
Sudan University of Science and Technology 

College of Graduate Studies 

Collage of Language 

 

Thesis Title: 

The Impact of Arabic Interference on English 

Phonemes among Sudanese Students 

(Case Study: Fahd King Secondary School) 

دى الطلاب تداخل اللغة العربية على نطق الأصوات النجليزية لأثير ت

 السودانيين

 

A Thesis Submitted in Partial Fulfillment of the Requirements for the 

Master Degree in applied linguistic 

 

 Submitted By: 

Omer Khalid Musa Elnil 

 

Supervisor By: 

Dr. Hilary Marino Pitia 

 

2018 



1 
 

EDICATION 

 

 

To my beloved parents and family 

  



2 
 

ACKNOWLEDEGMENTS 

 

All praise is due to Allah the Almighty who enabled me to achieve 

this academic task deep gratitude is expressed to my supervisor Dr. 

 for his support, patience and valuable 

comments. A very special thank goes to the following names of the 

academic staff who verified by test and questionnaire to be used as 

tools for data collection Dr. Muntasr Hassan Mubara Assistant 

Professor and Dr. Asadig Osman and Dr. Wigdan . Three of them 

from Sudan University  of Science and Technology .   



3 
 

Abstract  

 

This study aimed at investigating the impact of the Arabic language as a 

mother tongue on English phonemes among Sudanese Secondary School 

Students. The descriptive and analytical method were used as well as a test and 

a questionnaire as tools for data collection as well as the package  statistical 

sciences ( spss)  . The study sample was drawn from (30) Secondary  School 

Students and questionnaires were distributed to (30) teachers from different 

Secondary Schools . The study focused on describing the segmental phonemes 

of both English and Arabic to show the influence of L1(Arabic) on L2 English 

as a foreign language. The study came up with the following important results 

: the first language(ARABIC) has an effect on the foreign language . The 

differences between Arabic phonemes and English play a big role  in Sudanese 

Students mispronunciation based on previous results , the study has concluded 

in the same  recommendations and suggestions for further studies in their 

appropriate places in chapter five .                                              
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  المستخلص

 

الدراسة إلى تقصي تأثير اللغة العربية عند نطق الأصوات الانجليزية لدى الطلاب السودانيين في هذه  تهدف

المرحلة الثانوية ، و قد استخدمت الدراسة المنهج الوصفي التحليلي لجمع المعلومات الخاصة بالبحث كما 

دات الصوتية للغة العربية و تم استخدام الاختبار و الاستبانة و قد ركزت الدراسة على وصف و مقارنة الوح

الانجليزية ، و خلصت الدراسة إلى أن اللغة الأم )العربية(لها تأثير كبير عند اكتساب اللغة الانجليزية كلغة أجنبية 

كما خلصت الدراسة إلى أن الاختلافات بين اللغة العربية و الانجليزية تلعب دوراً كبيراً في أخطاء النطق عند 

 , بناءً على النتائج السابقة   خلصت الدراسة إلي  بعض التوصيات و الاقتراحات للدراسات الطلاب السودانيين

 القادمة  المشار إليها في الفصل الخامس                                     
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CHAPTER ONE 

INTRODUCTION  

1.0 Background of The Study  

English as a foreign language (EFL) is influenced by mother tongue. Sudanese 

learners are always faced with a lot of problems: what is a correct 

pronunciation of an English word? English words are confusing, for the lack of 

specific logic to decode the sequence of the sounds in words ,  this is explained 

by  Franklin  and  Roman  ( 1998 : 181 ) ,  in the sentence  " The sound  /  i  /  

is represented by  / e ,  y  / and the combinations : ie  , ea  , ee , eo  and  /  i  /. 

Explaining the differences between spelling and sound , the international 

phonetic Alphabet (IRA) was developed in 1998 to provide a universal  code 

that could represent the exact pronunciation of the sounds that exist in all 

languages . 

 Although most of  the (EFL) students are not familiar with the (IPA) and even 

though most phonetic sounds present in bilingual dictionaries , a lot of  

students are not able to decode  and are puzzled by words presented by 

orthography system .  

The (EFL) students face lot of problems with their mother tongue interference 

which appears clearly in their English speech . So this happens unwilling by 

transferring many features from their first language which lacks some features 

that exist in the target language . 

The differences between English and the Arabic phonological system cause 

difficulties for students to pronounce many English phonemes . The English 

phonological system has more vowels than the Arabic ones , many English 

vowels have no counterparts in Arabic .  

-Students face difficulties to pronounce non – existence phonemes in Arabic 

language . 
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-Consonants system of English and Arabic are contrasted because many 

English consonants  have no counterparts in Arabic . 

All these problems have worried the researcher since they affect the students 

interest in learning English language .  

1.1 Statement Of  The Study Problem         

The researcher observes that there is an interference of the mother tongue of 

Sudanese students on their pronunciation of English phonemes . Also ,  

phonological system of English and Arabic are contrasted and the differences 

between the two languages are assumed to be the major cause of problems in 

pronunciation . The Arabic system lacks the features of aspiration , so students 

make a lot of mistakes when they  pronounce aspirated  phonemes  like  / t / 

and / p / .  

1.2 Questions Of The Study  

This research sets out to achieve the following objectives : 

1. To show the differences between the English and Arabic phonological 

system 

2. To show the differences between English and Arabic phonemes .  

3. To draw the attention of the English teachers to the differences of the 

two languages in pronouncing English phonemes  . 

1.3 Hypotheses Of The Study  

This study sets out to answer the following questions : 

1. To what extent can interference between Arabic phonemes and English 

ones  lead to problems in English pronunciation ? 

2. To what extent does consonants system of English has not counterpart in 

Arabic ? 

3. To what extent does English syllabus for secondary School  provide full 

coverage for pronunciation? 
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1.4 Objectives Of The study  

This study sets out test the following hypotheses : 

1. There is interference between Arabic phonemes and English ones which 

can lead to problems in English pronunciation . 

2. Some of consonants  system of English have no counterpart in Arabic . 

3. The English syllabus for secondary school does not provide full 

coverage for English pronunciation . 

1.5 Significance Of the Study  

The researcher is interested in improving the students, pronunciation of 

English language phonemes . The researchers will illustrate the phonological 

system of Arabic and English . This study will help both teachers of English 

and the syllabus designers . 

1.6 Methodology Of the Study  

To conduct this study the researcher has adopted the experimental descriptive 

and analytical methods , a questionnaire and a test  used as a tools for data 

collection . 

1.7 Limits Of the Study  

This Study is confined to (EFL ) students of secondary Schools . The study 

mainly concentrates on the difficulties in pronouncing some English 

phonemes. The Study is conducted in  the King Fahad Private Secondary 

School in the academic .Year: 2018     
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CHAPTER TWO  

LITERATURE REVIEW AND PREVIOUS STUDIES 

 

2.0 Introduction  

This chapter consists of two parts . Part one reviews the literature  related to 

research topics such as, definition types of  phonemes ;conceptual frame word 

while part two discusses previous studies relevant to the research topic . Also 

the researcher will discuss the Contrastive Analysis Hypothesis . The 

researcher concludes this chapter with previous studies . 

2.1 Phonemes  

2.1.1 Definition of phoneme  

A phoneme is one of the units of sounds that  distinguish one word from  

another in particular language  , OR: Tiny units of sound in 

speech , when phonemes are combined they can make up word ,OR : 

Phonemes is smallest unit of sound speech OR: In 

linguistics a phonemes is smallest sound unit in language that is capable of 

conveying  distinct  meaning such as the /s/ of sing and the / r / of ring . 

2.1.2Types  of  phonemes  

The two major phonemes categories are vowels  and consonants . 

