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Then High above all be Allah, the True King.
And be not in haste (O Muhammad %) with the
Qur’an before its revelation is completed to
you, and say: "My Lord! Increase me in
knowledge."
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Abstract:

This study aims at investigating the role of Sudane
literature in English and Arabic to have a posiattgude towards
English language. It is to find out the concept #mebries of
citizenship. It is aiming at discovering the cortagpdentity. Itis
demonstrated to clarify the role of motivation tingb the window
of teaching literature in the context of citizensto have a good
response towards English language.

The researcher uses two tools for data collectioa af
them is the questionnaire that is made up of 36teques. Thus the
guestionnaire is distributed and is chosen of randamples out
of 100 secondary schools teachers in the Statdaft§um. The
American scale of Likert is adopted which is mageot five
options. While the other tool is interviews with &8perts of
English language is the State of Khartoum randomly.

The population of the research is Sudanese segondar
schools students, secondary schools teachers ghsldanguage
Universities' teachers in the State of Khartoum.

Some of the research findings are: Sudanese litersgxts
in the context of citizenship motivate students drade its
impacts on the process of having a good commartengfish
language as a foreign language. Teaching Sudaitesture in
the context of citizenship consolidates the sodadric of
Sudanese secondary schools students. Teaching &3edan
literature in the context of citizenship enhancegydistic
competence to Sudanese students, since literaddresses the
four skills of language.

Some of the recommendations are that studying the
language literature texts in the context of cited@p will help to
integrate the language and literature syllabusee iosely.
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CHAPTER 1



CHAPTER ONE
INTRODUCTION

1.0 INTRODUCTION:-

(MLA Style: "English Language." Encyclopaedia Bnhica.
Encyclopaedia Britannica Ultimate Reference Suite.
Chicago: Encyclopaedia Britannica, 2012, 31/3/2@tg)es that the
origin of English Language is in England and du¢hw spread of
British Empire in the past ¥8and 19' centuries, it is now used on
many countries on many continents. It is the mathregue language
of the United States, The United Kingdom, Canadastralia,
Ireland, and New Zealand. And many small natiorieénCaribbean
Sea use English Language. Moreover is also in ieaCi€ean.

English Language has become internationally asigua Franca.

It is claimed that it is an official Language ofeRhilippines,
Singapore and India. Also it is so in beneath desfeAfrica and
South Africa.

1.1 Definition of Terms: -

s  Teachingin this study is an art supported with professiona
academic field of E.L.T. and applied linguistics.

< What is meant byiterature in this research is Sudanese
African literature, including Novels and verse atfeir role to

promote a positive attitude towards English Languag

s Citizenship andidentity in this research project indicate two
faces of one coin which is loyalty to the homelaodntry of The

Sudan.



« In The context ofit means in this study the parts of discourse
that surround a word or a passage and can throwdigits meaning.
The interrelated conditions in which something &sxis

s English Languagein this field of study means a foreign
language because the Sudan in the past was ohe oféambers of
the common wealth organization.

s English Language as a second languagethis research is
that when it is acquired by immigrants to mothergioe countries
such as Canada, USA, UK, Australia etc..., whose ardtingue is
not English in order to cope with these societies.

s English language as other language this study when it is
used for obtaining information and knowledge. Hlso used for the
purpose of travelling of nations with different et tongue.

% (Jack C. Richards Richard Schmidt, 2010, Longman
Dictionary of Language Teaching and Applied Lingios
Longmanppplied linguistics 1 the study of second and foreign
language learning and teaching. 2 the study ofjuage and
linguistics in relation to practical problems, suahlexicography,
translation, speech pathology, etc. Applied lingoss uses
information from sociology, psychology, anthropotpgand
information theory as well as from linguistics irder to develop its
own theoretical models of language and languageamskthen uses
this information and theory in practical areas sagbyllabus design,
speech therapy, language planning, stylistics, etc.

% (Ibid) ELT an abbreviation for English Language Teaching. It
Is used especially in Britain to refer to the teaglof English as a
second language or English as a foreign languadéoith American

usage this is often referred to as tesol.



¢ (Ibid) Motivation in general, the driving force in any situation
that leads to action. In the field of languagené&ay a distinction is
sometimes made between an orientation, a clasgasions for
learning a language, and motivation itself, whigfers to a
combination of the learner’s attitudes, desiresl ailingness to
expend effort in order to learn the second language

(Roger Fisher: H. of Language. 2012, Newzelandedtthat
English Language is originated to the Indo-Europkanguage
family. One of the characteristics of English Laage: elasticity of
function, simplicity of inflections on one hand amathe other hand
the vocabulary embodies free entry of words froneoklanguage and

the capability of creating compounds and derivaiavords.

It is argued that the phonology of British Receive
Pronunciations (RP) is known as speech of edugeegdle and the

accent of prestige.

(MLA Style: "English language.”" Encyclopaedia Bnhica.
Encyclopaedia Britannica Ultimate Reference Su@@dicago: Encyclopaedia
Britannica, 2012, https://www.demonoid.com, 31/3/208.47.16 Am) stated
that "American accent shows four divergences from Brigsglish: (1) the
words cod, box, dock, hot, and not are pronouncigld avshort (or half-long)
low front sound as in British bard shortened (tearts front, back, low, and
high refer to the position of the tongue); (2) words such as bud, but, cut, and
rung are pronounced with a central vowel as inuhstressed final syllable of
sofa; (3) before the fricative sounds s, f, and 0 (the last of these is the th sound
in thin) the long low back vowel a, as in Britishtl, is pronounced as a short
front vowel a, as in Britishdal; (4) high back vowels following the alveolar
sounds t and d and the nasal sound n in wordsasithlips, dew, and news are

pronounced without a glide as in British English”



However, English Language is considered to be abal
language. It is a language of communication. dfii€ial language.
It is a language of education. It is a languageanieties. Whereas
we find British English, American English, Austati English,
Canadian English, African English, European Engaskl Asian
English. Now more than 300 million people speaklishdg.anguage

in the world.

(Grace Hui-chin Lin - Paul Shih-chieh Chien, 2010,
https://www.google.com, 17/10/2015, 10:00 pm.)Stateat the
process of teaching English Language, has becgmefessional
career for teachers. In addition to that it is aademic field of
study; and research area since more than sixtys yegw. Many
researchers devote their academic efforts to thesawareness of
English Language teachers to enhance their knowleaigd
abilities to carry out a prominent lesson in classns teachers for
English Language Learners. They claim that dugé=dily cycle
of globalized world, through™®@mellinium the act of teaching
English Language as a familiar communication velsaslbecome
even though more far better than two decades #gd) @rgues

that "For introducing the history, research methodolagi@nd teaching

pedagogies of teaching English as a Second/ Fofleigmnational

Language, this book is composed as a referencepfesent English

teachers."To be a good English teacher that depends on your
characteristic and personality. It is possible itwl fout suitable
methodologies of teaching English Language in caredh

On the other hand you will have the opportunitynderstand
the other ways of teaching or a particular approaicteaching

through team framework of other English Teachers.



In addition to that you might be able to recogrtize terms
such as type of teaching English Language as gfokanguage, or
as a second language. They stated that you sheudhbliar with
academic ground in the process field of teachingjiEm, i.e. to be

up-to-date with theoretical foundation, applicateord techniques.

During the past fifty years many terminologies Hagkn
developed, in accordance to linguists, researchreds scholars
making observations for foremost pedagogies ofiegcEnglish.
Some of the terms focus on the functions of tearhmd shed lights
on purposes of learning. Hence teaching Englishguage is

involved in this issue.

As a result of English Language role accordingdaous
political conditions; and degree of approval byaté#nt people with
different nature and characteristics, we can clémat English
teaching can be presented as teaching Engliseesad language
(TESL), Teaching English as a foreign Language (@)E&nd
teaching English as other Language (TESOL). Heeeehing
English as a second language is used basicallthéormmigrant
countries such as Canada, U.K. and U.S.A. causg immamigrants
their mother tongues are not English so they haveadopt

themselves with these communities.

While teaching English Language for speakers difeiot
Languages, there by English is considered to ba &sol for
obtaining information and knowledge. Also it isd$er the purpose
of travelling. Therefore here emerges in emphasize
methodologies of learning strategies and profeseioteaching.

Whereas, (English as a foreign Language) is corateat on the



purpose, the aims of studying English by Englishcters and
learners, with different mother tongue. The dedimixplanation for
(TEFL) is that English Language here is thoughteaas a tool of
communication in the world of different nationsstiead of using it
as educational language or official language;atusthcover a wider

meaning and function more than that.

It is thought by many educationists in The Sudaat th
problems of teaching English Language are so ntheygbsence of
updated syllabus. English Schools Texts Books airavailable for
students. The career of being an English teaclgameral education
IS not promising. Also the absence of serious imgirtenters for
new English teachers. The application of grammandiation
method in our schools by many English teacheraiestlg obvious.
The absence of modern teaching aids is quietly .Clé¢ee students
of general education are not motivated enough.€lisesbsence of
real and keen syllabus of English literature. Therpoorness of
schools environmental education. Also there is repgrcentage in
the Government balance for general education. Tiseleakage
flow of students from school. The student's malr@coics situation
Is one of the reasons. The absence of Englishgsiofeal teachers is

another reason.

(Grace Hui-chin Lin - Paul Shih-chieh Chien, 2010,
https://www.google.com, 17/10/2015, 10:00 pm.)Cldimat in
accordance to Lin (2009) whenever we investigate
communication strategy from a historical point afw, Selinker
(1972) proposed application of strategy in histenpaper "Inter
Language" in order to concentrate on classificatioh errors

made by non — native speakers. He argues thatretthe

6



investigate communication strategy or trying to mote it.
Despite of communication strategies many have Isacond
language speakers speech to be likely non — nadiveyen not
proper. It might cope with second language learntos
communicate and interact for the purpose of achieva
communication. Thus this is one of the problemstezfching
English Language; the fragile basic foundation for
communication competence. This should take plactorde
acquiring linguistic competence. This is based ommunicative
competence. That is made up of grammatical competen
socialistic competence, discourse competence amategic

competence.

Loyalty is a spirit of belonging to this homelandl The
Sudan. And defend it morally and materially. Inetiwords; it is
the shield to stand against any threat. That Ghtlefragmentation
of social fabric and national unity. Loyalty is tf#ulness or a

devotion to a person, country, group, or ca(®elosophers dis agree

as to what thing one can be loyal to. Some, asaéxgd in more detail below,

argue that it is only possible for loyalty to beo#imer person and that it is
strictly interpersonal.” (Wikipedia, the free encyclopedia, 2011,

Wikipedia, the free encyclopedia,
https://en.wikipedia.org/wiki/Loyalty, 28/10/20111:00:50 pm)
loyalty means to commit yourself to your countiy,your nation
and to your beliefs. On other hand, the conceptitafenship is
interpreted in enjoying the fundamental rights of Sudanese
people. It is such as, social and cultural rigited to have
international standards of human rights. So th& the right in
education, health and freedom of beliefs. It iscsfsed that
citizenship, same as identity and loyalty are tawef of one coin.
7



Whenever, we handle the issues of citizenship aiendhat proverb
pay me with my own coin. The relationship betweennaividual

and a state is that an individual owes allegiandéat state and in
turn is entitled to its protection. Citizenship imeg the status of

freedom with accompanying responsibiliti€gtizens have certain

rights, duties, and responsibilities that are dehae only partially extended to
aliens and other noncitizens residing in a countrygeneral, full political
rights, including the right to vote and to hold pialoffice, are predicated upon
citizenship. The usual responsibilities of citizgpsare allegiance, taxation,
and military service.”(MLA Style: "English language.” Encyclopaedia
Britannica. Encyclopaedia Britannica Ultimate Refee
Suite. Chicago: Encyclopeedia Britannica, 2012, 9stywww.demonoid.com/

31/3/2012 /8.47.16 anhence these are common shared elements to
form a citizenship. Moreover to add the mother tengan play a
vital role as a basic foundation. Furthermore,dbemon shared

elements are social, political and economics istere

It is difficult to define the term citizenship; théor it is
abstract. It is something that we cannot touch.vBitan feel it. In
this concern we aim at presenting Sudanese naahstpoets. Thus
Sudanese African literature might implant citizapsitems of
Sudanese Nation. We can depict, point out thermslof the concept
of Sudanese citizenship as a common shared amenyg e can
realize the language unit. Which is Arabic Languagea lingua-
franca. Cause all Sudanese writers from North, Bast West
express their loyalty to the Sudan in Arabic Larggud he Sudan is
rich with domestic languages. These languagesiageistically
called vernacular. Such as Juba Arabic e.g. [ alanalainadsi:b ],
the languages of Beja in the East etc. Also Julabidrin Nubba

Mountain and Blue Nile States is used. Religiond haliefs are



rooted in Sudanese people by nature. This is gle@pears in The
Sudan National Anthem:

We are the fighter soldiers of the Lord
Soldiers of the homeland.

The poet is (Ahmed Mohammed Salih: 1950).The Pbeteéd
Mohammed Salih here portrays all the meaningfulsacrifice,
loyalty and unity factors. The supreme meaningfideseking glory
and prosperity to the homeland is obviously pidufEhis appears
clearly when Sudanese secondary school studenttsaad sing The

National Anthem, every morning.

Which voice yesterday;

Visit my fancy.
Roaming round the heart;
And singing to perfection elegy.
This is my voice?
Science and knowledge add;

To it sparkles.

I'm the mother of today.

The cause of ecstasy;

Candle.

I'm from your dalily life.



The most sweetest;
Wishes hive.

In this poem and its inner structure the poet isidlkareem
Alkabli: 1960. He draws out attention to educatma culture. It is
not exclusively to males but also to females. Herefere him the
Godfather of women education has called for theaidHe was
Babikir Badri. In order to build a unified luminoagong nation. We
should pay much attention to education. It is thulgat Sudanese
African literature adopts studied plans to achiegkabilitation,
reconciliation and consolidated awareness to thecemt of
citizenship. It is claimed that the concept ofzgtiship is not enough

clearly explored and is not vitally mature.

(Usa Noytim, 2006, 1/10/2015) the Impact of teaglttnglish
Language as a second language / foreign langugueaiepas a
window to globalization and the advancement ofspeedily cycle
of information and knowledge, since English Languaga key to
professional careers and education. Teaching Englesaguage
influences non — native speakers of English Langligy Cause itis

considered as a lingua franca internationally.

(Mohammad Khatib, Allameh Tabataba, Saeed Rezdei, A
Derakhshan, 2011, https://www.google.com, 17/182@0:00 pm)
argue that literature was the main stream of feeldba an input for
English Language teaching in classrooms theatnesglthe period
of applying grammar translation method. Hence sihattime it has
been ignored. (Collie & Slater, 1987) stated thdihwhe school of
structuralism and audiolingualism methods, literataurtain was

lowered in the theatre of Language teaching process

10



Literature at that time was neglected and muchtbie was
paid to conversations and dialogues on which wegractical and
tangible in real life situation. (Duff & Maley, 129 taking into
consideration all these disfavors, language schotard some
linguists in the 1980 s emphasized literature lamg@uage teaching

and learning material.

Side by side, applied linguistics has given thaimehg of
literature for language teaching an impulsive power
(Belcher&Hirvela, 2000) thus publications which kapaved the
way for literature were flourished at this timelunding.

. Carter & Burton, 1982. Maley & Mouldingg, 1985.
. Collie & Slater, 1987. Carter & Long, 1991.
. Bassentt & Grund, 1993, and others.

Literature is thought to be as an outstanding méaranguage
learning goals and language teaching objectives. chems
(Mohammad Khatib, Allameh Tabataba, Saeed Rezadi, A
Derakhshan, 2011, https://www.google.com, 17/182QQ:00 pm)
many scholars of concern have suggested diffedsatreiages for the
application of literature in teaching English a®eeign language /
second language. Such as literature supports digtfezdback as an
input for language learning and language teachih@nhances
intensive and extensive reading. Literature prosoteltural

heritage.

Authenticity can improve sociolinguistic and pragima
knowledge; as far as their base are communicatingetence. As a

hierarchical order it consulates linguistic compet On which its
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tools are grammar and vocabulary. That means lex&as. (Van,

2009) stated that it enriches the language foulsskiterature text
such as Novel, play drama and poetry enhance thedagement of

intellectual emotional intelligence. As ((Ghosn02) argued that.
((Ghosn, 2002) maintained that literature outpwd autcome are
progressing learners attitudes through criticailkimg; and analytic
thinking is also as an approval to the value ohdpg literature text
in teaching English Language. It is thought to pprapriate that

literature is an art. And literature is for art sak

What is motivation? It is simply stimulus, responaad
reinforcement. The notion is similar to (F.B. S&kid950s) theory of
behaviorism; the experiment of mouse, morsel ofifand itching

powder.

(Ghosn, 2002, Van, 2009) literature communicateh wature.
It portrays the real life experiences. It dealshwiharvelous
interesting fancy and reality in human being life.provides
suspense. It supports us with climax events. livaigs our
thinking that interpreted in prediction. (Maley, 85&) literature
develops learners language linguistic competenioeeSiterature
interacts with universal issues. Globalizationakein a back and
eager for a companying literature hands by handssakely in
economy, sociology and politics but also involvegelated field

of language such as ELT and applied linguistics.

For all these reasons literature texts are coresid® be very
motivating. It is as a result of meaningful of fiterature context.
And its authenticity that manages and maintainsgshiin nature

which is displayed in magnificent literature franww Hence
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motivation claimed to be one of the vigorous tdbtsugh the entry
gate of literature. Exposure to what the learnegdly entertain,
which is literature. Motivation is particularly amoplished when
students find themselves when reading literatue te

Why is literature motivating? (McKay, 2001) litewag is
occupied with sociolinguistic and pragmatic infotima. Due to
these features and characteristics, they are atitppgpropriateness
and not correctness. And this is solely found integtualization
language literature texts. Such as in drama inqueet is clearly
obvious. According to my modest experiences thaligmlearners
are ultimately motivated when they are indulgediterature text

profoundly for language learning aims.

The reasons behind the choice are absence of sdiwaties.
There is absence of application of literature illabys. The
phenomenon of disparity and discrepancy in theecptlEnglish
language syllabus development are clearly obvibissthought that,
there is lack of mature link between education hachan rights;
students should have received a proper educatiwereTis a clear
spread of illiteracy of English Language among $eda people.
Also racism and tribalism are ones of reasons lothie selection of
the topic. Another reason is the absence of ctlcation syllabus in
the Sudan.

1.2 Statement of The Problem : -

The aim of this study is to investigate the probtdrteaching
literature in the context of citizenship to devebpositive attitude
towards English Language at secondary schoolsdaté{hartoum

State. There is immature role of teaching litematur secondary
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schools. The notion of citizenship as a windoweafching literature
Is not well studied or covered. These factors peeglated to give a

positive attitude towards English Language as aidorlanguage.

1.3 The Research Questions : -

A. s teaching literature in context of citizenshipveleps a
positive attitude towards English Language?

B. Isteaching literature in the context of citizemstonsolidates
the social fabric?

C. Is the concept of citizenship and identity can beip the

framework of teaching literature?

1.4 The Hypotheses : -

A. Teaching literature in the context of citizenshgvelops a
positive attitude toward English Language.

B. Teaching literature in the context of citizenshgmsolidates
the social fabric.

C. The concept of citizenship and identity can be iputhe

framework of teaching literature.

1.5 The Objectives : -

1. Toinvestigate the role of Sudanese English liteestio have a
positive attitude toward English Language.

2.  Toinvestigate the concept of citizenship and idgand how
they can be put in the framework of teaching i@

3. To investigate how teaching literature in the cantef
citizenship strengthens the social fabric.

4.  To clarify the role of motivation through the presp of
teaching literature to have a good response tow&nglish

Language.
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1.6 Delimitation : -

According to many reasons this study will be lirdite secondary
schools at State of Khartoum during the acadenac $615-2016.

1.7 Significance of The Study : -

This study is useful to Sudanese Ministry of Edwcatsecondary
schools students and secondary schools teachensll kiso be

useful to syllabus designers and decision makers

1.8 Planning of The Study: -

Chapter one. Introduction.

X [

Chapter two. Literature review and previous studies

[

Chapter three. Methodology and procedures.

[

Chapter four. Finding and discussion.

[

Chapter five. Summary.

[

Appendix.
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CHAPTER 2



CHAPTER TWO

Literature Review and Previous Studies

2.0 INTRODUCTION:-

In this chapter we are going to display and predentelated
studies to the context and theories of citizensdodor identity and
motivation. Also we are going to present a literatteview to the

study.

2.1 Citizenship:

(Emma Jones and John Gaventa, 2002,
https:\\www.google.com, 1/9/2015, 10:00 pm) Arguatvery little
is known about the realities and facts of how dé#fe people
understand themselves as citizens. The approanhefich this
impacts on the different aspects of their livese Tame as little is
known about how rights, languages are definitegdus presented
struggles, by various individual and groups. And/t@at extent does
it affect. In this chapter it is aimed to bring t@ncept of citizenship.
It is aimed to bring the theory of citizenship. Want to shed a light
on it and to know the consequences of that. Alss &imed at
bringing about the concept of identity. And we wempresent the
theory of identity. The researcher wants to prefiemttheory and
concept of motivation as a tool to give a positgtude towards
English Language through teaching literature in to@cept of

citizenship as a window.

Since the late 1990s, several attempts in developtneught
have participated to the rise of citizenship aara@a that emerged in
debates in development studies. The concentratian tre

contribution of development which is rooted as duant factor of
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community projects has started to learn towardipaliparticipation
and contribution, increasing the poorest and mailgied people’s
impact and influence on the widest decision — ngkitcess that can
have impact on their lives (Holand and Blackburn 1998; Gaventa and
Valderrama 1999, Cornwall 2000). Side by side ts thias the
appearance of the good governance agenda and to iwboncerns
with decentralized governance and multiplied respsn of
governments to the urgent needs and basic pr®rdfecitizens
(Minogue 1997, Rhodes 1996; Schneider 1999, Edralin 1997)
Representing a level of convergence these aspmetsdpened wide
spaces for the contribution and good governancedagsto meet the
concept of citizenship. Also the late 1990s dreterdion of a new
relationship between the dominants of human rightsdevelopment
explored in the rights — basic needs of citizerssaA entry gate right
of people open a profound space for issues ofecifiaip within
development. Moreover to add to it is formed by thevement
within human rights development; contribution ifsebs been
reformed as a humane human and citizenship rightl &
prerequisite by people for emphasis to claim atighits (Hauserman
1998; Ferguson 1999).

The term citizenship as a discourse has come wtgievery
person an offer that they would like to understahdt it means. The
term citizenship has been increasingly used in tioglato
contribution, rights and obligations. Due to cibizerticipation much
literature uses, for instance "citizenship" to méaa role of any
person taking part in public affairs. Hence thigtipgation is
promoted to a level of right. But still there ikthe conceptualization

of what the implication of this; could be individuaghts, some
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criteria of group rights, rights to contribute hretbasis of particular
identities or interests, right to difference orsaist? Similarly, in

regard with to accountability, there is little ceptualization of who

Is accountable to whom and in what domains ofdifdyow a person
might deal with their increasing and sometimes lattirfg individual

and group obligations and rights.

2.2 ldentity:

(Ditte Andersen, Henrik Holm Kjar, Line Falk Trambge
Liv Holm Carlsen, Louise Secher, Maya Coulson, Thieglsen,
2009, https:\\www.google.com,2/11/20015, 10:00 pmjécent
times, identity has been under focus as an objeacademic
study. For instance through the raise of awareagsslf-identity
(Giddens, 1991). The concept of identity is intexdsin “social
identity, ethnic identity, cultural identity, linggtic identity, socio-
cultural identity, subjectivity the self and theieg’ (Miller, 1999:
150). In our study of sociolinguistic identity tleemare some
definitions, where identity is understood as sommethfluid.
“Nudansk Ordbog (the Present-day Danish Dictionatgpicts
identity as follows: derives from Latin = ldem =ns® same as
(influenced by Late Latin essemst being, identidem, repeatedly),
from id, it. In addition, Stuart Holds (British sotogist (born
1938), British Jamaican cultural theorist and slogst (born
1932).

The common conception of identity can be relatedh®
humane humanistic and essentialist understandimgutodn that is
constant. An essential factor that ultimate, aatcome of that
particular individuals socialization, for examglee social, economic

and cultural backgrounds all of them were importdating the
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different stages of life of individual which wouldirect the
orientation of person's identity. The notion waest the person still
would obtain the same identity through life accogdito his
experiences. While social constructionism standswagjthis idea; by
becoming anti — humanistic — essentialistic (Bd®95: 40). In
accordance to social constructionist perceptiamderstanding, the
individual’s behavior and thoughts change dependstm person is
interesting with.(Ibid).It does not make commonseeto enquire
which of these two types is the real fact of youey are both of you;
but each of them is a product of your in relatiathwethers. (Burr,
1995: 27) (Per Shultz Jgrgensen (1999)).Claimgnbataction with
others, due to life experiences and everyday éfégpms something
an individual tries to create or construct. Thusistouction of
identity is a permanent process that never endstitgt interacts
with others and with itself. The social identitpresents a variety of
options which are being tested, evaluated, contaegband involved
in the core of the cream one gradually construstaraidentical
image of oneself: the personal identity (Brorupakgt2003: 179).
Schultz Jorgensen speculates that identity havalimensions: the
personal (internal) and the social (external) idgniThus every
composition of identity is made up of the two dirsiems. Hence
they are intermingle processes which are in thaasdn of
interaction always. (Schultz Jorgensen, 1999: 48fé2 internal
condition of identity is what is happening with ass psychological
factor; how we understand ourselves, what we aredgtg for and
how we want ourselves to be. While the externalddamns of
identity are ground on everything that is happerargund us. We
mean the society, the culture. What kind of sogr@up we are

embodied in. How others interact with us. Hencenlidg is both
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personal “story life and social role that an indival acquires within

community as one part of it" (Ibid).

Jan Tonnes Hansen, claim that the internal comdiod
identity as the individual personal story life, wii includes
everything from experiences up to adventures. H#indjuishes
between the “I” and the “me” the “I” signals therpaf the
personality that acts, reacts, reflects, thinksiafiences. Moreover
to add it includes conscience. On the other harmd “the” is
understood as the inner “essence”, the personalitiiin the
individual the part that shown outsidely that otheglate to. This
causes the belief of being “good enough” and iseatself — esteem
(Tonnes Hansen, 2000: 17). Thomas Ziehe arguedukdb socio —
psychological perspective it is the individual hittherself to create
his / her own identity; on other words it is upthem that is to say
the constructed “private world” therefore becomesiia of private
and contemporary culture’s norms and values andsethat the
person can see as the foremost necessity in hidgé¢ibid). The
person has to ascribe artifacts, situations anterdifit values,
translate signs within culture so as to understia@dalue of oneself;
moreover, what s/he stands for and what s/he reptesGiddens
pays attention to one fact which is the constructbidentity is a
constant process that never ends and should lhedsead developed

continuously by individuals.

It is claimed that through interaction a personrtef own
identity. ldentity can be understood as self-definghe self-
perception is one who goes along with others pdi@epof
him/her. Language as a means of communicationrgecaiction, a

person “finds” oneself, and then constitutes om#entity. Due to
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this relationship language plays a vital basic pad role that is
given. Because through language we can explaither®who are
we and what we represent; but also we can understaw others
perceive us. People struggle to accomplish the paaoee of
others. But as the same time this acceptance ereatiel ground
for the construction and development of identitgcéuse it is
within this particular group of community that we goart of it and
at the same time we are identified with. Moreov#ehe argues
that people choose who they want to be within tbein “private
world” or community and due to this, they indicatbat society
they belong to and how they want to be perceivati daalt with
(Ziehe 2003 89). The community or social group #ratndividual
Is presented in is so important according to itsolwement to
identity. Therefore it is not just the social fastos the full
meaning to our identity; but also the verbal bebavhow
individual is able to express him/herself and €awho is s/he,
what s/he thinks and his/her respond on variougdaspof life
(Uldal Christensen, 2004), thus language is consdléo be as a
tool and means of expression and identified idgnitit addition to
that the choice of words, expression, accent aradect, the
intonation, the voice all these factors are paftslentity and all
these aspects are to give full understanding ofinaividual.
Identity is obligatory part of everyday life; eig.college or school
when we are acquiring a new language, at the paeerk also
and so on. One is forced to interact who they dmugh
Language with others. Hence language and identtystantly

become two terms interacting within everyday life.
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Social communities within language and context ugio
identity interact, e.g. school language, among fammd intimate
friends. These factors play a vital part for a peis usage of
language as well as for the construction of idgn(uldal
Christensen, 2004).

The identity of one person’s identity is inevitablyntributed
through language interactions. Within one languégepossible to
have many identities or roles as they can be sgea.@ a certain
language is used with parent, while another langisgsed among
friends. This can show how a person undertakeswsiroles during
the day in just one language and even without lgadiea of noticing
it. Thus an individual may develop a completelyfetént identity,
when he expresses something through another laagbhag one's
mother tongue. In accordance to that; David Bl&®0{) defines
language identity as “the assumed and or attribuédationship
between one’s sense of self and a means of comatioriovhich
might be known as a language, a dialect or a saxiolBlock,
2007:40).

One can be forced to speak a foreign languagedis @anvn or
in foreign country. The issue of whether or nati@igner acquires a
national identity, from specific country that sibeurrently living in
it, arises. Even though every person has their @e&nsonal
identity/ies there will be overall identities o€auntry consisting of
widespread common views and opinions related &dtf/le and

values.

As Brea Kwell, stresses: “[t] there is no such ghims a
national identity in an absolute sense. Every ndias many national

identities since each individual, in social conteetgotiates what the
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meaning of his or her national identity is, and canegotiate

moment by moment” (Brea Kwell in Okaes, 2001:39).

2.3 Motivation:-

(R.C. GARDNER, Motivation and Second Language Astjioin
2007, Portal Linguarum 8 junio, University of WasteOntario,
https://www.google.com, 17/10/2015, 10:00 pm) stébat, research
for the post halve century has been concern wéhdte of attitudes
and motivation in second language acquisition, thusg this state
of time a considerable amount of data have beeredal would like
to focus on the role of motivation and languagenieg in general

and attention is directed to the points of two national constructs.

When motivation and second language learning arsidered,
the distinction between language learning motiveéiod classroom
learning motivation are under investigation. Bygaage learning
motivation, it is meant that the motivation is éatn and acquire a
second language. This kind of motivation is atti@oluto socio-
educational model of second language acquisitioar{@er, 1985),
the social context model (Clement, 1980), the determination
model (Noels, & Clement, 1986), the willingnessctommunicate
model (Macintyre, Clement, Dornyei, & Noels, 199&nd the
extended motivational framework (Dorynei, 1994h&mme a few. It
Is general form of motivation that is related tg aacond language —
learning context. It is a general characteristithef individual that
applies to any opportunity to learn the languagas Irelatively
stable, because of its presumed antecedents,ibetisy to be led to
change under certain conditions. The variety of @®deferred to

above all agree that it as an involvement withificant implications
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for the individual; they differ in terms of its gefates, as well as in

how it might assess.

The second class of motivation is classroom legrnin
motivation, particularly the classroom languageisTih a kind of
motivation emphasized by Heckhausen and Kuhl (1985); it is the
kind characterized by Dornyie’s tripartite pre-ao@land post-
actional motivation, and is common to educatiorsicpology in

general.

It is so far represented in the socio educationatieh of
second language acquisition, although it is cometti¢o be as an
integral part of motivation in general (Gardner@ap It is attributed
to the motivation in the classroom situation, oramy particular
situation. The concentration is on the individugiésception of the
task that is ready at hand and is greatly staented. Eventually, it
will be impacted or influenced by a captured oftéas associated
with the classroom language. Hence it is clear ttateacher, the
classroom atmosphere or classroom environmentpiirse content,
material and facilities such as realia, aids, ad a® personal
characteristics of the student ((such as studi@ssetc...)) will have
an impact on the individual's classroom learningiwagion. In the
socio-educational model, we claim that it will als®influenced by
the general language learning motivation referred above
mentioned. It is certain, in a very real commonsgemo one can
distinguish between the two kinds of motivationeyloperate and
interact on the individual at any given time, dusimeaningful to

put into consideration that both of them are opezat
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(Zolt'n Dornyie, Motivation in second and foreign language
learning, language teaching / volume 31 issue 0Blighed online

12: June 2009, https://jounals.cambridge.org/L P&yue that, even

though 'motivation’ is a term frequently used ithbeducational and
research context, it is to some extent astonishing is it little

agreement is there in the literature with regardht® exact and
definite meaning of this concept. But researchpesuslate to agree
on that motivation is responsible for determiningrian behavior
and attitude by making it energetic and givingrientation, but the
great and huge variety of concerns put it forwarthe literature of

how this happens might surprise even the seas@sedrncher.

