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Abstract

This study aimed at investigating the impact of the Arabic language as a
mother tongue on English phonemes among Sudanese Secondary School

Students. The descriptive and analytical method were used as well as a test and

a questionnaire as tools for data collection as well as the package statistical

sciences ( spss) . The study sample was drawn from (30) Secondary School
Students and questionnaires were distributed to (30) teachers from different
Secondary Schools . The study focused on describing the segmental phonemes
of both English and Arabic to show the influence of L1(Arabic) on L2 English
as a foreign language. The study came up with the following important results
. the first language(ARABIC) has an effect on the foreign language . The
differences between Arabic phonemes and English play a big role in Sudanese
Students mispronunciation based on previous results , the study has concluded
in the same recommendations and suggestions for further studies in their

appropriate places in chapter five .
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CHAPTER ONE
INTRODUCTION

1.0 Background of The Study

English as a foreign language (EFL) is influenced by mother tongue. Sudanese
learners are always faced with a lot of problems: what is a correct
pronunciation of an English word? English words are confusing, for the lack of
specific logic to decode the sequence of the sounds in words , this is explained
by Franklin and Roman (1998 : 181 ), inthe sentence " The sound / i /
is represented by /e, y /and the combinations:ie ,ea ,ee,eo and / i /.
Explaining the differences between spelling and sound , the international
phonetic Alphabet (IRA) was developed in 1998 to provide a universal code
that could represent the exact pronunciation of the sounds that exist in all
languages .

Although most of the (EFL) students are not familiar with the (IPA) and even
though most phonetic sounds present in bilingual dictionaries , a lot of
students are not able to decode and are puzzled by words presented by
orthography system .

The (EFL) students face lot of problems with their mother tongue interference
which appears clearly in their English speech . So this happens unwilling by
transferring many features from their first language which lacks some features
that exist in the target language .

The differences between English and the Arabic phonological system cause
difficulties for students to pronounce many English phonemes . The English
phonological system has more vowels than the Arabic ones , many English
vowels have no counterparts in Arabic .

-Students face difficulties to pronounce non — existence phonemes in Arabic

language .



-Consonants system of English and Arabic are contrasted because many
English consonants have no counterparts in Arabic .
All these problems have worried the researcher since they affect the students
interest in learning English language .
1.1 Statement Of The Study Problem
The researcher observes that there is an interference of the mother tongue of
Sudanese students on their pronunciation of English phonemes . Also ,
phonological system of English and Arabic are contrasted and the differences
between the two languages are assumed to be the major cause of problems in
pronunciation . The Arabic system lacks the features of aspiration , so students
make a lot of mistakes when they pronounce aspirated phonemes like /t/
and/p/.
1.2 Questions Of The Study
This research sets out to achieve the following objectives :
1. To show the differences between the English and Arabic phonological
system
2. To show the differences between English and Arabic phonemes .
3. To draw the attention of the English teachers to the differences of the
two languages in pronouncing English phonemes .
1.3 Hypotheses Of The Study
This study sets out to answer the following questions :
1. To what extent can interference between Arabic phonemes and English
ones lead to problems in English pronunciation ?
2. To what extent does consonants system of English has not counterpart in
Arabic ?
3. To what extent does English syllabus for secondary School provide full

coverage for pronunciation?
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1.4 Objectives Of The study
This study sets out test the following hypotheses :
1. There is interference between Arabic phonemes and English ones which
can lead to problems in English pronunciation .
2. Some of consonants system of English have no counterpart in Arabic .
3. The English syllabus for secondary school does not provide full

coverage for English pronunciation .
1.5 Significance Of the Study

The researcher is interested in improving the students' pronunciation of

English language phonemes . The researchers will illustrate the phonological
system of Arabic and English . This study will help both teachers of English
and the syllabus designers .

1.6 Methodology Of the Study

To conduct this study the researcher has adopted the experimental descriptive
and analytical methods , a questionnaire and a test used as a tools for data
collection .

1.7 Limits Of the Study

This Study is confined to (EFL ) students of secondary Schools . The study
mainly concentrates on the difficulties in pronouncing some English
phonemes. The Study is conducted in the King Fahad Private Secondary

School in the academic .Year: 2018
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CHAPTER TWO
LITERATURE REVIEW AND PREVIOUS STUDIES

2.0 Introduction

This chapter consists of two parts . Part one reviews the literature related to
research topics such as, definition types of phonemes ;conceptual frame word
while part two discusses previous studies relevant to the research topic . Also
the researcher will discuss the Contrastive Analysis Hypothesis . The
researcher concludes this chapter with previous studies .

2.1 Phonemes

2.1.1 Definition of phoneme

A phoneme is one of the units of sounds that distinguish one word from
another in particular language Wole, I'. (1996) , OR: Tiny units of sound in
speech , when phonemes are combined they can make up word ,OR :
Phonemes is smallest unit of sound speech .Poayn,Il.(2000).0R: In
linguistics a phonemes is smallest sound unit in language that is capable of

conveying distinct meaning such as the /s/ of sing and the / r / of ring .
2.1.2Types of phonemes

The two major phonemes categories are vowels and consonants .
Vowels are divided into six kinds , they are as follows :

- Single vowels
- Short vowel s
- The schwa

- Long vowels
- Diphthongs

- Triphthong s

12



Consonants are divided in to two kinds :

- Voiced consonants
- Un Voiced consonants

The phonemes are provided by the emu dictionary into eight types :
- Fricative
- Affricate
- Vowel
- Semi Vowel
- Stop
- Aspirate
- Liquid
- Nasal
2.2 Conceptual Frame Word
2.2.1 Vowel of English
A vowel length in English is illustrated by the following minimal pairs :
1. /v:/avd/1/
o) Eat / 1:1/ Byw / w /

2./v:/avd/ v/

o) too/ 1L/ B) xoox / kux/
3./0:/avd /o
o) Aedor /o A/ B) Bov/Po v/

13



2.2.2VVowels Of Arabic

2.2.3 Apafiy avdé Eviion @woweAc:

Awke yovoovavto; EvyAion avo Apafiy noawme oidpdepevt cyoTteno od
WOWEAT , TNEY CMNOPE TNPEE YOUUOV WOWEAG wNiAe EvyAion 16 ynapa
YTEPLLED PY 0V WOMEAS AVO OVAY OVE WOMEA 10 PEGTPLYTES TO Apa

Buy/a/.
woo:/ ]/ me oexovd Aovy moweh 1v Apapry Ak / vu/ v Evylion .

Ya;/ 11/te ipd Aovy mowel v Apafiy , ®e YoV TPOVOVYED 1T AlK

e/ 1 /w Evyhon .

Ac pop TN TNOVYSC ALVO TPLTTNOVYS ALVYULLOTG OLPE PEAEYTAVT TO QY YENT
e e€lotavye 0P TNEGE GOLVOG v Apafiy .

2.3. ApaPiy womels .

Tne Apafry mower CYSTEUL NAG OLE WOMEAL GOLVIT; TN PEE GNOPT WO
weLo ;00vo Tnpee Aovy oveo. E1d (2006) tnece oves ovT Aved Pelow :

2.3.1 Znopt womeAG :

datna : Tne dpr1pot onopt wowel 1v Apafiry : Datna 16 dtayovak GTPOK
€ OPLTTEV OLPOTE TNE YOVGOVOVT ONIYMN TPEYEDES 1T LV TPOVLVYLATIOV . |

T16 mpovouvye Mke VAV v Evylon .

2.3.1.1 Aappa

Tne oeyovd anopt couvvd v Apafiy AcUUA 1G AV ATOGTPONNE: MPLTTEV
o fomE TNE YOVOOVOVT ONYT TPEYEDES LT 1V TPOVOLVYLOTLOV 1T 1G TPOV

oLvvyed avd poke ayyevt Ake V OV opV YV v Evylion dop eEapre 1d
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you vt AappaY YV afome tne YOVGOVOVT 1T WAL TPOJLYE TNE GOLVD

V mout V avd tpovouvye AMke/ Bo /v tne wopd / mut/ .

2.3.1.2 Kaopa

Tne 1pd onopt woweA v ApaPiy 1.6 Kacop 1o drayoval ctpoke mpit
tev Behom e yoveovavto , 1p e ot V Y V uvdep The couvd 35 1t

16 Tpovouvyed avd Yimeo acovvd Alke / Be /v EvyAion Avotnep e€ap

nAe 1o/ Pt/

2.3.2 Tne Zynoa

Is the name for most common sounds in English it is weak ,unstressed sound
and it occurs in many words . It is often the sound in grammar words such as
article and schwa , is weak vowel sound in same syllables that is not

emphasized .

2.3.3 Aovy woweLc

Iv apafry ape A / |°/ oniyn o Ipovovvye Aike / aa. / v Evydion , ©

om ONYMN 1o Tpovovvye Atke/ v L/ v EvyAion, avd /yoao / oniyn e

povouvye Ake/ 11/ 1v Evyhdon .

