7) showing the distribution of sample members of the 7th phrase

33.30%
30.00%

16.70%

10.00% 10.00%

strongly  disagree neutral agree strongly
disagree agree

From the above table (4.7) and figure (4.7), it is noted that (9) participants with
percentage (30%) strongly agree with “students confuse between coordinating
and subordinating”, (10) with percentage (33.3%) agree, (5) with percentage
(16.7%) disagree, (3) with percentage (10%) strongly disagree and the same
was used with neutral.
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Table (4.8) University students over use certain types of linking devices

Options Frequency Percent
strongly disagree |3 10.0%
Disagree 3 10.0%
Neutral 6 20.0%
Agree 7 23.3%
strongly agree 11 36.7%
Total 30 100%

Chart (4.8) showing the distribution of sample members of the 8th phrase

36.7%

23.3%
10% 10%
strongly  disagree neutral agree strongly
disagree agree

The table (4.8) and figure (4.8) above show that (11) respondents with
percentage (36, 7%) strongly agree, (7) with percentage (23.3%) agree with
“university students overuse certain types of linking devices. (6) With
percentage (20) neutral, (3) with percentage (10%) disagree and the same
percentage with strongly disagree. This indicates that students overuse some
linking devices.

69



Table (4.9) University students face difficultly in developing and organizing the
content clearly and convincingly

Options Frequency Percent
strongly disagree |0 0.0%
Disagree 4 13.3%
Neutral 3 10.0%
Agree 6 20.0%
strongly agree 17 56.7%
Total 30 100%

Chart (4.9) showing the distribution of sample members of the 9th phrase
56.70%

20.00%
13.30%
10.00%
0.00%
Ay
strongly  disagree neutral agree strongly
disagree agree

The above table (4.9) and figure (4.9) show that (17) of the study respondents
with percentage (56.7%) strongly agree, (6) with percentage (20%) agree, (4)
with percentage (13.3%) disagree and only three of them with percentage (10%)
neutral with “students face difficulty in developing and organizing the content
clearly and convincingly
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Table (4.10)Misuse of substitution is one of the student's problems in writing

Options Frequency Percent
strongly disagree |2 6.7%
Disagree 3 10.0%
Neutral 5 16.7%
Agree 8 26.7%
strongly agree 12 40.0%
Total 30 100%

Chart (4.10) showing the distribution of sample members of the 10th phrase

40.00%

26.70%

strongly  disagree
disagree

neutral

agree strongly
agree

The table (4.10) and figure (4.10) above show that (12) of the study participants
with percentage (40%) strongly agree with “misuse of substitution is one of
student’s problems in writing”, (8) with percentage (26.7%) agree, (5) with
percentage (16.7%) neutral, (3) with percentage (10%) disagree and only two
with percentage (6.7%) strongly disagree. This show that substitution affects

student’s writing.
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Table (4.11) Lack of vocabulary makes university students unable to write

Academic Writing

Options Frequency Percent
strongly disagree 2 6.7%
Disagree 3 10.0%
Neutral 5 16.7%
Agree 6 20.0%
strongly agree 16 53.3%
Total 30 100%

Chart (4.11) showing the distribution of sample members of the 11th phrase

6.70% 10.00%

16.70%

53.30%

20.00%

strongly
disagree

disagree

neutral

strongly
agree

agree

Table (4.11) and figure (4.11) show that (16) respondents with percentage
(53.3%) strongly agree with “lack of vocabulary makes university students
unable to write academic writing”, (6) with percentage (20%) agree, (5) with
(16.7%) neutral, (3) with percentage (10%) disagree and only two of them with
percentage (6.7%) strongly disagree. This indicates that without enough
vocabulary students will not be able to write academic writing.
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Table (4.12) University students are unable to produce enough ideas to develop

academic writing

Options Frequency Percent
strongly disagree | 2 6.7%
Disagree 0 0.0%
Neutral 7 23.3%
Agree 10 33.3%
strongly agree 11 36.7%
Total 30 100%