Of course this diversity is no occident; asriyie (1996)
points out, motivation theories in general seaekqalain no less than
fundamental question of why humans behave as tlgyadd
therefore it would be naive to speculate any sintldect answer,
certainly every different psychological perspectisa human
behavior is associated with a different theorymaftivation and,
hence, in general psychology it is not the lack ibug rather the

abundance of motivation theories which confusesadinemon sense.

In addition to that, motivation to learn an L2 @mes a
complex and unique situation even within motivasilopsychology
and this is due to the multifaceted nature andsroléanguage itself.
Language is spontaneously: (1) a coding systenomitunication
that can be thought and learned as subject at s()an integrated
part of the individual's identity interacted in aist all mental
activities and also (3) the most essential chanvfelsocial
organization included in the culture of communitywehich itis used

and applied.
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Therefore, the basis of motivation on language mgou
attainment is not directly compared to that of msbf other subject
matters of concerns; in that having a good comnudrath L2 also
involves the development of some kind of L2 idgntind the
common shared elements from the culture of L2Gafdner, 1985),
moreover to add, in one hand the environmentatagditive factors
of learningin current educational psychology as normal process; L2
motivation also, in the other hand contains featared characteristic

personality and social dimensions.

Hence, L2 motivation is essentially a multi-facetedstruct.
So that describing its nature and its featureswereguires particular

care and attention.

(Eiko Ushida, the Role of student’s Attitudes andtiviation
in Second language learning in online languagesasiUniversity
of California, San Diego, 2005, Calico Journal, 23, No. 1).
Investigated that, the role of students’ motivataord attitudes in
second language (L2). Students' attitudes and ataiiv were
examined within a socioeducational framework (GARIRN &
Macintyre, 1993) while learning contexts were exaadi based on
Dornyie’'s (1994) components of foreign language Ieayn
motivation. Students’ learning behaviors and leagmutcomes were
used as predicator and criterion variables in @s@f quantitative
and qualitative analyses. The result showed thialesits tended to
have relatively high anxiety about second langue@ing in online
courses at the beginning of the semester, perhaps tdue to their
lack of familiarity with the specific ((second lamgpge learning online

courses)) learning environment. However, studentgivation and
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attitudes toward (L2) study were positive and stakiring the course

to a great deal indeed.

A student’s attitude and motivation has frequeritlen
reported to be the most critical factor for succoegkin computer-
assisted language learning (CALL) environments 1iBa2002,
Desmaris, 2002, Doherty, 2002; Gilbert, 2001; Murday & Ushida,
2002; Warschauer, 1996, a 1996 b). Motivation in accordance to
Winne and Marx (1989), is both a condition for, andesult of,
effective instruction. Based on these, claims,sitpossible to
speculate that students’ motivation plays and itgmrrole in
successful (CALL) implementation and that, if itised effectively,
the CALL environment can enhance students’ motwveto learn a

second language (L2).

The study of motivation has been a prominent aregetearch
in psychology and education for many yearér(fyie, 2001 a). This
interest might reflect the widespread perceptionclafssroom
teachers who tend to regard student motivatioheasbst important
factor in educational success in generabr(yie, 2001 b). The
literature on L2 motivation has two main streamsieGstream
consists of a series of studies based on Gradsecis educational
model in which the role of integrative motivatioaraprised of
integrativeness, attitudes toward the learning atitm, and
motivation — was experimentally investigated agarinnat of L2
attainment. The other stream calls for the impletatgon of a new
“agenda” (Crookes & Schmidt, 1991) for L2 motivaticesearch,
proposing a number of alternative models with a@napt to gain a
more in depth understanding of L2 learning motmatiwithin

mainstream education. While the former studiesstigate casual
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relationships among possible individual — differenariables with
various L2 achievement measures, the later attetoptdentify
possible variables, that could influence learnerstivations within
immediate L2 learning context. Each of these apresiis reviewed

in the following sections.

The role of L2 learning motivation has been inteels
studied by social psychologists in Canada, whesadfrand English
are two official languages. Gardner (1985) hypattess that L2
learners with positive attitudes toward the grestiuce and people
will learn the target language more effectivelytiiaose who do not
have such positive attitudes. In their earlier ®sidGardner and
Lambert (1959) found that ability and motivation reveghe two

factors most strongly associated with learnersatBievement.

Adherents of this model of SLA (Gadner & Maclntyt®92,
1993) claim that individual — difference variabl@sg. biological
factors such as age and experiential factors supheaious language
training experience); interact with both formal amdrmal language
acquisition contexts and influence both, linguistnzl nonlinguistic
outcomes (i.e. students’ reactions to the learexpgrience). Gadner
and Macintyre (1993, P.9) argues that this moda&wshthe
importance of what takes place in the learning &antTeachers,
instructional aids, curricula, and the like clednigve an effect on
what is learned and how students react to the epa. The model
also predicts that students’ degree of success I{hguistic
outcomes) effect their feelings (i.e. nonlinguistitcomes) and that
both types of outcomes will have influence on indlisal — difference

variables including language attitudes and motorati
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“Motivation in this model is defined as the extemtvhich the
individual works or strives to learn the languageduse of a desire
to learn the language and the satisfaction expegtbm this activity.
A “motivated learner” is, therefore, defined as ovi® is: (a) eager
to learn the language, (b) willing to expend effont the learning
activity, and (c) willing to sustain the learningtiaity (Gardner,
1985, p. 10).

Motivation plays an outstanding role in this modekhree
ways. Firstly, it stands as mediator in any refao link between
language attitudes and language accomplishmeming8B¢ it has a
temporary relationship with language anxiety. Thitdhas a direct
role in the informal learning context, displayihg toptional nature of

the motivated learners’ participation informal l€aining contexts.

In his current model, Gardner (200) focuses onvattn and
language ability as the two most influential detents of language
accomplishment and shows how integrative motivatafects
language achievement. In addition to that, thisehpcedicts that the

L2 learning situation could affect learners’ atlis and motivation.

(Abbas Pourhosein Gilakjani, Lai-Mei Leong, Noj&snou
Sabouri, A study on the role of motivation in fapeilanguage
learning and teaching, I.J. Modern Education amdgrder Science,
2012.07.02). They argue that, the issue of motwaarticularly in
English as a foreign language settings, is so itapbrthat other
consideration about teaching methodology seem te pa
comparison. It is important to think about motieatias the zest of
language teaching because of the obvious readitiearning English

for the most of learners. All conditions of concethat we know
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contribute to successful of second language legraia lacking in
most EFL contexts there is not just enough Engigut in the
environment, probably there are not enough oppii#snfor
interaction with English speakers. Usually there aot enough
strong role models promoting English language liegrand there
may not be a widespread enough social acceptantcbefadea of
becoming proficient in English. Because of thesaddmns of
diversity, learner has extraordinary motivatiomrder to succeed at

learning a foreign language.

There are three levels of motivation in languagenmg which
are ‘operational’, or accessible to direct theuafice by the teacher.
To the extent that a teacher can cope into anyl of these levels,

s/he is more likely to become a 'motivating' teache

The first level of motivation is to find learnep@ssion. The
first level which is considered to be the centambaf motivation and
the cream of the cream of motivation is that whalyrbe called
‘finding your passion’. All of the successful learg is to some
extent connected to the leaner’s passion. What iloesan for the
term passion? Passion means an individual’s cetanget or aim in
life. Such as, the things that is the leaner theggabout mostly. And
the things that are move him or her emotionallgiokts not mean that
a learner needs to become passionate about le&ngigh language
in order to succeed or to meet the needs of higfbals. But rather,
the learner needs to find a way that is well pawszbnnect English
language learning to his/her real passion in [fiee teacher as a
monitor can help learners to bring their passido tlassroom in
several ways and several approaches. One is lmpduding ‘hot
iIssues’ in the classroom, such as music, movids, aurrent topics,
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personalities, games, clues and so on, in ordegter learners’ real
interests. The teacher can use these triggersltbebciass culture. If
teachers introduce or permit the learners’ theneseto bring in,
samples of current songs, clippings of famous pmeopr a
photographs or a video clips, they invite greateyagement in the

classroom.

Another method of helping teachers to find theggian is by
organizing class activities around the theme dfesgdression. There
are a number of approaches here: personalizedomjsdea, notion
journals, speaking circles, interactive questioregmiWhen learners
realize that the content of the class in their eastlives, and that the
teacher responds to them as people, not just gsdge learners, the
teachers invite a deeply profound level of commitmand

motivation.

A third way of generating passion is through thechslogical
principle of immediacy’ using yourself as a modéénthusiasm and

motivation for learning.

The second level of motivation is to change lea'neality. In
almost or in any language learning setting, bydarticular, in EFL
settings, learners cannot make sufficient progretise L2 because
they do not receive enough instruction. And nohavearly enough
attention in class. And not even have enough imputeaningful

interaction or opportunities for serious output.

A typical learner in need of a minimum of four hearweek of
quality contact with a language, in order to makegpess. Even

though or even if this estimate is not true fotedirners, it is clear to
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most EFL teachers that learners in need of mogiage instruction
than teachers can provide in their classrooms.nszarneed more
quality instruction as an input. Instruction, angportunities are
needed for meaningful as an output; not only toenmkgress, but in
order to maintain a sufficiently strong connectiothe language and

to build their own motivation for learning process.

Motivation is a basic and major part of the teasheb to help
learners finding opportunities for engagement iarneng tasks
outside the classroom. And helping learners to fonghlity
‘homework’ is essential to maintain learning qualitthe classroom.
The ideas are endless: direct learners to qualitguage learning
websites; the availability of making quality austideo ready at hand
and multimedia learning courses, workshop. And aeaevelop a
small library of accessible readers and supplemgmaterials and

self-access to quizzes. We can use worksheetsaandgy

Spending classroom time to help learners seleetesand
evaluate their output and evaluate their out-ofslavork with
English language is just as an important as cogegitesson in the
textbook. Helping learners to change their reatigans moving them
toward seeing language learning in a different wtayeans helping
them take simple, self-directed steps to make elsabout learning.
The first step is the most important, becausetlités one that can

ignite this level of motivation.

The third level of motivation is connecting to ledg
activities. Connecting is referred to the engageneénntention,
attention, and memory in the activity itself. Adlaichers want their

32



students to connect with the learning activitielseyl prepare, still
they of fail to take concrete steps that will leadbetter connection.
Here are a few ‘connecting principles’ that carubed in teaching

material such as:

Using personalized warm ups to lead into an agtivitis
creates relevance; an essential condition for mgntorwork
effectively. Aim to get all learners involved inethvarm up. Make
each learning activity as vivid and tangible anthantic as possible;
using provocative topics. Include visual aids (ies, charts, realia)
and tangible references (games, boards, index }candengage
students’ attention. Provide variety in learningiaites so that
learners can try out different learning styles dipersonal,

kinesthetic, musical, clue, puzzle, etc...).

Make sure that each learner is involved, and every@s an
attention in every activity. Assign role in pairdagroup activities.
Include inductive learning in lesson be sure tleatders have an
opportunity to discover things on their own suclgi@nmar points,
pragmatic patterns, new vocabulary. Give learnelgace to reflect.
It is always easier to teach deductively througbdaipresentations,

but discovery learning is more meaningful and ng@emanent.

Provide feedback on all levels of language progiessgress
in language involves more than just gradual masteggammar and
vocabulary. Give feedback on elements of performaahat affect
leaners’ motivation: Their success in an activitygl dheir level of
engagement. The role of the teacher is recognigdzeig highly
significant in all the stages of the motivationedqess.
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2.4 The concepts and Theories of Citizenship:

(Erika Gonzéalez Garcia, 2010, https://google.cdid()/2016,
11:00 pm) stated that the concept of citizenshia eontroversial
Issue or subject matter. Since it concerns withe$pcln case we
would to revise the notion of citizenship as stattiselonging. We
have to put these subject matters into considerat®uch as
motivation, globalization, political and social cigge. The foundation
of democracies, education for citizenship and teeetbpment of

rights and duties are under investigations.

(Erika Gonzalez Garcia, 2010, https://google.com,
5/10/2016,11:00 pm). Argue that, 18" the concepttidenship is an
open, flexible, changing and polysomic term, wiek had different
meanings depending on the socio-cultural contdy, folitical
organization of the state, eva and various palitisocial and

cultural circumstances”.

To establish our own notion of citizenship, we hevput into
consideration some elements that we think it isdéumental to
explore a satisfactory definition to citizenshipndAtherefore on
citizens who have been formed throughout rotatidmsiory of the
concept of citizenship. Special emphasis may tdkeepon the
liberal, communitarian and republican of citizemsAihe concept of
citizenship is an international issue that claimizens have rights
and duties. In order to make citizens committeth&sr homeland
they should have their rights in election votegaucation, in human

rights and in all rights under democratic authoshpuld be enjoyed.
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2.5 Citizenship:
The idea of citizenship now becomes a hot issuis.i$kdue to

gradual transformations that takes place in so@etgommunity.
Therefor it happens in real life situation undee ttonditions of
migration, the impact of globalization, politicatcdasocial change.
The recreated emphasis on the subject matter leictoke identity,
((if it is national, cultural, gender, etc...)) (Pen@003 3 ,p. 215)
From this scope of view point the legal statusopfadity of citizens
as owner of a definite or particular political dadal status must be
competed with the groups of groups upon which add/idual may
belong with loyalty.

We realize that the indifference involves politics our
societies, the conflict of the state of welfare eoanected to the
recovering notion of citizenship. The major worldlplems of
poverty or civil war crisis, the failure of the &hkal conception and
the problems of environment all these factors Hhee impact on
the concept of citizenship. It seems that “demacsaicieties” cannot
be stable and settled only on rights and insinnatibut their basic
foundations are depended on the attitudes as wgliaities of their
members. Their effects of the sense of identitgirgparticipation in
the political system, their tolerance, and paradipn should be most
effective. “(Peda, 2003, P 216) In other wordsjetymeed people
committed to their community, and not only rightdeters. This idea

has been expressed by all political currents-libecanmunitarian”.

In this sense, the citizen would become the maintgbat
meets the needs of convergence between the conyhamdt the
political system. (Zapdata-Barrero, 2001 P. 215§ EToncept of
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citizenship differs from one community to anottoEpending on the

place, the historical moment and the political orgation.

We can have an initiative beginning by using soefendions
of citizen and citizenship that are found in dioBoes and
encyclopedias. A first approach is found in therigla language
dictionary, published by The Royal Spanish Academgre the term
citizenship has several meanings, which are relateke city as a
political organization that is known among themnigei“20 "The
dweller in ancient cities or modern states as gestlof political
rights and who intervenes, exercising those rightise government
of the country."(RSA)

This sense denotes one of the hallmarks of cittapras being
active participation in political life performanbg those individuals

who live within the scope of a state action.

To be more precise on this notice, the Dictionnaiee
Philosophie Politique, defines who is a citizehg"titizen of modern
times-that is, of the philosophy of modern natlaal" is defined in
contrast with the man (the rights of man and thizes) and in
relation to sovereignty." (Raynaud and Rials, 19P616). He
identifies that citizens and their rights who aeeralated to the
government, stressing also the fact of the sovetgigas
accomplishment achieved over other absolute podvesent from

popular will.

(Erika Gonzalez Garcia, 2010, https://google.cdd)/2016,
11:00 pm, P. 20) While the Dictionnaire Constitatiel refers to a
citizen as “a member of a territorial political comnity, holding
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rights and subject to obligations independentlybefonging to
“particular collectives" (sex, race, tribes, cogi@ns, caste,
municipalities, classes, religions) " (Duhamel df#&hy, 1992, p. 46)
The word of focus of this definition is on pers@iahembership of a
community that make him/her a subject of rights anties, as
pointed out in the dictionary at the time of theligimenment
published by Diderot and D'Alembert: "One who isx@mber of a
free society consisting of several families wharsltae rights in this

society and enjoy its privileges." (Garcia Indalet2008, p. 26)

The Encyclopedia of Nationalism defines it as]"a.concept
whose profiles are better defined by contrast wstlbpposites. And
it is a term whose historical significance has aletays been the
same. In a legal sense, citizen is opposed togoee) in a political
sense; a citizen is opposed to subject. The indalichas the
condition of citizen from birth, against othersgamgainst the powers
of the state. According to this status it givesitsgwhich naturally
belong to the individual and are only lost by temgpg or permanent
exclusion from the legal community, and this exidaoshas to be
based on pre-established reasons. It is a highgopal quality and
not transferable." (De Blas Guerrero, 1999, p. M@)can deduct
from this definition that citizens are born and matde and that it is a
personal quality that distinguishes him/her antkdeintiates him/her

from other citizenships of other persons belongmtihese states.

Even though concerning the concept of citizensltiiprénces
might exist but still, there are common shared elasfor these hot
iIssues. Such as identity, duties, rights, belongmjparticipation in

particular community should be gained. Thus thati@hship
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between the individual and the political regime b&nunderstood
from different points of view, (Republican, commiamian,
bourgeois, slave- owning, etc.) and from differehsciplines
(philosophy, political science, sociology, anthrimgy, education

sciences and so on).

Now let us discuss some common elements that define
citizenship. That is to say citizenship is consedeto be a status of
rights. The absolute fact of being a citizen maltemdividual have a
credit of a series of rights. In this concern, eatrpolitical affairs
tend to identify citizenship with rights. Marsh&f198, distinguishes
three types of rights that historically have bestalgished; the civil
rights which are the rights that are necessary tf@ normal
development of personal liberty, the political tigtsuch as the right
in participation of political power exercise asedacted member or
as a voter and the social rights which that graotgdic safety rights,
rights in health affairs the right in education ati@ rights in
honorable standard of living. Precisely these sgme us the status
of citizens to enjoy these meaning of citizenslspa be a full
member of a democratic society. Therefore, citihgnsan be
understood differently depending on the importasf¢kbe status that

Is attributed to the rights of citizens.

On the other hand French Declaration of Rights/861 on the
rights of human being and citizen simultaneoudigoted in its title
their two conceptions: either they are rights whaesmgnition and
exercise comes from the law established by the commill of the
people as a whole, as a historic victory, and aatights before and

above them, which the state has to recognize aisgpece
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(Declaration of Rights of Man and Citizen) what arelusion and

exclusion boundaries of citizenship.

However, as it is said before at the beginning,dlassical
notion of citizenship is in crisis due to the mpiki problems. These
problems are due to the economical factor, globabn and the
oriented control to the communication and mass aefnd the
tendency to the people who may emigrate to morencoaal
developed countries. These may lead to two majlieriges which
are multiculturalism. It is a matter of making cuél identity; that
competes with the notion of citizenship in societywhich different
cultural identities may exist. The second challeisdke determined
tension between the universal citizenship and @ddr citizenship.
This it is universalism versus particularism. Theeting point
between human rights with the rights of citizerslkeus to consider
the problem of immigration. Since citizenship @inled to achieved

equality and freedom for all persons‘28kerman thinks that in principle
all human beings have an unconditional right to dadhtheir recognition as full

citizens of a liberal state(/Ackerman, 1993) The only reason to restrict
immigration would be the risk that may be causepluiolic order or
economic survival. Other authors (Kymlicka, 1996ygest that
liberal states should protect the cultural affaofs individuals;
concerning their identity. Almost the argument witbst restrictions

Is the communitarian on which a citizen means &almember of a
particular city, formed from a history and a partaxr cultural
tradition, which is specific and different from etls, in which the
identity of citizens is formed and to which they amotionally
attached." (Pena, 2003, p. 228)"0On other wordspleeare part of a

community with its own traditional culture, thakeitifies them as
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member of that particular community and hence tiesmbership
implies the exclusion of fellow citizens who aret mpart of the
dominant ethnic group. So, to apply the criteriaetbnicity and
territoriality to universal citizenship or any moséo watches over
the rights of citizens, or development policies sidared it as a
mistake because there is no universal state. \\dpgtems according
to Walzer (1997) is that those who are active membga specific
policy claim a particular way of life and cultureat cannot be shared

by any newcomer.

Citizenship is associated with membership of aticali
community, that implies integration into that commiy with a
specific identity which is common to all membersowdelong to it.
Historically these criteria for membership have rbdeked to a
shared territory, a common culture, ethnic charesttes, and history.

It is this communal identity, according to natiastd"that maintains

the political community, to the extent that ithe hational consciousness that
provides the legal and political framework of that& with a basis of legitimacy,

a bond of cohesion and even a base of motivatatncdmnot be extracted from
politics itself. '(Pefia, 2003, p. 23BYy vice-versa, democratic
citizenship gives priority to the political will @itizens as opposed to

membership, which is secondary.

We believe it is necessary to recognize a distivattconceives
of citizenship as a universal equal status fomainbers of political
society. The fact of differences enriches socityt is why we must
tackle the complex ethnic and cultural problemshase are groups
such as immigrants, women among many others, wdi@xeluded.
Developing the notion of equality policies woulddoee of possible

mechanism for resolving problems.
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While participation occupies a key factor in thasslical theory
of citizenship even though today it has a secongasytion, mainly
due to two reasons. Firstly, because participatimreal. It is only
in very small communities where there is an inteoacbetween
everyone, and secondly, because participation regjmany civic
virtues and commitment to the public. In practfoe the majority of
citizens, participation is reduced to specific é\grch as intervention

in various elections of political representatives.

On the other hand, the prevailing model of citizgnéias been
liberal whatever the matter is not guaranteeingitizen the power
to govern, but rather guaranteeing the rights tgdwerned by a state
that enjoys consensus, that respect individuatsighd permits plan,
according to his/her tastes and ability. (Pefia32p0233) Today the
passive liberal conception of political particijatis spreading, due
to the disinterest that are shown by the public.

It is thought that the biggest problem today is howhape an
active citizenry that participates in political neas. We have three
problems which any attempt at reconstruction ozeitship faces.
(Pefia, 2003, pp. 234-235). The first of theseasdisplacement of
the political issue. If the politics does not imene economic affairs
and the citizen is represented by politicians ibcreasingly seems
to be more insignificant. The second problem hasddowith
communication. Information is distorted and theticsi cannot
compete with the mass media. Finally, the thirdeisited to the
exhaustion of the model of the State. Many membensand a civil
society. Most contemporary works that address ssud of

citizenship use to speak of three models of cishgn which are:
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republican, liberal and communitarian. These modedseither the
only ones, nor clearly are shown, but from thenepthixed models
have appeared. These are not homogenous amongethemsr

antagonistic and are not presented as pure models.

The public conception of man is now primarily ureteod as a
political status determined by a set of rightsjgdilons and duties.
TH Marshall, Citizenship and Social Class (1949jch aimed at
the acquisition of the universal status of citizepsHe claimed that
“citizenship is that status which is granted td fuaembers of a
community”. The beneficiaries are equal so far ights and
obligations are concerned."(Marshall and Bottom@898, p. 37).
The definition of citizen as the bearer of rights @uties is defended
in contemporary political theory by some liberateaus. Since 1971,
when John Rawls (1993) published his Theory ofidestiberal
approaches to citizenship are based on his wotketextent that his
ideas have made him the most representative ofiliieisal model.
Rawls began his inquiry into the idea of justiceifpyoking that of
Emile in Rousseau’s work (1990), which defendedexistence in
man of a sense of justice and explained it aseeféreling of the heart
enlightened by reason. This feeling is naturalltegfour primitive
emotions, not natural law. Later, Rawls says thatsense of justice
arises from primitive natural attitudes. Justiceéhis first virtue of
social institutions as truth is of systems of thuygnd its main
objective is the development of a basic structdisooiety (Rawls,
1993). The substance will be found in institutiomalblic life and not
in inter subjective private relationships. Thesagples arise from

the consideration of qualified persons about tistiga of political
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and social institutions. They are processes ofghband are not

innate.

However, communitarianism is a model that lacks the
traditional and consistency of republicanism abédralism, but has
had a privilege place in political theory due te tontroversies that
have arisen in its conformation with the liberal dab
Communitarians argue that the identity of citizezennot be
understood outside the territory in which they Jitresir culture and
traditions, arguing that the basis of its rules pratedures and legal
policy is the shared common interest. The politoatter, above all,
belongs to community. A community to which he ovaéiegiance
and commitment. As a result, the interest and thedgof the
community is much above individual rights. In tlgense, there
seems rejection of state neutrality. Thus the sthteild provide a
common good policy. And that should take place etiog to the
way of life of the community. Then this becomes Hmace for
citizens’ self-realization. Hence the author CharTaylor (2002)
affairs this point as a leading thinker in this rabaf citizenship. The
meaning by this is that citizenship comes from toenmunity

identity, to enable people to participate.

The three basis aspects should be highlighted iarl€h
Taylor’'s thought. The first one has to do with #rehropological
conception of man. This is where key concepts ©f philosophy
arise, such as the moral dimension of human lifé¢ personal
identity. The second is his idea of the communty is relationship
with the visions of society and the third concehis views on

collective rights and multiculturalism.
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Taylor, like the other communitarians fixes on Rawas the
focus of his analysis and criticisms, arguing tfdwls has doubts
about what is a just society and tries to desctit®se principles of
justice seeking the basis on which individuals doedch agreement
to collaborate in a society.(Taylor, 2002, p. 64) These citizens,
according to Rawls's approach, have certain ldagpthat require the
appropriate resources or primary goods to carryntbat. Taylor
argues that Rawls's vision "is very egalitariarf.'tQurse within the
framework of a society whose conception of the comgood would
be to defend and protect the possible of building eonducting
individual life plans, while ensuring the equaltdizution of the

means to carry it out.

In relation to this argument, this author also desito address
what he understands as community challenge”; hes saly
communitarians ask the question whether our spwigitrequire a
richer concept of the common good than that pragpdse the
Rawlsian theory this concern is for the type ofistycglobally. By
the same freedom and individual identity can besttged only in a

society that recognizes its value almost overdabfly(or, 1996).

From this view point of citizenship, the politicalatter is
designed to belong to a particular community. Qs @ather hand
identity is given to him to be as a part of an @tlgnoup."The citizen
is first a subject of rights, a member of a comrnyuoi memory and
beliefs that precedes it, and owing allegiance andmitment.”
(Pefa, 2003, p. 239) That is to say, the commord geabove
individual rights and issues and therefore theestabnot be neutral

as claimed by the liberal position, but has tthit particular lifestyle
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of each community. Rubio Carracedo argues: "thdeStaust
intervene with a strong cultural policy to presetirie dominant
conception of the good in the community, whichasincompatible
with tolerance of minorities, although it motivateem positively for
their integration into the hegemonic community" fRuCarracedo,
2007, p. 71)

While the republican model; its main focus is tbeaeption of
man as citizen, that is "as someone that understhimdself in
relation to the city, believing that the guaraniééberty lies in the
commitment to the republican institutions in megtiheir duties to
the community." (Pefa, 2003, p. 240) From thispersve, there are
discrepancies with liberalism as the republican ehod not
individualistic, but this autonomy relates to pagation in public life
and does not conceive the role of politics andtutgins as mere
instruments. However, it has similarities with coomtarianism in

the priority that it gives to the common.

The pioneer impulse given to the republican model
citizenship is owed primarily to the philosophemidah Arendt, and
later, to other authors such as Pocock, SkinnePatiit. In Spain,
the contributions of Javier Pefia, among many oflaaes valued.
Broadly speaking, Arendt’s work (2002), highligkite value of the
public space, because for her, it is the first d@oomof republicanism
and democracy. Likewise, public space can be aelisvhen the
exercise of citizenship is possible. For this m@oleher, civic virtue is

the prime virtue of man.
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Republicans attach much value to the politicalitusbns
because they feel that they are a means to deaatopomy, which
iIs why they link freedom to citizenship. The id&éattrepublicans
have of democracy is deliberative, where citizeaseha voice,
ability to think and participate actively hence mows not oligarchy,
but the rulers are held accountable to their aisze

In this model, individual rights take second plaselike the
case in the liberal model. Rights "are conceivectiad rights,
created by the political process of formation ofllwand no
presupposed.” (Pefia, 2003, p. 241) The objectaritierals make
to this conception of rights is that they would $fbject to the
political decisions of an assembly. There is a camant with the
republic that it is exercised by means of partitgra a prerequisite

for freedom.

The citizen is conceived as "an eminently partitygabeing
both in the dynamics of civic associations andehberations and
direct political action." (Rubio Carracedo, 20078p).The citizen
becomes the true protagonist of the political comityy for that is
why he has also been educated in the public vittiegsenable him
to participate actively, and this is one of the enastriking
innovations of the republican model. In the words Rubio
Carracedo (2007, p. 85) we can understand thegadldommunity
to be "the set of norms and values built into thgamng discussion
and that are shared by the group after a relerdtégsal reception of
them, so their value is not in being traditionald arasonable
pluralism.” As a consequence, citizenship is charaed by the

active role it develops in society, as Held poimis when he says
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that "the thoughtful exercise of power by citizeissthe only
legitimate way to defend freedom." (Held 2001, 8) From this
perspective, the exercise of citizenship is the tied a person can
aspire to. Here are some characteristic featuresigRCarracedo, 2
007) of the republican model.

a. Republican Equality:

For the republican model, equality has to be abfgiarantee
full freedom; formal legal equality is not enoudlor without
effective equality, freedom and public or privateaamomy are not
feasible. Freedom and equality are a set that ¢dmnseparated,
without one the other could be not achieved and-wersa.

b. Republican Liberty:

One of the most widespread explanation has bettrabis of
Philip Pettit. This author builds his idea of refpecdnism on the
concept of freedom, but not of a positive or negatieedom but a
freedom that avoids these contrasts, as there@aron features: "a
conceptual element in common with the negative eption: the
focus on the absence in presence, and an elenwrhimon with the
positive: the focus on domination, not interfereh¢@ettit, 1999, p.
35). In short, freedom is based on plurality, on-mierference and
non-domination.

c. Republican Justice

At this point, we highlight the two opposing posits and the
liberal and the republican have no nexus. While tha liberal,

human rights and justice (Natural Law) precede ditigens, for
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Republicans, the rights of citizens are mutuallgognized by

consensus among all and referred to in the law.

d. Self-government and Citizen Control of Power:

Power is controlled by the citizens, direct repnégton is the
form of government, with the objective of controdji tyranny and
domination; as Rubio Carracedo (2007) says, this form of organizing
power is not to monopolize it, but to control itexftively; in fact,

citizens were rotating in the posts and had separaf powers.

e. Deliberative Citizenship:

Decision-making, discussing proposals, deliberated a
consistent participation will be the most outstagdieature of the

republican model of citizenship

f. Active Republican Citizenship:

Republicanism has stressed the need for continagdea
participation in political affairs. Besides beingiac duty, the public

is for everyone.

g. Public Virtue of The Citizen:

The good republican citizen is someone who exesasac
virtue, which consists of a set of virtues suctpasience, moral
integrity, thrift, care, responsibility for the pidy solidarity, etc.,
which focus on the search for a public good thabisperceived as
separate from the private good. This civic virtgeessential to
maintain and strengthen the institutions of theibdip. The exercise

of civic virtue involves the active participatiohall citizens.
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h. The Education of Citizens:

"Republicanism is that conception of political lifinat
advocates a democratic order that depends ongpensibility of its
citizens." (Giners, 1998, p. 3) The republican zeiti is not
indoctrinated in a particular policy option, buther instructs himself
to be aware of his civic duties and develops ac#fle and critical
capacity.

Some of the most significant weaknesses thatave been in
the republican model are the lack of adaptatiompdst-national
citizenship, or the restrictions it puts on to theceptance of
multiethnic, multinational and multicultural regliHowever, the four
components of the term citizenship and the relatimmong them
have now been discussed, and we can define citigeas a political
and legal status related to a State that integrites people
concerned; while providing a political identityarsocial and cultural
context and in a given territory and develops &cand participatory
political subjects and affairs. We emphasize th&dprinciple of
each of these models. Thus equality of the basedibm, the
guarantee of people’s natural freedom, the right®mmunication
and political participation, and the politics ofcognition and
difference determine individuality each of these deis of
contemporary citizenship. The liberal response nended to
combine the primacy of the individual and his/hghts against any
collective imposition of rules that facilitate saldnteraction through
a clear distinction between public space that rbesthared by all
and the sphere of private interests and convictibiseralism is
characterized mainly because it is individualistiboth
methodologically and axiologically. In the same wagaintains the
supremacy of rights. Individual rights have prigotver any goal or
common value and also over democratic collectivef- se
determination. Democracy is seen as a means ditdéog private
autonomy. The attitude that shows the citizen agylats holder
against the political system is rather negativesiiTtivic duties are
directed to respect the rights of others and therasend obey the
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law that preserves them which, if mobilized, wid Im defense of
these rights.