A vowel length in Arabic is phonemic as illustrated by the following minimal

pairs ;
1./v:/avd/v/

a)/cv:0/{cV:0 | (Gyw) B) / 5LB/{cVO}(w)

2.1:/o0vo/ 1/
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o) /Ba.0t:u/ {0 81:p}((,.>§) B)/Oa.&u/{@a.&p}(r:ﬁ

3./@/avd/a/

o)/ cxe?0/ { 6?0} (xslv) B)/ ca.1d/ { 6o.10} (axw)

2.3.4 Diphthongs

Is a movement or glide from vowel to another ,they have the same length as
long vowels the first part sound is much longer and stronger than the second
part . English has (8) diphthongs , centering diphthongs; three of them ending
in 9','1la",'pa ", 'Ua ' closing diphthongs ; three ending in 1", 'ei’, ‘ai', '0i " ,
two ending in ' O', 90", 'av' . Examples :

15 : beard, weird , fierce , car, beer , tear .
b o: aired , cairn , scarce , bear , hair .
U : moored , tour , lure , sure , pure .
ei : paid, pain , face , shade , age .
ai : tide , time , nice , buy , biker , eye, pie .
i : void , loin , voice, oil , boil , coin .
00 load , home , most , bone , phone .

av : loud , gown , house , cow , bow .

2.3.5Triphthongs

Is a glide from one vowel to another to a third all produce rapidly and without
interruption .

e1o as in layer , player .
aia as in lire , fire .
Dio as in loyal , royal .

ouo as in lower , mower .
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avs as in power , hour .

2.4 Consonants Of English and Arabic
The following consonants have no counterparts in Arabic/nt/.,/ @/ avd/n

0LC OLPECVAT 0 TNECE ZLOAVEGE GTLOEVTGC TPovoLvVvye / T/ ac/ B/ w/ ac / ¢
/,/n/lacly/

Several studies have been conducted on influence of L2 in learner of English
language Ctford (1977) . Mosal (1972) and Swan . Smith( 2001) reported that
/ p/and/ b/ are two different phonemes and each one is distinguished by
native speakers . In Arabic language , the situation is different , because there
is only the phoneme / b / so this is the reason why most Arabic speakers mis
pronounce words with these sounds / p / and / b / of Course the Sudanese
students of English face some problems , students are confused between / p /
and / b / eg . Word like ( ' park , ' bark' ) , ( 'pen’ , 'ben' ) ,
(> TOAL 3,3 BLAL 3 ) (3 curmep 3 ,cVPPep 3) . If we ask the students to say
these words they pronounce / b / instead of / p/ in each pair of the words above

and sometimes / p / is used in the place of / b / but this rarely happens .

The reason of shifting from / p / or / b / is the fact that the two sounds are

regarded as / p / they are two allophones of one phoneme .

Also in the Alkhuh (1983 ) noted that Arabic students of English confuse / p /

with / b / and they commit such errors until they mastary of L2 sounds.

Many other sounds are influenced by the mother tongue of foreign learners
Gru Henden (1994) showed that foreign learners of English language should
be careful not to use/s/ dpop /) avd / &/ dop /1/,(/C/avd/ o /) are used
by Sudanese students  English whose language background is Sudanese
spoken Arabic .
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Brown (2000 ) found that second language learner meets same difficulties
because his L1 affects his L2 specially in adulthood , and this effect is a result
of L1 transfer . So it is a significant source of making errors for second
language learners . All that can be linked to what is known as the interference

between L1 and L2 so many learners use / p /as /b / Other use
/| s/for/)land/z/for//and/f/for/v/.

In addition to the past works O'Conner ( 2003), Yule (2003 ) have studied

pronunciation problems and the influence of L1 . So many sounds such as/p/
and /b /, /sl and /) , Iz/ and /0 /tf/ and /]/ , Iv/ and /f/ are confused e.g (pit/bit)

(v /ow), (Buvectiov / aytiov) , (wepy/ Beppy) . Dop e Zvdavece Ev
yAon / ¢/ avd /o / ag vovally voed v e thaye od /T [ and / ) | exist
in Some forms of Arabic . Some Sudanese students face problem when they
pronounce sound / h / they substitute it by / z / . They pronounce the following

word incorrectly .
head hand hamburger.

Also according to the previous observations , Sudanese students tend to use the
phonemes / s / and / z / instead of / J / and / [ / in their speech . Because of
their mother tongue interference . As these sound (/z/and /s /) represented
by the letter / S / in terms of making plural . The researcher has noticed that
many of Sudanese students have problems in pronouncing the final in word
like backs and bages. Some of the students pronounce backs.

/ Beexo / ac / Paexl / avd Bayo/ Beyl/ac / Peyc .

The mispronunciation of the above sound is the result of over practice of the
first language process of fossilization .The adults vocal musculature is set to
pronounce foreign sound with an accent ,Yule , O'Conner( 2003 ) reported that

the main problem of English pronunciation is to a new set of sounds

18



corresponding to the sound of English and to break down an arrangement of
sound which the habits and the system of our L1 have strongly built up . And
that means we use new ways hearing and new ways of using organs of speech
. So it is too difficult to change such habits which the a learner has obtained
since his child hood or at least it needs very long years to be changed and after
also very long time and regular practice , and all that is linked to a certain age
of learner . So these points mentioned above all together share the concept that
the leaner's confuse such sounds replace each of them with other sound that
one said to the nearest ones to them O'Conner ( 2003 ) differences between

Arabic and English sound system .

The Sudanese students when they speaker English tend to replace /v /by /f/
or / b /by /p/ because these sounds do not exist in their native language sound
system , Nunan ( 2001 ) . so their speech organs are not trained to produce

such sound .

They pronounce very as ferry and vans as fan . The learners from different first
language backgrounds would expect different difficulties when attempting to
learn L2 it was also reported that it is essential to understand which sound in
language are phonemes because they express the differences in meaning and

the learner should be able to pronounce them otherwise he will commits errors

Most of Sudanese students of English face such problem because in Arabic
the vowel system is very simple and the learner can read an Arabic word easily
without any confusion but in English he may pronounces /i / for / e / for
example / sit /, / set / Also abut sound system differenas between L1 and L2 .
In English the / r / is distinctly pronounced only before vowel e.g the / r / after
vowel is not pronounced . In Arabic however , the / r / sound is distinctly
pronounced in all positions , before or after a vowel , so the Sudanese students

of English pronounce / r / in any position of on English word for instance in

19



words like red , room and river . In Arabic each letter represents only one
sound , so it easy to read any word from a written texts , Also there is no sound
which is not pronounced (silent) as it happens a lot in English , when there is
a difference in the sound system in the L1 and L2 showed that errors are
expected to be committed because the learners transfer their mother tongue

sound system into the target language , Nunan (2001) .

One of the important problems faced by the students of English in general and
the Sudanese students of English in particular , is that each English vowel
sound has more than just one pronunciation . So this causes many difficulties
to the learners and lead them to mispronunciation , Cruttenden (1994 ) noted
that the main difficulty for all those whose own language have less complex
vowel system, lies in the establishment of the qualitative oppositions . Instead
of using the exact quality and quantity of special sound , the learner
erroneously changes either the quality or quantity of the sound , So in a
correction word the learner tends to use the wvariant sounds
Y 1V ®opdG AMKe cov /G pn/ youe/ kap/, apovy/ apuln /, povkey / n

lxi/, Prood / BALS/ , dphood / pALS/ in all these words / o / an / oo / stand
for the same sound of / L/, but most of the learners unless they have a
mastery of the pronunciation of such vowels , they pronounce / D/ or / u: / in
the place / L /this is because of their first background abut each sound , so
learner can easily knows and expect how to pronounce each word even if he is
see it for the first time that each letter represents only one pronounce of

English .

In English language there are twenty four consonants and twenty vowels that
mean there are forty four phonemes in English language. The learner should be
able to produce them while he is learning English language; learners of
different language backgrounds will of course face some difficulties to
pronounce them because of their language background : O'Conner ( 2003 ).
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The following table illustrastes this :

cvdavece ZTLOEVG Nonwe Zneokepo’
®opd
TPOVLVYLOATLOV TPOVLVYLATLOV
[Tomrep / Ber3o/ / melfo/
cov / dpaev / / weev /
oy /owy/ /ovn/
TNIVK / owx / / Jwk /
Bpeatne /Bpr:C/ /Bpr: 1/
onym /onf/ / ontf /
nev / zev/ /mov/
Boy / Bayx / / Baey/
WIGLTLVY / miortv.y/ / mortv ny/

Sudanese students face these problems so , they pronounce the above words

incorrectly .
2.5 Contrastive Analysis Hypothesis

The Contrastive Analysis Hypothesis (CAH) , identified some problems of
errors in target language . The researcher concentrates on language transfer
from a Contrastive Analysis (AC) perspective , providing a brief historical
overview of the CAH . The contrastive Analysis hypothesis has failed to
explain the source of all errors that adult learners commit in their production of
L2 , something is true about this hypothesis when it comes to accounting for
phonological errors that are produced by L2 adults speaker . This chapter
concludes with the assertion that the CAH can sometimes provide an

explanation for phonological errors committed by L2 learners However ,
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language transfer is a complex phenomenon and has not been fully explained

by any single theory .