Vowels are  divided into six kinds  , they are as follows  : 

- Single vowels 

- Short vowel s 

- The schwa  

- Long vowels  

- Diphthongs 

- Triphthong s  
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Consonants are divided in to two kinds  : 

- Voiced consonants  

- Un Voiced consonants  

  The phonemes  are provided by the emu dictionary  into eight types : 

- Fricative  

- Affricate 

- Vowel 

-    Semi Vowel 

- Stop 

- Aspirate  

- Liquid 

- Nasal  

2.2 Conceptual Frame Word  

2.2.1 Vowel of English  

A vowel length in English is illustrated by the following minimal pairs :   









ↄ :/  / ↄ  

ↄ ↄ
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2.2.2Vowels Of Arabic  










































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

















Is the name for most common sounds in English it is weak ,unstressed sound 

and it occurs in many words . It is often the sound in grammar words such as 

article and schwa , is weak  vowel sound in same syllables that is not 

emphasized . 











A vowel length in Arabic is  phonemic as illustrated by the following  minimal 

pairs ; 



سوقسُق


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ƏƏقدمƏƏقدِم

æ

ææساعدسعِد



2.3.4 Diphthongs  

 Is a movement or glide from vowel to another ,they have the same length as 

long vowels the first part sound is much longer and stronger than the second 

part . English has (8) diphthongs , centering diphthongs; three of them ending 

in  'ǝ' , '1ǝ ' , 'ƃǝ ' , 'Ʊǝ ' closing diphthongs ; three ending in '1' , 'ei' , 'ai' , 'Ɔi '  , 

two ending in ' Ʊ' , 'ǝƱ' , 'aƱ'  . Examples : 

 1 ǝ : beard , weird , fierce , car , beer , tear . 

  Ƃ ǝ: aired , cairn , scarce , bear , hair . 

  Ʊǝ : moored , tour , lure , sure , pure . 

ei : paid , pain , face , shade , age . 

ai : tide , time , nice , buy , biker , eye , pie . 

Ɔi : void , loin , voice , oil , boil , coin . 

ǝƱ: load , home , most , bone , phone . 

 aƱ : loud , gown , house , cow , bow . 

2.3.5Triphthongs  

Is a glide from one vowel to another to a third all produce rapidly and without 

interruption . 

e1ǝ as in layer , player .  

aia as in lire , fire .    

Ɔiǝ as in loyal , royal . 

ǝuǝ as in lower , mower . 
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aƱǝ as in power , hour . 

2.4 Consonants Of English and Arabic  

 The following consonants have no counterparts in Arabic  ŋ



ŋ

Several studies have been conducted on influence of L2 in learner of English 

language  Ctford (1977) . Mosal (1972) and Swan . Smith( 2001) reported that 

/ p / and / b / are two different phonemes and each one is distinguished by 

native speakers . In Arabic language , the situation is different , because there 

is only the phoneme / b / so this is the reason why most Arabic speakers mis 

pronounce words with these sounds / p / and / b / of Course the Sudanese 

students of English face some problems , students are confused between / p / 

and / b / e.g . Word  like ( ' park , ' bark' ) , ( 'pen' , 'ben' ) , 

 . If we ask the students to say 

these words they pronounce / b / instead of / p/ in each pair of the words above 

and sometimes / p / is used in the place of / b / but this rarely  happens .  

The reason of shifting from / p / or / b / is the fact that the two sounds are 

regarded as / p / they are two allophones of one phoneme .  

Also in the  Alkhuh (1983 ) noted that Arabic students of English confuse / p / 

with / b / and they commit such errors until they mastary of L2 sounds.   

Many other sounds are influenced by the mother tongue of foreign learners 

Gru Henden (1994) showed that foreign learners of English language should 

be careful not to use are used 

by Sudanese students   English whose language background is Sudanese 

spoken Arabic .    
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  Brown (2000 ) found that second language learner meets same difficulties 

because his L1 affects his L2 specially in adulthood , and this  effect is a result  

of L1 transfer . So it is a significant source of making errors for second 

language learners . All that can be linked to what is known as the interference 

between L1 and L2 so many learners use / p / as / b / Other use 

 /  s / for /  / and / z / for / and / ƒ / for / v / . 

In addition to the past works O'Conner ( 2003), Yule (2003 ) have studied 

pronunciation problems and the influence of L1 . So many sounds such as / p / 

and /b / , /s/ and // , /z/ and // /tƒ/ and /∫/ , /v/ and /ƒ/ are confused e.g (pit/bit) 



 / and /  / exist 

in Some forms of  Arabic . Some  Sudanese students face problem when they 

pronounce sound / h / they substitute it by / ح / . They pronounce the following 

word incorrectly . 

head     hand    hamburger.   

Also according to the previous observations , Sudanese students tend to use the 

phonemes / s / and / z / instead of /  / and /  / in their speech . Because of 

their mother tongue interference . As these sound ( / z / and  / s / ) represented 

by the letter / S / in terms of making plural . The researcher has noticed that 

many of Sudanese students have problems in pronouncing the final in word 

like backs and bages. Some of the students pronounce backs. 

ææææ

The mispronunciation of the above sound is the result of over practice of the  

first language process of fossilization .The adults vocal musculature is set to 

pronounce foreign sound with an accent ,Yule , O'Conner( 2003 ) reported that 

the main problem of English pronunciation is to a new set of sounds 
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corresponding to the sound of English and to break down an arrangement of 

sound which the habits and the system of our L1 have strongly built up . And 

that means we use new ways hearing  and new ways of using  organs of speech 

. So it is too difficult to change such habits which the a learner has obtained 

since his child hood or at least it needs very long years to be changed and after 

also very long time and regular practice , and all that is linked to a certain  age 

of learner . So these points mentioned above all together share the concept that 

the leaner's confuse such sounds replace each of them with other sound that 

one said to the nearest ones to them O'Conner ( 2003 ) differences between 

Arabic and English sound system .  

The Sudanese students  when they speaker  English tend to replace / v / by / f / 

or / b /by /p/ because these sounds do  not exist in their native language sound 

system  , Nunan ( 2001 ) . so their speech organs are not trained to produce 

such sound .  

They pronounce very as ferry and vans as fan . The learners from different first 

language backgrounds would expect different difficulties when attempting to 

learn L2 it was also reported that it is essential to understand which sound in 

language are phonemes because they express the differences in meaning and 

the learner should be able to pronounce them otherwise he will commits errors  

Most of Sudanese students of  English face such problem because in Arabic 

the vowel system is very simple and the learner can read an Arabic word easily 

without any confusion but in English he may pronounces / i / for / e /  for 

example / sit / , / set / Also abut sound system differenas between L1 and L2 . 

In English the / r / is distinctly pronounced only before vowel e.g the / r / after 

vowel is not pronounced . In Arabic however , the / r / sound is distinctly 

pronounced in all positions , before or after a vowel , so the Sudanese students 

of English pronounce / r / in any position of on English word for instance in 
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words like red , room and river . In Arabic each letter represents only one 

sound , so it easy to read any word from a written texts , Also there is no sound 

which is not pronounced (silent)  as it happens a lot in English , when there is 

a difference in the sound system in the L1 and L2 showed that errors are 

expected to be committed because the learners transfer their mother tongue 

sound system into the target language , Nunan  (2001 ) . 