As for the communitarian model of citizenship, @ot
criticizes: atomism, social disintegration, losspoiblic spirit and
community values and disorientation, which leadkéauprooting of
individuals from their traditions. While the libdsaput first the
autonomy of individuals and their rights, and tihdity to choose
even against their own community, communitariamggarthat the
identity of individuals cannot be understood owgdige community
to which they belong, its culture and traditionsd athat the
conception of the good shared by its membersibasis of its rules
and political subject as someone defined primably their
membership of a community, a territory, an ethmoug who is
given his/her identity by the link to his/her commy. A citizen is a
member of a community of memory and beliefs thateded it and
to which s/he owes allegiance and commitment bdfeirgg a subject
of rights. This means the primacy of community owefividual
rights and a rejection of the liberal thesis ondtiecal neutrality of
the state. It is possible that communitariansigre m their criticism
of an atomized society of individuals oriented awlychieving their
own interests and rights. But the alternative tipegpose is a
homogeneous community that does not correspoie faltirality of
modern societies, which is alien to its effectieeial and cultural
development and that requires of its members amiticat and
seamless adhesion incompatible with the reflectistance that

should characterize citizens today.

Republicanism has its axis precisely in the conckpian as a

citizen that is as someone who understands hinmsedfation to the
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city, who believes that the guarantee of libedy in the commitment
to republican institutions and the performancestier, duties to the
community. He is therefore, opposed to liberalvreiialism, its idea
of freedom as well as the instrumental conceptfantizenship and
political participation. Communitarianism is in hany with the
priority of the common, but without accepting suboation to the
partial community or requiring homogeneity and anyjtvision of

society.

Just like the liberal, the republican citizen valuas/her
individual autonomy, but thinks he is linked to fpapation in the
public sphere. Freedom is not defined in opposittany external
body, but rather for its link to a legal systematesl and maintained
by political institutions, which are fed by the peipation and
virtuous commitment of citizens. Concerning thetoalrof power by
citizens, the republican tradition sought differestys to avoid the
concentration and retention of power in a few hamikto ensure the
capacity of citizens to speak out and demand adabury from
their rulers. However, unlike the liberals, thisi@ to limit power,

but to prevent its separation from the citizen.

On the other hand, rights are not conceived asviohaal
facilities prior to their recognition of will. Thieral critique of this
conception is a risk that basic individual rights at the mercy of
political decisions, the republicans, for their tpamsist that only
political will can make those rights effective, atitht these are
capabilities that may not be separated from theeris and

interpreted by a decision of others.
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Similarly, civic virtue is of paramount importanceganing an
active commitment to the republic. Civic virtueeisercised through

the citizen’s participation in public life.

2.6 Theory of Citizenship:

(Wiel Veugelers, Theory and Practice of Citet@p Education.
The Case of Policy, Science and Education in théhétknds,
University of Amsterdam. Utrecht, the Netherlands,
2011, https://lwww.google.com, 21/2/2016) States ,'thaall
educational institution should put the conceptibzenship under
focus. It had to give citizenship much attentiom. &other words
citizenship education ought to be as priority testh institutions.
Since the concept of citizenship is continuoushaldened and being

as a profound deep notion."

It is broadened in the sense that citizenship ismger limited
to Netherlands, but also includes European citizgndt is even
covers global citizenship. There is a profound nreato the concept
of citizenship, because citizenship is no longetesively related to
the political level. It extends widely to the culibas well as to the
social levels. In addition to that it is enormossel to include even
international level. In what way how people livgéther. The broad
and deep dimension of the concept citizenship mbansitizenship
Is increasingly related to person’s identity. Gihship education
assumes upon the development of identity of youegple.
Education usually has its impact on people sodal That takes
place through the "hidden" curriculum. The demaordcfear under
focus on citizenship education means that the notalof the process
of education to develop the notion of identity. kenthe
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development of identity had to be recognized thihoagjizenship

education. Consciousness should be made to in#uthecidea of
development of identity. The broad and deep meaofititge concept
of citizenship should be diffused to have it fukaming. Because,
citizenship plays its essential role of persori&s lin addition to that
it is recognized in particular in the social scienihat an identity is
not a unit, but it is a build-up from various cuéiborientations. We
encounter this perception of multiple identities pgaychological

literature, (Haste, 2004) as well as in sociologapg@roaches (Banks,
2004). Citizenship identities are then a conneadiomany forms of

participation. Citizenship and the related citizepspractices can
acquire meanings that partly supplement each other.

From a critique point of view, on the linking oktlsoncept of
citizenship to one’'s own country, a more morallyspimed
cosmopolitan citizenship has been advocated (Nusspa997).
That is about values of moral that concern respditgi for the
whole world and all its inhabitants. An open atteuowards other
people is one of its important aspects (Hansen8R®ecently a
criticism has been made on the morally inspiredagloitizenship for

its lack of attention for political relations.

Veugelers (in press) studied the views of teachéhsregard
to global citizenship. In the theoretical oriematia distinction was
made between an open global citizenship, a mooalkdcitizenship
and a social-political global citizenship. The mtews with teachers
made clear that they prefer a moral global citihgmgo be the

pedagogical goal. Teachers are also aware of soaciilcal
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relations, but they are reserved when it comesdeding on political

relations.

Because of the deep profound of concept of citizgnsurrent
iIdeas about citizenship assume more and more Ungowléntity of
people. In Dutch politics we see this aspect in éhghasis on
desired manners, on national identity and in attenfor world
views. The government even specifies the mannedesires,
informally as well as formality. It does the saroe the identity of
the country, by referring to “cultural heritage”dafcanon”. With
regard to world views the Dutch government is meserved, but
schools are required to pay much attention to tloeldvview

movements and to develop respect for other wodd/si

Within this framework citizenship education assardeeply
upon the identity. Of people of course this is aotirely new; it
always happened. The whole system of educatiomlsied with
values and these values influence the developnfighémtity. What
IS new is to put citizenship education under foéusl the conscious
focus in citizenship education on values and thesld@ment of
identity and the recognition that there is diversitidentities. That
diversity in identity has had been hidden for |tinge under apparent
of uniformity. Diversity in identities fatherly imeases through
immigration: internationalization is in presenceotigh the media,
and the citizen himself increasingly visits diffiet&reign countries.

In learning this broadening of the concept okeitiship is also
present. Haste (2004) claims that identities aasagimg and that new
forms of participation are tested. Thus citizenshgucation is
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connected with moral development (Oser & VeugeH68). While
Dutch politics the emphasize on citizenship edocas up on active
participation and social integration. The sociasce, the political
dynamics are usually described with the concepti@hocracy
(Gutman, 1987; Parker, 2004; Veugelers, 2007; De Groot, in

press).Following Dewey, democracy is seen as a “ofalfe”

democracy is more than formal procedures; it ibvofg together,

away of bridging differences of opinion and proitegtminorities.

Now we will address three themes that are cemttala Dutch
discourse about citizenship education: Differepetpf citizenship;

to get familiar with other cultures, the schoobaacticing ground.

Types of Citizens:

It is suggested that every person gives the sanamimg to
citizenship that we know what is good citizenshngmany different
studies, we have found that there are differentetstednding of
citizenship and citizenship education. These diffees are found
among teachers, school leaders, parents and aasalidents. We
could distinguish between three types of citizgpsladaptive,
individualizing and critical democratic citizenslifeugelers, 2007;
Leenders, Veugelers, & De Kat, 2008a, 2008b). Ttiese different
types have different combinations of clusters afggogical goals:
discipline, autonomy and social involvement. Thamte type
combines discipline in social involvement, the wndualizing type
combines autonomy and discipline, and the critigahocratic type

of autonomy and social involvement.
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A result of a survey that is made among teaclmesscondary
education showed that 53% of the teachers aim atitecal
democratic type of citizenship, 39% at an adapipe, and 18% at
an individualizing type. In vocational educatiore temphasis was
slightly on adaptation, while in pre-university edtions
individualizing type was slightly preferred (Leemnsletc. 2008a). It
Is remarkable that parents, teachers and studenddilee, indicating
that the cluster of discipline is more realizedntltae clusters of

autonomy and social involvement.

2.7 The Concept and Theories of Identity:

(T. OMONIYI & G. WHITE (EDS.), 2006,
https://lwww.google.com, 2/9/2015,5:45pm)The incegasmterest
presented and described by Omoniyi and White asultieg in the
“veritable explosion” in the number of researchieosn the social
sciences putting identity at the cream of the credrtheir work (p.
34), they aim to appropriately reflect the currestate of
sociolinguistic study into identity. Consideringttomplexity of the
term identity and its elusive conception a crokgiatipline the sum
of information is noteworthy collection of expereas with language
and identity, which provides a review of documergeslitions and a
view to contemporary directions of studies intogbeiolinguistics of

identity.

With the variety of backgrounds and of the conttidms in
mind, the editors detail six common positions state be found
within the contributions for greater internal colbes These six

positions are (1) identity is not fixed, (2) idéntis constructed and
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may vary, (3) contexts are moderated by socialabées and are
expressed through language, (4) identity is salientevery
communicative context, (5) identity informs socelhtionships and
communicative exchanges, and (6) more than onditgenay be
articulated equating an interactive system of idiestmanagement.

White and Omoniyi indicate when certain points rared in
relation to any of the contributed works are thog, 2, 3 and 6.

The declared focus of the editor is variety of svay which
people position or construct themselves or aretipasid or
constructed by others in terms of identity “throughe
instrumentality of language” (p. 1). There is apmederance,
however, of identity being viewed as a negotiatimstead of as a
construction by the editors themselves, which cdidde been in
more depth within this sum of information insteaJing the
obvious importance of this term to the field untdraged. Omoniyi
and White aptly see the demands of this publicaBsnbeing
threefold; to re-examine the analytical tools usesociolinguistic
studies into identity and comment on both theiicefhcy and their
applicability, to establish the roles of languagéhim the identity
claims of specific speech communities, and to dater the place of
identity within various social contexts. The edstdhus divide the
contributions over three corresponding and cleghgsented
sections. For the sake of clarity, the latter tecti®ns could indicate
this more explicitly rather than being called Idntin micro-

sociolinguistics and macro sociolinguistics respedty.

The first section, aiming to analyze tools used in
sociolinguistic research, features three contrdmgi Omoniyi

provides a summary of approaches and theoriesciolswuistics
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before analyzing his concept of the Hierarchiesdehtity (HOI),
which complexities situations by defining the hreracal nature of
identity positioning within the period of a ‘momeihese moments,
however, are more hypothetical in nature, as nlg tjuantifiable,
non-inferential method was proffered for the stadg comparison
of them. Block’s link to this study tool analysis more tenuous
leading the section away from study tools in thesseof research
methods, as he critically identifies flaws in dlsicadhering to the
poststructuralist approach to defining identityhwtsociolinguistics,
instead affiliating himself with Wenger and Lave{d991)
Community of Practice approach. Yet more subtleiraga
Suleiman’s analytical tool as he delves into th@idmf national
group identity asserting ‘polycentricity’ to be ne@pt than hierarchy
in explaining the construction of identity. By eaphg two roles that
language plays in this context and also raisingstjoies of how
identity is constructed and may vary, Suleiman’scla would
perhaps be better juxtaposed if placed in sectian which deals
with the roles of language in community identitgiods as well as

investigates points two and three from the comnmsitions list.

(Alexandra Jaffe, Stance: Sociolinguistic Perspesti 2009,
https://www.google.com, 2/9/2016, 5:38 pmmk sociolinguistic study of

identity has increasingly become the study of styleditionally, style has been
understood within sociolinguistics as a unidimenalocontinuum between

vernacular and standard that varies based on thgree of speaker self-

monitoring in a given speech context (e.g., Lal@&2)." Argue that, recent
theories offer a much richer view of style as atmddal and
multidimensional cluster of linguistic and othemsetic practices for
the display of identities in interactioa.g., Coupland 2007; Eckert
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and Rickford 2001; Mendoza Denton 2002). This perspective also
proposes a correspondingly more sophisticated yhebidentity.
Rather than assigning sociolinguistic meaning inoaelational
fashion via a direct mapping between linguistiarferand social
categories, as in earlier approaches to sociolgtiguvariation,
current theorists draw either implicitly or exptigion the concept of
indexicality, or contextually bound meaning (Silstein 1976, 1985,
2003), in their understanding of stylistic pract{cé Eckert 2000,
2003, 2008). In an indexical theory of style, tioeial meaning of
linguistic forms is most fundamentally a matter rajt social
categories such as gender, ethnicity, age, or melgut rather of
subtler and more fleeting interactional moves tgrowhich speakers
take stances, create alignments, and construcbreess Such an
approach therefore demands that sociolinguistscfzese attention
not only to the patterning of linguistic variantsitbalso their
distribution and function in the performance ofiabactions within
unfolding discourse. At the same time, styleslaggtoduct (p. 147)
of ideology, insofar as they are posited by spesakas well as by
analysts) as more or less clearly defined and kpapecifiable
collections of coinciding symbolic forms bound tarficular social
groups via meta-pragmatic stereotypes (Agha 2@ahtemporary
sociolinguistic research on indexical stance-takimgnteraction
(e.g., Chun 2007; Coupland 2001; Johnstone 2007; Kiesling 2005;
MendozaDenton 2008; Schilling Estes 2004) illustrates the complex,
real time process whereby linguistic forms assediah the first
instance with interactional stance taking may cotoe be
iIdeologically tied to larger social categoriesyal as how linguistic
forms that have become linked to particular categanay variously

exploit or set aside such associations as sped&plsy these forms
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for their own interactional purposes. This areastidy seeks to
contribute to this emergent body of scholarshipdbynonstrating
how the relationship between stance, style, andtityeis formed
both from the bottom up, as it unfolds in locaknatction, and from
the top down, through the workings of broader caltideologies (cf.
Bucholtz and Hall 2005). | examine this bidirecabprocess as it is
constructed via the use of a single slang term lago@mong many
Mexican and Mexican American youth, guey ([gweflen lenited to
[wej]). Although this term is frequently translatasl ‘dude’, | argue,
building on Kiesling's (2004) recent work on dutiegt although
these terms index similar stances they often ppatie in rather
different styles of youthful masculinity. In hisalysis, he draws on
interactional data as well as media representatmasgue that the
semiotic multi valence of gley allows it to operafeften
simultaneously) as a marker both of interactiohghanent and of a

particular gendered style among Mexican Americautlyo

(James Frideres, 2008, ABORIGINAL Identity In The
CanadianContext, University of Calgary, Alberta &da, T2N 1N4
frideres@ucalgary.ca) Stated that, when a consiteetheoretical
writings have focused on the concept of “identityh&re has been
little focus on Aboriginality as an identity. Asadtity what is lacking
Is a basic understanding of Aboriginal identity &melconditions that

have created the new emergent identity.

Aboriginal people are exhibiting (Adams, 1999; Chandler, et
al, 2003; Valaskis, 2005). This also includes an understanding
generational differences, differences among-vargusgroups of

Aboriginal people (e.g., Indian, Inuit, Métis) thkfferences in
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Aboriginal identity that are exhibited in peoplemlive in urban and
rural settings, and the differences in identitAbbriginal males and
females.

Identity is a multifaceted concept that allows ndiials living
in a diverse society such as Canada to choosemdifiglin a variety
ways(e.g., ethnic, occupation, religion, sex).&2id for membership
In any group can include, among other things, caégorization or
identification, descent, specific cultural traitsck as custom or
language and a social organization for interachoth within the
group and with people outside the group. Thus diced here is on
the concept of Aboriginal identity. It is clear tha the context of
regional affiliations, because in a plural sociéke Canada, a
fragmentation of identities and allegiances is fssOne way to
reconcile this fragmentation of identities is tonceptualize a
person’s orientation to different groups (e.g.,niitg), as being
settled. Thus one can identify with and hold alege to smaller
communities (e.g., ethnic groups), while settledhimi a larger

community.

Aboriginal identity encompasses an enormous dityeis
people, groups and interests located within vargiogo-political,
economic and demographic situations. In other wohdi®riginal
people do not make up a single-minded monolithityerspeaking
with one voice. They spring from many nations aaditions. At a
legal level, Canada recognizes specific groups aadhdians, Inuit
and Métis. However, within these broad categohese are many
sub-groups (e.g., Red River Métis, Western Métmvialuit,
Nunavut; Cree, Ojibwa, and the list could go orf)oAginal people
have long argued that Aboriginal identity has bessentialized so
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that the implementation of the government’s polxyAboriginal
people would be made easier and which in the esslilts in the
negligence of acknowledging these variations ansrgh a wide
group of peoples. This missing homogeneous worklwvby
aboriginal people complicates the determination aofsingle

description of “Aboriginal identity.”

There are three general theories regarding igdiotimation

relevant to this topic.

(1) Psychiatric/Psychoanalytic:

This perspective focusing on identity formationpplarized
by Fanon (1967) ,focused on the individual andhleis/colonial
subjugation. It relies upon psychiatric-psychoanelgxplanatory
factors. In this psychological perspective, it iguwed that the
economic and cultural colonization produces a reuatienation in
the colonized person such that the individual'sitdg is a reflection
of the psychoanalytic processes impacting on ttiwitual. As part
of colonization, racism penetrates to the very adrevho we are.
This brings about a deprecation of identity by dloeninant culture
and the resultant damage to the minority group neggilsense of
self. Redressing this harm requires engaging inoktigs of
recognition. As such, group members of the minogitgup join
together to refashion their collective identity foyoducing a self-

affirming culture of their own.
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(2) Primordialism:

A second model of identity is suggested by Ge€el8638,
2001) and focuses on primordial attachments ohdividual to a
group. The original model holds that human beinmgsagtached to
one another (and their communities of origin) \aftyby mutual ties
of blood. It implies an unquestioned loyalty puretythe basis of the
intimacy of the blood tie. Thus, this form of idi#yis at birth and is

natural and prior to any social interaction.

(James Frideres, 2008, ABORIGINAL Identity In Thar@dian
Context, University of Calgary, Alberta Canada, T2IN4
frideres@ucalgary.cahn the original version, the theory holds that maitu

ties of blood that somehow condition and creatgrecal feelings of trust and
acceptance attach humans to one anather

However, conceptualizations of primordialism haaieen a
delicate interpretation that suggests whether adlte actually
exists between a person and his/her communitgsateportant than
the fact that he/she believes it does and actscaardance with such
a belief. This socio-biology perspective argues ¢tianic, religious,
national, political and other forms of identity tm@cessary based on
blood, have been known to elicit high levels of utieal devotion.
When this “deep” bonding occurs, it is because atace
inexpressible significance is attributed to thefiblood. Regardless
of whether it is strictly biological or a combinai of biology and
cognitive functioning, primodialism is a “sentime&fibneness” and a
“consciousness of kind” that emerges from the sigaof a common

geographical space, common ancestors, common eukmnd
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common language. These attachments, when irratiameegubjective

but powerful in determining one’s identity.

Others argue that identity is achieved and soatalhstructed, as
opposed to primordial. In this sense, identity et situational
context and it is flexible, not fixed. This altetiva perspective leads

us to a third model of identity formation.

(3)Symbolic Interaction:

This model argues that social interaction and comaation are
central in building identity. It takes more sogmsychological factors
in explaining howidentity is formed (Yetman, 1991; Yancy, et al,
1976; Goffman, 1956). Drawing attention upon socialization theory
it argues that humans are born into a group, tindyfalive and learn
in groups and institutions and communicate what tbarned to the
next generation. The processes in which these layeg out are
affected by specific actions and the historicalteghinto which the
individual is born. It goes on to contend that handentity is the
product of communication; it is not regarded mera$ya direct
response to environmental stimuli; inner psychiedseor cultural
forces. In this explanation of identity formati@ocial interaction is
the key.

Since we are born into a social group, our undedstg of whom
and what we are must be related to the larger gsbwich we are a

part.

Our identity cannot be determined without considgenther
people we are directly and indirectly involved with social

interaction. Hence, the responses of others neatdgsgéay an
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important part in the construction of our identiyhatever else it
may be, identity is connected

to the ongoing appraisal made of ourselves by dsadimers. This
identity is maintained and reinforced on a dailgibas a result of
interaction with other people but always cogniztr&t it might
change. In the end, our identity reflects the imagéeelieve others
have of us. However, identity is a fragile concefgmyporal,
situational and constrained and defined by thoseneeunter on a
day-to-day basis. What is key to this model of tigms that identity
Is actively shaped and reshaped. Moreover, theregltiplicity and

flexibility of identities.

In the end, identity is dynamic not static; mu&ipnot
monolithic or homogeneous and is a social constmgatot at all
naturally inherited. Identity is not a propertyinflividuals but of
social relationships and institutional structufastical to this notion
Is the extent of identity validation that is thesisaupon which
consensual roles are enacted. Identities are estalwhen identity
announcements (information given by an individual athers)
correspond to identity placements (categories dhi@rs place the
person in) (Himelfarb and Richardson, 1991). Thegrele of
correspondence between these two can range frdin(leading to
identity invalidation and role enactment confusiomgomplete fit,
resulting in consensus. Thus, identities are vijalanging from
stable and enduring to unstable and transient anduse they are
information-dependent are always constructed antengially

negotiable.
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Ethnic Identity:

(James Frideres, 2008, ABORIGINAL Identity In The
Canadian Context, University of Calgary, Albertan@da, T2N 1N4

frideres@ucalgary.cakEthnic identity is an aspect of a person’s social

identity that is part of an individual's self-comtethat derives from his/her
knowledge of membership in a social group togethéh the value and
emotional significance attached to that membersHipus there are two
components of ethnic identity: self-identificati¢tme subjective) and the
behavior and practices of affirmation and belong(tige objective). In short,
individuals can use either (or both) of these tuifecent ways to establish-their
ethnic identity'

It is argued that Ethnic identity has been definadany ways
and range from a positive personal attitude aralathent to a group
with whom the individual believes he/she has a commancestry
based on shared characteristics and shared sdtioatexperiences
(symbolic identity) to a more behavioral identity outward
expression of ethnic identity that requires anvitlial to speak on
heritage language, use it frequently. And to chamse's friends
from one’s own group. The distinction between beha and
symbolic identity is important in that it allows mavariations of
identity over time duration and within differentLgtions (Peroff and
Wildcat, 2002). The individual is enveloped in a&gfic cultural
system and the identity emerges from place to @mofhace.
Understanding that a spatial Aboriginal identitysgges from and is
maintained in a particular place and space regainesxtension of
our thinking beyond material objects to the reladinips that underlie
those objects. On the other hand, an as patialigibat identity
consists of individuals who are not now and mayendwave been

part of a physically identifiable Aboriginal commtynshaped by a
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sense of place. Their identity emerges from aredrapmass culture
and through appropriate symbols. Because thesaduo@is have no
“pbehavioral” actions to validate their Aboriginaiteons to validate
their Aboriginal identity (e.g., language, commuyrparticipation),
they express their linkage to Aboriginality throwgytmbolic identity.

Historical Context:

(James Frideres, 2008, ABORIGINAL Identity In The
Canadian Context, University of Calgary, Albertan@da, T2N 1N4

frideres@ucalgary.ca) Claim thathé process of colonization is part of

Canadian history and its associated ideology ilstked to Aboriginal identity
(Broad et al, 2006; Morris, et al, 2002). Consequently, the study of Aboriginal
identity is not possible to understand without askiedging the historical and

ongoing impact of colonialisth.

Thus it is clear that the process of colonizat®mextended
over several generations. The first influence ¢bmization was the
destructive impact on the social and cultural $tnes of Aboriginal
groups. The colony ignored Aboriginal social,g&lus, kinship, and
economic institutions. All these factors were rigd@and replaced by
Euro-Canadian institutions. In addition to thatpoization involves
the interrelated processes of external politicatid and Aboriginal
economic dependence. Canada is considered to bedhihiest
country among other nations. It is often a notedyrthat Aboriginal

peoples are among its poorest citizens.

In fact, Aboriginal people argue that the wealtiCaihada is
built substantially on resources taken from Abaradjpeoples whose

poverty is a recent creation (Frideres and Gadacz,2008; Waldram et

al, 2006; Hanselmann, 2001; Mendelson and Battle, 1999).As a result
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of such transgressions on Aboriginal family and pamity
association shave eroded Aboriginal identity. Comahbonds have
broken down among individuals and communities. Adoal
leadership has been destroyed and the role of €lfiarinished.
Moreover, colonialism developed clear “color lingdit established

the basis for determining who was superior and was inferior.

The final result of such a process was the ahititgxploit
Aboriginal people and control them. Through ecorwaeipendency,
the destruction of culture (including language) andial control,
Aboriginal people have had their “spirit brokend\ever, it is clear
that the dominant society has not been able to iglp destroy
their culture and identity and Aboriginal peoples arsing their

fragmented culture and identity to re-assert tAboriginal identity.

The importance of this process is the extent tochwhi
Aboriginal people have been influenced by histétr@aima (Daniel,
1998; Morris et al, 2002). Historical trauma is multigenerational and
cumulative over time. It extends beyond the lifawindividual who
has experienced the brunt of colonization. The desare not
historical in the sense they are in the past bilerahey are ever
present, represented by one’s economic positiggridiination,
dysfunctional socialization and a sense of cultosd (Duran, 2006).
Hence, young people today, as descendants of ber g@neration
that experienced first-hand the impact of strudtdislocation, are
susceptible to historical trauma and can exhibmifeat and latent

attributes of such trauma (Broad, et al, 2006).
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For example, the creation of residential schodslted in a
large number of Aboriginal people becoming socidigfunctional
(as aresult of the impact and abuses) and ur@apteperly socialize
the next generation and pass on their Aborigireatiidy (Halvorson,
2005). In short, these schools were able to desiroyring into
guestion the Aboriginal identity of children. YouAgQoriginal adults
today refer to themselves as “residential schawigors” as they are
the recipients of a socialization process throughrtparents who
were directly exposed to the impact of residergdiool historical
trauma (Archibald, 2006). As such, Aboriginal conmbes were
relegated to the margins of Canadian society amadl 3 “problems”
with regard to incorporation, social cohesion,gn&ion, civilization
and modernization (Champagne, et. al, 2005). EnasytAboriginal
communities are seen as groups that must be braoghtthe
collective of national community and culture. HowegvAboriginal
communities argue that they predate the formatiomoolern nation-
states and thus have governed themselves fromrimemorial as
well as have maintained independent institutiondfuces and
territories. As such, Aboriginal people seek tospree their right to
continue and develop their institutions, cultuedigion, governments
and to acquire Aboriginal identity (Sheffield, 2004

Historically, Aboriginal people in Canada neithealled
themselves by a single label nor understood themsals a national
collectivity. The idea and the image of the “Indias a White
conceptualization. Aboriginal people are real the& toncept of
“Indian” is a White invention. For example, the igeaof the
“Indian” began when European settlers first visiahada. As such
act, they were downgraded to the category of “dtinémch is the
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representative entity outside one’s own cultureasasember of the
“other,” the binary opposite of “us” (meaning cizegd), Aboriginal
people quickly became defined as less than cidli2s such, all of
their behavior was evaluated using “us” as thedsteth (Fopssett,
2001).

As a result of colonization and historical traubgriginals
are faced with the ever-present problem of assuarmigentity and
hoping that it will be ratified by others. HowevAhoriginal people
are forced, at preset times, to alter their persatentity to
correspond with the image projected by the reactbrothers
(Adelson, 2000). They then come to see themsel#isey believe
others see them. Once this “master” status isetledtbecomes the
controlling factor in the way Canadians recognizegle and the
identity of the individual respect reciprocatiorar@dians have often
commented on the individualistic nature of Aborajiculture and
the fundamental respect and freedom they accomdedother in
their daily life. However, if an Aboriginal persdmehaves in a
manner that reflects these values, they will bevalaed by the
members of the dominant society. As such, the éddadongruency
between the individuals’ behavioral identity ande tHominant

society’s definition will adversely impact on tmalividuals’ identity.

Aboriginal Identity:

Is thought that, (James Frideres, 2008, ABORIGIN&éntity
In The Canadian Context, University of Calgary, é&lla Canada,
T2N 1N4 frideres@ucalgary.ca) Ethnic identity saeristorically
emergent rather than naturally given, as multivalather than

unified. Identities are seen as multiple, unstatd interlocking;
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there is nothing universal or natural about idgntldentity is
presented as the subject positions, which are rasd#able and
mobilized in specific historical context. For Abginal people, the
various aspects of identity have been sites foctrestruction and
reconstruction of subordination, conflict activisamd political
struggles (Churchill, 1999). As identities are natilateral or
constant, their salience varies with situational palitical factors.

As itis claimed earlier, Aboriginal people haveltiple positionings
in the family, home community and state, which nsetey have
multiple identities. The interplay of multiple id#res is important
and must be fully understood to appreciate Aboabidentity. For
example, when Aboriginal people struggle for actesgsources,
they present their identity differently than thepuwd in a non-
competitive situation because they have learnedst different
identities in different situations.

Kramer (2006) argues that identity and its material
embodiment are not created on only one side otiadary between
“‘us” and “them?”; rather, identity and ownership aomstantly being
fashioned and valued via the recognition on thegfdhe outsiders.
Like others, Aboriginal identity is forged in a crble of interaction
with outside others. Both Aboriginal and non-Abaraj groups have
adopted the readily recognizable fiction that AQioral identities are
essential and fixed: defined as “traditional,” uaeged forms that
replicate some “authentic” past (Cornell, 2000)oAdinal peoples
accept this fiction in order to empower themselvissa-vis non-
Aboriginal society, while the latter accepts ipast of a continuing
historical stance of condescension. This stanaavallAboriginal
people to opt for an identity that attempts to restt what are

deemed to be historically accurate or “authentigltuwral forms
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(Crosby, 1997). While some people would like teetdks path, itis
impossible to follow because all Aboriginal peoplee within a
contemporary, non-Aboriginal dominated society tisatlifferent
from the worlds inhabited by their ancestors. Oa dther hand,
Aboriginal people may eschew the mantle of theltantic Indian”
and choose to live and give voice to an Aborigidehtity consonant
with life in the contemporary social milieu (Kubknd Oosten,
1999). If this is the path, they run the dangenatf being heard or
becoming invisible and, of course, being defined‘rat really
Aboriginal.” In the end, Aboriginal people maneuvsstween the
two worlds and they occasionally decide when tériaelitional” and
when to be “non-traditional.” This position vieveentity as “fluid,”
constantly being debated by Aboriginal people.

(Stacy CHURCHILL, 2003, https://www.google.com,
2/9/2016, 5:38 pm). Argue that, the term “Canaddantity” has
been widely adopted by English-speaking Canadiarisisless
frequently used either in print or in talk by Frarmpeaking
Canadians (except in documents or speeches relttirigderal
programs and policies). The dichotomy in usageoead in an
apparent contradiction related to differences ia French and
English languages. To speak of Canadian identityarsingular is to
deny a key aspect of Canadian identity as it isifaofy understood
by most Canadians of all origins and linguisticugr®. The French
phrase “identité canadienne” has a monolithic, iadifsemantic
finality that is far more pronounced than the Esigli'Canadian
identity”, a fact which causes Francophones toditoin English
usage, the term can be construed as a vague, glodiedction rather
than a specific, unified entity, so that Englisrealgers such as
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Ukrainian-Canadians or Pakistani-Canadians candaemfortable
using the singular. French speakers usually redetheir own
identities with adjectives such as québecoise,ianad, or franco-
canadienne, or by some term referring to a proainanguistic
minority such as francomanitobaine, franco-ontaréen or
fransaskoise. Whatever the linguistic turn of pai@se adopts, for at
least two centuries Canada has been the home op&am and
Aboriginal peoples with very different identitiés.the year 1800 the
population was perceived as comprising peoplesirekt different
origins - European colonists from France and thdidBr Isles
together with the Indians and Eskimos, whom we mef&r to as
Aboriginal peoples or, respectively, First Natiamsl Inuit. Well into
the 20" century, racism fostered the belief that Aborigipabples
could be re-made in the European image throughessmn and
forced assimilation. But since well before Confedien in 1867, the
French-English or French-British cleavage betweeopfes of
European origin made it impossible for nationalitpz! elites to
assume that a single identity could be imposedawitdistorting the
nature of the country and trampling on basic atizights. Two
additional centuries of immigration and the gradaabkening of
public consciousness to the rights of the Firstidwatand Inuit have
only added to the complexity of defining a Canadiigmtity or set of

Canadian identities.