The researcher believes that language teachers as well as 12 learners need to
have knowledge of at least basic phonological concepts such as place and
manner of articulation . Knowledge of the sound system of the learners' L1 and
L2 will help both teachers and students feel the difference in the ways in
which the sound of both languages are produced . Although much of the
researches in the field of language acquisition conclude that the CAH cannot
fully explain errors committed by L2 learners this hypothesis should not be
discarded Selinker (1992) .

There is something inherent in this hypothesis that works ; moreover , though
it has been about half a century since the CAH was proposed , there are still
studies done today based on it therefore , through his research , the researcher

attempts to examine the English speech of Sudanese sudents.
2.6 Language Transfer

The definition of language transfer is still problematic Odlin (1989 ) and
Ellis (1994:27) The definition that the researcher adopts in this thesis is Odlin
(1989:27) "working definition " : transfer is the influence resulting from
similarities and differences between the target language and any other
language that has been previously ( and perhaps imperfectly ) acquired '
language transfer has long been controversial issue , and the debate on the
influence of L1 on L2 is still going on debate among applied linguistics . Gass
and Selinker (1994:53) believe that " the acceptance and / or rejection of the

specific theory with which it has been associated .

The CAH was suggested in( 1957) by Robert Lado , who suggested that L2
learners depend entirely on their L1 in the process of their SAL . This
dependence on the learners L1 results in transfer . However , in 1994 | the
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pendulum swung in the opposite direction when Dulay and Burt argued that
transfer had nothing to do with the errors committed by L2 learners Currently
it is widely accepted that language transfer is one of many factors that are
responsible for the errors committed by L2 learners . Mc Carthy (2001:83)
states that " when new language are encountered , the existing representations

of L1 are active and reshape L2 incoming information .

2.6.1 Types Of Language Transfer
Gass and Selinker (1994 ) stated that " transfer occurs in one of two types "

a) Positive Transfer ( also known as facilitation ) , which occurs where
there is similarity between L1 and L2 leading to something correct .
This Kind of transfer would assist the acquisition process .

b) Negative Transfer (‘also known interference ) which occurs where there
is a dissimilarity between L1 and L2 leading to something incorrect .

This Kind of transfer would impede the acquisition process .

Gass has studied pronoun retention the speech of two groups learning English
as a second language the first group included native speakers of Arabic and
Persian , / i,e / language that , unlike English , allow pronoun retention , the
second group included native speakers of French and Italian , i,e . languages
that like English , do not allow for pronoun retention . The subjects were asked

to judge the grammaticality of the ungrammatical sentence shown below .
*The woman | gave the book to her my sister .

The results showed that most of the learners in the first group (i,e speakers of
the learners in the second one ( i,e speakers of French and Italian ) rejected the

same sentences as ungrammatical . This study is evidence of the impact of L1
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on L2 however . | should hasten here to add that — as supported by much

research _ not all errors can be traced to the learners L1 concerning syntax .
2.7 Another Manifestation Of Transfer

Language transfer is not easy detect , and it does show it is self it is not
sufficient to focus on the production of errors , as many manifestations of

transfer will be missed " one of the important manifestation of language
transfer that is not detectable in production is avoidance . That is to say
learners might avoid using a certain linguistic structure in their L2 , because
this structure not occur in their L1 . In other words , language transfer might
not surface as the production of errors but as avoiding the use of the different
structure altogether . In (1974) for example Schechter found that Chinese and
Japanese learner of L2 English made fewer errors in the use of relative
clauses than Persian or Arabic learners , because they produced for fewer
relative clauses overall ,Ellis (1994:304) The important phenomenon was not

considered by classical CA .
2.8 The Beginnings of The CAH

The Contrastive Analysis Hypothesis began with the following insight stated
by fries (1945:9) He says that :

The most efficient materials are those that are based upon a scientific
description of the language to be learned , carefully compared with a parallel

description of the native language of the learner .

However , Selinker (1992:9) has noted that : " fries is not known for having
undertaken detailed CA himself and that is most likely why histories of CA

and SLA usually fail to mention him "

In(1975) , Lado made CA explicit by stating that L1 plays a very important
role in SAL . He mentions that :
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Individuals tend transfer the forms and meanings , and the distribution of
form and meaning of their native language and culture to the foreign language
and culture — both productively when attempting to speak the language and to
act in the culture , and receptively when attempting to grasp and understand

the language and the culture as practiced by natives .
e He adds that

The student who comes into contact with a foreign language will find some
features of it quite easy and others extremely difficult . Those elements that are
similar to his native language will simple for him and those elements that are
different will be difficult . In Ellis (1994:306) .

The above quotes outline the CAH in is classical farme , a form that did hold
true in the face of empirical evidence . However , as argued in a lot of
literature, Selinker (1992) the CAH is worth considering when examining
language transfer Of course , a revised version of the CAH is needed Through
this study , the researcher hopes to contribute to reaching a revised version of
the CAH .

2.8.1 Assumption Of The CAH

The Contrastive Analysis Hypothesis states that a feature in the L2 is difficult
to learn if it is different from or does exist in the learners L1 . In this case , the
learner, the CAH claims , will use a feature that exists in his/her L1 . This is
known as negative transfer in cases where a feature in the L2 is similar to a
feature in the L1 he CAH claims that mastering that feature is going to be easy
follower of this hypothesis describe language as habit formation and second
language acquisition as developing new set of habits. Errors in SLA were
interpreted as the result of transferring the L1 " habits " to the L2 . This is the
view that behaviorists , such as Skiner , argued for in the 1950 and led to the

development of the Audio — lingual method of teaching .
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Below are the six assumptions that the CAH was based on , summarized
Gass and Selnker (1994:60 ) ;

1.

Contrastive analysis is based on a theory of language that claims that
language is habit and that language learning involves the establishment

of new set of habits .

. The major source of error in the production and / or reception a second

language is the native language .

One can account for errors by considering differences between the L1
and L2 occur .

What one has to do in learning a second language is to learn the
differences similarities can be safely ignored as o new learning is
involved in other words .

what is dissimilar between two language is what must be learned .
Difficulty and ease in learning are determined respectively by

differences and similarities between the two language in contrast .

Although the researcher is using the CAH as a framework for this research

it does not mean that he is totally guided by the six assumptions mentioned

above . My understanding of language is that it is a means of

communication and not " habit " Moreover , a great body of literature in the

field language acquisition shows that the learners is not only source of

errors in the process of learning second language . This issue is discussed

briefly in the " Decline of the CAH " section later in this chapter .

There were two traditions of contrastive analysis : (1) the North .

2.9 Procedures Of CA

Two languages could be compared in terms of their phonological system

syntactic system , vocabulary , writing system , and cultural behavior . Below
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is the outline that is usually followed while doing CA . The researcher has
recomposed this outline based on my reading of Gass and Selinker ( 1993 and
1994 ) :

1. Description of the two languages .

2. Selection of certain areas or items of the two languages for detailed
comparison .

3. Comparison , i.e the identification of areas of difference s and
similarities .

4. Prediction , i.e determining which areas are likely to cause errors ; and .

5. Testing the predictions .

In the field of phonology , Selnker (1992) , mentions that Lado suggested that
"at least three checks " should be provided when comparing each phoneme .

The most important three checks are :

1. Does the L1 have a phonetically similar phonemes ?
2. Are the variants (all allophones) of the phonemes similar in both
language?

3. Are the phonemes and their variants similarly distributed ?
2.10 Positions In The CAH

The CAH can be interpreted as representing (1) a strong view and (2) a weak
view , while the strong view states that predictions are made based on a
comparison between L1 and L2 , the weak view starts with the learners errors
and attempts to account for them by comparing L1 and L2 . The weak view
became part of Error Analysis , while the strong view quickly failed because
some prediction did not appear in the actual learners speech . The section

below addresses this issue .
2.11 Decline of The CAH
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The major reason behind the decline of the CAH is that promised too much .
Lado stated that language teachers " who understand this field {i,e.CA } will
acquire insights and tools for...diagnosing student difficulties accurately " In
selinker (1992:11) . The un fulfillment of this '‘promise’ made the CAR crash .
when researchers began looking at the errors made by second language
learners , they found that some of the errors came from neither L1 nor the L2.
There were errors that had not been predicted by the CAH and there were

predicted errors that did not occur .

The CAH was proposed at a time when language was thought of as a set of
habits . This hypothesis was on the behaviorist theory of language and
language learning . When the behaviorist theory failed to explain several

empirical facts of language development in the 1960 . the CAH also died out .

The CAH claims that the starting in the process of SLA ( at all linguistic ) is
the learner's L1 . Learner were believed to rely exclusively on their L1 in the
process of SAL However , this extreme position was attacked in (1974) by
Dulay and Burt , who argued for another extreme position that claimed that
language transfer did not have any role in creating interlanguage (IL )
Selinker (1992 :172 ) Bothe these two extreme views failed in the face of

empirical testing evidence .

It is widely accepted now that language learning is systematic , and that
learners are not always guided by their L1 in their acquisition of a second
language . The CAH promised too much and did not consider the " other
factors " such as " language distance cognitive load , attention sociolinguistic
factors , ect " Mc Carthy( 2001 : 83) .