One of the important problems faced by the  students of English in general and 

the Sudanese students of English in particular , is that each English vowel 

sound has more than just one pronunciation . So this causes many difficulties 

to the learners and lead them to mispronunciation , Cruttenden (1994 ) noted 

that the main difficulty for all those whose own language have less complex 

vowel system , lies in the establishment of the qualitative oppositions . Instead 

of using the exact quality and quantity of special sound , the learner 

erroneously changes either the quality or quantity of the  sound , So in  a 

correction word the learner tends to use the variant sounds 

nŋ

 in all these words / o / an / oo / stand 

for the same sound of / but most of the learners unless they have a 

mastery of the pronunciation of such vowels , they pronounce / Ɔ / or / u: / in 

the place / this is because of their first background abut each sound , so 

learner can easily knows and expect how to pronounce each word even if he is 

see it for the first time that each letter represents only one pronounce of 

English . 

In English language there are twenty four consonants and twenty vowels that 

mean there are forty four phonemes in English language. The learner should be 

able to produce them while he is learning English language; learners of 

different language backgrounds will of course face some difficulties to 

pronounce them because of their language background : O'Conner ( 2003 ). 
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The following table illustrastes this : 

 

Sudanese students face these problems so , they pronounce the above words 

incorrectly .  

2.5 Contrastive Analysis Hypothesis  

The Contrastive Analysis Hypothesis (CAH) , identified some problems of 

errors in target language . The researcher concentrates on language transfer 

from a Contrastive Analysis (AC) perspective , providing a brief historical 

overview of the CAH . The contrastive Analysis hypothesis has failed to 

explain the source of all errors that adult learners commit in their production of 

L2 , something is true about this hypothesis when it comes to accounting for 

phonological errors that are produced by L2 adults speaker . This chapter 

concludes with the assertion that the CAH can sometimes provide an 

explanation for phonological errors committed by L2 learners However , 










 Ə / Ə /

 æ æ

   ŋ

  

  

 ∫ ∫

 ح  Ə

  æ

   ŋ
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language transfer is a complex phenomenon and has not been fully explained 

by any single theory .  

The researcher believes that language teachers as well as l2 learners need to 

have knowledge of at least basic phonological concepts such as place and 

manner of articulation . Knowledge of the sound system of the learners' L1 and 

L2 will help both teachers and students feel the difference in the ways in 

which the sound of both languages are produced . Although much of the 

researches in the field of language acquisition conclude that the CAH cannot 

fully explain errors committed by L2 learners this hypothesis should not be 

discarded  Selinker ( 1992) .  

There is something inherent in this hypothesis that  works ; moreover , though 

it has been about half a century since the CAH was proposed , there are still 

studies done today based on it therefore , through his research , the researcher 

attempts to examine the English speech  of  Sudanese sudents. 

2.6 Language Transfer  

The definition  of  language  transfer  is still  problematic  Odlin (1989 )  and 

Ellis (1994:27) The definition that the researcher adopts in this thesis is Odlin 

(1989:27)  "working definition " : transfer is the influence resulting from 

similarities and differences between the target language and any other 

language that has been previously ( and perhaps imperfectly ) acquired ' 

language transfer has long been controversial   issue , and the debate on the 

influence of L1 on L2 is still going on debate among applied linguistics . Gass 

and Selinker (1994:53) believe that " the acceptance and / or rejection of the 

specific theory with which it has been associated .  

The CAH was suggested in( 1957) by  Robert Lado , who suggested that L2 

learners depend entirely on their L1 in the process of their SAL . This 

dependence on the learners L1 results in transfer . However , in 1994 , the 
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pendulum swung in the opposite direction when Dulay and Burt argued that 

transfer had nothing to do with the errors committed by L2 learners Currently 

it is widely accepted that language transfer is one of many factors that are 

responsible for the errors committed by L2 learners . Mc Carthy (2001:83) 

states that " when new language are encountered , the existing representations 

of L1 are active and reshape L2 incoming information  . 

 

2.6.1 Types Of Language Transfer  

Gass and Selinker (1994 ) stated that " transfer occurs in one of two types " 

a) Positive Transfer ( also known as facilitation ) , which occurs where 

there is similarity between L1 and L2 leading to something correct . 

This Kind of transfer would assist the acquisition process . 

b) Negative Transfer ( also known interference ) which occurs where there 

is a dissimilarity between L1 and L2 leading to something incorrect . 

This Kind of transfer would impede the  acquisition process . 

Gass has studied pronoun retention  the speech of two groups learning English 

as a second language the first group included native speakers of Arabic and 

Persian , / i,e / language that , unlike English , allow pronoun retention , the 

second group included native speakers of French and Italian , i,e . languages 

that like English , do not allow for pronoun retention . The subjects were asked 

to judge the grammaticality of the ungrammatical sentence shown below . 

*The woman I gave the book to her my  sister .  

The results showed that most of the learners in the first group (i,e speakers of 

the learners in the second one ( i,e speakers of French and Italian ) rejected the 

same sentences as ungrammatical . This study is evidence of the impact of L1 
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on L2 however . I should hasten here to add that – as supported by much 

research _ not all errors can be traced to the learners L1 concerning syntax . 

2.7 Another Manifestation Of Transfer  

  Language transfer is not easy detect , and it does show it is self it is not 

sufficient to focus on the production of errors , as many manifestations of 

transfer will be missed " one of the important manifestation of language 

transfer that is not detectable in production is avoidance . That is to say 

learners might avoid using a certain linguistic structure in their L2 , because 

this structure not occur in their L1 . In other words , language transfer might 

not surface as the production of errors but as avoiding the use of the different 

structure altogether . In (1974) for example Schechter found that Chinese and 

Japanese   learner of L2 English made fewer errors in the use of relative 

clauses than Persian or Arabic learners , because they produced for fewer 

relative clauses overall ,Ellis (1994:304) The important phenomenon was not 

considered by classical CA .  

2.8 The Beginnings Of The CAH 

The Contrastive   Analysis Hypothesis began with the following insight stated 

by fries (1945:9) He says that : 

The most efficient materials are those that are based upon a scientific 

description of the language to be learned , carefully compared with a parallel 

description of the native language of the learner .  

However , Selinker (1992:9) has noted that : " fries is not known for having 

undertaken detailed CA himself and that is most likely why histories of CA 

and SLA usually fail to mention him "  

In(1975) , Lado made CA explicit by stating that L1 plays a very important 

role in SAL . He mentions that : 
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 Individuals tend transfer the forms and meanings  , and the distribution of 

form and meaning  of their native language and culture to the foreign language 

and culture – both productively when attempting  to speak the language and to 

act in the  culture , and receptively when attempting to grasp and understand 

the language and the culture as practiced by natives .  

 He adds that  

The student who comes into contact with a foreign language will find some 

features of it quite easy and others extremely difficult . Those elements that are 

similar to his native language will simple for him and those elements that are 

different will be difficult . In Ellis (1994:306) . 

The above quotes outline the CAH in is classical farme , a form that did hold 

true in the face of empirical evidence . However , as argued in a lot of 

literature, Selinker (1992) the CAH is worth considering when examining 

language transfer  Of course , a revised version of the CAH is needed Through 

this study , the researcher hopes to contribute to reaching a revised version of 

the CAH . 

2.8.1 Assumption Of The CAH  

  The Contrastive Analysis Hypothesis states that a feature in the L2 is difficult 

to learn if it is different from or does exist in the learners L1 . In this case , the 

learner, the CAH claims , will use a feature that exists in his/her L1 . This is 

known as negative transfer in cases where a feature in the L2 is similar to a 

feature in the L1 he CAH claims that mastering that feature is going to be easy 

follower of this hypothesis describe language as habit formation and second 

language acquisition as developing new set of habits. Errors in SLA were 

interpreted as the result of transferring the L1 " habits " to the L2 . This is the 

view that behaviorists , such as Skiner , argued for in the 1950 and led to the 

development of the Audio – lingual method of teaching .  
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Below are the  six  assumptions that the CAH was based on ,  summarized  

Gass and Selnker (1994:60 ) ; 

1. Contrastive analysis is based on a theory of language that claims that 

language is habit and that language learning involves the establishment 

of new set of habits . 