Language policy in Canada is defined within a fatleystem
that allocates separate powers to the federal gowvarnt and the
provincial and territorial governments. The Goveemtrof Canada -
the central, federal entity - is forced by law andstitutional custom
to be wary of provincial jurisdictional boundaridshas the legal
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power to override provincial laws and policies iamg areas, but the
exercise of this option is so fraught with diffitak that such an
option is rarely taken, except in relation to isstleat are perceived
by the federal level to engage the integrity of 8tate or the
fundamental arrangements that underpin its existehanguage
relationships and particularly relationships redat® language
education have been just such an arena whererttralggovernment

has engaged its authority on more than one occasion

Language policy and language relations in Canadadlavays
been conducted in the shadow of the power reldtipeshetween
what were once the two dominant ethno-linguistmugs - French-
speaking Canadians and English speaking Canadsmnsg ancestry
to the U.K. and Ireland (“Anglo-Celtic” origin). Tée terms
originally used by French-speaking Québecois hawe aiso been
adopted into Canadian English. Anglophone and feaimane refer,
respectively, to speakers of English and FrenchWidrd Allophone
IS used to designate persons of recent immigragtno(first or
second generation) who may speak English or Franttteir work
and even their homes, but whose mother tongueti€nglish or
French. By custom, the Aboriginal peoples are nsudsumed in
this group).

The vast majority of Canadian Francophones araafido-
Canadian origin with roots dating back to the 16@0hough some
of Canada’s Anglophones also have roots that gk tzathe same
period, successive waves of immigration have erdtiedethnic
dominance of both groups to the point that peradmson- French

and non-Anglo-Celtic origin are more numerous tedher of the

74



two so-called “founding peoples” taken individuallyp the 1991
census, the Anglo- Celtic (British) and French esented 28 % and
23 % of the population, respectively; a further 18 % had British and
French origins in various mixtures with other backgrounds; but 31 %
claimed other ethnic backgrounds only (Logan 19¥€l)t of a
population of just over 27 million in 1991, close ane million
persons, or about 2 %, identified themselves agiginal (single
origins 470,000; Aboriginal and other - which includes the Métis
people - slightly over 500,000) (Burnaby 1996). Maosnigrants to
Canada in the last century have merged linguisficalto the
English-language community, except for those wheehsettled in
Quebec since the mid-1970s. The latter group ha®dstrated an
ever increasing tendency to adopt French as threingir children’s,
first official language (Harrison & Marmen 1994:)5Although most
descendants of older waves of immigration have tabignglish or
French, many retain vigorous ethnic identitiesedan religion and
family networks and buttressed by networks of eatityvbased
associations and organizations (for ethnic selftifieation data:
Kalin & Berry 1995; Esses & Gardner 1996).

The terminology adopted to describe different geoig central
to discussing identity. The terminology is also ortant to the
political actors at federal and provincial levelss well as to
individual citizens. Using “Allophone” to designatéarge portion of
recent immigrants and their children is convenigmbrthand for
sociologists, linguists, journalists and politicsasf many stripes. But
the term Allophone does not appear in the Offitehguages Act
(1988, a revision of the 1969 Act), in the Consigi or in any
federal policy. The Constitution and federal pagdeal only with
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individual citizens who have the right to be serbbgdheir federal
government in either English or French, as welwéth certain
Aboriginal groups whose languages receive recagndlong with -
for want of a better term - certain status andil@ges that fall short
of those accruing to English and French. The lagguaghts of
Allophones are not explicitly protected by Congtdgnal provisions
on multiculturalism, but governmental initiative® tpromote
retention of Allophone languages have long beersidened to be

compatible with official languages policy (Macmild998: 195).

Further confusion arises when political discostsggests that
all persons of non-French non-Anglo-Celtic descsammehow
constitute a “block” of the population. Allophonemme from a vast
number of linguistic and ethno cultural groups, aadcollective
“allophone” identity or political orientation exgstMore importantly,
contemporary Allophones may have little culturabtrer similarity
to the older waves of immigrants: prior to the @96énore than 80 %
of immigrants were of European origin i.e. “whiteg/hereas since
the mid-1970s 80 % or more of immigrants come fAsia, Africa
and Latin America and are mainly “non-whites”. Tasulting rise in
so-called “visible minorities” in the major urbaerters of southern
Ontario (Toronto and the Ottawa-Windsor corrid¥igncouver and
Montreal has added a new dimension of discoursedoason skin
coloration and race. Issues related to race andl discrimination
now significantly affect current efforts to buil&@adian identity (cf.
Dhruvarajan 2000 for typical critiques). The deysh@nt of official
languages policies since the mid-1960s has be¢jpadeliberate
effort in nation-building postulated on the need dodge the
psychological gap between French and English throoicial
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bilingualism. The concept of official bilingualistimes not mean that
all citizens must be bilingual but that the orgahthe state must be
bilingual in order to accommodate the needs ofnguial citizens of
the two official language groups. Official bilindisan and the
promotion of official languages has become a neelohy of state.
As | have argued elsewhere, the new ideology engd®s
membership in the two official linguistic groups dme basis of
personal language choice by individual citizens aseans of de-
emphasizing group membership based upon ethnicit{raze”
(Churchill 1998).

The bedrock of official languages policies liesarsingle
statistic: In census returns, 98 % of responderrizsa the country
reply that they speak English or French. Neithetheftwo largest
languages of recent immigration - Chinese andaltalare spoken by
more than 2 % of the population (Harrison & Marni€94). The
fault lines in Canadian language politics ariserfithe fact that the
different ethno cultural, ethno linguistic and ethmcial groups are
not evenly distributed across provinces and citiBggional
concentrations permit relatively small groups tereise political
leverage through local and provincial authoriti®sr example,
representatives of Ukrainian-Canadian and Germaradian
associations in Manitoba, Saskatchewan and Alltbexte played a
major role - particularly in the late 1960s and @97 in shaping
federal policies on multiculturalism, a role quilisproportionate to
the absolute numbers of ethnic activists involvEde entrenched
constitutional status of Quebec combined with thengjth of local

concentrations of varied ethno cultural groupsssather provinces
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helps explain both the richness of Canadian langpaticy and the

vigour of debate it generates.

(Stacy CHURCHILL, 2003, https://www.google.com,
2/9/2016, 5:38 pm). Stated thapromoting French-English language

education has been one of the main components rddtan federal official
language policies since the mid-1960s and canlo@lynderstood in the context
of those larger policies. The starting point for @ntemporary thinking about
English-French language relations is the work a¢ fRoyal Commission on
Bilingualism and Biculturalism. Named in 1963 aseaponse to a perceived
crisis in national identity, the Commission proddaturing the following six

years an extensive report that remains the foundadf all current policy both

for the federal government and most of the prowricche Commission
generated a public opinion consensus around thetiieg inequality
and disempowerment of French-speaking citizens wlegeroot

causes of constitutional problems and Quebec sigiafeeling.

French-speaking Canadians were severely underseme in the
ranks of federal civil servants and frequently Uedbo use their
language in dealing with the federal governmentédsocial sphere,
Francophones had lower than average education apcesked
incomes throughout Canada. Inside Quebec, manyeolevers of
private-sector economic power were in the hands noh-

Francophones. Outside Quebec, hostile English-spgakajorities

in the previous century had curtailed severelrdirely abolished,
the right of French citizens to educate their glildn French. Where
French schools existed (mainly elementary schadBnitario and an
incoherent elementary-secondary system in Freneakspy portions
of New Brunswick), provincial neglect had resultied inferior

educational provision, poorly trained teachersgetpuate teaching

resources, and ill-adapted curricula. Assimilatiad been going on
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for decades and, as birth rates fell in the 196@s)ority.
Francophone communities faced rapid demographiieéeand, at
least in some provinces, imminent disappearanceshiort, a
consensus emerged that French-speaking Canadtisetstatus of
second-class citizens, and that wide-ranging laggueeforms
supported strongly by the Government of Canada teebbe one of
the key instruments in removing such inequality angdreserving
viable official linguistic minority communities iall the provinces.
The Royal Commission devoted most of volume 2sofaport to the
shortcomings of educational opportunities for miydtrancophones
outside Quebec. The conclusions were all the naorang since the
English-speaking minority in Quebec, concentrateinig around
Montreal and rural areas to the southeast, werengnioe most
highly educated of Canadians and enjoyed a fullgrajonal
elementary and secondary school system as welb@asnanity
colleges and two English-language universitieshAtsame time, the
Commission documented the weaknesses of languag®ation
opportunities offered in elementary and secondzhgals, as a result
of which only a small proportion of English-speakiand French-
speaking Canadians were able to learn each oth@&nguage
sufficiently for direct interpersonal communicatioim the 1961
census, only 12.2 % of Canadians reported knowlexfgboth
English and French. Proportionately far more Frahooes than
Anglophones were bilinguals, though the vast mbjorof
Francophone Québecois were unilinguals. Quebec [dad
Brunswick, with the largest proportion of Frenchther tongue
speakers, reported bilingualism levels of 25.5 @ Hh %, whereas

the figure for the English-majority provinces (Cdadess Quebec)
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was only 6.9 %. (Marmen & Corbeil 1999: 1048; Harrison &
Marmen 1994).

(Stacy CHURCHILL, 2003, https://www.google.com,
2/9/2016, 10:30)Stated that, the task in elemerdad secondary
schooling had two dimensions: (a) extending andngthening
educational opportunities for official linguisticimorities in their
own language and (b) raising the number of Endhsimch
bilinguals among the provincial linguistic majoesi (English
mainstream outside Quebec, Francophone mainstre&uebec).
Very different outcomes were sought. For the miresj schooling
through the medium of the minority language wa seethe basis
for language maintenance and community maintereamgsurvival.
For the provincial majorities, the objectives ofpiroved second
language teaching was cultural and linguistic émmient leading to
the ability to understand and communicate with kpessof the other
official language. Minority community survival wasonsidered
integral to the goal of ensuring equality of rights English-
speaking and French-speaking citizens in all praesn including
the option for Francophone families with childrem éstablish
themselves in all provinces with the expectationhating their
children educated in their mother tongue. Teacltnglish and
French as second languages to the youth of theitgajommunities
was perceived as a means of increasing contactsrateistanding

between the two language groups.

Canadian policies to promote language educatioe baen
praised for their comprehensiveness, particulastyrfot limiting

efforts to elementary and secondary educationistéad including
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Incentives such as access to bilingual public seryobs (Kaplan
1997: xiii). Indeed, one effect of the Official Lgurages Act, 1969
was to increase the number of bilingual officialshe agencies and
organs of the federal government, and the prosdquiblic sector
jobs does play a role in parental support for laggueducation
(O’Keefe 2000).But the programs to support languadecation
were, in and of themselves, extremely comprehemsiapproach. In
1970-71 the Government of Canada created the pragtfaat were
soon known as the Official Languages in Educat@nE) Program,
originally housed in the Department (Ministry) betSecretary of
State, now in the Department (Ministry) of Canadlderitage.
Through negotiated agreements with the provinbeDtLE Program
put in place a system of financial incentives whaibsidized
provinces to act in two directions: expanding sdingampportunities
for minority Francophones and expanding and imp@wurricula
for teaching English and French as second languadest of the
funding given under both sets of stimuli was disetied to the
number of students studying in the official langemgand the
proportion of the school day devoted to such leayni he original
formula for funding minority education was initiabet at one-tenth
of the average per pupil cost of the relevant proei The funding
for second language instruction was a proratecepége of this per-
pupil subsidy, based on the percentage of the $dayadevoted to
study of the second language. Subsequent negasdiave modified
the structure and mode of subsidy, though a portibfiederal
contributions are still allocated to subsidies“faarmal”’ classroom
teaching (cf. analyses in Churchill with Kates P®&trwick &
Partners 1987; Canadian Heritage 2002).Stated that other streams of

subsidies also facilitated expansion of minoritystpgecondary
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opportunities, particularly upgrading of teachairting facilities and
other establishments providing all or most insiarcin the minority
language. By the mid-1980s the cumulative subsidiesninority
and second language education exceeded one bitlailars
(Churchill with Kates Peat Marwick & Partners 198Funding
levels have ebbed and flowed over the years, leutdhe program of
subsidies to provinces for minority language edooatschool
governance and related services were supportedeaebof some
$167 m. in 2000-2001. Expenditures for second-laggunstruction
were an additional $41m. out of a total $275 m. dbrofficial

language support programs (Canadian Heritage 2002).

The Push for Minority Education:

Major systemic change to create and expand minority
education occurred in the nine English-majorityyomoes. The main
force helping the process proved to be the reasliné€nglish-
speaking public opinion to embrace the principlenafority rights.
Public opinion polls have shown a steady levelugp®rt in both
language communities for official bilingualism senat least the mid-
1960s (Churchill 1986: 53-57), a support that isipalarly strong in
terms of providing educational and other govern@aesgrvices to

provincial linguistic minorities (Churchill and Sthi1986).

The movement of the federal government into theipaial
domain of education would not have been possibteowt strong
leadership in some of the English majority proveicén the
breakthrough year of 1967 three provinces - Mamifohlew
Brunswick and Ontario - whose populations accouritedsome
three quarters of minority Francophones living m&sQuebec,
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moved rapidly to implement reforms favouring theinorities and
provided the initial basis for pushing forward gdication agenda.
The governments’ strong concern to avoid a negéabeeklash”
within the provincial English-language majoritiegamst French
minority education was a powerful incentive to mdeewvard in
teaching French as a second language. Presenéitgydlprograms
together helped avoid a narrow opposition focu&dded costs” for
minorities (Churchill 1981).

At the same time, other federal programs for proomobf
official languages began providing assistance twipcial official
language minority groups to develop province-widganizational
structures and to foster community development. phegram
proved extremely effective in mobilizing provinciahinorities
both for political action and to stimulate the deyenent of
language based social institutions serving thel lmeel. At the
national level an umbrella organization groupingresentatives of
the provincial organizations, Fédération des frahomes hors
Québec [FFHQ or Federation of Francophones Ouuiebec],
emerged as a strong national-level lobby group tisaed federal
subsidies to coordinate ground-breaking researchrancophone
educational rights that was instrumental in pushiogward
agendas for change with provincial and local scheaghorities
(Churchill 1981). The organization later changesl mame to
Fédération des communautés francophones et acadienn
Canada [FCFA or Federation of Acadian and Francoeho

Communities].
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A parallel provincial organization for Quebec Aoghones
was set up in 1982 under the name Alliance Quebdaltill a
similar role of political mobilization and commuyitlevelopment.
Like its Francophone counterparts, Alliance Quelbas also
received federal assistance for organizational dmiobying
expenses. (cf. Pal 1993: 166-188 for profiles otlefally
subsidized minority associations). The impact @ pnograms on
education of the French minorities was extraorginBy 1981-82,
even the least responsive of the majority Englisivimces had at
least some elementary and secondary programs gehanFrench

minorities.

The progress accomplished made it politically pmesto
adopt a constitutional guarantee of minority edioceat rights in
Section 23 of the Canadian Charter of Rights amegdoms. This
right to elementary and secondary schooling indahguage of the
minority was soon interpreted by the courts toudel the right to
be educated in establishments controlled by theontyn Some
English-majority provinces resisted full implemerda for a
decade or more after fully binding court decisiomsre made
against them (for Ontario cf. Welch 1995). Follog/ithe adoption
of the Charter, the federal government set up graro that served

all Canadians, not just minorities: the Court Céradgles Program
(Programme decontestation judiciaire). The purpade the
program (abolished in 1992 but reinstated latery wa permit
citizens with limited means to have access to thatcsystem to
defend their constitutional rights. The program ypth an
instrumental role in extending minority educatiaghts in the
courts (Churchill1986; Goreham 1992). Finally, through a
combination of minority litigation of Constitutiohaights and
federal cajoling, all provincial minorities have taimed formal
control of their elementary and secondary estatvlestts; in most
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provinces the mechanism was creation of unilinguanch and
(in Quebec)English school jurisdictions operated éhected
representatives of the minorities. The minoritytcohis subject to
provincial education legislation, just as in theseaof organs
elected by majority voters to control schools ire thnajority
language (Ducharme 1996; Goreham & Dougherty 1998).
Although the Charter has never been accepted bprthence of
Quebec, its provisions were written to take intocamt existing
Quebec legislation as we have noted above, andapply with
force of law in that province, where its existerased terms are
now widely accepted (Smith 2001). In a period of \&ars, a
major transformation has occurred in the schoobpgortunities
of minority Francophones throughout Canada. In ss8g what
has been accomplished, it must be emphasized ditreds that
most of the basic cost of educating official lingjtd minorities has
always been provided by the provinces as part dirth
constitutional responsibilities for education, aall decisions
relating to education of official linguistic minties have
ultimately been taken by provincial and territorigblitical
representatives and appointed officials, not byefad officials.
The federal role has been one of stimulating chattgggt could not

have been effected without full provincial consand initiative.

Today, the results of the push for minority eduwnatare
impressive. A network of minority schools existsaith provinces
and territories, with direct control by elected omity
representatives over most of the establishments.2000-
2001,252,000 students were enrolled at primary sexbndary
levels, 102,000 studying in English in Quebec a®®,000 in
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French elsewhere in the country. The school netveorkprised
1,039 schools, 360 English-language schools in ueimd 679
French-language schools elsewhere (Canadian Herkag2:10,
22). Other federal programs have helped maintaish expand
post-secondary opportunities, with the federal fitten bearing
major portions of the direct costs of infrastruetiand program
development, though not of operations. Only New rBmick

supports a fully functional French-language uniigss I’

Université de Moncton. Ontario has created a ndkwabrFrench
community colleges but most French university smwi are
housed in two English majority bilingual institutie, the
University of Ottawa and Laurentian University. lather
provinces, smaller university-type colleges operateFrench,
usually under the aegis of English-language instits. The
advent of the Internet in recent years has creaethew
educational frontier” so to speak, and federalitmsbns have
established vigorous programs to strengthen péatigu the
availability of French sources on the Internet fmecess by
Canadian citizens (cf. Commissioner of Official Languages 1999b;

Government of Canada 2000).
Teaching English and French to Provincial Majorities:

If the results just outlined for linguistic mingrieducation
had not been so profound and far-reaching in ewespect and
one were to make only international comparisong word
“revolutionary” might be used to describe the exgan of
teaching of French and English as second languagasmbers of

provincial majorities in the same time period.
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The changes of the last decades must be undeesgjaotst the
main aspects of second language learning as ibapgén the mid-
1960s. Although the two languages were taught moasicsystems
across the country (particularly as a high schabject required for
university admission), He might summarize consenpuson at that
time in a few depressing statements: (a) teachieghods for
instruction in French and English as second langsiagere out of
date and relied upon very traditional formatsmited effectiveness;
(b) teacher training left much to be desired, arghynteachers
themselves did not have a good functional commétitedanguage
they taught; (c) only a small proportion of studeeter acquired a
functional usage of the second language througbod@xperience,
and many came away with a conviction that theydddianguage
learning ability; (d) curricula emphasized languagatent rather
than cultural matters and, particularly in Frenelead language
classes, dealt mainly with France and ignoredehbty of French in
Canada. The fact that many Francophones outsidéeQuspoke
English was primatrily attributable to their mingr#tatus and, within
Quebec, to the need to use English for economipgsas. An old
adage among Francophones says French is learndehglish is
caught (le francais s’apprend, mais I'anglais s2git) like a common

cold.

The breakthrough in approaches to language tegchas
stimulated by an experiment begun in 1965 by anlifmg
speaking parents’ group at the St. Lambert Elenngi@ahool near
Montreal. The experiment was very simple, consistim placing
English-speaking children in a classroom wheredlaeher taught

all topics only in French and used French as tHg medium of
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communication. Wallace Lambert, the professor frvoGill

University in Montreal who led the related reseagtfort for the
parents, was a psychologist whose primary interest less the
language learning than the effects that the expegievould have
on attitudes of the children to the other langugigeip(Lambert &

Tucker 1972; Lambert personal communication).

With the easy-to-remember name of French Immeygtoan
methodology spread rapidly not only in Montreal butoughout
the rest of Canada. Many variants exist based upenage of
beginning in French (early immersion beginning ihet
kindergarten years is often preferred) and uporpthet at which
English instruction is introduced (often in gradesr 4 for those
who take immersion in the elementary years). Byetihe of grade
8, typical students in early immersion programenee over 6000
hours of total accumulated instruction in/via Fienclate
immersion programs of two year duration in gradesand 8
provide between 1200 and 2000 hours of instruatidna French
(Turnbull 2000).

For years, the setting up of new programs in proas and
school districts was accompanied by research wpos®ry focus
was to reassure parents that the experience afghdilism would
not be bad for the children. The results were, afrse, quite
contrary to their fears. The students not onlyrthtdfare poorly by
comparison with students taught in English-onlysstaoms, but
after a few years they showed significantly moregpess even in
certain aspects of English language learning (Sw&aihapkin

1982). By the latter part of the 1970s, immersioewd approval
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from the most senior federal levels as the onlyhagdlogy for
developing functional bilingualism in Anglophoneildren (J.
Hugh Faulkner, Secretary of State, cited: Sear3 18&e 45). The
bilingualism achieved was, indeed, functional arsdlle, even
though the methodology fell short of producing ctetgly native-
like fluency (Swain 1997).

Enrolments in French immersion grew rapidly across
Canada throughout the 1970s and 1980s but havéeteodf in
recent years. In 1977-78, 37,000 students werelledrin 237
immersion schools, or less than one per cent oftdted school
population of 5,385,000. In 2000-2001, the numbmse to
324,000 out of 5,067,000 in more than 2,100 schaolsver 6 per

cent of students.

(Canadian Heritage 2002: 25). The quantitativeces of
French immersion drew, of course, strong criticismmich was
countered by study after study, making it probatitg most
researched educational innovation in Canadianyisto

Critics of immersion have often attributed the cess of
immersion students in learning a second languagé wvdhout
corresponding loss of achievement in other suhjdotduding
English, to the idea that the programs tend toureckelite”
students. The charges of elitism have been cowrtetiby growth
in the numbers of students participating. In citike Ottawa and
Montreal and in the province of New Brunswick, wpat third of
Anglophone students are enrolled in French immarsibd one
time. In addition, recent research has examinednit@me levels

of parents of students in New Brunswick, compastgdents in
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the immersion and English-only streams; the profife both
groups showed similar education and occupationdemmong the
parents. More provinces have introduced compulgsoyvince-
wide examinations, and the results are showingfgigntly better
performance by immersion students compared to &regiophone
peers in English-only streams, even when the reoant to these
terms appears comparable in socioeconomic term&egde
2000). Research attention should probably be didedb the
likelihood that additive bilingualism has signifidta cognitive
benefits for students and that the choice of immareducation is
a good indicator of parental concern for, and imealent in, their
children’s education. In my opinion it is probakiat the presence
of both factors is mutually reinforcing and is pgosly related to

over-all educational achievement.

One problem created by the success of the immersion
methodology is the extent to which it has been mespreted in
other countries. Prof. Lambert appears to have beefirst to use
In print the term *“additive bilingualism” (in: Swail1971) to
describe the experience of children whose mothegue is secure
and reinforced by society (and broadcast mediap aie taught
initially in a second language and then are tawgbo in their
mother tongue with the intent of maintaining natike fluency.
The misinterpretations arise when it is suggedtatithe Canadian
experiment means minority and immigrant childreroudtl be
forced into schooling situations where they do umaderstand the
language and where the societal expectation istkat mother
tongue will be replaced by the second languagbentajority - a

situation of “subtractive bilingualism”. The consemces for
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minority students are, in most cases, lower acadachievement,
particularly for those in groups with low sociahtts (Cummins
1999, for a critique of misrepresenting immersiondings in
minority situations). A vast Canadian literaturecdments the
negative effects on French minority students fortedtudy in

English schools before the reforms of the last dewades.

(Stacy  CHURCHILL,2003, https://www.google.com,
2/9/2016, 10:30) Argued that, by its very natureren€h
Immersion cannot be the dominant mode of secondukzge
instruction for all Anglophone students, and concefor
preserving the French language caused the Quelvecrgoent to
rule out English immersion as a mode of instructitor
Francophone and immigrant (Allophone) student&at province.
In other words, for most Canadian children of eletagy and
secondary school age, language learning occurs staadard
classroom where French or English are taught as swuigect
during a normal school day, in periods usually wagyfrom 20 to
50 minutes. This one-subject-among-many approaddSio and
FSL is called “core English” or “core French” in mZaian
English. Thus, at least on the surface, the delieéicore English
and core French as second languages appears stmiltre
classroom mode of instruction prevalent in the 59dMe surface
similarity disguises very important, indeed majohanges that
have transformed the content and implications obsd language
teaching. Perhaps the most important change hastbeencrease
in the number of Anglophone children and youth van® exposed
for longer periods to teaching of the official larages, not only

through immersion programs but also through corenén
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courses. Whereas in English majority provincesnémewas often
a required secondary school subject for studentaggon to

university, the pre university stream remained lyigbelective
until the 1960s, when a wave of university creato expansion
was accompanied by a corresponding democratizaifohigh

schools. In turn, the flood of students caused iEhglnguage
universities to drop high school French credita aserequisite for
university entrance. These events would have sestidge for the
decline of French in public schooling except that@e powerful
and opposite trend had already begun with resmededching

French in elementary and pre-school years.

They have already discussed one part of this frémel
success of French immersion schooling - a succésd t
demonstrated “ordinary” people could “really” leata speak
French in school. The second factor was the grognogindswell
of popular support for bilingualism as a symbol ©anadian
identity and the conviction of many parents thabwimg French
would be a significant job market advantage foirtichildren in
their adult years. Strong grassroots leadershifx foom in an
organization called Canadian Parents for Frenamded in 1977
and subsequently recipient of federal assistance its
organizational activities. With chapters in all @dran provinces,
the organization provided research and informatesources to
local activists who rapidly became a major forceoirercoming
provincial authorities’ resistance to expansioracofess to French
as a second language teaching and, particularlsheaontinued

proliferation of French immersion schools. They mi@ned good
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relationships with organizations of provincial Fcaphone
minorities and borrowed from the latter's vocabult#re concept
of language learning as a right, declaring that want language
rights for the majority as well as the minority.&P1993: 168,
166-171). The linkage of second language learniitig mdividual

rights illustrates how language learning becameaated with
citizenship identity, a topic to which we shalluet.

The period from 1970 to the present has seenfaislihe
educational systems of English majority provinae®xpand and
extend enrolments in core French. A key role wasygd by
researchers such as the late H.H. Stern in promatime French
as a viable alternative, pushing in particular fmmpulsory
curricula in the elementary years to ensure thastnobildren
would be exposed over their schooling to a conaldernumber of
hours of teaching, on the principle that cumulatesg@osure to
language teaching was necessary to reach thresboeéds of

competence for communicative purposes (cf. Ste@2,19985).

Some of the provinces that have instituted compulso
French in the lower grades with guidelines for renwended
number of hours of teaching include Ontario (1986)y
Brunswick (revisions 1994), British Columbia (1994ther
languages may be substituted), Nova Scotia (198d) Rrince
Edward Island (revisions 1999)(“Second Official paage
Education Policies,” Commissioner of Official Larages 1999a).
Alberta, British Columbia, Manitoba, and Saskatchewallow
local authorities to decide the points in schoolmigere French
will be offered. New Brunswick has the longest liegment in an
English-majority province, with French as a subjecgrades 1 -
10 (Turnbull 2000). One final factor in the develognt of core

French has been the renewal of the content ofribgrams. Again
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with federal funding, the Canadian Association oéc&@d
language Teachers undertook the National Core Rr&taedy, a
multi-year project (1985-1990) that resulted inisens to most
provincial curricula and in the production of newathing

materials by textbook publishers (Turnbull 2000).

In an interesting parallel development, the Quebec
government announced in 1996 a major educatiof@mewhich
included in its provisions - to be implemented oaeperiod of
several years - moving the mandatory study of Bhgks a
second language in kg schools from grade 4 to grade 3;
English is mandatory to the end of secondary stugiinistere
de 'Education, Québec 1996).

The general quantitative results of these polibege been
a gradual rise in the total percentage of schoelqagpulation
enrolled in second language instruction across @ania 2000-
2001 approximately 51.5 % of all elementary andosdary
pupils, 2,611,000 out of 5,067,000, were enroltedame form of
second language instruction, up from about 41.6n%977-78
(Canadian Heritage 2002: 25).

The main impact of the surge in teaching of second
language teaching in all its forms has been a idrastrease in
the numbers of English-French bilinguals among ybenger
generations. For Canada as a whole, the perceptagéngual
teenagers aged 15-19 years increased from 17.7198ihto 24.4
% in 1996. Most of this growth is due to the extdaoary
increase in the numbers of young Anglophones whealsp

French. Comparing the levels of bilingualism amémglophone
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teenagers in 1996 (18.9 %) to the bilinguals antbegage groups
30 to 49 (9.0 %), we observe d@doubling of the rates of
bilingualism in less than a generation, mostly dwe the
immersion phenomenon. In Quebec, English-Frenchduiblism
of Anglophone teenagers rose from 47 % in 1971 2d%8 in
1996; given that the census data include teenagers who have
migrated to Quebec after schooling in other prossjat is clear
that almost all Anglophone youth passing throug@ Quebec
school system are achieving functional bilingualishough not
necessarily to the high levels of literacy requifedmany types
of employment in French. The nearly universal lgilialism of
Quebec Anglophone youth closely parallels that ohamity
Francophones in the English majority provinces (Chill 1998:
59-62).

(NEGOTIATING ETHNIC IDENTITY IN CANADA The
Case of the “Satellite Children, A. KA TAT TSANG KMARD
IRVING RAMONA ALAGGIA SHIRLEY B. Y. CHAU,2003,
MICHAEL BENJAMIN, https://www.google.com, 2/9/2016,
10:30) They stated that, Satellite children areldcén of
ethnically Chinese immigrants to North America whave
returned to their country of origin after immig@ti Based on
interview transcripts of 68 adolescent satellitelldcbn, an
analysis on the negotiation of ethnic identity wasformed using
the NUD IST software. The analysis showed multiypigys of
ethnic identity negotiation, ranging from an essgist approach
to differentiation and to confusion. Existing apg@ches to
theoretical conceptualization are critically exaedn drawing

implications for practice.
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The term satellite kids was first used in the [A880s to
describe children whose parents are Chinese imnigta North
America, mainly from Hong Kong and Taiwan, who have

returned to their country of origin after immigiti

The typical pattern is for the father to returrthhe country
of origin to pursue economic advantages while toéher and the
children try to settle in the new country. There atso cases of
the mother returning or both parents returning. Témily is
divided by immense geographical distance, althaeghlar visits
are not uncommon (Man, 1994). The couples who hates t
separated are usually referred to as “astronaufbé term
satellite kids are derived from a similar analodyhe term
parachute kids have also been used interchangéidbiwilton,
1993).

Some people in the community have found these sterm
negative and prefer terms such as lone-parent iesniLone-
parent families, however, represent a very diffesst of family
situations (Schlesinger, 1995; Schlesinger & Schlesinger, 1994).
The terms astronaut, astronaut family, and satelhild are,
however, often used as self-reference and are widsderstood
(“Home Alone,” 1993; Lam, 1994; van den Hemel, 1996a,
1996Db). In many cases, the usage is mostly des@iphd is not
necessarily associated with negative connotationthis article,
these terms will be used because they are moresprédan terms
like lone-parent families, which do not capture thpecific

immigration-related circumstances of these people.
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The astronaut family arrangement can be seensast@gy
of family survival to balance the multiple agendsspolitical
security, development al and educational needf@fchildren,
financial well-being, family cohesiveness, and gyaif life. The
typical Hong Kong astronaut family desires to satad political
security and personal liberty after the 1997 haedoof the
former British colony to China, which is under coomrst rule.
Foremost of the middle-class immigrants targeted the
immigration ministries of host countries like Caaadustralia,
and the United States, the employment and finaogpbrtunities
in the new country are usually less lucrative tlarthe home
country. To sustain a similar level of material ¢dorh and to
guarantee long-term financial security for the figmit makes
sense for the major income earner—usually the fatihe stay
behind and keep generating a good income as theofethe
family tries to settle in the new country and sglegwith the
uncertainties (Man, 1994; Skeldon, 1994). Another major
consideration commonly taken into account by astubhamilies
Is the education of their children. Most of therasaut parents
believe that the universities in North America afesuperior
standards and quality, and they are prepared t&strpersonally,
socially, and financially to enhance the chancéheir children’s

academic success.

Satellite children, as a social group, occupy ec@rous
position both socially and developmentally. Theg &rst of all
immigrants who have to go through a challengingditzon to
establish themselves as full members of the hasétso They are

a visibly different group in terms of ethnicity. &in identity
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development, which is a central task in this staf¢heir life-
course (Douvan, 1997; Erikson, 1950, 1968; Swanson, Spencer,
& Petersen, 1998), is complicated by the majorugison of
relocating to a geographically and culturally diéfiet
environment (Rosenthal, Whittle, & Bell, 1989). $halready
demanding process is simultaneously accompanied Oyastic
rearrangement of family structure, involving thesahce of a
parent or both parents and a redistribution ofs.dle some cases,
there is the added difficulty of racism both on #ystemic and
the personal level. An intensive examination of hoey
negotiate their identity in the context of thesalnges and
demands will enrich our understanding of ethnic auodtural
identity development, especially within the contexif
iImmigration and settlement process. In additiorgalige ethnic
identity is an integral aspect of adolescent idgrdevelopment
(Swanson et al., 1998), the analysis will also eckaour
understanding of adolescents in the culturally digesocial

environment of North America.