Ellis sees that " the problem with CA as seen by Gass and slinker (1993 :2) is
that :
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Classical CA statements provided predictive statement without careful
descriptive and analytical studies of actual second language learners under

clearly spiced conditions .

The CAH claims that the starting point in the process of SLA ( at all linguistic
levels ) is L1 However , current studies have shown that there is difference
between the acquisition of phonology and acquisition of syntax : the starting
in the acquisition of phonology and syntax are not the same . Carder (1983:20
has stated that :

(a) There is a difference between phonological and syntactic L1 learning .

(b) For the acquisition of L1 phonology there is successive .

Restructuring form the NL and for the acquisition of syntax . The starting is
not the NL but rather a universal . Starting point which is something like a

universal core . In Selinker (1992:34 )

In the area of phonology , it seems that the learners LI plays an important role
that affects their production of speech . In the L2 Ellis (1994:316 ) . states that:

" (t) here is a widespread recognition that transfer is more pronounced at the

level of sound system than at the level of syntax " .

However , one of the attempts to experimentally test predictions made by CA
on the phonological level was done in (1960) by Nemeses , who concluded
that " in terms of the learning of phonological units , classical CA predictions
can sometimes lead to correct results and sometimes to incorrect results "
Selnker(1992:177)

Yet, Gass and Selnker argue that lado did not overlook this difficulty he made
it clear that the list of problems resulting from the comparison of the foreign

language with the native language . must be considered a list of hypothetical
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problems until final validation is achieved by checking it against the actual
speech of students . In Gass and Silinker ( 1993:2) .

Thus many , believed that the CAH failed to explain the reasons for second

language learners errors .

In this thesis , the researcher attempts to investigate the extent to which the
predictions of the CAH hold .

2.12 Reconsidering The CAH

This hypothesis was fully accepted at the beginning , then rejected behind this
acceptance , rejection , and then acceptance again Gass and Selniker(1994:54 )

believe that :

V It 16 vexesoopy TO LVOEPCTAVO TNE TMGYYTNOAOYLXOA VO Alvyul

GTlY TNOLYNT AT TNE TIUE A0 MAG MPLTLVY V .

There has been an unsuccessful attempt to discard the entire theory of CA
Selinker (1992:3) refers to this attempt as the " baby and bathwater that there
is a need to go back to CA he states that " it is unfortunate that the extreme
claims of CA as SLA prediction of errors . especially , did not come true " and
he argues that " it is fact that CA predictions sometimes work " and that " SLA

thought has never abandoned some fundamental .

However , the question is : to what extent can CA succeed in predicting

leaner's " errors Slenker (1992:14) believes that :

e Learners do not always transfer to their L1 what is in NL .. and common

sense states that learners may know things important to SLA ( e.g
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universal grammatical knowledge from a third language , cognitive

abilities ) that cannot be directly related to their NL competence .

In CA , unexplained phonemes were called " residue " and this hypothesis
did not always succeed in face of empirical evidence . This Selinker
(1992:14) believes " unfortunately " led for while o the diminution of
language transfer as a force in SLA Gass and selinker (1994:63) give the
following example from Zobi(1980) to show that there are "' inconsistencies
in actual error production " word order in French is SOV ( when the object
is a pronoun ) while in English it is SVO . The following sentences is

grammatically correct in French :

ee Aeoc wowc . (loegetnen)

| |

I TNEWL OEE
Noatiwe oneakeps op EvyAion Asapvivy @pevyn tvyoppeytiy Tpoduy

€0 TNE POALOWMLVY GEVTEVYEG :

1* Ag yniey a pavye Aeco .(Agyniev Aec a pavye . Tne 8oy noo gate
v su)f

TNE dOY NOLC EALTEV TNEU

ot

2*¢[I evt Aec eavyoe (11 Aec mwevt evyope — He mavtoe tnepn ay
)7

He moic tnep ayouv .
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Native speaker of French correctly produced the English sentence | see them —
despite CAs prediction that these learner would produce the ungrammatical

sentence * | them see.

This study is used by some as a criticism of the role of CA in SLA concerning
the field of syntax . However Gass and Selinker (1994:63) comment that even
in this study " one can still employ the concept of native language influence ,
although not in a simple way as was predicted by a behaviorist theory " They

provide the following explanation " :

Zobel (1980) hypothesized that this discrepancy occurs due to other factors of
the L2 for French speakers learning English the fact English always has verb —
object order ( with both noun and pronominal objects ) does not allow the
French speaker to find any similarity between the native language and the TL

with regard to pronominal placement .

Thus , it is obvious that language transfer is a complex phenomenon and that
mere comparison between the L1 the L2 cannot help us understand to role that
the L1 plays in SLA the researcher agree with Gass and Selinker (1994:64 ) in
that " there are other factors that affect second language learning development
and that the role of the native language is far more complex than the simple

1:1 correspondence implied by the early version of the CAH " .

Khattabs work (1998 ) combines childhood bilingualism , phonology and
sociolinguistics " three areas that are rarely dealt with in combination " she

concludes that " there are other important reasons " for transfer beside
phonology such as sociolinguistic actors McCarthy ( 2001:83 ) adds the

following to this list

When new languages are encountered the existing representations of L1 are
activated and reshape L2 incoming information . In language transfer complex

factors etc .
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Dealing with those " other factors " goes beyond the scope of this chapter in
fact , it is not easy to detect transfer because , as Ellis puts it , it is "sometimes

apparent and sometimes not .Mc Carthy( 2001:74) comments that :

Perhaps the tons stubborn issue that refuses to go away in SLA is the inffuence

of the first or some other language on the acquisition of a new language .
e He adds that :

While there is no doubt that a linguistic comparison of two languages is
insufficient to explain and predict performance in a second language
accounting for futures second language performance is by no means easy Mc
Carthy (2001:74) .

As the topic of this chapter shows , the researcher mainly concentrates on
language transfer from CA perspective but do not go into detail about the "
other factors Selinker (1992 :23) concludes that :

"We need to reinforce the view that one dimension of Lado was indeed deeply

empirical and that this has by and large been missed in the critical literature "

This dimension is explained well in lado's linguistics Across Cultures as

follows :

The list of problems resulting from the comparison of the foreign language
with the native language .. must be considered by checking it against the actual
speech of students in Selinker( 1992:23) .

Thus , the predicted errors that the researcher mention in the following chapter
are hypothetical and he intends to check the validity of this list against the

actual speech of the subjects .
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2.13 Conclusion

Language transfer does occur , and many recent studies support the view that
L1 have an impact on L2 " but " as Senkier (1992 182 ) says " not in the
classical CA absolute all “nothing fashion " This issue is of interest to language

teacher and educational researcher . Selinker (1992:171) states that :

" Knowledge of the NL plays an extensive role in SLA ; evidence presented in
studies reported there strongly supports view , which can now be stated as
SLA fact ™.

There is " on theory of L2 acquisition that learners prior linguistic knowledge
that can be considered complete Ellis (1994:300) However language transfer is
a complex phenomenon that must be considered in any full account of the

second language process Gass and Selinker (1993:7) .

Recent studies in SLA agree that " contrastive analysis is still an essential tool
in transfer research , particularly if it is supplemented by comparisons of
learners with different language backgrounds Ellis (1994:342) it is true that
CA did not empirically shows the impact that L1 has on L2 at the level syntax
, but it seems to succeed in providing an explanation for transfer at the level of
phonology , a number of studies suggest that the CAH should not be
abandoned but it should be carefully modified Ellis (1994) .

The researcher attempts in this study to examine the extent to which the CAH
can help teachers and Sudanese students of English predict the pronunciation

errors that might occur in the classroom .
2.14 Interlanguage
Interlanguage is the type of language produced by second — and foreign

language learners who are in the process of learning a language . in language
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learning , learner's errors are caused by several different processes . these

include

a. Borrowing patterns form the mother tongue .
b. Extending patterns from the target language .
c. Expressing meaning using the words and grammar which are already

known .

Interlanguage refers to the separateness of a second language learner's
system , a system that has a structurally intermediate status between the native

and target language .

Interlanguage is neither the system of the native language nor the system of the
target language , but instead fall between the two it is a system based upon the
best attempt of learners to proved order and structure to the linguistic stimuli
surrounding them . By a gradual process of trial and error and hypothesis
testing learners slowly and tediously succeed in establishing closer and closer

approximations to the system used by native speakers of the language .

Teachers can give appropriate feedback after checking out learners
interlanguage . learners need not worry so much a bout making mistakes they
can assume that making mistakes are a procedure of development from

mother tongue to Second language .
2.14.1 The Variable Shape of Interlanguage

The concept of interlanguage has major impact on the field of second

psychological aspects of second language acquisition research .

The researcher will first outlines how the interlanguage in assumption
developed . Since the interlanguage concept is not only important for the

development of the students grammar system the researcher will then explores
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how it applies to other components of language . He will also focuses on the

consequences of concept for the teacher and his work in the classroom .

Before the 1960s language was not considered to mental phoneme on like

others forms of human behavior language is learnt by .

