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Abstract

This study aimed at investigating the effective role of discourse markers in
enhancing EFL students’ listening comprehension of the lectures. A case study was
conducted on EFL students, Sudan. The study has adopted the experimental and
descriptive statistical methods to analyze the collected data. The tools which the
researcher used to collect data are pretest and posttest for EFL students and a
questionnaire for University English teachers. Then, the data has been analyzed by
using (T. test & SPSS) programs. The sample of this study were (90 males and
females) of EFL students, Karary University and (45) university teachers.
Accordingly, the study has arrived at a number of findings, among them are:
Discourse markers play an effective role in enhancing listening comprehension of
academic lectures in EFL classes, and Exposing different categories of discourse
markers like macro and micro types enable students’ ability to cope with content
information of the lectures. Moreover, the researcher has mentioned a number of
recommendations, among them are; EFL students have to be aware of the
significant values of discourse markers as an effective discourse genre in academic
listening comprehension, and also lecturers should consider the effective role of
discourse markers in simplifying the academic lectures of EFL students. Finally,
the researcher has suggested topics for further studies such as; investigating the
reasons behind EFL students’ poor performances in tests and examinations related

to the understanding of the lectures’ contents.



Abstract
(Arabic Version)

» .“ !...

Glaging) 3 jad (A dalayy) Llladll Cladle d3llad ) 90 i ) 4l jall 228 Cidas
Ll e ey el Als du o a0y sl 2K 45 ) Bl COa ol Gl pealadl)
) bl Jaladd a5 o il giall Chald) adie) | gla gud) (8 dal 221C 4 5lasY)
Gl el sardl 5 Al Slaay) s clildl aaad Gl Leeadinl Al @l oY) Lgras o
Jilad ai y laalally 4 alaiy) Aalll 3Ly glaiuey) S dlayl duial d31S 4 sy
Wl (90) 2xc & Al due (& lis) 5 dgbaa) ajall) gl aladiuly byl
sl (e (45) 2305 S danla 3 Aial A5IS 4 ke ARl AU (g gl & Al
Aall A )l il ) Gl dea s celly ool Al pudl Claaladly 4 julasy) 421
Gl &Y @l pealaall Cilaging) a5 8 Jd so L dalea) el cildle o) 1 Jia
3,0S)) Gladll Cladle oY 4 eyl dalll COlda (i jed Lyl g dgaial 428 4 5laay)
8 palaall aglaiivl jads B ualaall Cilaslea (5 sine pn Jaladll Ul e 3 jpall
RIS 4 ey Bl O pm g e Gla sl sy Galll ol @l e 3 dle
S palaall Clagind 3 Jeldl) b ysn s Laba¥) Adadl) ciladle dad Son of Gle dial
el g adl) ladle s stiay L Ayl Al SNl Loay com g WS ¢ anaalSY)
Galdl 7 581 o paly Lual RIS 4 5yl Ll ol ol @l paladll Clagin) - Jagd
AR08 4 3alasy) Al OOl elal Caraca alad i 3 Jie il 5l (e 2y 3 anal sall (jiany
) paladl) (5 siae Glains AMe g Ollatal) g <l LAY & dwal



TABLE OF CONTENTS

Contents Page No

Qur’anic Verse I
Dedication li
Acknowledgements lii
Abstract (English Version) lv
Abstract (Arabic Version) \
Table of Contents Vi
List of Tables Vii
List of Abbreviation Viii

CHAPTER ONE

Introduction

1.0 Overview 1
1.1 The Context of the Study 1
1.2. The Study Problem 3)
1.3 Objectives of the Study 6
1.4 Questions of the Study 7
1.5 Hypotheses of the Study 7
1.6 Significance Methodology 8
1.7 Methodology of the Study 8
1.8 Limits of the Study 9
1.9 Summary of the Chapter 9