A major conceptual issue in the understanding bhiet
identity development among adolescents is the densetween
the mainstream developmental literature, which emsjHes
individual identity, and the cross-cultural litare¢, which
emphasizes group membership .Developmental rese&ch
interested in how the adolescent develops an iddaliidentity
vis-a-vis parents and peers (e.g., Bartle-Harifg7; Kerpelman,
Pittman, & Lamke, 1997), whereas cross-culturatlistsl usually

follow a group comparison approach that takes &delets as
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members of an ethnic group such as Mexican or Ghine
(e.g.,Chiu, Feldman, & Rosenthal, 1992; Fuligni, 1998).

Mainstream developmental studies of adolesceneae ar
heavily influenced by psychoanalytic formulationsdaocus on
the development of ego identity and an autonomelfsas the
major developmentalsk of adolescence (Blos, 1979; Erikson,
1950, 1968; Freud, 1923/1961, 1933/1961; Hart & Yates, 1996;
Josselson, 1980). Most theorists and researcherst ad stage
model, and many of them have offered normative batons of
what is healthy or desirable (e.g., HartYates, 1996; Meeus,
1996). Identity formation is usually studied as ariable in
correlation with other variables such as gender(éacombe &
Gay, 1998; Lytle, Bakken, & Romig, 1997), age(e.g., Kalakoski
& Nurmi, 1998), sexual orientation (e.g., Waldneatidrud &
Magruder, 1996), and other psychological variabdegh as
cognitive development (e.g., Klaczynski, Fauth, &afger,
1998),moral development (e.g., Hart, Atkins, & Fot898), and
interpersonal relationships (e.g., Akers, JonesC@yl, 1998).
Whereas the family is seen as the major contextinvivhich the
adolescent develops, it is generally assumed #nalthy identity
development involves individuation, or separatiomda
differentiation from the family, especially the pats (Erikson,
1968; Mahler, Pine, & Bergman, 1975; Steinberg, 1990).
Empirical studies are usually formulated and desigaccording
to this perspective (e.g., Bartlaring, 1997; Grotevant &
Cooper, 1985; Kerpelman et al., 1997).
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The emphasis on separation from the parents amdyfa
individuation, and the development of an indepehden
autonomous self is a cultural ideal founded on #gopbphy of
individualism, which is a dominant discourse in tiAéestern
world, especially the United States (Bellah, MadseBullivan,
Swidler, & Tipton, 1996). The cross-cultural relaga and
validity of this perspective have been questionaa(, 1998).

In cross-cultural developmental studies, most tiseoand
researchers have adopted a categorical approach sty
ethnically diverse populations in terms of broadifined cultural
groups. In the United States, it is common practecelassify
people into one of the five ethno cultural grougsAdrican
American or Black, Asian American, European Amaricar
Caucasian, Hispanic or Latino, and Native Americbany
researchers have adopted similar classificatiotisoat question
(e.g., Martinez & Dukes, 1997; Rotheram - Borus, Lightfoot,
Moraes, Dopkins, &LaCour, 1998). There is a tengemnt
emphasize ethnicity when the four groups other tharEuropean
or Caucasian group are studied, whereas the ethaiwd cultural
peculiarities of the Caucasian group are usuallyfacused on
(e.g., Phinney & Landin, 1998). This practice remks a
Eurocentric assumption, implying that ethnicity yomlelongs to
non-European people and is understood in terms hefr t
differences from the White or Caucasian group. Iete group
Is then taken as the norm against which other grawg measured
(McLoyd, 1991). If ethnicity is differentially emplsized when
non-White people are studied and individuality exudsed on
when White people are studied, there is a risk thdividual
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identity will become a White privilege. White peeplare
represented as individuals with unique charactesisivhereas
non-White people are primarily understood as membéethnic
groups with common characteristics that they asurasd to

share with others.

The fact that ethnic identity involves more thaambership
of an objectively defined ethnic group has beemgeazed by a
number of authors. In sociology, Isajiw (1993) exved major
approaches to ethnicity. He observed that defimgtiof ethnicity,
other than the primordial approach that assumdsethaicity is
natural and established at birth, may include $amastruction
and political positioning, situational or site-sjfec
considerations, as well as subjective experienceeducation,
Shih (1998) describes the practice of categorizegple into
discrete ethnic groups based on external obsenaitézia such
as appearance and country of origin as phenol alpisuch
definition of ethnicity runs the risk of encompagsipeople from
diverse cultures that may have little in commonpsychology,
Ho (1995) emphasizes the significance of the istkzad culture
of the individual, which is often the result of riple cultural
exposures. The role of the acculturation process the
development of ethnic identity has also been stbds/ many
psychologists (Berry, Kim, Power, Young, & Bujaki, 1989; Ward,
1996).

(Armando Barucco, National Identity In The Age Of
Globalization Changing Patterns Of National Idgntih India,
2007, https://lwww.google.com, P 4, 2/9/2016, 10:3t@3ted that,
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"In the iconography of Indian independence, one foash powerful images
mediating between the realms of semi-religious ima&tgn and political

struggle; the most famous image is that of Indihore as the mother-
goddess, the Devi, often portrayed as Durga, acemmagl by a tiger and/or
a lion.1 The most famous and celebrated movie dwaimn history remains
Mother India directed by Mehboob Khan (Figure X),which Nargis, an

icon of Indian cinema, plays the role of a younggaat woman who rears
her two sons under incredible hardship in a runadlian village; in a tragic

finale, she kills her younger son, who has becdmedader of a group of
bandits and is threatening the honor of a local gind of the same village-

community.

The powerful of this image has had a profound irhec
Indian politics; the perception of Indira Gandhi the masses
owes much to the idea of Mother India and even ntor¢he
inherent vital force and energy embodied in theddinoncept of
Shakti (the personification of the divine femalemgo), but also,
especially in her last years, to the ferocity ofrg@u On the
contrary, Sonia Gandhi’s renunciation of the prestig after her
astonishing victory in the 2004 elections was, adicg to her
own words, suggested by an “inner voice” (the vatdvother
India?), but was also portrayed as the sacrifie¢ dimly a mother

could make for the sake her children.

Stated that, does it still make sense to studyonali
identity in a world in which nation-states appeaibe facing an
unprecedented crisis? A crisis in which the process
globalization and the rising of intellectual, ettniand
transnational religious loyalties, the ubiquitouasgoras and the

success of supranational integration, a truly dl@eanomy and
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an equally global civil society—both very aggressiand

demanding—seem to be playing a major role.

The crisis of the system of nation-state has bkerstibject
of much research over the past fifteen years. Adpadurai
sees this crisis mainly as the result of two combiforces: mass
migration and the electronic revolution in the massdia. The
combination of these two forces is contributinghe creation of
a new post national imagination, “new diasporic lmubpheres
transcending the boundaries of nation-state,” eXéeg by
transnational ethnic and/or religious movements|tioultural
cities and societies, and local insurgencies withhag links (the
Kurds, the Sikhs, the Tamils, etc.).

For Appadurai, “we have to think ourselves beyohd t
nation-state” as in our times this institution Hased its most
Important function: “the arbitration between glabal and
modernity.” The crisis of nation-state is not négaper se, either
for Appadurai’s interpretation of nationhood aseéd to the idea
of ethnic purity via the “cosmology of the sacreation,” or for
his faith in the new “cellular” organization of thglobalized
world. In this new cellular world—as opposed to thertebrate”
world “organized through the central spinal systeof
international balances of power, military treatieszonomic
alliances”—*"transnational activist networks” are ready
replacing public administration, and playing a pw@si role in

“virtually every area of human equity and welfare.”

Zygmunt Bauman places emphasis on the work

transnational forces manipulated by invisible astovho are
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constantly eroding the political/military, economand cultural
foundations of the nation-state; to him, the mameat is coming
from the erosion of the economic pillar as well faem the
gradual loss of the capabilities of governmentsepond to their

citizens’ basic needs, especially in terms of welfand security.

The challenge is both economic and cultural: on the
economic side, nation-states are losing many of ftimetions
upon which, in the course of the past two centurilesy built
their “apparatus” and created a sense of their iov&sion toward
their citizens; on the cultural side, the logic pfvatization is
extending its influence even in sectors like bagiablic
infrastructures that are simply not viable fromemonomic point
of view, thus creating a conventional wisdom th&e“public is
always bad and the private is always good.” Amdreydasualties
of this battle are the concepts of equity, jusaod “substantial”
equality among the citizens, as well as public ises;

progressive taxation, and redistributive policies.

These analyses put into question the enduring halof
the nation-state model and the concept of natiafeitity as a
tool to understand (and act in) the global workpezially in the
context of the major challenges of global govereaimcthe 21st
century: security and terrorism after 9/11, the agament of a
globalized economy, including the growing inequedt in
developed and underdeveloped societies, envirorahésgues,
transnational crime, and the management of migrdtmwvs and

resulting multicultural societies.
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Apparently, the rise of ethnic and religious movateeand
their successes in terms of appealing to basiom®tf community
and “nation” show a strikingly different pattermrdirming the
strength and variety of forms adopted by a postenodationalist
imagination. But in many cases, these movementthanddeology
represent a new form of “privatization” of publicligy, a response
from different layers of the society to the chafjea posed by

globalization and the alleged inability of the sttt cope with them.

They truly seem to be “local solutions to globabiems.”
And, more than reasserting the enduring strengtthefnation-
state, they seem to confirm the schism betweendtien and the
state, which is considered inadequate in copingh wite
challenges of the real world and is therefore askgher to
support these movements, or at least to be nebti@bing back
to India, that is what actually happened with thasgsacre of
Sikhs in 1984, with the Hindu-Muslim riots in 199893, and,
more recently, with the Gujarat massacres in 20@#re the
response of national and local authorities to Himthlence was

at best ambiguous.

National Identity as a Product of Imagination:

National identity has been (for better or worse)-g-atill is
in my view—an essential tool for governance. Thss the
particularly the case for developing countries, egivthe
challenges they have to face in terms of managerotrihe
economy, sustainable development, income inegeslénd, as in

the case of India, management of ethnic and relgtiversity. In
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Europe, the debate about the construction of aecwle
identity—which involves the debate about natiortntities as
opposed to European identity, as well as the dmuion of
religion and ethics to both—and the redefinition afbroader
national/European interest is very much alive antha core of
some of the difficulties faced by the EU integratijorocess. To
name just a few of these challenges: the failurehef treaty
establishing the European Constitution, the quaatsbut the
accessions of Turkey and the Balkan states, thwmebf the
welfare state, and the integration of migrants,eegly those

belonging to different cultures and religions.

The issue of national identity is at the hearthed tebate
about the role of the newly emerging economic pswsrAsia.
India is one of the most populous countries ofabdd; it is facing
unprecedented rates of growth, but also incregsivlgjems in terms
of access to and management of natural resoureesirban/rural
divide, pollution, growth of nationalism and ethredigious
conflicts, and social inequalities and rampant wation. Mutatis
mutandis, a similar picture could be sketched foin@. A growing
fear regarding the effects of globalization and &es
homogenizing neo-imperialism is now a part of pubdiscourse in

both nations.

Moreover, it is clear to me that the manner in \wHradians,
and indeed Chinese, perceive, and/or reshapentitenal identity
Is of paramount importance not only for the contursigrowth and
development of their respective economies anduhed of their
societies, but also for their relationships witkitmeighbors and

with the rest of the world. From the methodologjmaiht of view, it
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Is important to clarify the distinction betweenioagal identity (the
material and spiritual, physical, and behavioratdees of a given
nation), national consciousness (the subjectivé&isaige that
citizens have of their nation), nationalism (ideplp and patriotism
(sense of attachment and loyalty to one’s natiori)tesdns that are

often regarded as interchangeable.

At the same time, more than in the past, the nstioh
national identity and national consciousness ai&lgtinterrelated
and symbiotic, thanks also to some specific featafglobalization:
the role of transnational diasporas; the globaklatebate about
ideas and identities; the emergence of new elteplg embedded
in the local, but at the same time perfectly avedithe dangers and
promises of globalization and of the potential ofiet
communication/information age and new electronidismeChanges
in the economic and social fabric and in the contjposof the elite
are exposing some of the fallacies of colonial podt-colonial
visions of Indian national identity, built someham Orientalist
perceptions and on the elite’s political and sob&tkground, and
strengthened by specific historical events andionstances, such as
the tragedy of 1947 “partition” in the sub-contihen

Though intrigued as one can be by the idea of grym
conceptualize the “true” Indian (Chinese, Italiam, European)
identity, the real issue at stake seems to be hewéw elites in the
emerging economies are debating about nationaltitgeand
building a political project upon it— keeping in madi that the
traditional notion of the elite (and of the massissyery much
challenged by globalization, and that, apart froendidereal spaces

of cosmopolitanism and the lower hell of parockialj there are
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thousands of layers of differing forms of partidipa in the global

society.

In this view, the focus of my analysis will be migiron
national identity, not in the sense of some sortpomordial
identity, nor as a “natural product of human expece”
determined by language, race, or history. 8 It wallher be in
Gramscian terms, as an artificial, deliberately gémonic”
construct, a dynamic “imagined community” built the organic
elites, according to the specific historical contexrhe
“anthropological” definition of nations as “imaguhepolitical
communities” by Benedict Anderson is quite close thos
demystifying approach. Anderson does not regandmatates as
mere fabrications out of nothing. His emphasis ontgapitalism
as a site for coalescing ideas about nationalisireara vector for
their propagation exalts the role of the creatdrghe nation:
those who had the education to imagine the new aomtres,
according to the historical conditions and theinasass-interest,
as well as the economic means and the power tcadpiiee
product of their imagination—in Gramscian termirglp the
elite, or the intellectuals of the dominant class.

(Kimberly Tallbear, Genetics, Culture And Identiin
Indian Country, October 2000, https://www.googheg P 4,
2/9/2016, 10:30) Argue that, It seems it is still vadely
unquestioned belief that culture and the identatybe derived
from culture (similar to beliefs about race) haveldgical bases.
This can be seen as advances in genetic reseagchsad or

proposed for use in detecting evidence of suchalipation
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whether in living people or in human remains. Thieas been at
least one proposal that DNA testing be used toroh@te the
“‘identity” of Native Americans (General Assemblytbe State of
Vermont) and DNA analysis has already been undentak an
unsuccessful effort to prove “cultural affiliationdf ancient
human remains (Montana; Stockes). This is a treatl harkens
back to the nineteenth and early twentieth cendureigenics
movement whereby some scientists and other eugéici
attributed social degeneration such as crime amuissprimarily
to biological causes. A contemporary and perhapsremo
sophisticated form of eugenics similarly seeks $e IDNA to
support or deny a person’s or a group’s claimsulucal and
political rights. (Ibid)there are medicand other benefits to be
derived from some types of genetic research, g#ei@ proposes
that attempting to use DNA analysis to determireefglesence of
culture and cultural identity is to entertain (Wt knowingly or
not) racist ideology. | will briefly summarize the&vo cases
mentioned that illuminate the political and culluiraplications
for tribes that accompany what may be a growing enoent to
use DNA analysis to determine who is and is notegeally
“Indian.” | will briefly discuss how the use of DNAnalysis to
determine who does and does not have legitimatitigadland
cultural authority undermines the very concept bawit is to be
a tribal nation. Because tribal governments today a

overwhelmingly concerned with tribal nation-buildinsuch a
trend in the use of genetic research should benaigr
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DNA Analysis and the Cultural Affiliation of the Ke nnewick
Man:

9,000 year-old remains, often referred to as thenewvick
Man, were found in 1996 in the shallows of the Qdbia River
in Washington State within the historical land badetribes
including the Confederated Tribes of the Umatilladian
Reservation, the Colville Confederated Tribes, iWampum
Band, the Yakama Nation and the Nez Perce TribeceSthe
unearthing of the Kennewick Man, these tribes hagweosed the
study of the Kennewick Man and have sought juritsoiicover
his bones for immediate reburial, as is consisteith their

spiritual beliefs.

In 1996, eight prominent anthropologists filed a
lawsuit in federal court for the right to study thenes of the
Kennewick Man. While the press widely misinterpdete
scientists’ comments and reported that the KenrleMan was
of European descent, scientists’ observationshatethe
Kennewick Man has features dissimilar to those ofiefican
Indians and even described his features as Eurdpearbut
speculate rather that he might be linked to popariatfrom
Polynesia and southern Asia (Lee, 1999). Sciergjstsulate that
research on his bones could help revise previoearigs about

where some of the ancestors of U.S. tribal peoptgrated.

Consistent with the Native American Graves Probvecénd
Repatriation Act (NAGPRA), the U.S. Department terior has
conducted studies to determine the cultural affdra of the

bones, in order to determine if the tribes havéarity over the
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disposition of the remains. While Interior examirggbgraphical,
kinship, biological, archaeological, anthropolodicanguistic,
oral tradition and historical information to maks determination
in September that the bones be handed over torithest DNA
analysis was also attempted for the purposes coérm@ting
cultural affiliation. While analysis was unsuccessin that
scientists were not able to extract DNA from thendm® due to
their age and to mineralization, conducting théstessulted in the
destruction of not inconsequential amounts of band this
offended the tribes. DNA testing was ordered bezadensive
physical examination by a team of scientists wagkior Interior
failed to come up with sufficient evidence to detere cultural
affiliation with tribes living today as is requirdady NAGPRA.
Secretary of the Interior Bruce Babbit explainedttiwhile it
would be much easier to determine affiliation wibkay’s tribes
of bones that are 3,000 years old, for example,efwdealing
with human remains of [the antiquity of the KennekviMan],
concrete evidence is often scanty, and the anadysie data can
yield ambiguous, inconclusive or even contradictoegults.”
(Department of Interior, September 25, 2000). Tloees Interior
viewed DNA analysis as a possible alternative wvercultural

affiliation.

2.8 Motivation:

(Myron H. Dembo, 2004, https://4shared.com, 19/Q1F.
10:00 pm) The purpose of this unit is to explairwhgou can
become a more successful learner by taking chargeranaging
your own learn-and the factors that determine yoativation to

learn. Learning and motivation are interrelatedcpsses. Simply
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learning a new skill does not mean that you wié itsunless you
are motivated to do so. Therefore, my objectivestarteach you
some new learning strategies and to convince yatitttere are
payoffs for using them. These payoffs include tlsgiility of
higher grades, more time to participate in enjogaldtivities, and
the confidence to become a successful learneryircanrse. The
sections in this unit pro-vide a framework for urslanding why
you need to use different strategies to manage féotors
influencing your academic achievement. The remaginimits

teach you how and when to use these strategies.

As you consider the various components of acadseife
management, you may find that you have no difficaianaging
your motivation. You may exhibit a great deal dioefon tasks,
persist even under difficult situations, and mamtgositive
beliefs about your academic abilities. If this e tcase, this
chapter will simply help you understand why you ia@ivated to
succeed. However, if you have some difficulty manggyour
motivation, this chapter provides important backmpa infor-
mation to help you change. Many of his studentgueatly state
in class or in written assignments: “l have no mation” or “I
need to get motivated.” Unfortunately, | find thmany students
do not understand the meaning of these statemdéwatsally,
everyone is motivated. Educational researchers faved that
many different patterns of beliefs and behaviors demit
academic success. Therefore, many different typds
motivational problems can be identified in any grad students.

Let's look at five students who have diverse mdtoszal
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problems (adapted from Stipek, 1998): Defensive iDijrSafe
Susan, Hopeless Henry, Satisfied Sheila, and Amsxfdberto.

Defensive Dimitri:
Dimitri is having difficulty in his first term in allege and is

beginning to doubt his ability to compete with atiséudents in
his classes. As a result, he puts his energy ireegmting anyone
from interpreting his poor performance as evidentdack of
ability. Basically, he appears to be more motivatedavoid
failure than to succeed. Dimitri uses a numberdbife-avoiding
strategies, such as asking instructors severakiquego give the
impression that he is interested in the matemrdling friends that
he does not spend much time studying for exams \kleereally
does, and spending time trying to find out whatornfation
appeared on tests in other sections of the sameaseou
Unfortunately, the strategies he uses to avoiditapkke a poor

student prevent him from developing his academilitials.

Safe Susan:
Susan is a bright student with high SAT scores. él@x, she

can be classified as an underachiever. Her prigaay is to attain
high grades and recognition from her instructoh® S upset if she
obtains any grade less than an A. She takes cailvaesffer little

challenge and over studies for every test. Susaslyraeads
anything that is not required in a course and ado¢sllow herself

to be challenged. She learns only what she isttolearn.

Hopeless Henry:
Henry has a very negative opinion of his abilitgltocollege

work. He realized early in the term that he wasirm\rouble
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understanding college textbooks and taking leatotes. In fact, he
has no study skills of which to speak. Henry dagsattempt to seek
help because he believes it is useless to try segathing seems to
work. When talking to friends, he constantly putaself down. He
sleeps late and misses many classes and findslhfailseg further

and further behind in his course work.

Satisfied Sheila
Sheila is a likable student who enjoys college. li&he

joined a number of social organizations the fiestit in college
and is a C-average student who could easily attaigrades.
Sheila does not want to push herself and let coucsk get in the
way of having a good time. She is not worried abgetting C

grades and is especially satisfied with any grdde toes not
require much effort. Sheila enjoys reading noveld arites very
well. In fact, she has submitted some of her potetiyer college
literature magazine. Unfortunately, she does noplyapher

intellectual interests and abilities to her schamky

Anxious Alberto:
Alberto lacks self-confidence and is very anxioumu#

academic tasks. He constantly worries about hifopaance on
every test or assignment. His anxiety is so great he forgets
material on tests even though he prepares wellerfdbhas
trouble sleeping, constantly has stomachachesja@si not enjoy

college.

Each of these students has a different set of fbedind

perceptions that limit his or her present and podgsfuture
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academic success. All of these students have nhioinz
problems. Defensive Dimitri doubts his ability aisdconcerned
that others will not see him as capable. Safe Sdeas not want
to take any risks or challenge herself. She justscabout doing
well. Hopeless Henry does not believe anything besdwill
make a difference in succeeding in college. Helbashed to be
helpless. Satisfied Sheila does not value her aad&de
accomplishments. As a result, she chooses to dpentime and
effort in nonacademic areas. Anxious Alberto watdsbe a
successful student. However, his constant worry se€swu

considerable anxiety that interferes with his acadesuccess.

WHAT IS MOTIVATION AND WHAT FACTORS
INFLUENCE IT?

Student motivation in the college classroom invelteree
interactive components (adapted from Pintrich, 3934e first
component is the personal and sociocultural fadioas include
individual characteristics, such as the attitudebalues students
bring to college based on prior personal, familgd acultural
experiences. The second component is the classsasironment
factors that pertain to instructional experiences different
courses. The third component is internal factorsstdents’
beliefs and perceptions. Internal factors are eriked by both
personal and sociocultural factors and classroowr@mmental
experiences. Current research on motivation indgcHtat internal
factors (i.e, students’ beliefs and perceptions) kay factors in
understanding behavior. Most of the attention ia dhapter is
given to the internal factors of motivation. | beghis section
with a discussion of what behaviors determine sitgle

motivation and then discuss how personal and soligal,
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classroom environmental, and internal factors avilce motivated

behavior.

Motivated Behavior:
If you want to understand your own motivation, yoight begin by

evaluating your behavior in the following threease

. Choice of behavior

. Level of activity and involvement

. Persistence and management of effort

Students make choices everyday about activitiesaskd in which
to engage. Many students choose to learn more absuibject or
topic outside of class, whereas others limit timeiolvement to class
assignments. As an undergraduate, | had a roomvhatslept until
noon each day. This behavior would not have beehl@matic if
his classes were in the afternoon. Unfortunatdlijaclasses were
in the morning. Another student | knew could nogy s@ when
someone asked if she wanted to go to a movie @ perza, even
though she had to study for an exam or write ap&iadents do
not have to be productive every moment. Having dunvasting
time is a part of life. However, the choices thekmplay important
roles in determining the number of personal gdady will attain

throughout life.

A second aspect of motivated behavior is levektif/dy, or
involvement in a task. Some students are very velin their
courses. They spend considerable effort after ckfgsng notes,
outlining readings, and, in general, using diffétearning strategies

to make sense of what they are learning. Otherestsdare less
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engaged in their courses and do the minimal amegpiired to get
by.

The third aspect of motivated behavior is persstehe
willingness of students to persist when tasks #fiewlt, boring,
or unchallenging is an important factor in motieati and
academic success. In many cases, students haeartoHow to
control their efforts and persistence in the variet academic
tasks they experience. Let's now examine the facttrat

influence motivated behavior.

Personal and Sociocultural Factors:

The attitudes, beliefs, and experiences studentsy ko
college based on their personal and sociocultuxger®ences
influence their motivation and behavior, and evertpersistence
or departure from college. When you walk into yé@st college
class, you bring all your precollege experiences wou, such as
your study and learning strategies, attitudes atiefis about your
ability to succeed in college, your coping stratsgand the level of
commitment to meet personal goals. All of thesebaites will
influence the way you interact with the collegeiemvment. If you
receive a low grade on a paper or exam, will yoninel yourself of
your ability to succeed, or will you say somethiikg: “Here we go,
just like high school. | don’t know if I can do wet this course?”
All your past experiences with stressful situatiand the way you
handled them will influence your ability to dealtivhew stressful
situations in your college environment. You arengdo learn new
copying strategies in this course that should tesa reduction of

stress and increase confidence in your abilityutawsed in college.
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You also are influenced by your family and cultural
experiences. Family characteristics such as soaimenic levels,
parental educational levels, and parental expectsitican
influence motivation and behavior. For examplestfgeneration
and ethnic minority students have a more difficuite adjusting
to college than do second- or third-generationegdl students
(Ratcliff, 1995). Transition to college can be ahffit for any
student, but when an individual has family membeh® have
experienced this transition, he or she is lesdyliteefeel lost in a
new or unfamiliar environment or unsure about wiwastions to
ask. Also, Reglin and Adams (1990) reported thatiars
American students are more influenced by theirmarelesire for
success than are their non—Asian American peemy Ppbinted
out that the desire by Asian American students tetntheir
parents’ academic expectations creates the nespend more
time on academic tasks and less time on nonacadsgtiiaties.
In what ways has your family influenced your goamgtivation,

and behavior?

Here is a list of some other student charactesighat can
influence adjustment and involvement in collegeafadd from
Jalomo, 1995):

* Married students with family obligations.

e Single parents.

e Students who never liked high school or who were
rebellious in high school.

e Students who were not involved in academic acésitor

student groups during high school.
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e« Students who are afraid or feel out of place in the
mainstream college culture

 Students who have a hard time adjusting to thedasé of
college

« Students who lack the financial resources to taldtianal
courses or participate in campus-based academic saoal
activities in college Stereotype Threat. A distmegsresearch
finding is that African American and Latino studenfrom
elementary school through college tend to have ides scores
and grades, and tend to drop out of school moendftan White
students (National Center for Education Statistit898). In
addition, regardless of income level, they scoveelothan White
and Asian students on the Scholastic Achievemeast [®AT).
For years, educators have been concerned with gtasstics,
especially when capable minority students fail éofgrm as well

as their White counterparts.

Professor Claude Steele (1999) and his colleague
(Aronson, 2002) believe they have identified a pues
explanation for this dilemma. They think the di#ace in
academic performance has less to do with preparatiability
and more to do with the threat of stereotypes atmustudents’
ability to succeed. They coined the term stereotipeat to
mean the fear of doing something that would inaidvely
confirm a stereotype. The following is an explaoatiof this

phenomenon.

Stereotypes can influence an individual’'s motivatend

achievement by suggesting to the target of theestgpe that a
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negative label could apply to one’s self or grdeqr. example, the
commonly held stereotype that women are less capabl
mathematics than men has been shown to affectdtiermance
of women on standardized math tests. When femalegeists
were told beforehand of this negative stereotyperes were
significantly lower compared to a group of womenowhere led
to believe the tests did not reflect these stepmsty(Spencer,
Steele, & Quinn, 1999). In another investigatiore\y, 1996),
half of a group of older adults were reminded af Htereotype
regarding old age and memory loss while the otlef Wwere
reminded of the more positive stereotype that eldgbe are wise.
The older adults performed worse on a test of sieonh memory
when they were presented with the negative stegpedtyan when
they were reminded of the more positive stereotyifley do you
think the women and older adults scored lower unther

stereotype threat condition?

Now let’s review the research as to how stereotyypeat
may help to explain the low achievement of certaimority
group members. There exists a stereotype that nAdngan
American and Latino students may not have the awadability
to succeed in college. As a result, many minoritydents may
feel at risk of confirming this stereotype and wend they can
compete successfully at the college level. Thus,the awareness
of the stereotype can affect a student’s motivadind behavior.
Steele and Aronson (1995) asked African Americath Ahite
college students to take a difficult standardizedt t(verbal
portion of the Graduate Record Examination). In oogadition,

the experimenters presented the test as a measureltectual
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ability and preparation. In the second conditibwe, @xperimenters
reduced the stereotype threat by telling the stisdivat they were
not interested in measuring their ability with ttest, but were
interested in the students’ verbal problem solviiige only

difference between the two conditions of the expernt was what
the researchers told the students: the test wasaime; the stu-
dents were equally talented and were given the samunt of

time to complete the exam.

The results of the experiment indicated a majoieckhce
for the African American students. When the test yaesented in
the non-evaluative way, they solved about twice ragny
problems on the test as when it was presenteceistndard way.
Moreover, there was no difference between the padace of
African American and White test takers under thestaweotype
threat condition. For the White students, the wag test was
presented had no effect on their performance. Bsearchers
believed that by reducing the evaluative condittbey were able
to reduce the African American students’ anxietyd,aas a result,

they performed better on the exam.

Aronson (2002) pointed out that in numerous ingadions,
researchers have found that the stereotype thoeditmn doesn’t
reduce effort, but makes individuals try hardetests because they
want to invalidate the stereotype. Not all indivatkiare equally vul-
nerable by stereotype threat. Individuals who apeenvulnerable
include those who care most about doing well, peogio feel a
deep sense of attachment to their ethnic or gegdmip, and

individuals who have higher expectations for disanation in their
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environment. Students under the stereotype thosatitton appear
more anxious while taking a test. In addition, thego reread
guestions and recheck their answers more oftenvthan they are
not under stereotype threat. As a result, studplased in a

stereotype threat condition become poor test thkers

Are you vulnerable to stereotype threat as a member
minority group, a woman, an older student who hlameback to
college a number of years after graduating fronm lsichool? Can
student-athletes experience stereotype threat? dCathle
stereotype threat “absentminded professor” infleengour
instructor’s behavior? Has stereotype threat imitael your
motivation or behavior in any way? Are you aware soich
influence? What can educators do about reducingntheence of
stereotype threat? Aronson (2002) pointed out #Htateotype
threat appears to be especially disruptive to iddials who
believe that intelligence is fixed rather than daible. In this
course, you are learning that academic performaraie be
improved through the use of different learning amotivational
strategies. Do you believe that you can becomera swccessful
student and compete with other students at youleg®l or
university? There also is some evidence that stygsedhreat may
be reduced through cooperative learning and otirend of direct

contact with other students.

In a successful program that improved the academic

achievement of a group of African American freshnanthe
University of Michigan (Steele et al., 1997), stot$elived in a
racially integrated “living and learning” community a part of a
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large dormitory. The students were recognized foeirt
accomplishment of gaining admission to the univgrsand
participated in weekly rap groups to discuss commparblems
they all faced. In addition, they participated imvanced
workshops in one of their courses that went beybiedmaterial
in the course. All of these activities were usetubwever, the
weekly rap sessions appeared to be the most trppaa of
program. The researchers believed that when stsidémlifferent
racial groups hear the same concerns expressed;otiheerns
appear to be less racial. The students also mawy teat racial
and gender stereotypes play a smaller role in ac@dsuccess
than they may have originally expected.

It is important to realize that the researcherdaxm the
impact of stereotype threat are not saying thatphienomenon is
the sole reason for underachievement by certainoniyn
students. We have already discussed a number ef imtiportant
academic and motivational factors that can makaffareince
between a successful and unsuccessful college ierper
Nevertheless, stereotype threat must be consideradportant
factor in understanding underachievement of certainority

students.
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Goal Setting:

One of the major goals of the college experiencéois
students to develop a coherent sense of identitilis T
development begins in adolescence and usually lepdse time
an individual graduates from college (around 21ryez age).
According to Erikson (1968), identity involves teearch for a

consistent image of who one is and what one wantgtome.