2.15 Previous Studies

2100y Ove : Iv av M . A eoto gvtited V mpoPieps op EvyAion Aav
yoaye v GeYOVOaPY OYNOOAG v 2vdav V Av A.B (1999) ,I'eCipa Y
VITEPCLTY — 2VOOLV , LOVYALOEC TNAT TEAYNEP , EOLYATIOV O GEYOVO
opy Aemel ape vot adebBvate pop EvoLPLVY A YOOd oTavoapd o TEAY
nvy .Tnev—cepmiye TPALVIVY TPOYPAUS YOV VOT B€ EETMEYTED TO NEAT
TEAYNEP ATTOULY GLOPLYLEVT OKIAAG VO APBIALTIES TO GAYIALTOTE TNE AE
apvivy op Evylon ot ceyovoapy AemeA .

Tne oTLOY YOVYALOES TNAT , LOGT TeayNEPS o EvyAion movrd a ype

€ TNOT YOOO TPOVLVYLOTIOV 1G UTOPTAVT op 6TLOEVTG 0 EvyAiom.
Howemep pavy teaynepoc movid OveGTIOV TNE 100 TNOT OAA GTLOE
VTG GTOULAD TPY TO GOLVO AIKE VOTITE GTEAKEPGS .

2100y Two: Ivav M.A theoio evtitied V Xovipactiwe [Inovoioyiyoi
Avoiyocis o Apafiy avd EvyAion ¥V Hommoudy, knaied (2003) e Y
VITEPOLTY O LovTOoVa — YVITEOSTATEG O AUEPLYA , XOVYALOEG TNAT
®NEV AOLATG GTAPT AEAPVIVY 0L GEYOVO AAVYLOYE TNEY OPE TWEPY OPT
eV yu1ded By TNELP PLPGT AVYLAYE , ECTEYLUAALY AT TNE AEWEA 0 TNOVO
royy Iv e ¢redd o AvyvioTiyc TG 10 pedepped TO LVTEPAOALVYLAYE T
povodep.

Iv nio peceapyn, Ne GTLOEG TNE TNOVOAOYLYOA OLPPLYLATIEG TNnA
T VAT vaTime oneakep o Apepryov Evyiion evyovvtep oniie Aea

pvivy Modepv Xtavdap ApaPiy ac a popetyv Aovyvaye .

36



Tne otody doyvoces ov decypiPfivy Tne ceyuevto Tnoveues o Port
n Apafry avd Evyiion avd avaiylec te Apafiy omeeymn od tnp
ee Apepryay otudevtc od ApaPy v av atteunt to tpayxk Al tpavodep
ITne otudy aAGo VBEGTIYOTES TNE EETEVT TO ONIYN TME XOVIPACTI®
e Avaiolwc Hyrmotneoiwo ( XAH ) yav nelm v mpediytivy e mpov
LVYLOTIOV EPPOPC TNAT Aueptyov GTLOEVTG o) ApaPly ape Atkely
TO YOUULT 1V TnEP mpodvytiov op ApaPry omeen He aAico mpecevt
c o PBpled dioyvooiov op Tne ApaPry avd EvyAion Aavyvayes ac weAi
oL TPEGEVTLVY AV oVTALVE 00 Tne Xovipaotiwm Availycic Hymotneoio,
e PPOAUEMOPK OV ONYN TNE GTLOY 16 Paced. Iv Nie gTLdy HuTnoud
v voeo e XAH ac adpapemopk 10 TPedLYT THE EPPOPS TNAT ALOLAT E
VYALGN OTEAKLVY GTLOEVTG 0 Apafly @OLAD poke v TneElp ApaPiy ore
exm-

Tne GTLOY YOVYALOEC TNOT TNEPE LG ETWLOEVYE TNOAT TNE CLPPEY TG PL1pC
T AOLVYLOYE NOG AV €OPEXT OV TNELP TPOOLYTIOV O GTEEYT) COLVOG O
e aeyovo Aavyvaye . Homemep , ThE GTLOY YOVHLPUG TNAT TNIC EGdPE
YT YOVAD VvOT P& mpediyted PY GLUTAY YOUTAPLVY VO YOVIPAGTLVY TN
€ GOLVOGC 0 TNE PLPGT AVO GEYOVO AOLVYLAYEGS .

2100y Tnpee: Iv av M. A ecto eviitAed V potnep — Tovyve vTepde
PEVYE LV XZVOOLVESE GTLOEVTO TpovLvylaTly op EvyAion (Alapu — Adsev
A .1.2000) T'alipa Yviwepoity Zvdav yovyAvdes tnat e Apofiy €
oToPAloned TnovoAroyl oA NoPitc Nowe a VEYOTIDE LVOALEVYE OV TNE
2VOOVECE GTLOEVTG TPOVLVYLATIOV 0d EvyAion oniyn Moo pecLATESD
dpou Tne mnovoroylyaA dtdpdepevyec tTnAT eE10T Petmeev TnE ApaPiy
avd Evyiion Aavyvoayeo .

Y0 e peceapynep ovyyeoted ot tne EvyAion Aavyvaye mpoypa
pue v tne oudav nad Be Bettep Beytv o1t Paoty oxMooi TLTIAG O
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dovptn Aemer patnep TNav e dihptn . Tne TLMAG THEV OPE LGVLAA
Ay VIVEYEQPC OAD OV TNE OLmEPAYE AYE 16 BLLTE Y00O Pop Aeapvivy o

dopervy Aavyvaye . Zivye Youvyep ymAdepyv Aeapv.

BecT TNpPoOLYN WLTOTIOV , TNE PECEAPYNEP OLYYEGTED TN T TNe EvyAt

on Aavyvaye Tpoypa e nad Bettep PEyLy TN GLUTAE TUPTOGEPLA OT

0KEV OLOLAOYVEG TNPOVYN OLT TNE PLPCT Weap 0P TG LvipodvyTiov . T

NG OIAL MeEAT Tne TLTIAG Tpoduye TnexoppeytT Evylion couvd vvyo
VO OLOAY OVO GTOVTOLVEOLCGAY OV MIAL TPETOPE TNEL GOP HOPE

doppoi otwody o Evyiion. Tne iumoptavye od tne otudy ctep popu

TNE POYT TNAT 1T TPOBWLOEC TNE TEAYNEP MLTN OL CYCTEUOTLY, Y OUTOPOT
1me oTLVOVY PBetweev Apaflry avd EvyAlon mnmovoAroylyod oyYoTEUG ,

ONYN OWLA MEAT UTPOTLVY TNE GTLOEVTC TPpovoLvvyltov odp Evyiion

2100y @ovp : Iv av M. A tnecto evtithed V mmovoroyiyal mpoPAie
UG Qaylvy oexvoepy oyMnooA mumAc : Jetdt (1999) I'eCipa vviwep
CTLY 2LOAV , YOVYALOES TNAT TNEPE 1C O YPEAT OLPPLYLATY Ppop Zvda
VEGE GYMOOA YMNIAOEPV ®NEV TNEY TPY TO Tpodvye Evyilion covvdc 1
NOT VOT EE1GT LV TNELP VOTITE AAVYVLOLYE .

Tne peceapynep added TNAT TNE POPELYV GTEQKEP VEEDT TO KOV® OV
O mpoy Ty, LoPE APOVT TNE GLVYAE —GOLVS LVITC ( TNOVEUES ) PeyaVOE 1
T 16 veyeooapy 10 Be a wape op ( Tevoe — Ao — YAOGE — OTEV — AGTILPOL
€0 — POLVO AV CTPEAD ) CGTAUTES 0P OPYOAVG POP ALY YVPOATE TPOVLVY L
TIOV 0 WOPOG , TNPUCES ALVO GEVIEVYEC .

Tne pavye op dStdpdpryvATY Waples dpou ove mepoov to avotnep.To ayd
vipe otavoapd Evyiion , e TLTIAC HUCT HOGTEP AL GOLVO EAELEVT
ec o¢ EvyMomn piotaxev Qopuotiov 0 avy GOLVOG LVLIT HOKEG TNE