CHAPTER TWO

Literature Review
2.0 Introduction 10

2.1 Conceptual Framework of the Study 10

vi




2.1.1 What is Discourse? 10
2.1.2 Types of Discourse 12
2.1.2.1 Spoken Discourse 13
2.1.2.2 Written Discourse 14
2.1.2.3 Spoken Discourse versus Written Discourse 15
2.1.3 Discourse in the Mainstream of Linguistics 15
2.1.4 Discourse Analysis 17
2.1.4.1 Discourse Analysis and the Roles of Discourse Markers 19
2.1.5. Definition of Markers 20
2.1.5.1 Markers as Units of Talk 20
2.1.5. 2 Markers as Brackets 21
2.1.6 Discourse Markers *
2.1.7 Discourse Markers; Terminology and Definition “
2.1.7.1 The Terminology 24
2.1.7.2 The definition 25
2.1.8 Discourse Markers in Different Implies and Approaches 26
2.1.8.1 Schifrin’s Approach (1987) 27
2.1.8.2 Fraser’s Approach (1999) 29
2.1.9 Semantic Discourse Markers 30
2.1.10 Pragmatic Discourse Markers 32
2.1.11 Semantics Discourse Markers versus Pragmatic Discourse 34
Markers

2.1.12 Types of Discourse Markers 35
2.1.12.1 Macro and Micro Discourse Marker 35
2.1.12.2 Macro Discourse Markers 35
2.1.12.3 Micro Discourse Markers 41

Vii




2.1.13 Classification of Discourse Markers 43
2.1.13.1 Textual Discourse Markers 43
2.1.13.2 Interpersonal Discourse Markers 45
2.1.14 Functions of Discourse Markers 46
2.1. 15 Coherence-Based Account of Discourse 51
2.1.15.1 Halliday and Hasan’s Approach 52
2.1.16 Schiffrin’s Analysis of Discourse Markers 52
2.1.17 Listening Comprehension as an Authentic Lecture 55
2.1.18 Current Approaches to Listening Comprehension 57
2.1.19. Listening as a Top-Down/Bottom-Up Process 58
2. 1.20 Discourse Markers in Lectures oL
2.1.21 Comprehension of the Lecture; in Terms of Discourse Markers o
2.1.22 Discourse Markers in Pedagogical Settings 63
2.1.23 Teaching and Learning Discourse Markers 65
2.2 The Previous Studies 68
2.2.0 Introduction 68
2.2.1 Local Previous Studies. 68
2.2.2 International Previous Studies 72
2.2.3 Summary of the Chapter o
CHAPTER THREE
The Methodology
3.0 Overview 78
3.1 Study Methodology 78
3.2 Study Population 78

viii




3.3 Sampling Techniques and Sizes 78
3. 4 Data Collection 80
3. 4.1 Primary Data 81
3.4.1.1 Students’ Test (pre-test — intervention — post-test) 81
3.4.1.2Teachers’ Questionnaire 82
3. 4.2 Secondary Data 82
3. 5. Validity and Reliability 83
3.5. 1. Test Validity 83
3.5. 2. Questionnaire Validity 83
3.6. Reliability Analysis 84
3.7 Procedures 85
3.8 Summary of the Chapter 85
CHAPTER FOUR
Data Analysis, Results and Discussions
4.01Introduction 86
4.1. Correlation 86
4.2 Questions of the Study 87
4. 3 Hypotheses of the Study 87
4.4 Data Analysis 88
4.5Analysis of the Test 88
4.5.1 Discussion and Interpretations of the Results 90
4.5.2 Verification of the First Hypothesis 91
4.5.3 Verification of the Second Hypothesis 95
4.5.4 Verification of the Third Hypothesis 97
4.6 Analysis of the Questionnaire 97




4.6.1Questions One

98

4.6.2 The Interpreted of Results for the Table (4.16) 104
4.6.3 Results and Discussion of the First Question 105
4.6.4. Verification of the First Hypothesis 105
4.6.5 Questions Two 105
4.6.6 The results and Interpretation of the table (4.22) 112
4.6.7 Results and Discussion of the Second Question 113
4.6.8 Verification of the First Hypothesis 113
4.6.9 Questions Three 114
4.6.10 The results and Interpretation of the table (4.26) 119
4.6.11 Results and Discussion of the Third Question 121
4.6.12 Verification of the Third Hypothesis 121
4.7 Overgeneralizing the Study Results and Discussions in 122
Terms of the Hypotheses of the Test & the questionnaire
4.7.1The First Hypothesis 122
. 123
4.7.2The Second Hypothesis
4.7.3The Third Hypothesis 124
4.8 Summary of the Chapter 125
CHAPTER FIVE
Summary, Conclusions, Recommendations& Suggestions
5.1 Summary 126
5.2 Conclusions 128
5.2 Recommendations 129
5.3 Suggestions For Further Studies 130