Marcia (1980) has provided information about the
development of identity by distinguishing four @ifént patterns
and common issues that college students experi@icerding to
Marcia, the criteria for the attainment of a matigentity are
based on two factors: crisis and commitment. “Grisfers to
times during adolescence when the individual seemse
actively involved in choosing among alternative wuations and
beliefs. Commitment refers to the degree of personvastment
the individual expresses in an occupation or bel{darcia,
1967, p. 119).

WHY IS GOAL SETTING IMPORTANT?
Goals have been defined as “what the individual is

consciously trying to do” (Locke, 1968, p. 159)dagoal setting
refers to the process of establishing a standarghécdformance.
Most of us have goals in many domains: academicjako
occupational, and personal. Some goals are shranttéeg., earning
an A on your sociology exam on Friday); otherdamg-term (e.qg.,
raising your gradeoint average (GPA) to 3.0 this semester); and

still others are very long-term (e.g., becomingatorney).
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As mentioned in the introduction, long-term goale a
accompanied by related intermediate goals. For plagmafreshman
student might set his or her sights on becomingpedf the college
newspaper during his or her senior year. The godlyears away
and represents a major achievement, so, the stddertes what
needs to be done to work toward this long-rangé tfdae student
Is interested in journalism, he or she may deandmajor in this
field and begin taking some English and journalisourses.
Another goal would be to join the paper as a staiter. An
intermediate goal would be to become a sectiomelit his or her
junior year. By setting intermediate goals thatteto the long-term
goal, the student identifies a plan of action dhpa follow to attain
his or her ultimate goal. This path provides rewaad the student

moves closer toward the long-range goal.

A similar process is needed to obtain the goakcbiming an
elected official or to run a marathon. It is néely that an individ-
ual could be nominated for an office without anp&xence or past
involvement in community activities. It also is dwful someone
could run 26 miles the first time he or she dectdesin a marathon

without first setting short-term training goals.

Goal setting is a planning process and is an irapbespect
of self-management. This process puts meaningoplp& lives,
helps them achieve their dreams and ambitionssetsdup positive
expectations for achievements. Students who sé& god develop
plans to achieve them take responsibility for tiogn lives. They
do not wait for parents or teachers to instruchtlas to what they

should be doing with their lives.
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Unfortunately, many students fail to take respaitiitfor
personal goal setting. For example, last semester af my
students complained he had difficulty attainingoalgset for him
by his father for a 3.5 GPA. | asked him what higlgwas. He
stated that he did not have one. One of his peemsnented that
the student needed to achieve in college for hiimeet for his
parents. After all, parents are not going to bauadoall the time
to set goals and direct their adult children. Thafdout your own
behavior. Are you in charge of your own behaviar,do you
prefer that other individuals set goals and makeontant
decisions for you? It is difficult to be a highlyotivated indi-
vidual without setting personal goals. While wanthithe last
Olympics, | could not help but notice how often tbpic of goals
was discussed during interviews with athletes. Mathjetes even
mentioned that their coaches suggested they catinytlhnem a list

of their goals.

In team sports, coaches often meet with individtalset
both individual and team goals. In the business ldyor
corporations set goals for sales and product dpwetat. In fact,
the stock market is very sensitive to a compangdgomance
goals. When a company announces its quarterlytprofilosses,
the investment world compares the performance tpeeed
goals. The result often is immediate price fludwain the stock

market.

(Mohammad Rukanuddin, Role of Motivation on the
Tertiary Level Students of Bangladesh in Learnimglish, 2014,
19/9/2015, 10:00 pm) Pointed thathis research work investigates
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the reasons why the tertiary level students of Bategsh learn English
language to find out what motivates or inspiresnthi® learn English. It
explores the kind of motivational orientation thanBladeshi students have
in learning English from three kinds of motivatianstrumental, integrative
and global. This section determines that Bangladsgidents specially the
tertiary level students of Bangladesh do not leknyglish to integrate or,
assimilate themselves with the culture of the eaBpeakers of English,
rather they learn English for some practical purpsslike getting high

ranking jobs or undertaking higher studies, achigvsuccess in career €tc.

This section also discusses the current conditio&mglish in
Bangladesh by mentioning the areas where Englislusisd
extensively. Finally, it suggests some ways thay e useful in
removing the obstacles that hinder the effectivacheng and

learning of English in the country.

Motivation, according to Cambridge Advanced Leamer
Dictionary (2008) is “enthusiasm for doing somegiinThis
enthusiasm means internal or external factorsstiraulate desire
and energy in people to be interested in and camdhio a job,
role, or subject, and to exert persistent efforéftaining a goal.
One researcher (Wlodkowski 1985 in Bettiol 200})sshat there
are more than twenty widely recognized theoriegnofivation,
all of which have their own ‘terminology and defions,
experimental approaches and opposing viewpointsline with
the behaviourist view of psychology, Murray (193#8es some
needs as causing inner tensions which have to berabed.
Motivation was defined in terms of the "press",ttbauses the

desire to liberate the inner tension and satiséyneds.

Motivation is often related to the notion of theedeto

achieve. Ames (1992) identifies three differentetyf goals in
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the area of achievement motivation. The first gedhe mastery
or the learning goals, which focuses on obtainiogngetence or
mastering a new set of knowledge or skills to ashisuccess.
The second kind of goals are called performancdsgmaego-
involvement goals, which are related to doing lveéttan others or
doing well without a lot of effort in order to awbfailure. And the
last ones are called social goals which focus datiomships

among people.

An important aspect of the achievement motivatioeoty
Is that learners can be motivated to either avaidre or achieve
success. In other words, it means that when lesmmant to avoid
failure they try to select either easy tasks ineortb achieve
success or difficult tasks in order to have a gewcluse for why
failure occurred. However, when learners want fiexe success
they try to select moderately difficult tasks, whiill provide an
interesting challenge for them to keep the higheexgtions for
success. From a cognitive view of motivation, peagdn choose
the way in which they behave, so that they haverobaver their
actions (Williams and Burden, 1997). When makinghaice,
however, people have to be aware of the possibkldtseof what
they decide to do, allowing them to set goals femiselves, and
then they can decide to act in certain ways in otdeachieve
these goals. In this way, from a cognitive perdgpectmotivation
Is concerned with such issues as why people ddoidact in
certain ways and what factors influence the choitlesy
make”.(Williams and Burden, 1997).As per cognitiview of
motivation, individuals make decisions about tloeun actions as

opposed to the behaviourist view which considersivabon in
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terms of external forces over which they have natrod. On the
basis of these views, it is important to mentionrdaar’'s
approach to motivation. Gardner & Lambert (1959 @mookes
& Schmidt, 1991) distinguished between integratmvetivation
and instrumental motivation. Integrative motivatiwas identified
by the fact that students are attracted by theuwlof the
community speaking that L2 and they want to integra
themselves into such a culture or become a pahadfsociety. It
IS associated with components such as ‘“interestfoneign
languages”, “desire to learn the target languadattitudes
toward learning the target language”, “attitudesvaal the
learning situation”, “desire to interact with therdet language”,
and “attitudes toward the target language commurdardner,
1982, and Brnyei, 1990). Instrumental motivation, on the other
hand, is marked by the fact that the learner stuthie L2 with a
utilitarian purpose in mind, such as a better jol bigher salary.
Thus, no matter what type of motivation studentsehahe
strength of motivation depends on the state oludesit’'s needs
and goals. Motivation, as a psychological phenomenuas
multidimensional roles in ESL/EFL and other are&dearning
and teaching. It affects different people in vasiovays in various
situations, places and time. It may affect the sae@ple in the
same intellectual pursuit or in the same area darniag
differently in different time, place, or environntelThe same
people may get motivated to learn English diffelsemt different
countries. A group of students, for example, ma faotivated
to learn English in a way in China, which is di#at from the
way the same group of students may feel motivateitbwwhey are

in the United States of America.
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In learning English as Foreign Language, motivat®fa
complex phenomenon which can be defined in termgwaf
factors: learners’ communicative needs, and thetrtudes
towards the second language community” (Lightbowisgada,
1993 p. 40). It means that if students need to theeforeign
language in a variety of social situations or matgbget a better
job they will notice the importance of the foreianguage and
consequently will be motivated to learn it. Likewjisf students
have positive attitudes towards the speakers ofatnguage, they

will probably want to have more contact with them.

Ur (1996), regards motivation as a very important
phenomenon in English language learning. Insteadediining
motivation, she prefers to think about motivation terms of
‘motivated’ learners, that is, learners who ardimgl to involve
themselves in learning activities for the purposegpess. Ur
(1996) states that teaching and learning can becouwh easier
and more pleasant when there is learners’ motinatie points
out some features of motivated learners of Englgime of them
are, firstly, the learner would be ‘positive taskeated’ which
means the learner is willing to handle tasks arallehges, and
has confidence in his/her success. Secondly, Helshdd be
‘ego-involved’ that means the learner finds it impot to
succeed in learning in order to maintain and prenmis/her own
self-image. Thirdly, he/she has a need to achieeanmng to
overcome difficulties and succeed in what he/sle set to do.
Fourthly, he/she possesses high aspirations. Tdr@de is very
aware of the goals of learning, or of specific h@ag activities,

and directs his/her efforts towards achieving theiithly, he/she
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IS perseverant. The learner consistently invesksgh level of
effort in learning, and, is not discouraged by aekis or apparent
lack of progress. Finally, he/she is tolerant ofbaguity. The
learner is not disturbed or frustrated by situaionvolving a
temporary lack of understanding or confusion. He/shn face
them patiently, in the confidence that understagdinll come
ultimately. Among these characteristics, a venstautding one is
the need for achievement in which learners arevated to reach
a goal that they have set, being willing to overeddifficulties in

order to achieve their aim.

The term ‘motivation’ is often confused with aptiei So,
it is crucial to mention the difference betweenitape and
motivation. Ellis (2008:75) states that while apdié describes the
“cognitive abilities that underlie successful L2 qatsition,
motivation involves the attitudes and affective testa that
influence the degree of effort that learners makkearn an L2".
Therefore, aptitude is a more or less stable compowhich the
learner cannot directly interfere with. Motivatioon the other
hand, is a component that can change comparatiasfyand can
be altered by the learner himself. Gardner (200tijew that
motivation describes the driving force behind thHéore of a
learner. According to Gardner (1982) motivationgiets of three
elements of which the first one is “effort”. Theataer who is
more motivated, will put more effort in his or retudies. He will
be open to do extra work in order to improve higlaage skills,
spend more time with studying for the language awen deal
with the subject on a subconscious level. The st@@ment is

"desire". A learner desires to achieve a goal iis ttase to
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successfully learn a second language. A learndrowitdesire is
not at all motivated at all. The last element ibech"affect". The

learner enjoys learning the language. Learningldhguage is a
fun and challenging task which might even lead nithesiasm.
Each element on its own is not enough to be catletivation. If

a learner lacks one element, he will not be entinebtivated and
therefore learning will be more difficult for hinExample: A

learner that fulfills the elements "effort" and &e", but does not
enjoy the language at all, will perhaps study héd, will have

problems to make progress as the learner’s afiedilier may be
high.

Motivation has its variety. According to sourcestivation
is classified as intrinsic motivation and extringwotivation.
Further, on the basis of purpose it is divided imgegrative
motivation and Instrumental motivation. Next, degheg on its
relationships to learning it is divided into thrigpes: Situational
motivation, Task motivation, and Global motivatigBrown,
1981 in Ellis 1985).

Intrinsic motivation is motivation from within thstudent
(Landsmen). It is a spontaneous interest on thiegbdhe learner
for the target language. An intrinsically motivastddent studies
because he/she wants to study. To the student #terial is
interesting, challenging and rewarding, and thelestii receives
some kind of satisfaction from learning. This kiodimotivated
student is very often found busy reading, writingsolving any
problems in the target language. The student desnanade effort

from himself/herself and has a need for deep uta®iang.
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When a student performs in order to receive a réwde
graduating or passing a test or getting a gift feomgbody, or to
avoid a penalty like a failing grade, s/he is gaithe extrinsically
motivated. Some kind or other external forces avelved in this
kind of motivation. This type of motivation comea®r outside
not from within the learner. An extrinsically madited student is
inclined to put forth the minimal effort necessarny get the
maximal reward. If students aren't given a rewarctredit for
their efforts, and no feedback is given to the stidthen most

students' intrinsic motivation would begin to dewe.

The ‘integrative motivation’ is the type of motivan
through which L2-learner wants to tintegrate hirhgethe target
language group. In other words, an integrative wadéid learner
likes the target language group and perhaps evaiswa be a
part of it. A twisted form of the ‘integrative mw#tion’ is the
"Machiavellian motivation”. In that case, the leardoes not like
the target language group and does not want todaetaof it. He
merely wants to "manipulate and overcome the peopl¢he

target language" (Ellis 2008).

Hudson (2000) says that the desire to obtain santeth
practical or concrete from the study of a seconjuage is
instrumental motivation. Instrumental motivationdenlies the
goal to gain some social or economic rewardthrough
achievement. Situation specific or situational wation refers to
the learner's motivational state in a given sitorti Foreign
language learning occurs in the classroom in sdoatthat vary

in their motivational effects. For instance, co@ie,
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competitive and individualistic situations are rdpd to affect

motivation differently.

The interest a learner feels for performing somskgan the
target language, is termed as task motivation. eefit tasks
affect motivation and learning in different ways.n |
communicative language teaching Nunan’s (1988)ndain of
task suggests that task in language class shoutabbeating for
the learners. According to him a communicative tgask piece of
classroom work which involves learners in underdiag,
manipulating, producing or, interacting in the &trdanguage
while their attention is principally focused on mew® rather than

form.

It is a general interest towards the goal of leagra second
or foreign language. Because of the globalized ayorl
world peoples are dependent on one another anthi®people
have to communicate in English for their busingssmdaction,
achieving education, exchanging technology for smynother
things. So, to keep abreast with the global phemamsome

people get motivated to learn English.

Whatever or what kinds of motivation are there agntire
learners is a matter of researches and studiest VWWhmore
important is that motivation of the learners playsery crucial
role in their learning of the foreign or seconddaage. Harmer
(1998) asserts that “...highly motivated studentsbétter than
ones without any motivation.”

The primary goal of this study is to find out wimadtivates

the tertiary level students of Bangladesh to learn
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English. This study will try to find out the types motivation that
inspire the Bangladeshi students of the conceraedl lto learn
the English language. The findings of the study, tesearcher
hopes, as the ultimate goal will help improve tharhing and

teaching situation in the country.

Research in the field of motivation in ESL/EFL Hamen
done by a good number of researchers. In lingasistic
sociolinguistics and second language/foreign laggusecquisition
a number of language learner motivation models hiagen
suggested. Research works by Gardner and Lamb8B9)1
Clément, Gardner, and Smythe (1977), Dornyei (2@Q13l are
probably most well known. The social-psychologitda¢ory of
second language (L2) learning proposed by R. C.dGar
(Gardner & Lambert, 1959; Gardner, 1979; Gardner, 1982;
Gardner, 1983) has been one of the most long-stgrideories of

L2 learning.

Researchers in this field have show through tresearch
works that motivation is a significant factor inetrarena of
second/foreign language learning. Gass and Seli(#(8) say
that motivation has a powerful impact on the stasidaarning of
a second language. They reflect on the basis diestuthat
integrative motivation has better impact on leagnithan
instrumental motivation. They also say that theselits may vary

from culture to culture.

Learners’ motivation is important for teachers wimnt to
teach language better. Bartels, J.M. Magun-JackSo@&, Ryan,
J.J.(2010) say that lack of motivation can affdet tearners’
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learning process and teachers play a significdet tao students’
motivation in learning a second/foreign languageokC(2001)
emphasises that not having any type of motivatimgents can
find hard to learn a second language. He also, iotenthat high
motivation causes successful learning. Wlodkow$8B@) shows
the importance that motivation has in the learnifigid.

Motivation is related to scholastic achievementsd ah is

important that teachers know when and how studemts
motivated. By knowing when students are motivatedgs in the
learning process go more easily. Gardner and Lanib@59) say
that motivation is of two kinds: the instrumentabthaation and
integrative motivation. They maintain that integratmotivating
Is a desire to communicate and become similar tolmees of that

L2 community.

On the other hand, they have shown instrumental
motivation as the desire to learn the L2 for pdtgains such as
getting a better job. They found that of the twadd of
motivation those students who were integrativelyivaded made
use of the most of practice opportunities, volureademore
answers in the classroom, were more precise inonsgs and

were generally more successful students.

Markwardt (1948) in Dornyei (2001) suggested five
motives for learning a second language. He destiive of them
as non-utilitarian and three of them as practiChe non-
utilitarian motives were (i)-to be a cultivated gen and (ii)-to
maintain a minority's language whose speakers asgsting
assimilation into a dominant culture. The practicadtives are
(ii)-to foster assimilation into a dominant cukkufiv)-to promote
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trade and colonization, and (v)-to have access densfic

knowledge and technical skills.

Markwardt's (1948) first motive was a reminder bkt
detached, aristocratic, and humanistic view of MmsnaThe
remaining four motives, however, typified an eracoientific and
technological progress paralleled with capitalissalonization,
trade, and wars. Markwardt's (1948) discourse stppa
dominant ideology and philosophy. The minority grothat
resisted colonization and supremacy would not préfom
technological progress like the community, whichugu
assimilation and acculturation. Planters, settlarej merchants
had to learn the language of the people whom twintry had
colonized to make them civilised and good consumeifs
manufactured products. Here Markwardt's (1948) veatiare the
reflection of the spirit of the age in which theyginated.

Researches on motivation in learning English asreidn
language or second language do not seem to be wide.
The limited extent to which this research has bdene, the
findings indicate that the role of motivation in [IEESL in
Bangladesh is different from the same in other toesm For
example, Gardner and Lambert (1959) observe thagratively
motivated learners tend to be more successful tharlearners

who are otherwise motivated.

Contrarily, researchers in Bangladesh in the saahe find
that in a situation where English is taught andritas a foreign
language, integrative motivation has insignificaoke to play.

Haque (1994) finds that the learners of EnglisBamgladesh are
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mostly instrumentally motivated, because the sttglem

Bangladesh learn English for the purpose of easieg higher
education and getting better employment opportesitihey do
not seem to learn English for the sake of knowiegply about
the culture and people who are native speakersgfigh. They
are not interested in getting integrated with anglish speaking
group of people either. Their intention in learniBgglish is to
use it as an instrument for practical gain, not éxpressing

solidarity with any group of native speakers of ksiy

Later Maniruzzaman and Haque (2000) found out itnat
Bangladesh integrative motivation had a strong#uemce on the
learners of English as a foreign language thanirtBEumental
motivation. This is a contradictory finding withetliesults of the
research conducted by Haque in 1994. Here therasseof this
research guesses that the subjects taken as sammelédrom only
one department of only one university. Hadthe sarbpken taken
from more diverse areas, the results could have ligerent.
The sample population that was selected was frgparticular
discipline of studies in a particular universityhish might lead
them all to think in an identical way regarding ithearning of
English. It might be media like BBC, CNN or otherdign media
activities, English movies, standard life style tbé people of
English speaking countries etc. that had led themthink
fallaciously that they studied English for integvatreasons.

Next, another research conducted by Rahman, S5)200
reveals that instrumental motivation has strongesetus behind
the learners of English in Bangladesh where integra

motivation plays insignificant role. Rahman, S.@8pregarding
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the findings of his research puts in the instruraemtotivation is
the major motivational orientation for the undedyrate students
to learn English as a foreign language in Banglad&his
provides a sufficient answer to the research questaddressed,
and contradicts the findings of a few researchbfanfruzzama
and Haque, 2000 and 2001), who claimed that integra
motivation is the primary reason /motive for leagiEnglish in
Bangladesh. Rather, the study here is able to sti@aw in
Bangladesh, the students learn English primarihirietrumental

reasons.

One researcher (Davies, 1989) in Rahman, A. (1998)
mentioned that it was difficult to think of any adwy where
English was not being taught. Bangladesh is n@aeption. For
the survival and all out development as a natianddadesh uses
English with utmost importance. Here those whorieanglish
language lead better livelihood than those who ato Regarding
the importance of English, Banu (2005) maintaingt tin
Bangladesh the education system of the countrytesea
‘linguistic divide’ between those people who leéass English at
Bengali medium schools and those who learn betigtigh in the
English medium schools. She adds that there issat glemand
for English in this country for its social and maé benefits

among all classes of people.

Pedagogically speaking, English enjoys the status o
foreign language in Bangladesh though it is taaglk learnt here
with the importance of a second language. A fordagrguage,

according to Nunan (2003) is a target language hwigmot the
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language of communication in the society (as mediam
instructions in educational institutions, businasslustries etc.)
For example, English in China, German in any Aralsauntry
and Spanish in India are treated as foreign langgiag

A second language, as per Richards et al (1985§ is
language that is not a native language in a coumititywidely
used as a medium of communication (for instancedincational
institutions and government offices, businessep #tes usually
used along with another language or languages.idfngior
instance, in India, Singapore and Fiji is a sedanguage as it is
widely and officially used in those countries. Dwtiion-wise,
English is not a purely foreign language, and ihad a second
language either in Bangladesh. If the extent tocththe
Bangladeshi people use English and the domainshichathey
use it are examined, the status of English in ¢bisntry will be

clear.

English in schools: English is taught as a compwlso
subject at all primary, secondary and higher seagntévels of
schools of the country. In Madras (Islamic religgosecondary
and higher secondary level schools) also Englistaught as a
compulsory subject. Apart from this, there are sa@vthousand
English medium schools mostly located in urban srehich
have been set up mainly to make students conversdtrglish

language.

English in higher education: The medium of instiaes in
almost all the higher educational and professipnagjrams in the

country is English. Though instructions in certaducational

140



programs in tertiary level colleges and public ensities are
given in Bengali, the students and teachers haveepend on
foreign books written in English for reference aadditional

information.

Private universities, professional institutionseliknedical
colleges and engineering-technological institutes aniversities
Impart education in English as books and study nas$eare all in
English. For being acquainted with the up to datevk how of
newly invented fields of science and technologyréhes no
alternative to English. Rahman, S. (2005) saysutjothere was
no clear indication about the choice of the medafnmstruction,
interestingly in all private universities, the mawh of instructions
Is inescapably English”. Private universities of ttountry which
were created to meet the growing needs of the higthecational
seats offer almost all the degrees of higher edutdéexcept M.
Phil and Ph.D.) like B. A. (Hons.), B. Sc. (Hon®)S.S. (Hons.),
B.B.A, LL.B.(Hons) B. Arch, B.Pharm; M. A., M.ScMBA,
MSS, MS in many general and highly technical subjdike
English, Economics, Computer Science and Engingei@ivil
Engineering, Architecture, Pharmacy, Electrical dfdctronic
Engineering; Accounting, Human Resources Management
Management Information System, Business Adminisinat

Marketing, and so on.

As the students of these highly technical subjeetsd a
high level of proficiency in English language whitttey cannot
attain despite twelve or thirteen years of studyiBgglish

language as a core subject from primary to higleEoisdary
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level of education, the universities have chalked Bnglish
courses to bring their proficiency level up to gueed level so
that the students can carry out academic studiesoctably and

confidently overcoming the linguistic barrier.

English Courses designed for the private university
students are usually termed as English foundatimurses, or
English remedial courses. Though these courseofasemilar
nature, there are some differences too. Some sitiesroffer one
course in the name of Foundation course or remediaise etc.,
for one semester for the students of each progrfastudies On
the other hand, there are universities who offeo wv three
English courses for consecutive two or three sesnedbr the
students of each program of studies. These coarsegenerally
called English communication skill — I, English amomication
skill — 11, and English communication skill-Ill. Wlle some other
universities opt for Basic English communicationngksh
composition—I and English composition —Il. In thagys, the
students of each academic program are taught thgisBn

language skills that are required for the acadgmipose.

During the 80's English was banished from the bykaof
B. A. (pass) course of the curriculum of the couty the people
at the helms of affairs of the education departmgfter a decade
considering the gravity of the consequence of disjmg with
English, the subsequent government not only redt&reglish in
the syllabus but also made it mandatory for stuzleatstudy

English language in all the tertiary level degreethe country.
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English in Administration: After the independencé o
Bangladesh in 1971, the government of the countisd tto
replace English with Bengali in administrative wetkut it could
not be done and English continued to remain asdtmainant
language. Subsequently, the government in 1987tedethe
Bengali Implementation Act (Bangla Procholon Ainhda
implemented it. From that time English started tsel its
significance in administration. However, it is womnentioning
that in communications between non-government orgdons
and government, between all the international degdions and

the government English is used extensively.

English in Economic activities: As the he econonfy o
Bangladesh is heavily foreign-aid dependent, Bategh has to
communicate with economically developed nation® li&reat
Britain, United States of America, Canada, FrarnGermany,
Italy, Japan, and Australia etc., and internatioaal-giving
agencies like the USAID, The World Bank, and Theednational
Monetary Fund (IMF). And the medium of communicatio
between Bangladesh and the countries and ageneieigsomed is
English.

For export and import business the country hasdamtain
liaison with many countries in English. As an ecomnally
backward country Bangladesh has to put much impoeteon
trading than manufacturing industry. Trading regsiiconstant
communication with foreign companies. This commatian is

maintained through English in dealing with foreigne
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Garments manufacturing industry is an emergingosent
the country. About 4000 garments factories are atpey in the
country. Many foreign buyers and their represewesti visit
Bangladesh every year. For communication with tHessgners
English is the only means. That is why the jobgha export
sector of garments industry like merchandisers, essal
representatives, marketing staff require Englishrtifermore,
most of the job advertisements are posted in Emgisen if they
are posted in Bengali newspapers, they are postdeinglish.
Again, almost all the private organizations statett the
applicants must have good proficiency in Englishglaage as a
prerequisite. The public limited companies publiskir annual
reports also in English. Some of these companiesiyme a
Bangla version of their annual report but the ersghas always
on English. So it is clear that English is the doamt language in
the economic activities of the country.

English in financial institutions: English is prekely used
in almost all the banks which are about 50 in num@éey
include 9 foreign commercial banks, about 32 pavammercial
banks and some state owned specialized banks andetitral
bank. Most of the banking instruments, documentsfarms are
in English. For examples, checks, demand drafty;opders;
deeds of agreements, account opening applicationsf@re in
English are printed and written English. And theolehdata base
of all the banks are in English digits. Furthermofer
employment in the banks the candidates have to lageod
command in English. For this reason, the employment

advertisements are published in English in newssap@erview
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cards are issued in English and interviews are wcted in
English.

English in judiciary: Though the lower courts cawut
their activities in Bangla, English is yet very lugntial in the
High Court and the Supreme Court of the countryavyer has
to have a good command in English if he or she svampractice
in the High Court or the Supreme Court. Many of jiieiges still
give their verdicts in English language. In thiscamstance, it
seems that this trend of using English in the jadligector of the

country will increase in future.

English in entertainment sector. English is used fo
entertainment purpose by a remarkable number ogblpda the
country. Rahman, S. (2005) found in a study tha®c37
respondents watch English movies all the time, 4&%hem
watch sports programs in English all the time, aBb%
respondents listen to English songs always. Rahmgi998)
says that nearly 85% of the channels offered bgllgat TV are

broadcast in English.

Population and sampling: In order to find out the
motivational orientation of the undergraduate stslan their
learning of English and the types of motivationytlage oriented,
76 students (53 males and 23 females) of average2agyears
were randomly selected from different disciplindsaoprivate
university, and an institute of a public university Dhaka.
Among them 11.84% (09) students were from B. S€omputer
Science and Engineering program (first year), 7.8906)
students from B. Architecture program (first ye&},05% (16)
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students from B. A. (Hons) in English literaturegram (second
year), 11.84% (09) students from BSS in Economrogjam of
the private university located at Mohamamdpur, Rhand
47.37% (36) students were from the first year BiScTextile

Engineering program of a textile engineering ingataffiliated

with a public university. And these seventy sixdemts came
from thirty seven districts of Bangladesh. Thesadshts have
studied English language for about 12 or 13 yegtg from the
beginning of their student life. That means theyrtstd learning
English at the age of five or six in their pre-pamy or primary
level classes and continued up to higher secontargl of

education. It is worth mentioning that these stuslestudied
English as a mandatory core subject in their phegay, primary,
secondary and higher secondary classes. Of caimese studied
the language as a foreign language. Even thendbgipetence in
English language is not sufficient to undertake a@adry out
undergraduate courses at the tertiary level clagsegrivate

universities where the medium of instructions isglish.

Instrumentation In collecting data survey questares in the
modified Likert scale (1932) have been utilizedcdpy of the

whole questionnaire has been appended in the append

Rationale for Choosing The Incumbent Subjects:

As the researcher has been involved in teachindidbng
language in the aforesaid university for about sepears as a full
time faculty member (and in several other privataversities
including the textile institute under the above trered public
university as guest teacher for a number of ydaeshas chosen

those two educational institutions for the subj@fthis research.
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Because of being involved as a teacher, the rdseahas a good
knowledge of the competence of the students okthesitutions
in English language for he taught and still teaclkglish
Language Skill to the students of different discieé as English
language foundation courses or remedial coursestedwer,
having a good rapport with the students, he hag aesess to
these students. As a result, the researcher cautdfoctably
distribute the questionnaire among the subjecterpreted the
guestionnaire as and when needed. This helpecefi®ancher in
eliciting the probable right answers of the questaire from the
subjects. One more thing about choosing the tgrtiawvel
students as subjects is that the students of ¢hsl lare mature
enough to give information about their motivatiommaientation

regarding learning English as a foreign language.

Procedure of data collection: The questionnaire was
primarily divided into two parts. The first part rdained
guestions that were to find out the backgroundrmédion of the
subjects like age, gender, home district, starigg of English
language learning, occupation, highest academidifigaéion,
how he/she has learnt English so far, whether leadacated at
English medium school or not. These data were takipfgetting
some helpful information regarding the subjects’rspeal,
occupational, educational, and regional and sdo#alkground
though these data are not the main aim of inveshigan this
research. The second part of the questionnaireisteds of
guestions to find out social and psychological nigkef the
subjects’ minds regarding learning English. Theosecpart had

three sections with statements on instrumental vabdn,
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integrative motivation, and (iii) global motivatiofien statements
in three motivational categories were designed fioit ethe

overriding reason among the tertiary level studeh8angladesh
in general and the students of different privateensity students
in particular for learning English. In the instruma&l category the
statements related to whether the respondentsreesgaglish for

studying university level courses; whether the oaslents learn
English as a tool for getting good jobs; whetheytlearn English
for the purpose of higher studies; and finally vitegtthey learn
English on the belief that they need to know Ergfier success
in any profession they will choose. In the secoatggory, i.e. for
integrative category, the statements were to findvenether the
respondents learn English because of their likivegdulture and
civilization of the native speakers of English; wher they learn
English as they like the countries where Englishthis native
speakers’ language; whether they study Englishusecthey like
the people who are citizens of English speakingntes; and
finally, whether they study English because theinkhthat

English is a language which has formal and poktgressions for
effective  communication. In the third category, fgtobal

motivation, the purposes of the statements werding out

whether the respondents learn English in ordentankabout the
world; whether they learn English to know about téture and
socio-economic conditions of other nations of th@ld: As the

researcher apprehended that the students, who raademly

taken as subjects of the current research, mighamaerstand the
guestionnaire perfectly, he explained each andyelvee to the

students while administering the questionnaire ajrtbe sample

population. The sample students answered the guestires in
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presence of the researcher. In some cases thealesesad out
the statements and wanted the subjects’ respomkesstudents
responded individually and the researcher hims##df in the

guestionnaires. However, the categories of thetoumesire were
not mentioned in the questionnaires given to thgests and they
were not told that their motivational orientationasv being
investigated. On being asked about the purposkeoirvey, the
researcher informed the subjects that the purpbsbeosurvey
was to find out why the students of this countnydgt English

language and how to improve its teaching and legrm this

country.

Variables Studied:

The centre of attention of this research was torngxa@ some
socio-linguistic and psycholinguistic variables eytwere several
motivational aspects of Bangladeshi learners ofliging The
following variables were investigated using Likedale (1932)
which is a psychometric scale commonly used inesyresearch
(in a five point scale) that ranged from strongadieement to
strong agreement. The subjects were asked tanfal five point
Likert Scale (1932) where a scale value of 1 indisa strongly
unfavourable attitude (strongly disagree), 2 medisagree, 3
means neither agree nor disagree, 4 means agreg aedns a
strongly favourable attitude (strongly agree). T$uale was used
to find out how important each reason was for thearning
English as a foreign language. Three types of rattwmal
orientation under investigation were instrumernitakgrative and
global. And the raw data were calculated statiByica.