OTEAKEP GOLVO POPELYV .
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To cLU LT, TNIC GEYTIOV MNOG OEAAT OLTN PEAATED AMTEPATLPE PEWLEM.
Tne poALomLVY YNATTEP O1GYYLCGES TNE LETNOOOAOYY O TNE GTLAVY .
2tody Owwe : Iv o manep evtithed V Teaynivy Ilpovuvyiatiov v t
ne Aeapev Xevteped XAaoopoou Hotavy — ITao Ay ,Xnvev — Yov Oav,
avd yni— Pev Xnevine 12t Avvood P. O . X TEDA Xovoepevye at To
vinou Yviwepoity ov May 20, 1994 noawme npecevied omeyidiy TOOA
G avd TEYNVIOLEG TO NEAT GTLOEVTG OWEPYOUE TPpoPAeuc mitn EvyA
tom wpovuvylatiov.Tne cereytiov 0d tpoPAreuc 1o Baced ov fotn e ¢
peBuevyy avd oePloLoVEST 0 EpPOPc ONIYN LAV XNIVECE GTLOEVTC
uoy mpodvye Qoo To PEGOATE TNE WAPLOLS TPOPAEUS , GLYM OLC WG
GLVY OLVOA YOVOOVOVTG , ULGTTAAYED OTPEGS 1V GEVTIEVYES , VO ULGL
Ged 1VIOVATIOV TATTEPVC MIAA B€ S1GYLGGED LV TNE TNPEE APEAT 0P T
POVOLVYLATLOV : GOLVOGC , GTPEGG OVO PNYTINU AVO vTovatiov AyTiml
TIEG PEAALTED TO TNE YOPEYTIOV O TNECE EPPOPT APE OECIVYED TO LEET
GTLOEVTG OLPPEPEVT AEQPVIVY CTYAES , VOUEAY CLLOLTOPY TIGLAA TA
YTIAE VO KLVE GTNETLY Acopvivy .Iv tnNic ooy e yooA od tne V Aea

pveP YeVTEPED V YAOLGGPOOU 1G NOTED TO P& TPAYUATIYAAAY AYNIEDED

Tne mamep MO ATTEUNTED TO AOOPECT TNE YOUUOV OLVO GEPLOVC TPO
VOVYLOTIOV EPPOPC TNAT XMNIVEGE GTUOEVIG TPOOLYE AYTIWITIEG PEAQ
T€0 TO TNE YOPPEYTIOV O TNEGE EPPOPTC OLPE EGLVYVED TO LUEET GTLOEVT

G OLPPEPEVT AEAPVIVY OTYAES , VOUEAY OQLOLTOPY WICLOA , TUYTIAE , A
VO KLVEGTNETLY Acapvivy . Ac pop Tne Tomeps TITAE TNE V Agopvep —

YEVTEPED V YAOLGGPOOLU , TNE PEGEALPYNEPT TOKE TNE TEPU ppou o Ppoad
EP MPECTEYTITE UEAVIVY TNOT 1T 10 O YAOLCG MNEPE GTLOEVTG YAV PEE
A €EmEPLEVYE OV LOVITOP TNELP O®V AEAPVIVY 0 TpovLVYLATIOV , TneE

TOLTEP NG YOWEPED TNE TNPEE APEAC O TPOVLVYLOTIOV GOLVIC ,
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OTPECG AVO PNYTINU OVO LVTOVATIOV OLTNE TNE EEMEYTATIOV TNAT 1T
WAL TPOWLO TNE QLLOLEVYE MOLTN YOUTPENEVOLIWE LVOLYNT VIO OOYGS O
d teaynivy tpovuvytatiov . Tne npecevtatiov 16 By vo HEOVT YOUTPEN
EVOLTE ; POTNEPLT 1G OV OMTOPTLVITY POP GNOPLVY ONOT TNE PEGEAPY,
NEPC KVOM APOVT VEM TEPCTEYTIWES LV TPOVLVYLATIOV LVGTPLYTLO. TNne
TOTEP NOLC GTATED TNOT TPOVLVYLATIOV YEPTULVAY OECEPTWES GTPOVY
OTTEVTIOV 1V the EvyAlon YAOGG , ECTEXLOAAY 1V YAUCCES OLTN O Y OU
HLOVIYOTLITE ANTPOAYT] TPOO TPOVLVYLIATIOV MIAA Yovce TPOPAEUT 1V
OPOA YOLUVLVIYOTIOV VO LOTTEP OM YOOO OTMEAKEPT YOVIPOA 0 Evyit
on ypoaupop avd woyofoiapy uynt Be . Mavy od tne tpofreuc , 16 ¢
oyt , ope xovoed By tne tvdrluevye 0P TNE GTEAKEPG LOTNEP TOVYLE ;X
MNVEGE GTLOEVTO TEVO TO LGEXNIVEGE GTEEYT TATTEPVG OP GTYAEC ONEV
oneakivy EvyAion Tnepedpope EvyAion teaynep veed 10 MeAT GTLOEVT
c Be amape o TG TEVOEVYWY 1V 0pdep TO Pe afre 0 omeaxk Evyir
on YAEAPAY avd IVTEAAMYEVTAY. Tne Tamep YOVYALOES TNAT LV OPOEP
TO OWEPYOUE GTLOEVTC TPOVLVYIOTIOV TPOPAEUG , TNE pECEAPYNEP O
dEPG OLTAPLETY 0P KIVEGTNETLY WICVAA OLVO ALOPAA OEWLYES AVO ALY TIWLT
€6 pop teaynivy EvyAion nmpovovyiatiov . AAtnovyn tney 60 vOT NA®E
TPOVLVYLALTLO YAOGGC 1V TNELP yLppevT Evylion yvppiryvivp, 1T 16 nomne
d TNAT TNECE TOOAG VO TeYNVIOLES TNEY NOmE PEPepPEd TO WAL Be

aypeat NeEAT 10 EvyAion teaynepc oo @EAA OG GTLOEVTG .
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CHAPTER THREE

METHODOLOGY OF THE STUDY

3.0 Introduction

This chapter will explain the methodology of the study of that it will describe
the methods and techniques adopted, the instruments used , the population, the

sample and the procedures of data and analysis .
3.1 The Methodology

This study will focus on the problems facing students when using and
understanding English phonemes. The study will attempt to investigates the
different aspects of the problem and it will shed light on the area that need
attention . Questionnaire and test well use for data collection . The section

below gives an account of the various components of the methodology .
3.2 Population and Sampling:

The geographical setting of this study is in Omdurman locality . The population
of study is King Fahd Secondary School for boys . A sample questions were
design to investigate problems facing students in using and understanding
English phonemes. The sample is drawn from 30 students of secondary

schools .

The test was conducts only in King Fahad Private Secondary School for boys,

and questionnaire for teachers .
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3.3The Tools and Instruments

Two instruments were used in the study for the purpose of data collection.

A test and questionnaire were used as tools of data collection
3.3.1 The Test

The test is designed to elicit relevant information for research entitled : The
impact of Arabic interference on English phonemes .The test was designed in
order to spot out the areas of the problems in the students' performance .The

test has twelve questions and questionnaires has eight statements .
They are as follows:

A: read the following sentences focusing on under lined words . They is
interference between Arabic phonemes and English ones which can lead to

problems in English pronunciation .

B: write (V) or (x) to determine whether the following English consonants
exist in Arabic or not. Some consonants system of English have not

counterpart in Arabic.

C: The English syllabus for secondary school does not provide full coverage

for pronunciation .
3.4 Procedures for Data Analysis

The data were collected through the test and questionnaire which were
tabulated and treated statistically by the s.p.s.s program . The results in
percentage form will be used to answer the relevant study questions. The data
collection from the test and questionnaire items will be discussed in order to
highlight the area of problems in the students in using and understanding

English Phonemes .
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3.5 Validity and Reliability

The term validity is defined by many linguists .The definition gives the reader
vision of what researcher should do to achieve his goal Validity refers to
factors that the data collection tools measure what is suppose to measure
according to Gay, mills (2009.154) who defined it as (validity refer to the
degree to which test measure what is supposed to measure .Reliability defined
by the Lado(1962.160)as the (stability of the source to the same sample that

means the test is reliable.
3.6 Summary of the chapter

This chapter has drawn the road map for this study it explained the basic
elements of the methodology and methods of data collection and data

analysis . Issues of sampling validation and reliability have been discussed.
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CHAPTER FOUR

DATA ANALYSIS, RESULTS, AND DISCUSSION/S

4.0 Introduction

This chapter is concerned with the data analysis tabulates the data and

comments on each part using percentage . The questionnaire consists of (8)

statements answered by ( 30 ) teachers males and females using the options

(strongly agree , agree , neutral , disagree , strongly disagree ) .

The researcher also uses a test that consists of twelve statements which are

answered by (30) students reading with focusing on the underline words .

Hypotheses and Questionnaires

Analyses And Discussion/S

Hypothesis One : The English language syllabus for secondary

school does not provide full coverage for pronunciation .

not been discussed in English

syllabus of secondary school .

Table (4.0)
Strongly _ Strongly
Statement Agree | Neutral | disagree |
agree Disagree
. The consonant sound system of
English has not been covered in
. _ 36.7% | 43.3% | 10% 0 10%
English syllabus of Sudanese
secondary school students
. The differences between the vowel
system in Arabic and English have
: ’ 43.3% [56.7% | O 0 0
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Statement

Strongly

agree

Agree

Neutral

disagree

Strongly

disagree

. The big differences between
Arabic and English consonant
sound have not been studied

properly in English syllabus.

33.3%

43.3%

6.7%

16.7%

. English students have
Problems in pronunciation due
to the differences between

English and Arabic phoneme .

46.6%

26.7%

16.7

0%

10%

. There is no enough time for
teaching pronunciation in

secondary school

26.6%

23.3%

16.7%

16.7%

16.75

. Correct pronunciation gives
student opportunity to feel
confident to learn English

phoneme .

46.7%

40%

13.3%

. Words with silent letters cause
problems for Sudanese
secondary school students
which don not included in the

syllabus .