Chart (4.12) showing the distribution of sample members of the 12th phrase

33.30%

23.30%

36.70%

6.70%
0.00%
/’ AV
strongly  disagree neutral agree strongly
disagree agree

The frequencies of the table (4.12) and figure (4.12) indicate that (11)
participants with percentage (36.7%) strongly agree with “students are unable to
produce enough ideas to develop academic writing” (10) with percentage
(33.3%) agree, (7) with percentage (23.3%) neutral and only two of them with
percentage (6.7%) strongly disagree. This means that lack of enough ideas
affect negatively on academic writing.
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Table (4.13) University students have problem in word choice

Options Frequency | Percent
strongly disagree |2 6.7%
Disagree 1 3.3%
Neutral 7 23.3%
Agree 7 23.3%
strongly agree 13 43.3%
Total 30 100%

Chart (4.13) showing the distribution of sample members of the 13th phrase

23.30% 23.30%

43.30%

strongly  disagree
disagree

neutral agree

strongly
agree

Table (4.13) and figure (4.13) show that (13) respondents with percentage
(43.3%) strongly agree with “students have problems in word choice”, (7) with
percentage (23.3%) agree, the same with neutral, (2) with percentage (6.7%)
strongly disagree and only one with percentage (3.3%) disagree. This show
word choice is one of student’s problems in writing academic writing.
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Table (4.14) University students have problem with orthography

Options Frequency | Percent
strongly disagree 2 6.7%
Disagree 2 6.7%
Neutral 7 23.3%
Agree 7 23.3%
strongly agree 12 40.0%
Total 30 100%

Chart (4.14) showing the distribution of sample members of the 14th phrase

40.00%

23.30% 23.30%

6.70% 6.70%

strongly disagree neutral agree strongly
disagree agree

From the table (4.14) and figure (4.14), it is noted that (12) respondents with
percentage (40%) strongly agree with “students have problems with
orthography”, (7) with percentage (23.3%) agree, the same percentage with
neutral, (2) with percentage (6.7%) disagree and the same percentage with
strongly disagree. This indicates that students have problems with orthography.
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Table (4.15) University students think of quantity more than quality in

sentences
Options Frequency | Percent
strongly disagree | 1 3.3%
disagree 5 16.7%
Neutral 3 10.0%
Agree 8 26.7%
strongly agree 13 43.3%
Total 30 100%

Chart (4.15) showing the distribution of sample members of the 15th phrase

16.70%

26.70%

43.30%

strongly  disagree
disagree

neutral

agree

strongly
agree

Table (4.15) and figure (4.15) above, show that (13) participants with
percentage (43.3%) strongly agree with “students think of quantity more than
quality in sentences”, (8) with percentage (26.7%) agree, (5) with percentage
(16.7%) disagree and only one of them with percentage (3.3%) strongly
disagree. This means focus was given to quantity.
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First Hypothesis: (University student are UN able to use linking devices)
Table (16 ) Statistics (Mean, Mode, Std Deviation)

Std. Results
Mea Deviatio
ltems n Mode |n

University students have problem of linking Strongly
ideas and information across sentencesto |4.63 |5 .928 Agree
a well connected text.
University students face difficulty in Strongly
organizing ideas expressed in reading 4.33 |4 .802 Agree
texts.
Ellipses for the most difficult aspect for the 420 |4 925 Agree
students.
Unlversny st_udents_are unfamiliar with all 417 |5 913 Agree
types of linking devices.
Misuse .Of substltutlc_)n is one of the 383 |5 1,262 Agree
student's problems in writing.
::Jr:\(;\i/fésny students have problem in word 303 |5 1.202 Agree

Source: Data of field Study
Table (16) above shows the descriptive statistics( mean, standard deviation and
mode) of the first hypothesis items the computational circle around the numbers
(4 and 5)for all the statements and as indicated by number (4) have average and
homogeneous standard deviation for all the differences not exceeding (0,05)
according to likert scale which were previously explained. This confirms that
the opinion of the sample members of the first hypothesis are strongly agree or
agree and the Colum called for the results show this.
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Firs Hypothesis: (University student are UN able to use linking devices)

Table (17 ) Chi-Square

Chi- p.valu | Results
ltems Square | df e.
University students have problem of Significant
linking ideas and information across 49.200 |3 .000
sentences to a well connected text.
University students face difficulty in Significant
organizing ideas expressed in reading | 9.600 2 .008
texts.
Ellipses for the most difficult aspect for 32000 |4 000 Significant
the students.
University st_ud_ents are unfamiliar with 11.333 3 010 Significant
all types of linking devices.
Mlsuselof substltutlgn is one of the 11.000 |4 027 Significant
student's problems in writing.
University students have problem in 15333 |4 004 Significant

word choice.