Instrumental motivation: On this scale the subjeatse asked to
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opt for their interest for learning English to uses a toll for
utilitarian purpose or to gain some materialistaang There are
four items which measure the attitude of the learrtewards
learning English. A high score in this scale wouldicate a
learner’s instrumental orientation in learning Esigllanguage. b.
Integrative motivation: This scale has four iterhe thoice of
which would show the learners’ intention of leamignglish for
the purpose of getting integrated, assimilated, aocllturated
with the target language, its speakers, theirsif¢e, and culture.
A high score in this scale would indicate a leamenrtegrative
attitude towards learning English language. c. @lobotivation:
In this scale there are two items which will meastie learners’
intention of learning English for keeping them astewith the
affairs of the current globalized world. A learrgeHigh score in
this scale would indicate that the learner’s mdtorafor learning

English is globally oriented.

Findings on the basis of the results calculatetissitzlly
the following tables have been prepared showingfitaguency
distribution and Mean scores of three different iwadtonal
orientations to present the findings. By compariaod contrast
of the results placed in the first three tablebasg been found that
instrumental motivation has stronger influence ohe t
undergraduate students of Bangladesh in learniggdbrthan the
other types of motivation investigated. This finglimay be taken
as the answer to the first research question whsiis what role
motivation plays in the tertiary level studentsBdngladesh in
learning English. The finding reflects that the mwation that

works behind the tertiary level students’ learnifrgglish plays an
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instrumental role. The subjects under investigati@ame
undergraduate level university students who aréypreature in
their age, thinking and decision making. They himend that the
people who have a good command in English are \algqged
class and are endowed with high paid jobs, honodrdagnity in
the society. Considering the benefits and advastaféearning
the skills of English language, most of the stuslef the said
level in Bangladesh decide or feel motivated toridanglish. The
favorable responses of most of the respondentsrtisntbe use of
English as an instrument or tool for materialisticcess indicates
that the role of motivation in this regard is ayerucial one and
hence it satisfies the answer to the third resequelstion as well.
However, the study does not address the questioatheh
motivational approach is essential for teachersanfuage for
better performance of the learners. This aspeceisndéo be
studied separately. The tables and figures giveharsubsequent
pages will show the findings of the survey anabftic and

visually.

Reliability:

Reliability in a survey is concerned with the catsincy of
measurement, that’'s the degree to which the quesstised in a
survey elicit the same type of information eachetitimey are used
under the same conditions. Reliability is also tedlato internal
consistency, which refers to the degree differem¢stjons or
statements measure the same characteristic Tleigrober thinks
that this survey has reliability for the followirrgasons. Firstly,
the article has been written over a period of al®xtmonths

instead of doing it overnight. Secondly, the survgynot old;
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rather it was done about three weeks ago. Thitbk researcher
did field work, consulted with the supervisor arttiey resource
persons for information and suggestions pertaintng the
research. Fourthly, the sample was selected rarydgiwing a
chance to any member of the population of beingcted.
Fifthly, the respondents were chosen to participateer than
deciding to take the surveys themselves. Sixthly drticle has an
extensive reference list which refers to relialderses. Finally,
the study has internal consistency reliability d® tabove
calculations show the overall scores of differentivational
orientations (of average of male and female padicis) are
almost similar to the scores of the male participaand female

participants’ scores.

Validity:

Validity in survey is pertaining to the correctneasd
truthfulness of a measurement. According to Richaed al.
(1985) in testing survey validity is the degreewtbich a test
measures what it is supposed to measure, or camsbkd
successfully for the purpose for which it is intedd The
researcher claims that the survey has validityiess,of all, it has
face validity which means apparently the questimenas
appropriate for eliciting the information that tharvey is looking
for. Secondly, it has content validity which isated to the ability
of the researcher to create questions that retfiecissue he/she is
researching. The researcher’'s studies about daimgeys and
researches and the guidance and supervisions stijevisor of
this study have made the writer competent in canstrg the

current survey questionnaire. Next, it has intexrsidity which
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asks whether the questionnaire can explain theomécthe

researcher wants to find out. In this regard tlseaech thinks that
the questionnaire is self-explanatory and the rekea has found,
while using the questionnaire, by asking a good lmemof

respondents whether they understood the questiansthe

guestionnaire. They clearly informed the researdhet they
understood the same. Finally, this survey is cldinehave the
external validity as well. External validity refets the extent in
which the result can be generalized to the targptujation which

the survey sample represents. This has been sedpbyt the
outcome of some previous researches in this field some
opinions of the practicing teachers of English.Bthte results of
some previous studies and expert opinions reflexdtthe findings
of the current study can be generalized for thgetapopulation of

this research.

Assumptions:

In this research it has been assumed that the sampl
subjects represent the target population the im&nis used have
validity. And the respondents have answered thestqprenaire

faithfully and sincerely.

Scopes and Limitations:

The incumbent research had ample scopes for wigeha
area of sample by meeting the target populatiort thathe
students studying in undergraduate programs in erifft
universities of the country. However, the presamhgle consists
of 76 respondents of 37 districts of the countryovetudy at 2

institutions of the capital of Bangladesh. And tlaeg taken from
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five academic programs of studies. So, the reseaflmlieves the
findings of the survey may be generalized for tlaeget

population confidently.

Results of Interview:

The researcher interviewed ten teachers ranging fro
lecturer to professor of English who teach Engiistwo different
private universities to get their opinions regagdfour issues of
ELT in Bangladesh. The issues were, firstly, whetieglish as
the medium of instructions at the undergraduategnaros at
private universities is a necessity or a burdenthen students.
Secondly, what, according to them, are the fadtwat hinder the
proper teaching and learning of English in the ¢ogurThirdly,
whether the students of the same level want tonI&aglish in
order to get assimilated or integrated with theurel of the native
speakers of English. Finally, why are most of thelents getting
A or A+ in English in secondary and higher secopdar
examinations not able to speak English even afé@arning

English for 12 years or more?

a. English as the medium of instructions
Out of ten teachers nine of them opine that Engilsbuld be the

medium of instructions in the university level edtion and think
that it is a necessity for the students rather thdurden. Their
contention regarding this is that if these studemted to be
educated with proper knowledge in their chosen exibj they
need to study the subjects in English as most efbihoks and
teaching and learning materials are in Englishth#y do not

study their subjects in English, they will be depd of proper
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knowledge in their respective subjects and as sunéh for the
job market both nationally and internationally. thermore,
globally most of the jobs require English as a nseafrjob related
internal communication and for communicating witlifedent
organizations in different parts of the world. Sor the fair
existence of the students in the competitive jobrketa the
university level education in the medium of Englistay be
helpful. However, one teacher opines that therelshioe options
for medium of instructions between Bangla and EtglHe also
says that English should not be imposed on theestsdas a
medium of instructions adding that for grasping ieaning any

subject one should learn it in one’s mother tongue.

b. Factors that hinder the proper teaching ancdiegrof
English regarding the obstacles in proper teachimdjlearning of
English in the country, out of ten respondent pcaty teachers
seven of them think that shortage of qualified heas is the
major reason that hampers proper English teacmadglearning.
And two teachers’ opinions are that due to unfasble
environment and unusually large size of classetharindrances
that are mostly responsible for the low quality Esfgteaching in
the country. The remaining one teacher thinks tetause of
want of proper teaching materials English teachisgnot

effective.

c. Despite getting outstanding results in Englistthe SSC
and HSC examinations students fail to communicatenglish.

In this regard, six teachers think that the stusiée¢l shy
and are afraid of speaking English. That is whyytial to
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communicate in English. Three teachers say thastients of
SSC and HSC levels are not taught the speaking akithe
language. They are not taught listening skill eithi the
secondary and higher secondary examinations atsattidents’
speaking and listening skills are not tested. Owlgding and
writing are tested. The remaining one teacher dhgd the
students do not know how to speak in English arad it why

they cannot communicate in English orally.

d. English language learning for integration witle tulture

of the native speakers of English or not

In response to the fourth issue the respondenhéea@re
unanimous on the point that students of this lavehis country
do not intend to learn English for the sake of gné&ing them
with the culture and society of the native spealar&nglish.
Rather, they want to learn English for gaining aertmaterial or
monetary goal by getting a good job, or for attagnihigher
education that will help them succeed in professlidife. So,
they want to use English as a tool or instrument tleeir
utilitarian gain or success instead of gettingragated with the

culture and society of the native speakers of Bhgli

2.9 Previous and Related Studies:

(Eileen Marie Allen BA PgCE Med, Citizenship Eduoat
The Search for Meaningful Delivery within an Engligdigh
School, 2008, https://theses.gla.ac.uk, 24/11/2080 PM)"This

thesis examines the experience of one English $uplool in the birthing
pangs of citizenship education, a mandatory emtiéet introduced into

English schools in September 2002. The projectega@a series of
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developments over a period of four years and doatsney search, as a
practitioner-researcher, for a meaningful way to lider citizenship
education within my own school. Staff, parents,egoers and students
(aged 13 years to 17 years) all contribute towatiuis project in providing
both qualitative and quantitative data. While thesearch uses a case study
approach it also draws upon a sample that exteregloobd the immediate
school community - this is done in the quest towipie an understanding in
the stimuli for active citizenship and probes tleeceptions of Members of
the Westminster Parliament in office between 2088 2004. While many of
the findings are generated from a mixture of ini@ms and questionnaires, a
period of quasi-experimentation within the classroalso provides data for
discussion. This research provides insight into eoaf the problems
associated with launching a centrally-imposed atitie at school level. It
adds to the literature on citizenship education grgviding a variety of
evidence from the perceptions of an educationalconityn as well as
offering information on the possible effectivenekdiffering approaches to
citizenship education. In particular, it indicatésat efforts to generate a
culture of active citizenship might have greatepegl when schools can
create not just confident, secure and value-conscimung people, but ones
who move in circlesoutside of their comfort zon&kis project also
demonstrates the potential value of a mixed-methagproach to
practitioner-research. As a separate feature it dd the knowledge-base

on political socialisation.”

(Saif Nasser Ali AIMaamatri, Citizenship Educationnitial
Teacher Education in the Sultanate of Oman An eapdoy study
of the perceptions of student teachers of socialies and their

tutors, 2009, https://theses.gla.ac.uk, 24/11/20330 PM)"This

study can be regarded as the first study that fmmuded on exploring
citizenship and citizenship education in initish¢tder education not only in
the Omani context but also in Arabic contexts. Bigatly, the main purpose
of the present study was to identify the perceptanmd practices relating to
citizenship education within the initial teacheruedtion programmes for

social studies in the seven Colleges of Educatioparticular, the research
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considers the following three issues: (a) the polontext of citizenship
education in the educational system in general enttacher education in
particular; (b) the perceptions of stakeholderse gholicy-makers, the tutors
and the student teachers about citizenship anderiship education. The
perceptions about citizenship education were exgom terms of the
rationale, goals, content and approaches of intrichn in the curriculum
and pedagogy; and (c) the practices of citizensgdpcation by the tutors
and the student teachers in order to identify t@wéxtent the perceptions of
citizenship education are applied in reality. Thisoad purpose was
achieved by adopting a methodology that was basedro interpretive
paradigm, which assumes that educational phenonvamabe understood
from different viewpoints. Therefore, policy docuisavere first analyzed in
order to locate citizenship education in Omani etional policy. Then,
thirteen policy-makers from both the Ministry of uédtion and Teacher
Education Institutions were interviewed to explotkeeir perceptions
regarding citizenship and citizenship educationatidition, the perceptions
of student teachers of social studies in their floyear and their tutors from
seven Colleges of Education were surveyed andalsmall sample of them
was interviewed to deepen their responses in tlestopnnaires. Finally, the
findings were used to build a framework to develzenship education in
teacher education in Oman. The study came up witlinge of interesting
findings about the meanings of citizenship and ¢heent provision of
citizenship education in school education in geharad teacher education
in particular. The data showed that citizenshighe Omani context is, as is
the case in other contexts, a multifaceted conaeifth emphasis being
attached to citizens’ duties. The participants wesavinced that citizenship
IS not a static idea; rather, it has always beefluenced by the world’s
development. Therefore, the stakeholders, except stndent teachers,
clearly acknowledged that citizenship in the erafvglobalization has two
dimensions: national citizenship and internatioeélzenship. According to
this view, they believed that the duties of Oméraens stretch beyond their
country’s borders. With regard to citizenship eduma, the study revealed
that the participants viewed citizenship educatiasm a means to build

national pride and unity which are necessary to mtain stability in the
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country. Both the tutors and the student teachepgeenced the limited and
traditional implementations of citizenship educatiin the preparation
program of social studies. This result related be dissatisfaction of the
policymakers, especially from the Ministry of Eduma about the
inadequate preparation of teachers to develop amiship. Overall, the
present study revealed a gap in the intentions dafcational policy the
requirements of teaching citizenship educatiorhm $chools and the actual
practices of teacher education preparation programierefore, the study
provided a framework to develop citizenship edwratin initial teacher

education

(Curtice, Lisa, Lessons for inclusive citizenshif€ence,
disability and rights in the lives of people witlealning
disabilities who have high support needs, 2010,
https://theses.gla.ac.uk, 24/11/2011, 1:50 Flicy in Scotland, as

in the rest of the U.K, aims to enable people véidrning disabilities to
access the same opportunities as other citizeng fhesis explores the
meanings and experiences of citizenship and irmiusi the lives of people
who challenge services the most, whether becaupeodund impairment,
vulnerability or perceived risk to others. Caseds&is were conducted with
14 individuals with learning disabilities who weessessed as needing at
least one-to-one support in their day centre orparged living setting, or
who were considered difficult to discharge fromdestay hospital. Through
interviews and observations | sought to identifye tharriers to and
safeguards of inclusion in their daily lives. Pe¥spves on the issues
affecting service provision were obtained througlephone interviews with
commissioners in 28 out of 32 local authoritiesSeotland, conducted at the
time of ‘The same as you?’ review. | argue that tleéion of the rights-
bearing citizen should be extended to embrace vaibildy, differences in
capacity and the need for advocacy in order to tgwveractices that do not
systematically marginalise some people within a mmsmalcy of active
citizenship. | also reflect on my own learning abthe conduct of inclusive

research from working with study participants whiiigh support needs."
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(Louise Gwenneth Phillips, YOUNG CHILDREN'S
ACTIVE CITIZENSHIP STORYTELLING STORIES AND
SOCIAL ACTIONS, 2010, https://theses.gla.ac.uk,1242011,

1:50 PM)This thesis inquires into possibilities for youdigjldren‘s active
citizenship as provoked through a practice of slogistice storytelling with
one Preparatoryl class of children aged five toysars. The inquiry was
practitioner-research, through a living educationdgheory approach
cultivating an interrelational view of existing Witothers in evolving
processes of creation. Ideas of young children‘ivaccitizenship were
provoked and explored through storytelling, by argelling teacher-
researcher, a Prep class of children and their teaac The three major foci
of the study were practice, narrative and actionséyies of storytelling
workshops with a Prep class was the practice thas wvestigated. Each
workshop began with a story that made issues ofalsquastice visible,
followed by critical discussion of the story, angiadl group activities to
further explore the story. The focus on narrativ@svibased on the idea of
story as a way knowing. Stories were used to egpsorcial justice issues
with young children. Metanarratives of children atitizenship were seen to
influence possibilities for young children‘s actiggizenship. Stories were
purposefully shared to provoke and promote youngdmn's active
citizenship through social actions. It was theséoms that were the third
focus of the study. Through action research, aaogistice storytelling
practice and the children's responses to the stowere reflected on both in
action and after. These reflections informed arapsld storytelling practice.
Learning in a practice of social justice storytelii is explained through
living theories of social justice storytelling asdagogy. Data of the
children's participation in the study were analyzeddentify influences and
possibilities for young children‘s active citizensltreating a living theory

of possibilities for young children‘s active citn=hip."
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2.10 Previous Studies:

«  Eileen Marie Allen BA PgCE Med, 2008 conductedserech
Citizenship Education: The Search for Meaningfuliigey within
an English High School.

1) Data Collection Instrument:

Staff, parents, governors and students (aged 18 y@a7 years) all
contribute towards this project in providing botbhatjtative and
guantitative data. Thus the tools instruments armigure of
interviews and questionnaire.

2)  Findings:

While many of the findings are generated from atome of
interviews and questionnaires, a period of quapedrmentation
within the classroom also provides data for disicuss/Nhile this
research focuses on specific data generated abmsgegars, it also
embeds these within the unfolding policy changékiwa school. In
doing so, it feeds into the discourse on educaliomevation by
fleshing out some of the issues linked to the ohiction and

development of this conversion innovation withire@thool.

3) Recommendation:

The recommendation has discussed the conclusiahbdke
been drawn from the research project and suggested
recommendations for further consideration. In d@ogt has drawn
attention to the problems that can emanate fronmtheuse research
of controversial curriculum innovation and has uwrgether

practitioners to read with care in situations wherstitutional
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leadership is not evident from outset. It has hilgblighted the need

to cultivate the support and expertise of expepdrteachers.

%  Saif Nasser Ali Al Maamari, 2009, conducted a redean
Citizenship Education in Initial Teacher Educatiothe Sultanate of
Oman: An exploratory study of the perceptions ofisht teachers of

social studies and their tutors.

1) Data Collection Instrument:

An interview with thirteen policy-makers from bothe
Ministry of Education and Teacher Education Insimin were
interviewed to explore their perceptions regardsitgzenship and
citizenship education. Then the perceptions ofettdeachers of
social studies in their fourth year and their taioom seven Colleges
of Education were surveyed and then small samgdléseon were

interviewed to deepen their responses in the quesdires.

2) Findings:

The findings were used to build a framework to digve
citizenship education in teacher education in Oniae.study came
with a range of interesting findings about the nieguof citizenship
and the current provision of citizenship educatioschool education

in general and teacher education in particular.

3) Recommendation:

A systematic study to explore the perceptions aasatwith
citizenship of other stakeholders, namely students parents, is

needed in future studies. Studies like these veilvbry helpful in
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providing information about the current efforts develop CE
(citizenship education in) Oman.

% Curtice, Lisa, 2010, conducted a research on Las$on
inclusive citizenship? Difference, disability anglhts in the lives of
people with learning disabilities who have high son needs.

1) Data Collection Instrument:

Perspectives on the issues affecting service pooviszere
obtained through telephone interviews with commoissrs in 28 out
of 32 local authorities in Scotland, conductedattime of 'the same
as you?' review. | argue that the notion of thbtag- bearing citizen
should be extended to embrace vulnerability, diffiees in capacity
and the need for advocacy in order to develop exthat do not
systematically marginalize some people within a mewmality of

active citizenship.

2)  Findings:

The findings considered the places, relationshmgsrautines
that constituted peoples' everyday lives and exesiow far these
enabled the person to be and become themselfesytand sustain

relationships and to be valued by others.

3) Recommendations:

An area of current concern to which this study ffa
contribution is that of eligibility for adult caservices. On the bases
for allocating scares resources may not even kahete with the
most severe impairments, who also require suppatévelop their

autonomy and increase their opportunities.
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23 (Louise Gwenneth Phillips, 2010, conducted a resean
YOUNG CHILDREN'S ACTIVE CITIZENSHIP STORYTELLING
STORIES AND SOCIAL ACTIONS

1) Data Collections Instruments:
The three major forces of the study were practnarative and

actions. A series of storytelling workshops witbrap class was the
practice that was investigated. Each workshop beqgfara story that
made issues of social justice visible, followedchyical discussion

of the story, and small group activities to furtle&plore the story.

2) Findings:
Through actions research, a social justice stdiyggbractice and the

children's responses to the stories were reflemtedoth in action
and after. These reflections informed and shapedytstling

practice.

3) Recommendation:
It is suggested that generating evidence of legrnigoung children

as active citizens and possibilities for young di@h's active
citizenship should be investigated. Generatinged of learning in

a practice of social justice storytelling thoughbe under focus.
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CHAPTER 3



CHAPTER THREE
Methodology and Procedures

3.0 INTRODUCTION:

In this chapter the researcher will present methampo
which is descriptive method. He will display thepptation of the
research and data collection. Also he will dematstrthe

administration.

Research Methodology:

The research methodology that is chosen for tlsgareh is
descriptive method. And there are many schools résearch
methodology such as prescriptive method and expgertah
method. There are also historical research, obsena research,

non-participant research, etc...

(Dr. Ahmad M AL- Samawi, 2000, Sana’a University
)Stated that, the term "research" as defined inymamoks of
research methodology involves certain activitieg tim at finding
out facts or opinions to either support pre-esthlgld idea, to
discover rules and regulations that govern a phemom or to
explore relationships between variables. Such #sitees may
vary from one topic to another topic and from asperto another.
This variation in activities is due to the natufesach topic. And
the nature of the data required for investigatiaghetopic. These

activities are collectively called the "researchimoe".
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Descriptive Method or Descriptive Research:

Gay (1981) portrays the descriptive method as dulise
method for investigating a variety of educationabljems.
Descriptive research is similar to observationakessch that has
been exploited in the field of research methodoldggscriptive
research, however, "aims at collecting data ohjelti through
guestionnaire, interviews and observation; codiatpccollected
numerically to describe relationships that are alecable in
phenomenon themselves (Cook, 1996 cited in Lardememan &
Long, 1990, p.17). According to Gay (1981) desorgtesearch
aims at reporting things as they are. He farthdrcates that "a
high percentage of reported research studies aserigéve in
nature" (p.153).

Under such a method the following types of reseasth
be categories; survey research. A survey researah attempt
to collect data from members of population withpesst to one
or more variables (Gay, 1981, p. 247). Source ¢&;daeople
being investigated. Methods of data: questionnasmd
interviews. Requirements: a selected groups ofgyaants who
agree to be surveyed, or validated instrument fatad
collection, objective interviews, a recording teicjues,
gualified data and descriptive statistical analysif the
obtained data (i.e. using descriptive statistiogpbility: survey
are suitable to study large groups' attitudes tdezaomething,
e.g. target language culture, a poet, certain laggueaching
methods and materials, and so on. It is also dait@ cross-
sectional research and evaluation of current laggymoblems.

Validity: if the sample is randomly selected and thethod of
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data collection was validated, results are likelyp¢ valid result
can be generalized to whole population and to \snyilar

population as well.

(Herbert. W Seliger, Elana Shoamy, 2001, second
language research methods) Argued that, descriptisearch
involves a collection of technique used to spedaiBljneate, or
describe naturally occurring phenomena without arpental
manipulation. Descriptive research shares chaiatiter with
both qualitative and experimental research desigms similar
to qualitative research because it deals with a#ljuoccurring
phenomena, using data which may either be colldatcand
or taken from already existing data sources suctases from
other studies, student records and so on. It difffeEom
gualitative research in that it is often deductraher than
heuristic, and begins with preconceived hypothesesl
narrower scope of investigation. In this respdcshares some
of the qualities of experimental research. In addijt

descriptive research is often quantitative.

Descriptive research is used to establish the engst of
phenomena by explicitly describing them. For examghe
research may attempt to establish the existencepetific
strategy used by learners in which hypotheses tingess
involved. Descriptive research may provide measofe
frequency, for example, of the occurrence of paldicsyntactic
from the speech of second language learners as S@ages in

development. It is important to emphasize that eviiilis type
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of research may begin with manipulated or artifigialicited

in many ways.

3.1 Population and Random Samples:

The researcher in this chapter targets three groups
categories as a secondary schools teachers, seg@udaols
students and English Language experts in the ¢dfh@rtoum.

The community of secondary school teachers pressht
the past is controversial. In the past 1960s, 1@n@sthe early
of 1980s Sudanese English teachers enjoyed a axatisf
economical status. They spent their holiday in Egyjhey
could build up their small family and got marriethey had
saving account in a bank. They had summer cour&eitain.
And they use to say this expression "Did you mdieslesser
pilgrimage" to visit London for six months; and eygd
English Language environment. Sudanese Englisthésaat
that time had a quality of academic qualificatidheir life was
stable. They had enough experiences. They couldetamn

regional range of academic career.

Sudanese English teachers at present time areatiecst
and not motivated. They lack experiences they ravewer
financial offer. They miss the summer course indam They
lack the proper academic re-habitation. The majarit them
cannot get married to live stable life, which affabeir
performance. They lack the ambition to promotertheademic
gualification. Thus that impact their performancéiah is

reflected on their students. The current econonacadition in
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the Sudan make the career of secondary schooldeashun
preferred job. The believe in the American sayiriggdu have
nothing to do teach" still there are many of themmowhave
loyalty to this post and he/she serves in the niniof
education with honest. They work in difficult cohdns in

countryside and in urban zones.

Let us use secondary schools students in the pdsha
present. In the past 40 years ago the secondaoplscétudents
enjoyed the school's academic books. He/she enjayeal
prepare schools; he/she enjoyed a well-qualified hented
teachers. A healthy academic environment was peepéor
him/her. There was a keen soul of competition. $helents
were motivated. They believed that knowledge is growhey
were well qualified to join universities. They ladian luxury.
They were premature. They had a well done and pedpa
syllabus that examined in Bakht Alruda institutidrhey had

much attention and care officially.

On the other hand secondary schools students sutfein
of the lack of schools books which in the pastofifee without
fees. Also the phenomenon of privatization in seen
schools sectors has its impact on students of secprschool
the high cost of education makes students and piaeent feel
fatigue. The present day secondary schools studerts to be
rash and not responsible. They live in very heinecsnomic
circumstances. The lack of the godfather an ideadiehthat
they can follow. The percentage of school acaddea&age

makes some of students out of the circle of edocati
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On other hand university professors are depriveanfr
their simple rights from the state; to have thenivate
apartment and vehicle and not to rent or to riddlipu
transportation. They lack the golden chance to have
scholarship abroad in USA, UK, Australia or Canada.
Financially they are not satisfied. As a resultythee obliged to

migrate to Gulf States. But still waters run deep.

3.2 Data Collection and Random Samples:

A) Questionnaire is a criteria and one of the aede
tools. It is made up of 30 questions. | adopt timeAican scale
of Likert that is made up of five options. They atongly
agree — agree — undecided — disagree — strongygreis (Dane
Bertram, 2007, https://google.com, 12/9/2016, 9:P&/)
Pointed out that named after Dr. Rensis Likertp@dogist at
the University ofMichigan. He is the scholar whovel®ped
this technique. His initiative start of his repomed as "A
Technique for the measurement of attitudes" wadighdd in
the archives of psychology in 1932. His goal waslégelop a
means of measuring psychological attitude in ansifie way.
Mainly he sought an approach or a method that cprdduce
attitude measures that would reasonably be integpras
measurements on a proper metric scale. It is ahpsyetric
response scale first used in questionnaire to garticipant’s
preferences or degree of agreement with a stateareset of
statements. Likert scales are a non-comparativdingca
technique. It is only measured a single trait intura
Respondents are required to indicate their degragreement

with a given statement by the way of and ordinallesclt is
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most commonly seen as a five point scale rangiram fr

"strongly disagree to one end to strongly agree".

Thus the guestionnaire is distributed randomly damp

into 100 teachers of secondary schools in the sfatdartoum.

Random Samples

B) Interviews with experts of English language in
the state of Khartoum randomly. They are lectucérEnglish
language from Sudan University for Science and meldgy
faculty of languages, faculty of education, Univigrsof
Khartoum and Omdurman Islamic University faculty of
education. These interviews are made up of 10 munsstas
another tool for the research. The question ofrttexview and
the questionnaire are chosen according to the mxpscand
hypotheses of the research; for research findifgs. experts
are chosen randomly. This interview is to makeudftrl use of

their accumulative experiences.

Population 1000 Percentage
Sample 100 10%
Table No. 1
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Chart No. 1

Population

1200

1000

800

600

200

Chart No. 2
Popul 000
4 5 6 7 8 9 10
Sample
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3.3 Administration:

It is administered to appoint a place and a datette
interview. The questionnaire is distributed to t8&chers of
secondary schools in the state of Khartoum; aftermhonth of
Ramadan 1437. On 10of July 2016. While the interview is
held at Omdurman Islamic University, Sudan Uniugrdor
Science and Technology and Khartoum Universitis ttone at
the department of English Language. And the dumadibtime
for the interview is around 10:00 A.M. up to 12:80noon.
Above there are some chart of graph to presemdnecipation

in the questionnaire.
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CHAPTER 4



CHAPTER FOUR
Finding and Discussion
Data Analysis

4.0 Introduction:

This chapter is devoted to analysis, evaluation and
interpretation of the data collection through gimstaire and
interview. Questionnaire was given to 100 respotgievho
represent the teachers’ community (see appendix im)
Sudanese secondary schools in the state of Khaytaumch
interview was given to 10 respondents (see appeBjiliwho
represent the English language experts' community i

universities in Khartoum state.

4.1 The Responses to The Questionnaire:

The responses to the questionnaire of the 100 dacpn
schools teachers were tabulated and computed. dlfosving
Is an analytical interpretation and discussing led findings
regarding different points related to the objedivand
hypotheses of the study. Each item in the questioanis
analyzed statistically and discussed. The followtiagies will

support the discussion.

4.2 Analysis of Secondary Schools Teachers’
Questionnaire:

Now, let us turn to analyze the secondary scha&alshters’
guestionnaire. All tables show the scores assidaesgach of

the 30 statements by the 100 respondents.

174



I: Gender

Statistics
I: Gender
N Valid 100
Missing 0
I: Gender
Valid Cumulative
Frequency| Percent Percent Percent
Valid Male 56 56% 56.0 56.0
Female 44 44% 440 100.0
Total 100, 100% 100.0
Table No. 2
60%
40% Female
20%
0%

1

m Male mFemale

Chart No. 3
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[I: Experience

Statistics
II: Experience
N Valid 100
Missing 0
[I: Experience
Valid Cumulative
Frequency| Percent Percent Percent
Valid 1-3 Years 26 26% 26.0 26.0
3-5 Years 57 57% 57.0 83.0
S Years or 17| 17% 17.0 100.0
More
Total 100 100% 100.0
Table No. 3

60%
50%
40%
30%
20%
10%

0%

5 Years or More
3-5 Years
1-3 Years

1

m1-3 Years m3-5Years =5 Years or More

Chart No. 4
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[1I: Qualification

Statistics
lI: Qualification
N Valid 100
Missing 0
[I: Qualification
Valid Cumulative
Frequency| Percent Percent Percent
Valid BA 65 65% 65.0 65.0
MA 34 34% 34.0 99.0
MA or 1 1% 1.0 100.0
above
Total 100 100% 100.0
Table No. 4
100%
50% MA or above
MA
0%

1
mBA mMA MA or above

Chart No. 5
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Section one:Secondary schools teachers’ questionnaire in the

State of Khartoum.
Statistics

Q1: Teaching literature in the context of citizenship las priority in
syllabus to strengthen the standard of English Langage in the Sudan.

Statistics
N Valid 100
Missing 0

Q1: Teaching literature in the context of citizenship las priority in
syllabus to strengthen the standard of English Langage in the Sudan.

Valid Cumulative
Frequency| Percent Percent Percent
Valid Undecided 1 1% 1.0 1.0
Disagree 32 32% 32.0 33.0
Strongly Disagree 6}/ 67% 67.0 100.0
Total 100 100% 100.0
Table No. 5
70%
60%
50%
40%
30% Strongly Disagree
20% :
Disagree
10%
’ AW  Undecided

0%

1

m Undecided m Disagree

Chart No. 6
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Table for the statement (1) show that a majoritytuod
respondents (67%) strongly disagree and (32%) keaghat
teaching literature has priority in syllabus toesgthen the
standard of English language in the Sudan. Only) (d@6lecided
to that. This justifies that teaching literatureeddo be strengthen
in syllabus in order to enhanced the standard gfi&mlanguage

in the Sudan.
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Q2: English literature in the context of citizenshp can play a vital role in
teaching English Language

Statistics

Q2: English literature in the context of citizenshgnglay a vital role in
teaching English Language.

Valid

Missing

99
1

Q2: English literature in the context of citizenshp can play a vital role in

teaching English Language.
Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 72 72% 72.7 72.7
Agree 23  23% 23.2 96.0
Undecided 3 3% 3.0 99.0
Strongly Disagre¢ 1 1% 1.0 100.0
Total 99, 99%| 100.0
Missing System 1 1%
Total 100, 100%
Table No. 6
80%
60%
40% 4 Strongly Disagree
Undecided
0
20% Agree
rongly Agr
0% Strongly Agree

1
m Strongly Agreem Agree = Undecidedm Strongly Disagree

Chart No. 7
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Table for statement (2) explain that a vast mgjaof the
respondents (72%) strongly agree and (23%) agr8eéop) (
undecided while (1%) strongly disagree that Endlitglnature can
play a vital role in teaching English language.sTimdicates that
the teaching English language in the window of Esigliterature

can play a vital role.
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Q3: English literature in the context of citizenshp examinations output meet
the needs of developing the standard of English lgnage in the Sudan.