40 %

53.3%

6.7%

. The Audio system like CD has
been ignored in Sudanese

English syllabus

60%

30%

10%
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Statement No (1) Shows that consonant sound system of English has not
been covered in English syllabus of Sudanese secondary school students .

Table No (4.1)

Valid Respondents, Percent %
Strongly agree 11 36.7 %
Agree 13 43.3 %
Neutral 3 10%
Disagree 0 0
Strongly disagree 3 10%
Total 30 100 %
FIG(4.1)
.0% .0%
Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-1) and figure no(4-1) above
shows that (11) respondents in the study's sample with percentage ( 36.7%)
strong agree |, there are (13) respondents with percentage (43.3% ) agree ,
(3) respondents with percentage ( 10% ) neutrals , (0) respondents with
percentage ( 0%) disagree , (3) respondents with percentage (10% ) strong

disagree .

This means that the teachers believe that the consonant sound system of
English has not been covered in English syllabus of Sudanese secondary

school students .

46




Statement No (2):Shows that differences between the vowel system in Arabic
and English have not been discussed in English syllabus of secondary school

Table No (4.2)

Valid Respondents, Percent %
Strongly agree 13 43.3%
Agree 17 56.7%
Neutral 0 0
Disagree 0 0
Strongly disagree 0 0
Total 30 100 %
FIG(4.2)

Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-2) and figure no(4-2) above
shows that (13) respondents in the study's sample with percentage ( 43.3%)
strong agree , there are (17) respondents with percentage (56.7% ) agree ,
(0) respondents with percentage ( 0%) neutrals , (0) respondents with
percentage ( 0%) disagree , (0) respondents with percentage (0% ) strong
disagree .

That means the differences between the vowel system in Arabic and English
have not been discussed in English syllabus of secondary school .
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Statement No (3): Shows that big differences between Arabic and English
consonant sound have not been studied properly in English syllabus.

Table No (4.3)

Valid Respondents, Percent %
Strongly agree 10 33.3%
Agree 16 43.3 %
Neutral 2 6.7 %
Disagree 5 16.7 %
Strongly disagree 0 0

Total 30 100 %

FIG(4.3)

FIG(4-3)

.3%
.3%
.7%
7%
x\\x\x HIUUO \\\

Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-3) and figure no(4-3) above
shows that (10) respondents in the study's sample with percentage ( 33.3%)
strong agree |, there are (16) respondents with percentage (43.3% ) agree ,
(2) respondents with percentage ( 6.7%) neutrals , (5) respondents with
percentage ( 16.7%) disagree , (0) respondents with percentage (0% ) strong
disagree .

This means the big differences between Arabic and English consonant sound

have not been studied properly in English syllabus.
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Statement No (4):Shows that English students have Problem in

pronunciation due to the differences between English and Arabic phoneme .

Table No (4.4)

Valid Respondents, Percent %

Strongly agree 14 46.6 %
Agree 8 26.7 %
Neutral 5 16.7 %
Disagree 0 0

Strongly disagree 3 10 %
Total 30 100 %

FIG(4.4)

7%
7%
0%
S i N

Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-4) and figure no(4-4) above
shows that (14) respondents in the study's sample with percentage ( 46.6%)
strong agree , there are (8) respondents with percentage (26.7% ) agree , (5)
respondents with  percentage ( 16.7%) neutrals , (0) respondents with
percentage ( 0%) disagree , (3) respondents with percentage (10% ) strong
disagree .

This means English students have Problem in pronunciation due to the

differences between English and Arabic phoneme .

49



Statement (5) : There is no enough time for teaching pronunciation in

secondary school

Table No (4.5)

Valid Respondents, Percent %
Strongly agree 8 26.6%
Agree 7 23.3%
Neutral 5 16.7%
Disagree 5 16.7 %
Strongly disagree 5 16.7%
Total 30 100 %

FIG(4.5)
6%
3%

| 7% . 7% 7%

Strongly agree Agree Neutral Disagree Strongly

disagree

The descriptive statistic data mentioned in table(4-5) and figure no(4-5) above
shows that (8) respondents in the study's sample with percentage ( 26.6%)
strong agree , there are (7) respondents with percentage (23.3% ) agree , (5)
respondents with  percentage ( 16.7%) neutrals , (5) respondents with
percentage ( 16.7%) disagree , (5) respondents with percentage (16.7% )
strong disagree .

According to this result the pronunciation has not find enough time for
teaching in secondary school
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Statement No (4.6): Correct pronunciation gives student opportunity to feel

confident to learn English phoneme .

Table No (4.6)

Valid Respondents, Percent %
Strongly agree 14 46.7%
Agree 12 40 %
Neutral 4 13.3 %
Disagree 0 0
Strongly disagree 0 0
Total 30 100 %
FIG(4.6)
7%
.0%
3%
Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-6) and figure no(4-6) above
shows that (14) respondents in the study's sample with percentage ( 46.7%)
strong agree , there are (12) respondents with percentage ( 40% ) agree , (4)
respondents with  percentage ( 13.3%) neutrals , (0) respondents with
percentage ( 0%) disagree , (0) respondents with percentage (0% ) strong
disagree .

the Correct pronunciation gives student opportunity to feel confident to learn
English phoneme .
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Statement No (4-7) : Words with silent letters cause problems for Sudanese

secondary school students which don not included in the syllabus .

Table No (4-7)

Valid Respondents, Percent %
Strongly agree 12 40 %
Agree 16 53.3%
Neutral 0 0
Disagree 0 0
Strongly disagree 2 6.7%
Total 30 100 %
FIG(4.7)

%

Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-7) and figure no(4-7) above
shows that (12) respondents in the study's sample with percentage ( 40%)
strong agree |, there are (16) respondents with percentage (53.3% ) agree ,
(0) respondents with percentage ( 0%) neutrals , (0) respondents with
percentage ( 0%) disagree , (2) respondents with percentage (6.7% ) strong
disagree .

It is clear that the Silent letters cause problems for Sudanese secondary school
students which don not included in the syllabus .
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Statement No (4.8) The Audio system like CD has been ignored in Sudanese
English syllabus .

Table No (4.8)

Valid Respondents, Percent %
Strongly agree 18 60%
Agree 9 30%
Neutral 0 0
Disagree 3 10%
Strongly disagree 0 0
Total 30 100 %
FIG(4.8)

%
%
\“\\ ﬂoﬁv 4%0 l'“x\\
Strongly agree Agree Neutral Disagree Strongly
disagree

The descriptive statistic data mentioned in table(4-8) and figure no(4-8) above
shows that (18) respondents in the study's sample with percentage ( 60%)
strong agree , there are (9) respondents with percentage (30% ) agree , (0)
respondents with percentage ( 0%) neutrals , (3) respondents with percentage
(10%) disagree , (0) respondents with percentage (0% ) strong disagree .

The teachers believe the ignoring of Audio system in Sudanese English

syllabus is big problem
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Hypotheses Testing

Analyses And Discussion

Hypotheses Two : There is interference between Arabic phonemes and

English ones which can lead to problem in English pronunciation ( interims of

consonants , Diphthong and Triphthong ).

Table No(4-9) There is interference between Arabic phonemes and English

ones which can lead to problem in English pronunciation ( interims of

consonants ) .

Correct Wrong
1. There are many parks. In Sudan. 11 136.7% | 19 |63.3%
2. In Treasure Island, Jim is an adventurer. 12 | 40% | 18 | 60 %
3. The dog jump over the wall. 12 | 40% | 18 | 60%
4. Aliis very good at English . 6 20% | 24 | 80%

FIG(4.9)

B Correct Ewrong

Parks Treasure Jump Very
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. The descriptive statistic data mentioned in table in table(4-9) and figure
no(4-9) above shows that 36.7% are correct , 63.3% are wrong . The
Sudanese secondary school students have problem when pronounce the
sound /p/ .

. The descriptive statistic data mentioned in table (4-9) and figure no(4-9)
above shows that 40% are correct 60 % are wrong . The Sudanese
secondary school students have mispronunciation when pronounce the
sound /3/ .

. The descriptive statistic data mentioned in table (4-9) and figure no(4-9)
above shows that 40% are correct , 60% are wrong . The Sudanese
secondary school students don’t able to pronounce the sound /d3/
correct .

. The descriptive statistic data mentioned in table (4 -9 ) and figure no
(4 - 9) above shows that 20% are correct , 80 % are wrong . Most of
Sudanese secondary school students have big problem when they

pronounce the sound /v/ .
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Table No (4.10) There is interference between Arabic phonemes and
English ones which can lead to problem in English pronunciation ( interims

of Diphthong ).

Correct wrong
1. Please speak loudly . 12 | 40% | 18 | 60%
2. The mother treats her children fiercely . 4 | 133% | 26 | 86 %
3. Children love playing on moon light. 24 | 80 % 6 20 %
86 Mona has a smart face . 6 20% 24 | 80%

FIG(4.10)

B Correct Ewrong

7%

.0% .0%

Loudly Fiercely Moon Face
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1. The descriptive statistic data mentioned in table ( 4 — 10 ) and figure no
( 4-10 ) above shows that 40% are correct , 60% are wrong . The
Sudanese secondary school students have problems when they

pronounce the sound /J1/ .