2. The major source of error in the production and / or reception a second 

language is the native language . 

3. One can account for errors by considering differences between the L1 

and L2 occur . 

4. What one has to do in learning a second language is  to learn the 

differences similarities can be safely ignored as o new learning is 

involved in other words . 

5.  what is dissimilar between two language is what must be learned .  

6. Difficulty and ease in learning are determined respectively by 

differences  and  similarities  between  the  two  language  in  contrast .  

Although the researcher is using the CAH as a framework for this research 

it does not mean that he is totally guided by the six assumptions mentioned 

above . My understanding of language is that it is a means of 

communication and not " habit " Moreover , a great body of literature in the 

field language acquisition shows that the learners is not only source of 

errors in the process of learning second language . This issue is discussed 

briefly in the " Decline of the CAH " section later in this chapter .  

 There were two traditions of contrastive analysis : (1) the North . 

 

2.9 Procedures Of CA 

Two languages could be compared in terms of their phonological system 

syntactic system , vocabulary , writing system , and cultural behavior . Below 
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is the outline that is usually followed while doing CA . The researcher has 

recomposed this outline based on my reading of Gass and Selinker ( 1993 and 

1994 ) :  

1. Description of the two languages . 

2. Selection of certain areas or items of the two languages for detailed 

comparison . 

3. Comparison , i.e the identification of areas of difference s and 

similarities . 

4. Prediction , i.e determining which areas are likely to cause errors ; and . 

5. Testing the predictions .  

In the field of phonology , Selnker (1992) , mentions that Lado suggested that 

"at least three checks " should be provided when comparing each phoneme . 

The most important three checks are : 

1.  Does the L1 have a phonetically similar phonemes ? 

2. Are the variants (all allophones) of the phonemes similar in both 

language? 

3. Are the phonemes and their variants similarly distributed ?  

2.10 Positions In The CAH  

The CAH can be interpreted as representing (1) a strong view and (2) a weak 

view , while the strong view states that predictions are made based on a 

comparison between L1 and L2 , the weak view starts with the learners errors 

and attempts to account for them by comparing L1 and L2 . The weak view 

became part of Error Analysis , while the strong view quickly failed because 

some prediction  did not appear in the actual   learners speech . The section 

below addresses this issue  .  

2.11 Decline Of The CAH  
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The major reason behind the decline of the CAH is that promised too much . 

Lado stated that language teachers " who understand this field {i,e.CA } will 

acquire insights and tools for…diagnosing student difficulties accurately " In 

selinker (1992:11 ) . The un fulfillment of this 'promise'  made the CAR crash . 

when researchers began looking at the errors made by second language 

learners , they found that some of the errors came from neither L1 nor the L2. 

There were errors that  had not been predicted by the CAH and there were 

predicted errors that did not occur .  

The CAH was proposed at a time when language was thought of as a set of 

habits . This hypothesis was on the behaviorist theory of language and 

language learning . When the behaviorist theory  failed to explain several 

empirical facts of language development in the 1960 . the CAH also died out . 

The CAH claims that the starting in the process of SLA ( at all linguistic ) is 

the learner's L1 . Learner were believed to rely exclusively on their L1 in the 

process of SAL However , this extreme position was attacked in (1974) by 

Dulay and Burt , who argued for another extreme position that claimed that 

language transfer did not have  any role in creating interlanguage (IL ) 

Selinker (1992 :172 ) Bothe these two extreme views failed in the face of 

empirical testing evidence . 

It is widely accepted now that language learning is systematic , and that 

learners are not always guided by their L1 in their acquisition of a second 

language . The CAH promised too much and did not consider the " other 

factors " such as " language distance cognitive load , attention sociolinguistic 

factors , ect " Mc Carthy( 2001 : 83) . 

Ellis sees that " the problem with CA as seen by Gass and slinker (1993 :2) is 

that : 
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Classical CA statements provided predictive statement without careful 

descriptive and analytical studies of actual second language learners under 

clearly spiced conditions .  

The CAH claims that the starting point in the process of SLA ( at all linguistic 

levels ) is L1 However , current studies have shown that there is difference 

between the acquisition of phonology and acquisition of  syntax : the starting 

in the acquisition of phonology  and syntax are not the same . Carder (1983:20 

has stated that : 

(a) There is a difference between phonological and syntactic L1 learning . 

(b) For the acquisition of L1 phonology there is successive .  

Restructuring form the NL and  for the acquisition of syntax . The starting is 

not the NL but rather a universal . Starting point which is something like a 

universal core . In Selinker (1992:34 ) 

In the area of phonology , it seems that the learners LI plays an important role 

that affects their production of speech . In the L2 Ellis (1994:316 ) . states that: 

" (t) here is a widespread recognition that transfer is more pronounced at the 

level of sound system than at the level of syntax " . 

However , one of the attempts to experimentally test predictions made by CA 

on the phonological level was done in (1960) by Nemeses  ,  who concluded 

that " in terms of the learning of phonological units , classical CA predictions 

can sometimes lead to correct results and sometimes to incorrect results " 

Selnker( 1992:177 )  

Yet , Gass and Selnker argue that lado did not overlook this difficulty he made 

it clear that the list of problems resulting from the comparison of  the foreign 

language with the native language . must be considered a list of hypothetical 
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problems until final validation is achieved by checking it against the actual 

speech of students . In Gass and Silinker ( 1993:2) . 

Thus many , believed that the CAH failed to explain the reasons for second 

language learners errors . 

In this thesis , the researcher attempts to investigate the extent to which the 

predictions of the CAH hold . 

 

  

2.12 Reconsidering The CAH  

This hypothesis was fully accepted at the beginning , then rejected behind this 

acceptance , rejection , and then acceptance again Gass and Selniker(1994:54 ) 

believe that :  





There has been an unsuccessful attempt to discard the entire theory of CA 

Selinker (1992:3) refers to this attempt as the " baby and bathwater that there 

is a need to go back to CA he states that " it is unfortunate that the extreme 

claims of CA as SLA prediction of errors  . especially , did not come true " and 

he argues that " it is fact that CA predictions sometimes work " and that " SLA 

thought has never abandoned some fundamental .  

However , the question is : to what extent can CA succeed in predicting 

leaner's " errors Slenker  (1992:14) believes that :  

 Learners do not always transfer to their L1 what is in NL .. and common 

sense states that learners may know things important to SLA ( e.g 
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universal grammatical knowledge from a third language , cognitive 

abilities ) that cannot be directly related to their NL competence .    

In CA , unexplained  phonemes were called " residue " and this hypothesis 

did not always succeed in face of empirical evidence . This Selinker 

(1992:14) believes " unfortunately " led for while o the diminution of 

language transfer as a force in SLA Gass and selinker (1994:63) give the 

following example from Zobi(1980) to show that there are " inconsistencies 

in actual error production "  word order in French is SOV ( when the object 

is a pronoun ) while in English it is SVO . The following sentences is 

grammatically correct in French :  


























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Native speaker of French correctly produced the English sentence I see them – 

despite CAs prediction that these learner would produce the ungrammatical 

sentence  * I them see . 

This study is used by some as a criticism of the role of CA in SLA concerning 

the field of syntax . However  Gass and Selinker (1994:63) comment that even 

in this study " one can still employ the concept of native language influence , 

although not in a simple way as was predicted by a behaviorist theory " They 

provide the following explanation " : 

  Zobel (1980) hypothesized that this discrepancy occurs due to other factors of 

the L2 for French speakers learning English the fact English always has verb – 

object order ( with both noun and pronominal objects ) does  not allow the 

French speaker to find any similarity between the native language and the TL 

with regard to pronominal placement . 