To test the first hypothesis, the researcher used Chi- square test for the
hypothesis. The calculate value chi-square were between (6.53-49.200) and
degrees of freedom(2or4) for all the items and at level of significance less than
(0.05) which means that there are statistically significant differences in items
hypothesis. With reference to the above tables of percentages and descriptive
statistics and chi-square test, it can be said that there is statistically significant
relationship in the items of the first hypothesis and this proves the significant of

the items of the hypothesis.
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Second Hypothesis: (Teachers of English at Sudanese Universities are aware of

the most common academic writing process)

Table (18 ) Statistics (Mean, Mode, Std Deviation)

Std. Results
ltems Mean | Mode | Deviation

University students tend to use repetition Strongly
and reference more than other types of 427 |5 .980 Agree
linking devices.
.Umvgrsﬂy students conf_usg between 357 |a 1357 Agree
coordinating and subordinating.
Unl_versny stu_dents over use certain types 367 |5 1348 agree
of linking devices.
University students have problem with 383 |5 1234 Agree
orthography.
Secondary school students think of 390 |5 1242 Agree

guantity more than quality in sentences.

Source: Data of field Study
Table (20) above shows the descriptive statistics (mean, standard deviation,

and mode) of the second hypothesis items the computational circle around the

numbers (4 and 5) for all the statements and as indicated by the number 4

have average and homogeneous standard deviation for all the differences, not

exceeding (0,377) according to likert scale which were previously explained.

This confirms that the opinion of sample members of the second hypothesis

are strongly agreed or agree and the column called the results shows this.
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Second Hypothesis: (Teachers of English at Sudanese Universities are aware of
the most common academic writing process)

Table ( 19) Chi-Square

Chi- Results
ltems Square | df | p.value.
University students tend to use Significant
repetition and reference more than 28.667 4 |.000
other types of linking devices.
.University students confuse between Acceptance
coordinating and subordinating. 7.333 4 1.119 descriptive
University students over use certain Acceptance
types of linking devices. 7.333 4 1.119 descriptive
U_nlversny students have problem 11.667 4 | 020 Significant
with orthography.
Universitystudents think of quantity 14.667 4 | 005 Significant

more than quality in sentences.

Source: Data of field Study
To test the second hypothesis, the researcher used chi-square test for the

hypothesis. The calculate value chi-square were between (7.333-28.667) and

the degree of freedom (2or4) for all the items and level of significance less

than (0.05) which means that there are statistically significant differences in

items hypothesis. With reference to the above tables of percentage and

descriptive statistics and chi-square test, it can be said that there is a

statistically significant relationship in the items of the second hypothesis and

this proves the significance of the items of the hypothesis.
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Third Hypothesis(Sudanese University Teachers can adopt effective techniques

to develop mechanics of writing at universities.

Table (20) Statistics (Mean, Mode, Std Deviation)

Std. Results
ltems Mean | Mode | Deviation

Unlvers[ty students have problem in writing 413 |5 1.042 Agree
mechanics and grammar.

University students face difficultly in developing agree
and organizing the content clearly and 420 |5 1.095
convincingly.

Lack of voca_bulary mak_es Ur_u_versny students 417 |5 1.053 Agree
unable to write Academic Writing.

_Unlversny students are u_nabl_e_ to produce enough 393 |5 1112 Agree
ideas to develop academic writing.

Source: Data of field Study
Table (24) above shows the descriptive statistics( means, standards

deviation and mode) of the third hypothesis items the computational circles
around the number (5) for all the statements and as indicated by the number
(4) have average and homogeneous standard deviation for all the differences,
not exceeding (0.0.07). According to likert scale which were previously
explained figures (4and2) mean agree and strongly respectively. This confirm
that the opinion of sample of the third hypothesis are strongly agree or agree

and the column called the results show this.
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Third Hypothesis(Sudanese University Teachers can adopt effective techniques

to develop mechanics of writing at Universities.