References and Appendices

References 132
Appendices 140
Appendix (A) Lecture and Pre- and Post-Test 140
Appendix (B) Example of the Treatment Programme 148
Appendix (C) Row Scores of the Test 153
Appendix (D) Teachers Questionnaire 157

Xi




LIST OF TABLES

Table No. Table Title Page No
Table (2.1) | Quirk’s Classification of Certain Expressions 36
Table (2.2) | Micro- markers Categories: 42
Table (2.3) | Function of Discourse Markers 50
Table (3.1) | Sample of EFL Students at Karary University 79
Table (3.2) | The Frequency Academic Status 79
Table (3.3) | Frequency of Years of Experience 80
Table (3.4) | The Test Referees 83
Table (3.5) | The Questionnaire Referees 84
Table (3.6) | Cranach alpha coefficient 84
Table (4.1.) | Ranges and Interpretation for Various Correla 86

Coefficients for the Test

Ranges and Interpretation for Various Correlation 87

Table (4.2) Coefficients for the Questionnaire
T-test results of the control and experiment groups 88

Table (4.3) before training the experimental group (pretest).

Table (4.4) T-test results of the control and experimental groups in 89
gaps filling section before the treating programme for
the experimental group.

Table (4.5) | T-test results of the control and experimental groups in 90
the multiple choice section before the training
programme for the experimental group.

T-test results of the control and experiment groups after 91

Table (4.6) | training for the experimental group (posttest).

Xii




Table (4.7)

T-test results of the control and experiment group in the
gaps filling section of the posttest after training for the

experimental group.

92

Table (4.8)

T-test results of the control and experimental groups in
the multiple choice section after the training programme

for the experimental group.

92

Table (4.9)

T-test results of the experiment group in the pre/post

Scores.

95

Table (4.10)

T-test results of the control group in the pre/posttests

Scores.

96

Table (4.11)

EFL students should be aware of discourse markers
values to enhance their listening comprehension of the

lectures.

98

Table (4.12)

EFL students are not aware of the effectiveness of
discourse markers in enhancing listening comprehension

of the lecture.

99

Table (4.13)

EFL students have a limited knowledge of discourse
markers in enhancing listening comprehension of the

lectures.

100

Table (4.14)

EFL students’ awareness of discourse markers makes
effective interactional features though it enhances their

listening comprehension of the lectures.

101

Table (4.15)

Discourse markers are important clues in directing EFL

students’ attention in the lectures.

102

Table (4.16)

Chi-square test results of the respondents answering the

first five statements of the questionnaire.

103

Xiii




EFL students can comprehend lectures when micro 106
Table (4.17) | DMs such as; so, and, because...etc. are used.

EFL students can comprehend the lectures when the 107
Table (4.18) _

macro discourse markers (okay, you know, | mean ...

etc.) are used.

Pragmatic discourse markers enhance EFL students’ 108
Table (4.19) | = _

listening comprehension of the lecture

Semantic discourse markers have little effect in 109
Table (4.20) _ o _

enhancing EFL students’ listening comprehension.

EFL students can enhance their listening comprehension 110
Table (4.21) _ _ _

of the lecture if they are exposed to different functions

of discourse markers.

Chi-square test results of the respondents answering the 111
Table (4.22) _ o

second fives statements of the questionnaire
Table (4.23) | When teachers raise EFL students’ awareness of 114

discourse  markers it improves their listening

comprehending the lecture.
Table (4.24) | Discourse markers should be taught to EFL students to 115

enhance their listening comprehension of the lecture.
Table (4.25) | Spontaneous use of discourse markers enhances 116

listening comprehension of the lecture’s contents.
Table (4.26) | Discourse markers should be taught to EFL students at 117

earlier stages.
Table (4.27) | Teachers should encourage EFL students to use DMs. 118
Table (4.28) | chi-square test results of the respondents answering the 119

third five statements of the questionnaire

Xiv




LIST OF ABBREVIATIONS

Abbreviation The full form

DMs Discourse Markers

EFL English Foreign Language

ESL English Second Language

ELL English Language Learning

et al et alia: and others

M Mean

SD Standard Deviation

T Test

XV