2. The descriptive statistic data mentioned in table ( 4 — 10 ) and figure no
( 4-10 ) above shows that 13.3% are correct , 86.7% are wrong . The
Sudanese secondary school students suffer a lot of when they pronounce
the diphthong sound /iO/ .

3. The descriptive statistic data mentioned in table ( 4 — 10 ) and figure no
( 4-10 ) above shows that 80% are correct , 20% are wrong . The

Sudanese secondary school students find problem when they pronounce
the diphthong sound /OV7/ .

4. The descriptive statistic data mentioned in table (4 — 10 ) and figure no
( 4-10 ) above shows that 20% are correct , 80 % are wrong . This

means Sudanese secondary school face problem when they pronounce

the diphthong sound /ei/ .

57



Table NO (4.11) There is interference between Arabic phonemes and
English ones which can lead to problem in English pronunciation ( interims of

Triphthong ).

Correct wrong
1. Soil has many layers . 13 | 433% | 17 56.7
2. Farmers usually use mowers. 12 40% 18 60%
3. Tomisaliar . 11 [363% | 19 | 63.7%
4. Ahmed is may loyal friend . 8 26.7% 29 73.3%

FIG(4.11)

B Correct Ewrong

Layers Mowers

Loyal
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. The descriptive statistic data mentioned in table (4 — 11 ) and figure no
( 4-11 ) above shows that 43.3% are correct , 56.7% are wrong .That
Sudanese secondary school students have problem  when they
pronounce Triphthong sound /eia/ .

. The descriptive statistic data mentioned in table (4 — 11 ) and figure no
( 4-11 ) above shows that 40% are correct , 60% are wrong. That
Sudanese secondary school students have mispronunciation when they
pronounce the Triphthong sound /avO/ .

. The descriptive statistic data mentioned in table ( 4 — 11 ) and figure no
( 4-11 ) above shows that 36.3% are correct 63.7% are wrong .That
Sudanese secondary school students face problem when they pronounce
the Triphthong sound /aio/ .

. The descriptive statistic data mentioned in table ( 4 — 11 ) and figure no
(4-11) above shows that 73.3% are correct , 26.7% are wrong . Most
of the Sudanese secondary school students have problem when the find

Triphthong sound /Dio/ .

59



Hypotheses Three : Some of the consonants system of English have no

counterpart in Arabic .

Table (4.12)
Correct wrong
1. sound /3/ as in pleasure . 28 93.3% 2 6.7%
2. The sound /t[/as in church . 27 90% 3 10%
3. The sound /v /as in value. 19 63.7% 11 36.3%
4. The sound/p/as in people. 20 100% 10 33.3%
5. The sound/ f/as in foot. 30 100% 0 0
6. The sound/k/ as in cat . 30 100% 0 0
7. The sound / m/as in moon. 30 100% 0 0
8. The sound /n/ as in nose . 30 100% 0 0
9. The sound /L /as in lemon. 30 100% 0 0
10.The sound /) / as in think . 14 | 467% | 16 | 53.3%
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B Correct Ewrong

100.0% 100.0% 100.0% 100.0% 100.0%

93.3%

53.3%
6.7%

1. The descriptive statistic data mentioned in table (4 — 12 ) and figure no
(4-12) above shows that most of Sudanese secondary school students
agree that sound /3/, /t]/ , Ivl , Ip/ are not exist in Arabic language .

2. The descriptive statistic data mentioned in table ( 4 — 12 ) and figure no
( 4-12 ) above shows that All the Sudanese secondary school students
agree that sound /f/ , /k/, Im/ , In/, IL/ are exist in Arabic language .

3. The descriptive statistic data mentioned in table (4 — 12 ) and figure no
( 4-12 ) above shows the Sudanese secondary school students replace
the sound /)/ by the sound /s/ and they said this sound is not exists in

their language .
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CHAPTER FIVE

MAIN FINDINGS CONCUSION RECOMMENDATIONS
AND SUGGESTIONS FOR FURTHER STUDIES

5.0 Introduction

This chapter includes summary of the previous chapter in addition to the
findings suggestions and recommendations built on what has been achieved

through this study .
5.1 Main Findings Of The Study

After analyzing the data , The study has revealed the following findings :

1. English language is complicated because it is orthography does not
reflect the pronunciation .

2. Secondary school English syllabus does not cover the mispronunciation
on English phoneme .

3. Students lack of basic knowledge of sound system of English phonetics
and phonology .

4. The ignorance of Audio system like CD makes slow learning .

5. Sudanese teachers are part of mispronunciation's problem .

6. Students face difficulties in pronouncing some English sounds like /d3/

130,41, D1, Il
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5.2Conclusion

This study aim to investigate pronunciation problems encountering Sudanese

secondary school students of English language when they speak English .

Chapter one includes general description of the field of the study and outlines
the purpose of the study . to achieve these objectives the researcher
determined three hypotheses , Which stated to be tested . In chapter two
general review of literature in the field of pronunciation problems encounter

Sudanese secondary school is provided .

Chapter three contains the methodology of the study with regard to population
, sampling , instrument , validity and reliability . In chapter four , data obtained
from the questionnaire and test were analyzed through (SPSS) analysis and

discussed .

5.3Recommendations

Based on the findings of research , the following are some suggestions which
may help teachers and students in reducing students difficulties in pronouncing

problematic of English sounds .

1. The ministry of education should be aware enough to solve this problem
by adding syllabus which covers pronunciation's drill and exercises .
2. The students should be aware of basic knowledge of sound system of

English phonetics and phonology .
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3. Much attention should be paid to problematic sounds , which do not exist
in Arabic mother tongue , these sounds should be identified and
systematically practiced in the class room .

4. It is very important to create a good English learning environment and
involving students in real — life situations where they are provided with
listening materials and videos .

5. Students should listen regularly to English sounds and words using audio
aids like CD and sound dictionaries .

6. The sound system must be teaching in basic school

7. Teachers should be well training in the area of phonology .

8. Teaching sound system must be find enough time .
5.4 Suggestions for Further Studies
The researcher suggestion that for more future studies :

1. Further studies should be conducted in the area of English phonemes .

2. Further studies should be conducted on mother tongue interference .

3. Teachers of English should be aware of phonetic and phonology .
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APPENDIX 1
Sudan University of science and Technology

College of Graduate Studies

Diagnostic Test for Students

The test is designed to elicit relevant information for a research entitled
"Problems Facing Sudanese Students in Using and Understanding English

phonemes " .

NAME : cevverereeeeennnnnnnnnnns Class ceeevveennnne. Time Allowed : 10mints

Hypothesis One
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There is interference between Arabic phonemes and English ones which can
lead to problem in English pronunciation ( interims of consonants) Diphthong

and Triphthong ).

Question One (consonants )

A) Read aloud the following sentences Focusing on the underlined words .

Correct wrong

1. There are many parks. In Sudan.

2. In Treasure Island, Jim is an adventurer.

3. The dog jump over the wall.

4. Ali is very good at English .

B: Diphthongs :

Correct wrong

1. The man has along beard .

2. The mother treats her children fiercely .

3. He often speaks English .

4. Mona has a smart face .

C: Triphthongs :

Correct wrong
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1. Soil has many layers .
2. Messi is a famous player .
3. Tomisaliar .

4, Ahmed is may loyal friend .
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Hypothesis Two

The consonant system of English has no counterpart in Arabic .

Question Two

D : Write (V) or (x) to determine whether the following English phonemes

exist in Arabic or not

8.

9.

The sound /3/ as in pleasure .

The sound /t[ / as in church .

The sound / v/ as in value.
The sound / p / as in people.
The sound / f/ as in foot.
The sound / k/ as in cat .
The sound / m / as in moon.
The sound /n / as in nose .

The sound / L / as in lemon.

10.The sound / J / as in think .
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APPENDIX 2

Sudan University of science and Technology

College of Graduate Studies

Teacher Questionnaire

This questionnaire is considered as a part of MA degree on The Impact of The

Mother Tongue Interference on English phonemes ( case Study among Sudanese
students at secondary school ) .

Dear teacher, the researcher would be grateful to you to co-operate with him and
answer the questionnaire statements honestly . The information of this

questionnaire will be used for academic purposes only .

Mark (¥) in front of your private choice :

The Hypothesis

e The English language syllabus for secondary school does not provide

full coverage for pronunciation .

Strongly _ Strongly
Statement Agree | Neutral | disagree

agree Disagree

9. The consonant sound system of
English has not been covered in
English syllabus of Sudanese

secondary school students

10. The differences between the vowel
system in Arabic and English have
not been discussed in English

syllabus of secondary school .
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11.The big differences between
Arabic and English consonant
sound have not been studied

properly in English syllabus.

12.English students have Problem
in pronunciation due to the
differences between English

and Arabic phoneme .

13.There is no enough time for
teaching pronunciation in

secondary school

14.Correct pronunciation gives
student opportunity to feel
confident to learn English

phoneme .

15.Words with silent letters cause
problems for Sudanese
secondary school students
which don not include in the

syllabus .

16.The Audio system like CD has
been ignored in Sudanese

English syllabus
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