Table (21 ) Chi-Square

p.valu | Results
ltems Chi-Square | df e.
Ur!i\_/ersity studgnts have problem in 20.667 000 Significant
writing mechanics and grammar.
University students face difficultly in Significant
developing and organizing the content | 16.667 .001
clearly and convincingly.
Lack of vocabulary makes University Significant
students unable to write Academic 13.467 .004
Writing.
University students are unable to Acceptanc
produce enough ideas to develop e
academic writing. 6.533 -LES descriptive

Source: Data of field Study

To test the third hypothesis, the researcher used chi-square test for the third

hypothesis. The calculate values chi-square were between (6.533-20.667)

and degree of freedom (4,3) for all the items and at level of significance (0.05)

which means that there are statistically significance differences in items

hypothesis. With reference to above tables of percentages and descriptive

statistics and chi square test, it can be said that there is statistically

significance relationship in the items of the third hypothesis and this proves the

significance items of the hypothesis.
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Table (22 ) Sample Statistics

Std. Std. Error
N Mean | Deviation Mean

AXis 30 |4.1083| .54410 .09934
Source: Data of field Study

Table (23 ) One-Sample Test

Test Value =
3
95%
Mean Confidence
Sig. (2- | Differenc | Interval of the
t Df tailed) e Difference
Lower Upper
AXIS| 19157 |29] 000 | 1.1083 9052 1'3;311
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Table (23 ) Degrees

Degrees Frequency Percent
Fail 20 40%
Pass 11 22%
Good 8 16%
Very Good 6 12%
Excellent 5 10%
Total 50 100%
40%

Fail pass Good Very Excellent
Good

Table (4.28) and figure (4.28) show the scores of the students in the diagnostic
test. Their results are as follow: (20) students with percentage (40%) fail to pass
the exam, (11) students with percentage (22%) pass, (8) students with
percentage (16%) good,(6) students with percentage (12%) very good and only
(5) of them with percentage (10%) excellent. This indicates that very few
students are excellent.
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Chapter Five

Summary of the Study, Conclusion, Recommendations and
Suggestions for ~urther Studies

5.1 Introduction

In this final chapter, the results of the study obtained from the questionnaire and
the test are presented and conclusion regarding the results, are deduced. The
chapter is then followed by recommendation and further studies.

5.2 Summary of Questionnaire Findings

According to the results of the questionnaire, the researcher reached to the
following findings: Sudanese university students have problems of linking ideas
and information across sentences. This is shown clearly in the responses of the
lecturers’ questionnaire. It is found that students face difficulty in organizing
ideas using appropriate linking devices. Writing mechanisms and grammar were
found as problematic. Students are unable to use punctuation properly; their
grammar was also found weak. Concerning factors such as ellipses, substitution,
word choice, they represent another problem in student’s academic writing.

Another finding in this study is that students think of quantity rather than
quality. They just focus on the amount of sentences regardless of their quality.

5.3 Findings

According to the scores of the students in the test, it is found that students are
unable to write a well connected academic writing because they are unable to
link ideas and information to develop a topic. Concerning punctuation, it is
found that they have problems in using either not using them correctly or
omitting them.

It is found from the scores of the test that students have problems of vocabulary
and these problems are due to lack of vocabulary knowledge and the choice of
vocabulary. Misuse of ellipses, substitution, is found to be problematic in
academic writing.

The results of the test also revealed that students are unfamiliar with using all
kinds of linking devices; they focus on reference and repletion more than other
linking devices. It is also noticed that students confuse between coordinating

86



and subordinating connections. Most students, over use certain types of linking
devices.

The results of the test also show that students face difficulty in developing and
organizing the content clearly and convincingly. Student also lack vocabulary
that can enable them to write coherent academic writing. Even the vocabulary
they have is not appropriately used.

The study revealed no significant relationship between awareness of the
academic writing techniques and writing outcomes.