Thus , it is obvious that language transfer is a complex phenomenon  and that 

mere comparison between the L1 the L2 cannot help us understand to role that 

the L1 plays in SLA the researcher agree with Gass and Selinker (1994:64 ) in 

that " there are other factors that affect second language learning development 

and that the role of the native language is far more complex than the simple 

1:1 correspondence implied by the early version of the CAH " . 

Khattabs work (1998 ) combines childhood bilingualism , phonology and 

sociolinguistics " three areas that are rarely dealt with in combination " she 

concludes that " there are other important reasons " for transfer beside 

phonology such as sociolinguistic actors McCarthy ( 2001:83 ) adds the 

following to this list  

When new languages are encountered the existing representations of L1 are 

activated  and reshape L2 incoming information . In language transfer complex 

factors etc .  
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Dealing with those " other factors " goes beyond the scope of this chapter in 

fact , it is not easy to detect transfer because , as Ellis puts  it , it is "sometimes 

apparent and sometimes not .Mc Carthy( 2001:74) comments that :  

Perhaps the tons stubborn issue that refuses to go away in SLA is the inffuence 

of the first or some other language on the acquisition of a new language .  

 He adds that :  

While there is no doubt that a linguistic comparison of two languages is 

insufficient to explain and predict performance in a second language 

accounting for futures second language performance is by no means easy Mc 

Carthy ( 2001:74) . 

As the topic of this chapter shows , the researcher mainly concentrates on 

language transfer from CA perspective but do not go into detail about the " 

other factors  Selinker  (1992 :23) concludes that :  

"We need to reinforce the view that one dimension of Lado was indeed deeply 

empirical and that this has by and large been missed in the critical literature "  

This dimension is explained well in lado's linguistics Across Cultures as 

follows  : 

The list of problems resulting from the comparison of the foreign language 

with the native language .. must be considered by checking it against the actual 

speech of students in Selinker( 1992:23) . 

Thus , the predicted errors that the researcher mention in the following chapter 

are hypothetical and he intends to check the validity of this list against the 

actual speech of the subjects . 
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2.13 Conclusion  

Language  transfer does occur , and many recent studies support the view that 

L1 have an impact on L2 " but " as Senkier (1992 182 ) says " not in the 

classical CA absolute all `nothing fashion " This issue is of interest to language 

teacher and educational researcher . Selinker (1992:171) states that :  

" Knowledge of the NL plays an extensive role in SLA ; evidence presented in 

studies reported there strongly supports view , which can now be stated as 

SLA fact " . 

There is " on theory of L2 acquisition  that learners prior linguistic knowledge 

that can be considered complete Ellis (1994:300) However language transfer is 

a complex phenomenon that must be considered in any full account of the 

second language process Gass and Selinker (1993:7) .  

Recent studies in SLA agree that " contrastive analysis is still an essential tool 

in transfer research , particularly if it is supplemented by comparisons of 

learners with different language backgrounds Ellis (1994:342) it is true that 

CA did not empirically shows the impact that L1 has on L2 at the level syntax 

, but it seems to succeed in providing an explanation for transfer at the level of 

phonology , a number of studies suggest that the CAH should not be 

abandoned   but  it  should  be  carefully  modified  Ellis ( 1994) . 

The researcher attempts in this study to examine the extent to which the CAH 

can help teachers and Sudanese students of English predict the pronunciation 

errors that might occur in the classroom .  

2.14 Interlanguage  

 Interlanguage is the type of language produced by second – and foreign  

language learners who are in the process of learning a language . in language 
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learning , learner's errors are caused by several different processes . these 

include  

a. Borrowing patterns form the mother tongue .  

b. Extending patterns from the target language .  

c. Expressing meaning using the words and grammar which are already 

known . 

Interlanguage  refers to the  separateness of a second language learner's  

system , a system that has a structurally intermediate status between the native 

and target language . 

Interlanguage is neither the system of the native language nor the system of the 

target language , but instead fall between the two it is a system based upon the 

best attempt of learners to proved order and structure to the linguistic stimuli 

surrounding  them . By a gradual process of trial and error and hypothesis 

testing learners slowly and tediously succeed in establishing closer and closer 

approximations to the system used by native speakers of the language . 

 Teachers can give appropriate feedback after checking out learners 

interlanguage . learners need not worry so much a bout making mistakes they 

can assume that making mistakes are  a procedure of development from 

mother tongue to Second language . 

2.14.1 The Variable Shape of Interlanguage  

The concept of interlanguage has major impact on the field of second 

psychological  aspects  of second  language  acquisition research . 

The researcher will first outlines how the interlanguage in assumption 

developed . Since the interlanguage concept is not only important for the 

development of the students grammar system the researcher will then explores 
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how it applies to other components of language . He will also focuses on the 

consequences of concept for the teacher and his work in the classroom . 

Before the 1960s language was not considered to mental phoneme on like 

others  forms  of  human  behavior  language  is  learnt by . 

2.15 Previous Studies 










































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




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















































38 
 




































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
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






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
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

































 
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CHAPTER THREE 

METHODOLOGY OF THE STUDY 

    3.0 Introduction 

This chapter will explain the methodology of the study of that it will describe 

the methods and techniques adopted, the instruments used , the population, the 

sample and the procedures of data and analysis  . 

3.1 The Methodology  

This study will focus on the problems facing  students when using and 

understanding English phonemes. The study will attempt to investigates the 

different aspects of the problem and it will shed light on the area that need 

attention . Questionnaire and test well use for data collection . The section 

below gives an account of the various components of the methodology  . 

3.2 Population and Sampling: 

The geographical setting of this study is in Omdurman locality .The population 

of study is King Fahd Secondary School for boys  . A sample  questions were 

design to  investigate problems facing students in using and understanding 

English phonemes. The sample is drawn from 30 students of secondary 

schools . 

The test was conducts only in King Fahad  Private Secondary School for boys, 

and questionnaire for teachers . 
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3.3The Tools and Instruments 

Two instruments were used  in the study for the purpose of data collection. 

A test and questionnaire were used as tools of data collection 

3.3.1 The Test  

The test is designed to elicit relevant information for research entitled : The 

impact of Arabic interference on   English phonemes .The test was designed in 

order to spot out the areas of the problems in the students' performance .The 

test has twelve  questions and  questionnaires has eight  statement s . 

They are as follows: 

A:  read the following sentences focusing on under lined words . They is 

interference between Arabic phonemes and English ones which can lead to 

problems in English pronunciation .     

B: write (√) or (×) to determine  whether  the following English consonants 

exist in  Arabic or  not.  Some consonants system of English have not 

counterpart in Arabic.  

C: The English syllabus for secondary school does not provide full coverage 

for pronunciation .  

3.4 Procedures for Data Analysis 

The data were collected through the test and questionnaire which were 

tabulated and treated  statistically by the s.p.s.s program . The results  in 

percentage form will be used to answer the relevant study  questions. The data 

collection from the test and questionnaire items will be discussed in order to 

highlight the area of problems in the students in using and understanding 

English Phonemes  . 
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3.5 Validity and Reliability 

The term validity is defined by many linguists .The definition gives the reader 

vision of  what researcher should do to achieve his goal Validity refers to 

factors that the data collection  tools measure what is suppose to measure 

according to Gay, mills (2009.154) who defined it as (validity refer to the 

degree to which test measure what is supposed to measure .Reliability defined 

by the Lado(1962.160)as the (stability of the source to the same sample that 

means the  test  is reliable. 