5.4 Conclusion

On the basis of the present study, the following conclusions are derived. The
present study elicited very important and interesting responses from the
teachers’ questionnaire and student’s test. After a thorough analysis of the
questionnaire and test, it is evident that the responses of the teachers as well as
indicate that linking devices are real challenge to undergraduate students in
writing academic writing. It is very clear from the questionnaire responses and
test scores that students face problems in using linking devices in general.

University teachers have expressed that most of the undergraduate students fail
to use linking devices while writing academic writing. Student’s errors are due
to factors such as lack of using ideas and information in developing the topic.
Students also fail to use factors such as ellipses, lack of vocabulary substitutions
cause problems in writing. Both teachers and students are aware and conscious
of the important role that linking devices play in academic writing. It is very
clear from the given discussion that linking devices are the major factors for a
well connected academic writing.

5.5 Recommendation
Based on the findings of the study, the researcher recommends the followings:

1. Language teachers at universities should be made aware of the significance of
integrating linking devices when teaching academic writing.

2. Language teachers at universities should plan instructions to create positive
attitudes towards using linking devices in academic writing.

3. Teachers should attain more awareness to present linking devices in academic
writing.
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4. Students should be provided with guidelines that would help them in using
linking devices in academic writing.

5. Students should be trained in using linking devices in academic writing.

6. Authentic materials are recommended to offer students the linguistic insight.
7. Students should be trained in developing topics using ideas and information.
8. Acourse in linking devices syllabus is recommended as additional one.

9. Intensive exercises in the use of linking devices are recommended.

5-4 Suggestion for Further Studies.

1. In order to solve the problem of linking device, there is a need for more
research to focus in detailed understanding of how linking devices are used in
academic writing.

2. A study is recommended to explore the effect of linking devices awareness in
motivating EFL students in writing academic writing.

3. Further researches should also investigate both teachers’ and student’s
awareness in using linking devices in writing different types of texts.

4. A study to investigate the methods and techniques adopted by teachers in
teaching writing.

5. Further researches to be held in how developing ideas in writing general.

6. Researchers could be done to assess teachers’ attitude towards the teaching
of writing skills.
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pa sl G I A
Sudan University of Science and Technology
A Test for data collection — first year
Part one
Question One
A-Match (A)with (B) on (C)

©
1- a wiful Was an every side
2-delivery Mixer
3-surrounded Not having food
4-examind Look at closely
5- hunger Taking something to some one
6-blender 1 With an end
7- hugs T
8- mares Horses
9-collapsed tions of holding someone lightly in
10 —finite fell d down suddenly
Question
Add the following suffixes to the words at the end at the sentences below
1-Sudan is republic, but  Bahrain is a-----------=--=--==--=--- (king)
2-ItS =m-mmmmm e to spend all your time watching TV .(use)
3- A-mmmmmm e driver not make an accident . ( care) .
4-Economy is the main factor in ----------------=--mmeuuo (develop)
5-Money alone can’t bring ------------------ to people (happy )

B- 2 Add the following prefixes to the words' the end of the sentences

1-Don,t eat too much ; ---------=--==mmnmmn- is bad for the health (eating )

2-Most of the children in the boor countries are -------------- (nourished )

3-What you have just told me is completely ------------------- to what | have in mind (relevant )
L R to say I want ,say I’d like (polite)

5-This map will------------- us to know where the treasure is hidden (able)

C- Choose the suitable words from the list below to complete the following text :

@ott — refused —in - peaceful@

Martin luther king believed that these things were not right . He believed that the only way to
make society equal was by --------------=---- protest . He organized a bus ----------------- which
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meant that black people ---------------- to use the buses ------------------------ they were allowed to
SIt ==-=-mmmmemmeeeeeees any part of the bus .

Part Two
Comprehension
Read the passage carefully then answer the questions:

Electricity is a kind of energy. It has become part of modern life. Without energy we can not
light our houses, watch TV. Or make machines work. Almost everything we do needs energy.

For a long time man depended on traditional sources , such as coal, oil and gas. These
sources are non-renewable and will run out one day. So man has turned to other sources of
energy such as the sun and wind.