3.6 Summary of the chapter 

This chapter has drawn the  road map for this study it explained the basic 

elements of  the methodology and methods of data collection  and data 

analysis . Issues of sampling validation and reliability have been discussed.  
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 CHAPTER FOUR 

DATA ANALYSIS, RESULTS, AND DISCUSSION/S 

    4.0 Introduction 

This chapter is concerned with the data analysis tabulates the data and 

comments on each part using percentage . The questionnaire consists of (8) 

statements answered  by ( 30 ) teachers males and females using  the options 

(strongly agree , agree ,   neutral , disagree , strongly disagree ) .  

The researcher also uses a test that consists of twelve statements which are 

answered by (30) students reading with focusing on the underline words .   

Hypotheses and Questionnaires 

Analyses And Discussion/S 

Hypothesis One : The English language syllabus for secondary 

school does not provide full coverage for pronunciation . 

Table (4.0)   

Statement 
Strongly 

agree 
Agree Neutral disagree 

Strongly 

Disagree 

1. The consonant sound system of 

English has not been covered in  

English syllabus of Sudanese 

secondary  school students   

36.7 % 43.3% 10% 0 10% 

2. The differences between the vowel 

system in Arabic and English have 

not been  discussed in English  

syllabus of secondary school . 

43.3% 56.7% 0 0 0 
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Statement Strongly 

agree 

Agree Neutral disagree Strongly 

disagree   

3. The big differences between 

Arabic and English consonant 

sound  have not been studied  

properly in  English syllabus.  

33.3% 43.3% 6.7% 16.7% 0 

4. English students have 

Problems  in pronunciation due 

to the differences between 

English and Arabic phoneme . 

46.6% 26.7% 16.7 0% 10% 

5. There is no enough time for 

teaching pronunciation in 

secondary school    .  

26.6% 23.3% 16.7% 16.7% 16.75 

6. Correct pronunciation gives 

student opportunity to feel 

confident to learn English 

phoneme . 

46.7% 40% 13.3% 0 0 

7. Words with silent letters cause 

problems for Sudanese 

secondary school students 

which don not included  in the 

syllabus . 

40 % 53.3 % 0 0 6.7% 

8. The Audio system like CD has 

been ignored in Sudanese 

English syllabus 

60% 30% 0 10% 0 
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Statement No (1)  Shows that consonant sound system of English has not 

been covered in  English syllabus of Sudanese secondary  school students . 

Table No (4.1) 

Valid Respondents, Percent % 

Strongly agree 11 36.7 % 

Agree 13 43.3 % 

Neutral 3 10% 

Disagree 0 0 

Strongly disagree 3 10% 

Total  30 100 % 
  

FIG(4.1) 

 

The descriptive statistic data mentioned in table(4-1) and figure no(4-1) above 

shows that (11) respondents  in the study's sample with  percentage  ( 36.7%)  

strong agree  , there are (13) respondents with  percentage  (43.3%  ) agree , 

(3) respondents with  percentage ( 10% ) neutrals , (0) respondents with  

percentage ( 0%)  disagree , (3) respondents with  percentage (10% ) strong 

disagree .  

This means that the teachers believe  that the consonant sound system of 

English has not been covered in  English syllabus of Sudanese secondary  

school students . 

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

10.0%

0.0%

10.0%

43.3%

36.7%
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Statement No (2):Shows that differences between the vowel system in Arabic 

and English have not been  discussed in English  syllabus of secondary school 

.  

Table No (4.2) 

Valid Respondents, Percent % 

Strongly agree 13 43.3% 

Agree 17 56.7% 

Neutral 0 0 

Disagree 0 0 

Strongly disagree 0 0 

Total  30 100 % 
 

FIG(4.2) 

 

The descriptive statistic data mentioned in table(4-2) and figure no(4-2) above 

shows that (13) respondents  in the study's sample with  percentage  ( 43.3%)  

strong agree  , there are (17) respondents with  percentage  (56.7%  ) agree , 

(0) respondents with  percentage ( 0%) neutrals , (0) respondents with  

percentage ( 0%)  disagree , (0) respondents with  percentage (0% ) strong 

disagree .  

That means the differences between the vowel system in Arabic and English 

have not been  discussed in English  syllabus of secondary school .  

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

0.0%0.0%0.0%

56.7%

43.3%
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Statement No (3):  Shows that big differences between Arabic and English 

consonant sound  have not been studied  properly in  English syllabus. 

Table No (4.3) 

Valid Respondents, Percent % 

Strongly agree 10 33.3 % 

Agree 16 43.3 % 

Neutral 2 6.7 % 

Disagree 5 16.7 % 

Strongly disagree 0 0 

Total  30 100 % 
 

FIG(4.3) 

 

The descriptive statistic data mentioned in table(4-3) and figure no(4-3) above 

shows that (10) respondents  in the study's sample with  percentage  ( 33.3%)  

strong agree  , there are (16) respondents with  percentage  (43.3%  ) agree , 

(2) respondents with  percentage ( 6.7%) neutrals , (5) respondents with  

percentage ( 16.7%)  disagree , (0) respondents with  percentage (0% ) strong 

disagree .  

This means the big differences between Arabic and English consonant sound  

have not been studied  properly in  English syllabus. 

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

0.0%

16.7%

6.7%

43.3%

33.3%

FIG(4-3)
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Statement No (4):Shows that  English students have Problem  in 

pronunciation due to the differences between English and Arabic phoneme . 

Table No (4.4) 

Valid Respondents, Percent % 

Strongly agree 14 46.6 % 

Agree 8 26.7 % 

Neutral 5 16.7 % 

Disagree 0 0 

Strongly disagree 3 10 % 

Total  30 100 % 

FIG(4.4) 

 

 

The descriptive statistic data mentioned in table(4-4) and figure no(4-4) above 

shows that (14) respondents  in the study's sample with  percentage  ( 46.6%)  

strong agree  , there are (8) respondents with  percentage  (26.7%  ) agree , (5) 

respondents with  percentage ( 16.7%) neutrals , (0) respondents with  

percentage ( 0%)  disagree , (3) respondents with  percentage (10% ) strong 

disagree .  

This means English students have Problem in pronunciation due to the 

differences between English and Arabic phoneme . 

  

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

10.0%

0.0%

16.7%

26.7%

46.6%
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Statement (5) : There is no enough time for teaching pronunciation in 

secondary school    . 

Table No (4.5) 

Valid Respondents, Percent % 

Strongly agree 8 26.6% 

Agree 7 23.3 % 

Neutral 5 16.7% 

Disagree 5 16.7 % 

Strongly disagree 5 16.7% 

Total  30 100 % 

FIG(4.5) 

 

 

The descriptive statistic data mentioned in table(4-5) and figure no(4-5) above 

shows that (8) respondents  in the study's sample with  percentage ( 26.6%)  

strong agree  , there are (7) respondents with  percentage  (23.3%  ) agree , (5) 

respondents with  percentage ( 16.7%) neutrals , (5) respondents with  

percentage ( 16.7%)  disagree , (5) respondents with  percentage (16.7% ) 

strong disagree .  

According to this result the pronunciation has not find enough time for 

teaching  in secondary school    . 

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

16.7%16.7%16.7%

23.3%

26.6%
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Statement No (4.6): Correct pronunciation gives student opportunity to feel 

confident to learn English phoneme . 

Table No (4.6) 

Valid Respondents, Percent % 

Strongly agree 14 46.7% 

Agree 12 40 % 

Neutral 4 13.3 % 

Disagree 0 0 

Strongly disagree 0 0 

Total  30 100 % 

FIG(4.6) 

 

 

The descriptive statistic data mentioned in table(4-6) and figure no(4-6) above 

shows that (14) respondents  in the study's sample with  percentage ( 46.7%)  

strong agree  , there are (12) respondents with  percentage ( 40%  ) agree , (4) 

respondents with  percentage ( 13.3%) neutrals , (0) respondents with  

percentage ( 0%)  disagree , (0) respondents with  percentage (0% ) strong 

disagree .  

 the Correct pronunciation gives student opportunity to feel confident to learn 

English phoneme . 