In the Sudan we have already begun to use the sun as a source of energy. This solar energy is
clear and safe, but the problem with it is expensive and can not generate enough electricity to
run machines. Its usage is limited as heating water.

Another renewable source of energy is the wind. In Europe wind mills are widely used to
pump water and grind corn into flour. The problem is that, it is available only when the wind is
blowing.

Give short answers:
1- What sort of energy do we need to WatCh TV.? =------mmmmmmmm s
2- What are traditional SOUrces of €Nergy? -----------mmmmm oo e

3- What are the other sources of energy? ------------mm-mmm s
4-What is the problem with solar energy?--------=--==--=mm s oo

5-In which part of the world are wind mills USed?-----==--====m = oo
Draw a circle round the letter of the best answer A), B), C) OR, D)
Nonrenewable energy means energy which;
Is dangerous  b- is available all the time c- will finish one day d- continues
Man turn to other sources such as,;

A-coal b- the sun Cc- gas d- oil

Enough electricity cannot be generated from;

a-oil b- water c- solar energy d- gas

Solar energy from wind are both;

A-renewable b- used to generate electricity c- used to grind corn d- use to pump
water

Wind mills are used to;

a- heat water b- dig wells c- grind corn d- make houses warm

Part Three:

A composition:

Write a composition about picnic

Use the following ideas and add to them if you want
Meeting:

Collect money:
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Time and place:
Transports:
Singing , Joking , playing , eating

Part Four:

Summary:

Read the following text carefully and then in your own words as far as possible, write the
summary;

Your answer should be a connected piece of writing:

Advertising has become a specialized activity in the business world of today. The
manufacture advertises in the newspaper and on posters. He sometimes pays for songs to be
sung about his product on commercial radio programmers. He employs good — winners. He
often advertises on the screen of local cinemas. Most important of all, in those countries that
have television he has advertisements but into the programmers whenever is possible.

In not more than 20 words explain the kinds of advertisement:
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SUDAN UNIVERSITY OF SCIENCE AND TECHNOLOGY
COLLEGE OF GRADUATE STUDIES AND SCIENTIFIC RESEARCH

COLLEGE OF EUCATION-ENGLISH DEPARTMENT

A QUESTIONNAIRE FOR UNIVERSITY TEACHERS AT SUDANESE
UNIVERSITY

Dear Colleague,

This questionnaire will gather data about the problems posed by the use of
linking devices in the academic writing of University students'. The
analyzed data will help form a better insight about the nature, causes and
how the problem can be addressed.

Part 1: Personal data:
1. Name: (optional

2. Highest degree earned:

Bachelor’s Degree Master’s Degree PhD

[ L] [

3 How many years have you been teaching English

1.year 2-5 years 2. 6-10 years more than 10 years

L [ L [
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Part 2: General statements:

Instructions:

e Please choose only one answer for every question or statement.

Use the following scales:

Strongly agree: (If you strongly agree with the idea stated in the item).
Agree: (If you agree with the idea stated in the item).

Disagree: (If you disagree with the idea stated in the item).

Strongly disagree: (If you strongly disagree with the idea stated in the item).

No RESPONSE
STATEMENT STRO | AGR | Neu | DISA | STRON
NGLY |EE |tral | GREE |GLY
AGRE DISAGR
E EE
1. University  students  have

problem of linking ideas and
information across sentences
to a well connected text.

2 University  students  face
difficulty in organizing ideas
expressed in reading texts.

3 Ellipses for the most difficult
aspect for the students.
4. University students are

unfamiliar with all types of
linking devices.

5 University  students  have
problem in writing mechanics
and grammar.

6. University students tend to use
repetition and reference more
than other types of linking
devices.

7 . University students confuse
between coordinating and
subordinating and
subordinating conjunctions .

8. University students over use
certain types of linking
devices.

9. University  students  face
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difficultly in developing and
organizing the content clearly
and convincingly.

10

Misuse of substitution is one
of the student's problems in
writing.

11

Lack of vocabulary makes
secondary students unable to
write Academic Writing.

12

University students are unable
to produce enough ideas to
develop academic writing.

13

University  students  have
problem in word choice.

14

University students have
problem with arthrography.

15

University students think of
quantity more than quality in
sentences.
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