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

0.0%0.0%

13.3%

40.0%

46.7%
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Statement No (4-7) : Words with silent letters cause problems for Sudanese 

secondary school students which don not included  in the syllabus . 

Table No (4-7) 

Valid Respondents, Percent % 

Strongly agree 12 40 % 

Agree 16 53.3% 

Neutral 0 0 

Disagree 0 0 

Strongly disagree 2 6.7% 

Total  30 100 % 

FIG(4.7) 

 

 

The descriptive statistic data mentioned in table(4-7) and figure no(4-7) above 

shows that (12) respondents  in the study's sample with  percentage ( 40%)  

strong agree  , there are (16) respondents with  percentage  (53.3%  ) agree , 

(0) respondents with  percentage ( 0%) neutrals , (0) respondents with  

percentage ( 0%)  disagree , (2) respondents with  percentage (6.7% ) strong 

disagree .  

It is clear that the Silent letters cause problems for Sudanese secondary school 

students which don not included  in the syllabus . 

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

6.7%

0.0%0.0%

53.3%

40.0%
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Statement No (4.8) The Audio system like CD has been ignored in Sudanese 

English syllabus . 

Table No (4.8) 

Valid Respondents, Percent % 

Strongly agree 18 60% 

Agree 9 30% 

Neutral 0 0 

Disagree 3 10% 

Strongly disagree 0 0 

Total  30 100 % 

FIG(4.8) 

 

 

The descriptive statistic data mentioned in table(4-8) and figure no(4-8) above 

shows that (18) respondents  in the study's sample with  percentage ( 60%)  

strong agree  , there are (9) respondents with  percentage  (30%  ) agree , (0) 

respondents with  percentage ( 0%) neutrals , (3) respondents with  percentage 

(10%)  disagree , (0) respondents with  percentage (0% ) strong disagree .  

 The teachers believe the ignoring of Audio system in Sudanese  English 

syllabus is big problem   

 

Strongly
disagree

DisagreeNeutralAgreeStrongly agree

0%

10%

0%

30%

60%
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Hypotheses Testing 

Analyses And Discussion 

Hypotheses Two :  There is interference between Arabic phonemes and 

English ones which can lead to problem in English pronunciation ( interims of 

consonants , Diphthong and Triphthong ). 

Table No(4-9) There is interference between Arabic phonemes and English 

ones which can lead to problem in English pronunciation ( interims of 

consonants ) . 

  Correct Wrong 
 

1. There are  many parks. In Sudan. 11 36.7% 19 63.3% 

 

2. In Treasure Island, Jim is an adventurer. 12 40 % 18 60 % 

 

3. The dog jump over the wall. 12 40 % 18 60% 

 

4. Ali is very good at English . 6 20% 24 80% 

FIG(4.9) 

 
VeryJumpTreasureParks

20.0%

40.0%40.0%
36.7%

80.0%

60.0%60.0%
63.3%

Correct wrong
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1. The descriptive statistic data mentioned in table in table(4-9) and figure 

no(4-9)  above shows that 36.7% are correct , 63.3% are wrong . The 

Sudanese secondary school students have problem when pronounce the 

sound /p/ . 

2. The descriptive statistic data mentioned in table (4-9) and figure no(4-9) 

above shows that 40% are  correct 60 % are wrong . The Sudanese 

secondary school students have mispronunciation when pronounce the 

sound /3/ . 

3. The descriptive statistic data mentioned in table (4-9) and figure no(4-9) 

above shows that 40% are correct , 60% are wrong . The Sudanese 

secondary school students don’t able to pronounce the sound /d3/ 

correct . 

4. The  descriptive statistic data mentioned in table ( 4 -9 ) and  figure no 

(4 - 9 ) above shows that 20% are correct , 80 % are wrong . Most of 

Sudanese secondary school students have big  problem when they 

pronounce the sound /v/ . 
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Table  No (4.10 ) There is interference between Arabic phonemes and 

English ones which can lead to problem in English pronunciation ( interims 

of Diphthong ). 

 

 

 

[ 

FIG(4.10) 

 

  

FaceMoonFiercelyLoudly

40.0%

13.3%

80.0%

20.0%

60.0%

86.7%

20.0%

80.0%

Correct wrong

 Correct wrong 

1. Please speak loudly . 12 40 % 18 60 % 

2. The mother treats her children fiercely  . 4 13.3 % 26 86 % 

3. Children love playing on moon light. 24 80 % 6 20 % 

86 Mona has a smart face .  6 20% 24 80% 
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1. The descriptive statistic data mentioned in table ( 4 – 10 ) and figure no 

( 4-10 ) above shows that 40% are correct , 60% are wrong . The 

Sudanese secondary school students have problems when they  

pronounce the sound /Ɔi/ . 

 

2. The descriptive statistic data mentioned in table ( 4 – 10 ) and figure no 

( 4-10 ) above shows that 13.3% are correct , 86.7% are wrong . The 

Sudanese secondary school students suffer a lot of when they pronounce 

the diphthong  sound /iƏ/ . 

3. The descriptive statistic data mentioned in table ( 4 – 10 ) and figure no 

( 4-10 ) above shows that 80% are correct , 20% are wrong . The 

Sudanese secondary school students find problem when they  pronounce 

the diphthong   sound /Əⱱ/ . 

4. The descriptive statistic data mentioned in table ( 4 – 10 ) and figure no 

( 4-10 ) above shows that 20% are correct , 80 % are wrong . This 

means Sudanese secondary school face problem when they  pronounce 

the diphthong   sound /ei/ . 
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Table NO (4.11) There is interference between Arabic phonemes and 

English ones which can lead to problem in English pronunciation ( interims of 

Triphthong ). 

   

 

 

 

 

FIG(4.11) 
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40.0%
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56.7%

Correct wrong

 Correct wrong 

1. Soil has many layers . 13 43.3% 17 56.7 

2. Farmers usually use mowers.    12 40% 18 60% 

3. Tom is a liar  . 11 36.3% 19 63.7% 

4. Ahmed is may loyal friend .    8 26.7% 22 73.3% 
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1. The descriptive statistic data mentioned in table ( 4 – 11 ) and figure no 

( 4-11 ) above shows that 43.3% are correct , 56.7% are wrong  .That 

Sudanese secondary school  students have problem  when they 

pronounce  Triphthong   sound /eiǝ/ . 

2. The descriptive statistic data mentioned in table ( 4 – 11 ) and figure no 

( 4-11 )  above shows that 40% are correct , 60% are wrong.  That 

Sudanese secondary school  students have mispronunciation when they 

pronounce the  Triphthong   sound /ǝⱱƆ/ . 

3. The descriptive statistic data mentioned in table ( 4 – 11 ) and figure no 

( 4-11 )  above shows that 36.3% are correct 63.7% are wrong .That 

Sudanese secondary school  students face problem when they pronounce  

the  Triphthong   sound /ǝiǝ/ . 

4. The descriptive statistic data mentioned in table ( 4 – 11 ) and figure no 

( 4-11 )  above shows that 73.3% are correct , 26.7% are wrong . Most 

of the Sudanese secondary school  students have problem  when the find 

Triphthong  sound /Ɔiǝ/ . 
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Hypotheses Three : Some of the consonants system of English have no 

counterpart in Arabic . 

Table (4.12)   

 Correct wrong 
 

1.  sound /ӡ/ as in pleasure . 28 93.3% 2 6.7% 

 

2. The sound / t∫ / as  in church . 27 90% 3 10% 

 

3. The sound / v / as in value. 19 63.7% 11 36.3% 

 

4. The sound / p / as in people. 20 100% 10 33.3% 

 

5. The sound / f / as in foot.  30 100% 0 0 

 

6. The sound / k/ as in cat . 30 100% 0 0 

 

7. The sound / m / as in moon.  30 100% 0 0 

 

8. The sound /n / as in nose  . 30 100% 0 0 

 

9. The sound / L / as in lemon. 30 100% 0 0 

 

10. The sound /  / as in think . 14 46.7% 16 53.3% 
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1. The descriptive statistic data mentioned in table ( 4 – 12 ) and figure no 

( 4-12 )   above shows that most of Sudanese secondary school students 

agree that sound /3/ , /t∫/ , /v/ , /p/ are not exist in Arabic language  . 

2. The descriptive statistic data mentioned in table ( 4 – 12 ) and figure no 

( 4-12 ) above shows that All  the Sudanese secondary school students 

agree that sound /f/ , /k/ , /m/ , /n/, /L/ are exist in Arabic language  . 

3. The descriptive statistic data mentioned in table ( 4 – 12 ) and figure no 

( 4-12 ) above shows the Sudanese secondary school students replace 

the sound // by the sound /s/ and they said this sound is not exists in 

their language  . 

øLMNKFPVt∫ӡ

46.7%

100.0%100.0%100.0%100.0%100.0%

66.7%
63.7%

90.0%
93.3%

53.3%

0.0%0.0%0.0%0.0%0.0%

33.3%
36.3%

10.0%
6.7%

Correct wrong
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 CHAPTER FIVE  

MAIN FINDINGS CONCUSION RECOMMENDATIONS  

AND SUGGESTIONS FOR FURTHER STUDIES  

  5.0 Introduction 

This chapter includes summary of the previous chapter in addition to the 

findings suggestions and recommendations built on what has been achieved 

through this study . 

5.1 Main Findings Of The Study  

After analyzing the data , The study has revealed the following findings : 

1. English language is complicated because  it is orthography  does not 

reflect the pronunciation . 

2. Secondary school English syllabus does not cover the mispronunciation 

on English phoneme . 

3. Students lack of basic knowledge of sound system of English phonetics 

and phonology .  

4. The ignorance of Audio system like CD makes slow learning . 

5. Sudanese teachers are part of mispronunciation's problem . 

6. Students face difficulties in pronouncing some English sounds like /d3/ 

/3/ , /i∫/ , // , /v/ .           
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5.2Conclusion  

This study aim to investigate pronunciation problems encountering Sudanese 

secondary school students of English language when they speak English . 

Chapter one includes general description of the field of the study and outlines 

the purpose  of the study . to achieve these objectives the researcher 

determined three hypotheses , Which stated to be tested . In chapter two 

general review of literature in the field of pronunciation problems encounter 

Sudanese secondary school is provided .  

Chapter three contains the methodology of the study with regard to population 

, sampling , instrument , validity and reliability . In chapter four , data obtained 

from the questionnaire and test were analyzed through (SPSS) analysis and 

discussed . 

5.3Recommendations  

Based on the findings of research , the following are some suggestions which 

may help teachers and students in reducing students difficulties in pronouncing 

problematic of English sounds . 

1. The ministry of education should be aware enough  to solve this problem 

by adding syllabus which covers pronunciation's drill and exercises . 

2. The students should be aware of basic knowledge of sound system of 

English phonetics and phonology .  
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3. Much attention should be paid to problematic sounds , which do not exist 

in Arabic mother tongue , these sounds should be identified and 

systematically practiced in the class room . 

4. It is very important to create a good English learning environment and 

involving students in real – life situations where they are provided with 

listening materials and videos .  

5. Students should listen regularly to English sounds and words using  audio 

aids like CD and sound dictionaries . 

6. The sound system must be teaching in basic school  

7. Teachers should be well training in  the area of phonology . 

8. Teaching sound system must be find enough time . 

5.4   Suggestions for Further Studies 

The researcher suggestion that for more future studies : 

1. Further studies should be conducted in the area  of  English phonemes . 

2. Further studies should be conducted  on mother tongue interference .  

3. Teachers  of English should be aware of phonetic and phonology .  
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





































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


































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











 

APPENDIX  1 

Sudan University of science and Technology 

College of Graduate Studies  

Diagnostic Test for Students 

  

The test is designed to elicit  relevant information for a research entitled 

"Problems Facing Sudanese Students in Using and Understanding English 

phonemes "  .  

Name : ……………………. Class ………….. Time Allowed : 10mints  

 

Hypothesis One  
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There is interference between Arabic phonemes and English ones which can 

lead to problem in English pronunciation ( interims of consonants) Diphthong 

and Triphthong ).                                                                         

Question One (consonants )    

A) Read aloud  the following sentences Focusing on the underlined words .  

 Correct wrong 

1. There are  many parks. In Sudan.   

2. In Treasure Island, Jim is an adventurer.   

3. The dog jump over the wall.   

4. Ali is very good at English .   

 

 

 

B: Diphthongs :  

 

C: Triphthongs :  

 Correct wrong 

1. The man has along beard .   

2. The mother treats her children fiercely  .   

3. He often speaks English .   

4. Mona has a smart face .    

 Correct wrong 
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1. Soil has many layers .   

2. Messi is a famous player .      

3. Tom is a liar  .   

4. Ahmed is may loyal friend .      
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 Hypothesis Two  

The consonant system of English has no counterpart in Arabic .  

Question Two   

D : Write (√) or (×) to determine whether the following English phonemes 

exist in Arabic or not    .  

 Correct wrong 

1. The sound /3/ as in pleasure .   

2. The sound / t∫ / as  in church .   

3. The sound / v / as in value.   

4. The sound / p / as in people.   

5. The sound / f / as in foot.    

6. The sound / k/ as in cat .   

7. The sound / m / as in moon.    

8. The sound /n / as in nose  .   

9. The sound / L / as in lemon.   

10. The sound /  / as in think .   
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APPENDIX  2 

Sudan University of science and Technology 

College of Graduate Studies  

Teacher Questionnaire 

This questionnaire is considered  as a part of MA degree on The Impact of The 

Mother Tongue  Interference on English phonemes ( case Study among Sudanese 

students at secondary school ) .  

Dear teacher, the researcher would be grateful to you to co-operate with him and 

answer the questionnaire statements honestly . The information of this 

questionnaire will be used for academic purposes only . 

Mark (√) in front of your private choice :  

  The Hypothesis  

 The English language syllabus for secondary school does not provide 

full coverage for pronunciation .  

Statement 
Strongly 

agree 
Agree Neutral disagree 

Strongly 

Disagree 

9. The consonant sound system of 

English has not been covered in  

English syllabus of Sudanese 

secondary  school students   

     

10. The differences between the vowel 

system in Arabic and English have 

not been  discussed in English  

syllabus of secondary school . 
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11. The big differences between 

Arabic and English consonant 

sound  have not been studied  

properly in  English syllabus.  

     

12. English students have Problem  

in pronunciation due to the 

differences between English 

and Arabic phoneme . 

     

13. There is no enough time for 

teaching pronunciation in 

secondary school    .  

     

14. Correct pronunciation gives 

student opportunity to feel 

confident to learn English 

phoneme . 

     

15. Words with silent letters cause 

problems for Sudanese 

secondary school students 

which don not include  in the 

syllabus . 

     

16. The Audio system like CD has 

been ignored in Sudanese 

English syllabus 

     

   