Statistics:

Q3: English literature in the context of citizenshi@exnations output meet the
needs of developing the standard of English languaghe Sudan

N

Valid
Missing

99
1

Q3: English literature in the context of citizenshp examinations output meet
the needs of developing the standard of English Ignage in the Sudan.

m Agree mUndecided

Chart No. 8

182

Valid | Cumulative
Frequency Percent| Percent Percent
Valid Agree 3 3% 3.0 3.0
Undecided 14  14% 14.1 17.2
Disagree 21 21% 21.2 384
Strongly Disagree 6l 61% 61.6 100.0
Total 99 99%| 100.0
Missing System 1 1%
Total 100 100%
Table No. 7
80%
60%
40% Strongly Disagree
- Disagree
20% Undecided
Ay Agree
0% J
1

Disagree m Strongly Disagree



Table for statement (3) show that a vast majooitythe
respondents (61%) strongly disagree, (21%) disagreke (14%)
undecided while (3%) agree that English literatexaminations
output meet the needs of developing the standard&ngjlish
language in the Sudan. This indicate that Engligrature
examinations output needs to meet developing ofiEimtanguage

in the Sudan.
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Q4: English literature in the context of citizenshp examinations has the
techniques of character analysis.

Statistics

Q4: English literature in the context of citizenshipaexnations has the
techniques of character analysis.

N

Valid
Missing

100
0

Q4: English literature in the context of citizenshp examinations has the
techniques of character analysis.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 1 1% 1.0 1.0
Undecided 16 16% 16.0 17.0
Disagree 17 17% 17.0 34.0
Strongly Disagre¢ 66 66% 66.0 100.0
Total 100] 100%,| 100.0
Table No. 8

18%

16%

14%

12%

10%

8% Disagree

6%

4% Undecided

2% - Strongly Agree

0%

1
m Strongly Agree mUndecided = Disagree

Chart No. 9
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Table for statement (4) show that a vast majorftyhe
respondents (66%) strongly disagree, (17%) disagneke (16%)
undecided while (1%) strongly agree that Englisterditure
examinations have the techniques of character sisalylhis
indicates that English literature examinations nded have

character analysis techniques.
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Q5: English literature in the context of citizenshp examinations has
guestions about the theme, plot and climax analysis

Statistics

Q5: English literature in the context of citizenskeyaminations has
guestions about the theme, plot and climax analysis

N

Valid
Missing

100

0

Q5: English literature in the context of citizenshp examinations has
guestions about the theme, plot and climax analysis

70%
60%
50%
40%
30%
20%
10%

0%

m Strongly Agree mUndecided

Ay
1

Chart No. 10
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Strongly Agree

Disagree
Undecided

Valid Cumulative
Frequency Percent Percent Percent

Valid  Strongly Agree 1 1% 1.0 1.0

Undecided 16 16% 16.0 17.0

Disagree 17 17% 17.0 34.0

Strongly Disagreg 66 66% 66.0 100.0

Total 100 100%| 100.0

Table No. 9

Strongly Disagree

Disagree m Strongly Disagree




Table for statement (5) show that a vast majorftyhe
respondents (66%) strongly disagree, (17%) disagneke (16%)
undecided, while (1%) strongly agree that Engligierature
examinations have questions about the theme, goldt climax
analysis. This indicates that English literaturaraxmations need

to have questions about the theme, plot and cliamaysis.
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Q6: Teaching literature in the context of citizensip can promote
English Language vocabulary to the students.

Statistics

Q6: Teaching literature in the context of citizensbgm promote English
Language vocabulary to the students.

N Valid

Missing

100
0

Q6: Teaching literature in the context of citizensip can promote
English Language vocabulary to the students.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 64 64% 64.0 64.0
Agree 32 32% 32.0 96.0
Undecided 3 3% 3.0 99.0
Disagree 1 1% 1.0 100.0
Total 100 100%| 100.0
Table No. 10
70%
60%
50%
40% Ay Disagree
30% Undecided
20%
Agree
10%
Strongly Agree

0%

1

m Strongly Agree ® Agree
Chart No. 11
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Table for statement (6) explain that a vast majarftthe
respondents (64%) strongly agree, (32%) agree &) (
undecided while (1%) disagree that teaching liteeatan promote
English language vocabulary to the students. Tinkcates that
English language vocabulary can be promoted thraegbhing

literature among the students.
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Q7: Teaching literature in the context of citizenslp is a good means
to develop English Language standard in the Sudan.

Statistics

Q7: Teaching literature in the context of citizensisig good means to
develop English Language standard in the Sudan.

N Valid
Missing

99
1

Q7: Teaching literature in the context of citizensip is a good means to
develop English Language standard in the Sudan.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 56 56% 56.6 56.6
Agree 400 40% 40.4 97.0
Undecided 3 3% 3.0 100.0
Total 99, 99%| 100.0
Missing System 1 1%
Total 100, 100%
Table No. 11
60%
50%
40%
30%
20% Undecided
10% Agree
Strongly Agree
0% gly Ag
1
m Strongly Agree
Chart No. 12
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Table for statement (7) express that a vast mgjofithe
respondents (56%) strongly agree, (40%) agree &) (
undecided while (1%) missing system that teachitegature is
good means to develop English language standatideirSudan.
This indicates that a good means to develop Endésiguage

standard in the Sudan is through teaching liteeatur
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Q8: Teaching literature in the context of citizensip can be as
motivation to have a good command of English Languge.

Statistics

Q8: Teaching literature in the context of citizensbgm be as motivation to
have a good command of English Language.

N Valid 98
Missing 2

Q8: Teaching literature in the context of citizenskp can be as
motivation to have a good command of English Languge.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 72 72% 73.5 73.5
Agree 21  21% 21.4 94.9
Undecided 5 5% 5.1 100.0
Total 98| 98%| 100.0
Missing System 2 2%
Total 100, 100%
Table No. 12

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Total

Undecided

Agree

Strongly Agree

1

B Strongly Agree M Agree Undecided M Total

Chart No. 13
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Table for statement (8) show that a vast majorftyhe
respondents (72%) strongly agree, (21%) agree &) (
undecided while (2%) missing system that teachitegature can
be as motivation to have a good command of Endésiguage.
This indicates that having good command of Endhasiguage can

be motivated through teaching literature.
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Q9: Teaching literature in the context of citizensip can develop

reading and writing skills.

Statistics

Q9: Teaching literature in the context of citizensbgm develop reading

and writing skills

N Valid
Missing

100
0

Q9: Teaching literature in the context of citizenskp can develop
reading and writing skills

60%

50%

40%

30%

20%

10%

0%

1

B Strongly Agree H Agree

Chart No. 14
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Agree

Strongly Agree

Undecided

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 54 54% 54.0 54.0
Agree 41 41% 41.0 95.0
Undecided 5 5% 5.0 100.0
Total 100] 100%| 100.0
Table No. 13

Undecided




Table for statement (9) show that a vast majorftyhe
respondents (54%) strongly agree, (41%) agree &) (
undecided that teaching literature can developingaand writing
skills. This indicates that reading and writingliskcan be develop

through teaching literature literatures.
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Q10: Teaching literature in the context of citizenkip can promote
listening and speaking skills through dialogue in chma.

Statistics

Q10: Teaching literature in the context of citizensbgm promote listening
and speaking skills through dialogue in drama.

N Valid 98
Missing 2

Q10: Teaching literature in the context of citizenkip can promote
listening and speaking skills through dialogue in chma.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 53 53% 54.1 54.1
Agree 39 39% 39.8 93.9
Undecided 6 6% 6.1 100.0
Total 98| 98%| 100.0
Missing System 2 2%
Total 100, 100%
Table No. 14

60%

50%

40%

30%

Undecided
20%

Agree
10%
Strongly Agree
0%

1

B Strongly Agree M Agree Undecided

Chart No. 15
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Table for statement (10) show that a vast majaityhe
respondents (53%) strongly agree, (39%) agree &) (
undecided that teaching literature can promoteerdisiy and
speaking skills through dialogue in drama. Thisigates that
listening and speaking skills can be promoted thoteaching

literature in the vessel of dialogue in drama.
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Q11: Teaching literature in the context of citizenkip can develop

creative writing.

Q11: Teaching literature in the context of citizensb@m develop creative

Statistics

writing.

N Valid 99
Missing 1

Q11: Teaching literature in the context of citizenkip can develop
creative writing.

80%

70%

60%

50%

40%

30%

20%

10%

0%

1

B Strongly A

Chart
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gree M Agree

No. 16

Agree

Strongly Agree

Undecided

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 72 72% 12.7 12.7
Agree 23 23% 23.2 96.0
Undecided 4 4% 4.0 100.0
Total 99| 99%| 100.0
Missing System 1 1%
Total 100, 100%
Table No. 15

Undecided




Table for statement (11) show that a vast majawitythe
respondents (72%) strongly agree, (23%) agree attb) (
undecided while (1%) missing system that teachitegature can
develop creative writing. This indicates that creatwriting can

developed through teaching literature.
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Q12: English literature in the context of citizenslp motivates students to
strengthen the standard of English Language in th&udan.

Statistics

Q12: English literature in the context of citizenshiptmates students to
strengthen the standard of English Language irstigan.

N

Valid
Missing

99
1

Q12: English literature in the context of citizenslp motivates students
to strengthen the standard of English Language inhte Sudan.

80%

70%

60%

50%

40%

30%

20%

10%

0%

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 73 73% 73.7 73.7
Agree 24 24% 24.2 98.0
Undecided y. 2% 2.0 100.0
Total 99, 99%| 100.0
Missing System 1 1%
Total 100, 100%
Table No 16

Undecided

Agree

Strongly Agree

1

W Strongly Agree M Agree Undecided

Chart No. 17
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Table for statement (12) show that a vast majaityhe
respondents (73%) strongly agree, (24%) agree &) (
undecided while (1%) missing system that Englisierditure
motivates students to strengthen the standard gligbnlanguage
in the Sudan. This indicates that English literatumotivates
students to strengthen the standard of Englishulagg in the

Sudan.
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Q13: English Language as a global one is considered te bs a key to
good academic career in the context of citizenship.

Statistics

Q13: English Language as a global one is considerée t#@s a key to good
academic career in the context of citizenship.

N Valid 100
Missing 0

Q13: English Language as a global one is consider&albe as a key to
good academic career in the context of citizenship.

Valid Cumulative
Frequency Percent Percent Percent
Valid  Strongly Agree 59 59% 59.0 59.0
Agree 35 35% 35.0 94.0
Undecided 6 6% 6.0 100.0
Total 100] 100%| 100.0

Table No. 17

60%

50%

40%

30%
Undecided

20%
Agree
10%
Strongly Agree
0%

1

W Strongly Agree H Agree Undecided

Chart No 18
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Table for statement (13) show that a vast majaityhe
respondents (59%) strongly agree, (35%) agree &) (
undecided that English language as a global owensidered to
be as a key to good academic career. This indidhtssgood
academic career can be achieved through Englisfuége as a

global one.
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Q14: Teaching literature in the context of citizenkip can promote
skimming and scanning reading.

Statistics

Q14: Teaching literature in the context of citizensbgm promote skimming

and scanning reading.

N Valid
Missing

98
2

Q14: Teaching literature in the context of citizenkip can promote
skimming and scanning reading.

70%

60%

50%

40%

30%

20%

10%

0%

1

B Strongly Agree H Agree

Chart
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No. 19

Agree

Strongly Agree

Undecided

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 67 67% 68.4 68.4
Agree 27 27% 27.6 95.9
Undecided 4 4% 4.1 100.0
Total 98| 98%, 100.0
Missing System 2 2%
Total 100, 100%
Table No. 18

Undecided




Table for statement (14) show that a vast majaityhe
respondents (67%) strongly agree, (27%) agree attb) (
undecided while (2%) missing system that teachitegature can
promote skimming and scanning reading. This inegathat
skimming and scanning reading can be promoted bghiag

literature.
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Q15: Teaching literature in the context of citizenship an develop
intensive and extensive reading.

Statistics

Q15: Teaching literature in the context of citizensbgm develop intensive
and extensive reading

N Valid 100
Missing 0
Q15: Teaching literature in the context of citizenkip can develop
intensive and extensive reading
Valid Cumulative
Frequency Percent Percent Percent
Valid  Strongly Agree 67 67% 67.0 67.0
Agree 27 27% 27.0 94.0
Undecided @ 6% 6.0 100.0
Total 100, 100%| 100.0
Table No. 19

70%

60%

50%

40%

30%

20%

10%

0%

Undecided

Agree

Strongly Agree

1

W Strongly Agree H Agree Undecided

Chart No. 20
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Table for statement (15) show that a vast majasitythe
respondents (67%) strongly agree, (27%) agree &) (
undecided that teaching literature can developnsite and
extensive reading. This indicates that intensivel axtensive

reading can be developed through teaching litezatur
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Q16: Teaching literature in the context of citizenkip can influence
English culture as language is a society mirror.

Statistics

Q16: Teaching literature in the context of citizensbgm influence English

culture as language is a society mirror.

N Valid 99
Missing 1
Q16: Teaching literature in the context of citizenbkip can influence
English culture as language is a society mirror.
Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 55 55% 55.6 55.6
Agree 31 31%| 31.3 86.9
Undecided 13 13% 13.1 100.0
Total 99| 99%, 100.0
Missing System 1 1%
Total 100, 100%
Table No. 20

60%

50%

40%

30%

20%

10%

0%

1

B Strongly Agree H Agree

Agree

Strongly Agree

Chart No. 21
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Table for statement (16) show that a vast majaityhe
respondents (55%) strongly agree, (31%) agree &%)
undecided while (1%) missing system that teachitegature can
influence English culture as language is a socmaiyor. This
indicates that teaching literature can influencgliEh culture as

language is a society mirror.
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Q17: Teaching literature in the context of citizenkip can develop
English style and usage among students.

Statistics

Q17: Teaching literature in the context of citizensbgm develop English
style and usage among students.

N

Valid
Missing

99

1

Q17: Teaching literature in the context of citizenbip can develop English
style and usage among students.

0%

1

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 82 82% 82.8 82.8
Agree 14 14% 14.1 97.0
Undecided 1 1% 1.0 98.0
Disagree 2 2% 2.0 100.0
Total 99| 99%| 100.0
Missing System 1 1%
Total 100] 100%
Table No. 21
90%
80%
70%
60%
50% - Disagree
40% Undecided
30%
20% Agree
10% Strongly Agree

B Strongly Agree  H Agree

Chart No. 22
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Table for statement (17) show that a vast majaityhe
respondents (82%) strongly agree, (14%) agree &) (
undecided while (2%) disagree and (1%) missing esysthat
teaching literature can develop English style asdge among
students. This indicates that English style andgeisean be

developed through teaching literature.
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Q18: Teaching literature in the context of citizenkip can develop

communicative approach among students.

Statistics

Q18: Teaching literature in the context of citizensbgm develop
communicative approach among students.

N Valid 99
Missing 1
Q18: Teaching literature in the context of citizenbkip can develop
communicative approach among students.
Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 83 83% 83.8 83.8
Agree 120 12% 12.1 96.0
Undecided y, 2% 2.0 98.0
Disagree 2 2% 2.0 100.0
Total 99| 99%/| 100.0
Missing System 1 1%
Total 100, 100%
Table No. 22
90%
80%
70%
60%
50% - Disagree
40% Undecided
30%
20% Agree
10% Strongly Agree

0%

1

B Strongly Agree M Agree

Undecided ® Disagree

Chart No. 23
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Table for statement (18) express that a vast ntgjofi
the respondents (83%) strongly agree, (12%) agrek (2%)
undecided while (2%) disagree and (1%) missing esysthat
teaching literature can develop communicative agginoamong
students. This indicates that communicative apgroean be

enhanced through teaching literature.
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Q19: Teaching literature in the context of citizenkip can develop
linguistic competence to students.

Statistics

Q19: Teaching literature in the context of citizensbgm develop linguistic
competence to students.

N Valid 100
Missing 0
Q19: Teaching literature in the context of citizenkip can develop
linguistic competence to students.
Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 76 76% 76.0 76.0
Agree 20 20% 20.0 96.0
Undecided 4 4% 4.0 100.0
Total 100, 100%| 100.0
Table No. 23
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Chart No. 24

214

Agree

Strongly Agree

Undecided

Undecided




Table for statement (19) show that a vast majaityhe
respondents (76%) strongly agree, (20%) agree aftb) (
undecided that teaching literature can develop ulstg
competence to students. This indicates that linguc®mpetence

can be developed and promoted through teachingtites.
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Q20: Teaching literature in the context of citizenkip can enable

English teachers to hold responsibility of teachingroperly.

Statistics

Q20: Teaching literature in the context of citizensbgm enable English
teachers to hold responsibility of teaching properl

N Valid
Missing

100
0

Q20: Teaching literature in the context of citizenkip can enable English
teachers to hold responsibility of teaching propest.

Valid Cumulative
Frequency Percent Percent Percent

Valid  Strongly Agree 64 64% 64.0 64.0

Agree 31 31% 31.0 95.0

Undecided 4 4% 4.0 99.0

Disagree 1 1% 1.0 100.0

Total 100 100%| 100.0

Table No. 24
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Chart No. 25
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Table for statement (20) show that a vast majaityhe
respondents (64%) strongly agree, (31%) agree aftb) (
undecided while (1%) disagree that teaching liteeatan enable
English teachers to hold responsibility of teachangperly. This
indicates that teaching literature can consolidatglish teachers

to hold responsibility of teaching efficiently.
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Q21: Teaching literature in the context of citizenkip can develop
student's standard in language grammar through corgxtualization.

Statistics

Q21: Teaching literature in the context of citizensbgm develop student's
standard in language grammar through contextuadizat

N

Valid
Missing

100
0

Q21: Teaching literature in the context of citizenkip can develop
student's standard in language grammar through corgxtualization.
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Chart No. 26
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Agree

Strongly Agree

Valid Cumulative
Frequency Percent Percent Percent

Valid  Strongly Agree 84 84% 84.0 84.0

Agree 120 12% 12.0 96.0

Undecided 3 3% 3.0 99.0

Disagree 1 1% 1.0 100.0

Total 100, 100%| 100.0

Table No. 25

Disagree

Undecided

Undecided M Disagree




Table for statement (21) show that a vast majaityhe
respondents (84%) strongly agree, (12%) agree &) (
undecided while (1%) disagree that teaching litemtan develop
students standard in language grammar through xtodezation.
This indicates that language grammar in contextbemadeveloped

through teaching literature among students.
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Q22: Teaching literature in the context of citizenkip enables
students to overcome English language difficulties.

Statistics

Q22 Teaching literature in the context of citizensaimables students to
overcome English language difficulties.

N

Valid
Missing

95
S

Q22: Teaching literature in the context of citizenbip enables students to
overcome English language difficulties.

70%

60%

50%

40%

30%

20%

10%

0%

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 63 63% 66.3 66.3
Agree 31 31%, 32.6 98.9
Undecided 1 1% 1.1 100.0
Total 95| 95%, 100.0
Missing System 5 5%
Total 100 100%
Table No. 26
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Table for statement (22) show that a vast majawitythe
respondents (63%) strongly agree, (31%) agree dlfb) (
undecided while (5%) missing system that teachimgrature
enables students to overcome English languagecudliiés. This
indicates that English language difficulties can ¢»eercome

through teaching literature among students.
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Q23: Teaching literature in the context of citizenkip develops
students ability to express themselves.

Statistics
Q23: Teaching literature in the context of citizenstigvelops students ability
to express themselves.

N Valid 99
Missing 1

Q23: Teaching literature in the context of citizenbip develops students
ability to express themselves.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 73 73% 73.7 73.7
Agree 25 25% 25.3 99.0
Undecided 1 1% 1.0 100.0
Total 99| 99%, 100.0
Missing System 1 1%
Total 100, 100%
Table No. 27
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30% Undecided
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Chart No. 28
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Table for statement (23) show that a vast majaityhe
respondents (73%) strongly agree, (25%) agree &) (
undecided while (1%) missing system that teachitegature can
develops students ability to express themselvess ifdicates
that, teaching literature develops students abitily express

themselves.
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Q24: Teaching literature in the context of citizenkip can create self-
confidence towards English Language among students.

Statistics

Q24: Teaching literature in the context of citizensbgm create self-

confidence towards English Language among students.

N Valid 99
Missing 1
Q24: Teaching literature in the context of citizenkip can create self-
confidence towards English Language among students.
Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 72 12% 72.7 72.7
Agree 27 27% 27.3 100.0
Total 99| 99%/| 100.0
Missing System 1 1%
Total 100, 100%
Table No. 28
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Table for statement (24) show that a vast majaityhe
respondents (72%) strongly agree, (27%) agree B¥d (nissing
system that teaching literature can create selfid¢ence towards
English language among students. This indicates tkhaching
literature can create self-confidence towards Bhglianguage

among students.
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Q25: Teaching literature in the context of citizenkip can raise
students' awareness towards English Language amosgudents.

Statistics

Q25: Teaching literature in the context of citizensbgm raise students'
awareness towards English Language among students.

N Valid 98
Missing 2

Q25: Teaching literature in the context of citizenbip can raise
students' awareness towards English Language amossgudents.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree %5 75% 76.5 76.5
Agree 21  21% 21.4 98.0
Undecided 2 2% 2.0 100.0
Total 98| 98%| 100.0
Missing System 2 2%
Total 100, 100%
Table No. 29
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Table for statement (25) show that a vast majaityhe
respondents (75%) strongly agree, (21%) agree &) (
undecided while (2%) missing system that, teaclhitegature can
raise students' awareness towards English languageng

students. This indicates that teaching literatae @ise students

awareness towards English language among students.
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Q26: Teaching literature in the context of citizenkip can raise
morale of students' competition toward English Langiage.

Statistics

Q26: Teaching literature in the context of citizenstgm raise morale of
students' competition toward English Language.

N

Valid
Missing

97
3

Q26: Teaching literature in the context of citizenbip can raise morale of

students' com

etition toward English Language.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 82 82% 84.5 84.5
Agree 13 13% 134 97.9
Undecided 2 2% 2.1 100.0
Total 97| 97%, 100.0
Missing System 3 3%
Total 100, 100%
Table No. 30
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Table for statement (26) show that a vast majaityhe
respondents (82%) strongly agree, (13%) agree &) (
undecided while (3%) missing system that teachitegature can
raise morale of students competition toward Engleshguage.
This indicates that teaching literature can raiseate of students’

competition towards English language.
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Q27: Teaching literature in the context of citizenkip makes those who
have good standard as a pioneer in the field of Efigh Language.

Statistics

Q27: Teaching literature in the context of citizensiipkes those who have
good standard as a pioneer in the field of Endleshguage.

N

Valid
Missing

98
2

Q27: Teaching literature in the context of citizenbip makes those who
have good standard as a pioneer in the field of Efigh Language.

60%

50%

40%

30%

20%

10%

0%

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 54 54% 55.1 55.1
Agree 42 42%| 429 98.0
Undecided 2 2% 2.0 100.0
Total 98| 98%, 100.0
Missing System 2 2%
Total 100, 100%
Table No. 31
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Table for statement (27) show that a vast majaityhe
respondents (54%) strongly agree, (42%) agree &) (
undecided while (2%) missing system that teachigrature
makes those who have good standard as a piondlee iireld of
English language. This indicates that teachingditee makes
those who have good standard as a pioneer inaltedf English

language.
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Q28: Teaching literature in the context of citizenkip raises even
teachers' abilities in the field of English Languag.

Statistics

Q28: Teaching literature in the context of citizenstafses even teachers'
abilities in the field of English Language.

N Valid 99
Missing 1

Q28: Teaching literature in the context of citizenbip raises even teachers'
abilities in the field of English Language.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 53 53% 535 535
Agree 43 43% 43.4 97.0
Undecided 3 3% 3.0 100.0
Total 99| 99%, 100.0
Missing System 1 1%
Total 100, 100%
Table No. 32
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Table for statement (28) show that a vast majaityhe
respondents (53%) strongly agree, (43%) agree &) (
undecided while (1%) missing system that, teacHiterature
raises even teachers’ abilities in the field of ksiglanguage. This
indicates that teaching literature raises evenhiat abilities in

the field of English language.
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Q29: The lack of proper training of secondary schog teachers is
considered to be as obstacle of education cyclethe field of teaching
literature in the context of citizenship.

Statistics

Q29: The lack of proper training of secondary schoeéchers is considered
to be as obstacle of education cycle in the fi¢lgkaching literature in the

p.

context of citizenshi
N Valid
Missing

99

1

Q29: The lack of proper training of secondary schads teachers is
considered to be as obstacle of education cyclethre field of teaching
literature in the context of citizenship.

Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 63 63% 63.6 63.6
Agree 221  22%| 22.2 85.9
Undecided 14  14% 14.1 100.0
Total 99| 99%, 100.0
Missing System 1 1%
Total 100 100%
Table No. 33
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Table for statement (29) show that a vast majaityhe
respondents (63%) strongly agree, (22%) agree dtdo)
undecided while (1%) missing system that the laEkpmper
training of secondary schools teachers is considéoebe as
obstacle of education cycle in the field of teaghliterature. This
indicates that the lack of proper training of setamy schools
teachers is considered to be as obstacle of eduaceycle in the

field of teaching literature.
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Q30: Teaching literature in the context of citizenkip needs to have a
proper academic staff in secondary schools as endugualified teachers in

future.

Statistics

Q30: Teaching literature in the context of citizenshgeds to have a proper
academic staff in secondary schools as enoughfigaaieachers in future.

N Valid
Missing

99
1

Q30: Teaching literature in the context of citizenkip needs to have a
proper academic staff in secondary schools as enduqualified teachers

in future.
Valid Cumulative
Frequency Percent Percent Percent
Valid Strongly Agree 61 61% 61.6 61.6
Agree 25 25% 25.3 86.9
Undecided 13 13% 13.1 100.0
Total 99/ 99%| 100.0
Missing System 1 1%
Total 100, 100%
Table No. 34
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Table for statement (30) show that a vast majaityhe
respondents (61%) strongly agree, (25%) agree dR%6)
undecided while (1%) missing system that teachitegature need
to have a proper academic staff in secondary ssha®lenough
gualified teachers in future. This indicates tlestching literature
needs to have a proper academic staff in secomstdrgols as

enough qualified teachers in future.
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4.3 The Highest and Lowest Agreement Through Teachers’
Responses

As seen from the above tables that statementd seations
obtained the highest mean of agreement given byethehers. In
other words, these statements scored a percentb@®.8%
agreement among the teachers. This gives evidemae the
teachers of English language (respondents) wergahagreement
with the concept that clarifies the role of motigat through the
window of teaching literature to have a good resgotowards
English language. Moreover to add teaching litesatin the
concept of citizenship develops a positive attittmieard English

language.

This indicates the evidence that the teachers Faxa to
understand the problematic areas of students hagaogd
command of English language through teaching liteeaand their

English language obstacle.

4.4 The Highest and Lowest Disagreement Through The
Teachers’ Responses:
Statements gave the highest disagreement and lowest
percentage-with a percentage of 10.6%. It disagngisthe idea
of English language examinations output includesstjans about
theme, plot and climax analysis and the absencehafacter

analysis technique questions.

238



4.5 The Responses to The Interview With English Languag
Experts in Universities at Khartoum State:

The responses to the interview of the 10 expertse we

tabulated and computed.

The following is an analytical interpretation andatdission
of the findings regarding different points relatedthe objectives
and hypotheses of the study. Each question in niterview is

analyzed statistically and discussed.

4.6 Analysis of English Language Experts’ First 5
Questions:

Questions Question | Question | Question | Question ngstlon
one two three four five

F 2 23 3 532 5 3

5 s | 2|2 | 2|28 =2 |2 |2 8|2
5|8 5|8 |53 |5 |8 |5 |3

2 8 2 8 0 10 5 5 2 8

Frequency 2 8 2 8 0 10 5 5 2 8
Percentage20% | 80%| 20%| 80% | 0% | 100%| 50%| 50% | 20% | 80%

Table No. 35

Question One:

The table above illustrate the percentage and &mecy of
the answers of the study sample that concern Welgtiestion and
shows that most of the sample answers were posithieh are
represented by the percentage (80%).This justifias English
language experts at Khartoum state universitieslestts schemata
help in understanding English literature.
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Question Two:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Welgtiestion and
shows that most of sample answers were positiveclwlaire
represented by the percentage (80%). This justifias students’
vocabulary promote their understanding Englishidiigre.

Question Three:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Wwelgtiestion and
shows that most of sample answers were positiveclwlaire
represented by the percentage (100%). This justifieose
secondary schools students’ need qualified and welhed

teachers.

Question Four:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Wwelgtiestion and
shows that half of the sample answers were posatmveother half
were negative which are represented by the pemgenta0%),
(50%). This justifies that literature text shoulel thosen properly

due to students’ level is a controversial issue.

Question Five:

The table above illustrated the percentage andiémecy of

the answers of the study sample that concern Welgtiestion and
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shows that most of sample answers were positiveclwlaire
represented by the percentage (80%). This justifies students

should be motivated

4.7 Analysis of English Language Experts’ Second 5

Questions:
Questions Question | Question | Question | Question | Question
SiX seven eight nine ten
Z Z Z Z Z
Elg|& 3 & 2|85 & 2
5 2 = |8 |z |8 |z|2|z|8|=
53|53 |5 |8 |5 |8 5|3
5 5 3 7 5 5 4 6 2 8
Frequency 5 5 3 7 5 5 4 6 2 8
Percentage50%| 50%| 30%| 70%| 50%| 50% | 40% | 60% | 20% | 80%
Table No. 36
Question Six:

The table above illustrate the percentage and &mecy of
the answers of the study sample that concern Welgtiestion and
shows that half of the sample answers were negatidehe other
half were positive which are represented by thegreage (50%),
(50%). This justifies that literature addressesatliety number is

controversial issue.

Question Seven:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Wwelgtiestion and
shows that most of the sample answers were posithieh are
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represented by the percentage (70%). This justifias literature

conveys the intended meaning of the written disseur

Question Eight:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Welgtiestion and
shows that half of the sample answers were negatidehe other
half were positive which are represented by thegeage (50%),
(50%). This justifies that cultural background pkayital role in

mutual understanding.
Question Nine:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Wwelgtiestion and
shows that most of the sample answers were posithieh are
represented by the percentage (60%). This justthias cultural
diversity can be considered as the source of fony.

Question Ten:

The table above illustrate the percentage and &ecy of
the answers of the study sample that concern Wwelgtiestion and
shows that most of the sample answers were posithieh are
represented by the percentage (80%). This justifigslanguage is

homogenous factor for social interaction.

242



4.8 Chapter Summary:
To sum up the finding of this chapter revealed thkt

sections justify, the need for teaching literatweess highly rated to
give a positive attitude towards English languagéhle secondary
schools teachers in the state of Khartoum.

We can say there was a consensus of opinions or faiv
the teaching literature in the context of citizapsto develop
appositive attitude towards English language amsagondary
schools students at Khartoum state. More over t ladrature
text, giving feedback and understanding contextoadaning
among secondary schools students. The neutral nespp
however, show irregularity and unexpected and ulaaxgble

instability of respondents’ uncertainly the all loyipeses.

The responses to all statements in terms of tegdhnglish
literature among Sudanese secondary schools studant
Khartoum state. All statements are positive in ¢hesction were

either strongly agreed to or only agreed to.

The percentage of the negative responses were less
significant for secondary school teachers’ respatslbut higher

for the English language experts in universitieKlzrtoum state.

All secondary schools teachers agreed to the atiésients
of the questionnaire. The undecided responses, \rewshowed

small differences.

The majorities of the respondents were in favothef need

for teaching literature in secondary schools andmach attention
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to the approach of handling English literature at@dance to

syllabus, teaching and testing.

Avery large majority of the respondents agreed on:

a) The importance of helping the learner to acquéadmg
literature texts through teaching and learningtsgias.
b) The fact that teaching literature at Sudanese skrgn
student increases awareness of students inferriagnimg of
literature discourse.
c) The urgent need consolidating teaching literatute a
Sudanese secondary schools students especiaélygtaining and
understanding of the difficult areas in Englishdaage.
d)  Necessity that their English language teachers ktieeir
understanding to literature texts abilities.

When the teachers’ responses were compared among
themselves, no statistical significant differeneese perceivable
which stated that the students should have mangrapmties for

reading skills to literature text.

However, the secondary schools teacher of Entglisijuage
at Khartoum state confirm that teaching Englisaréiture should
be one of the main medium of improving studentsfgrenance,
they were in favor of the use of English literature¢eaching the
target language so as to reach the maximum eftgiem
understanding English literature text. And teachamgl learning
strategies outcome would be fruitful to have a fssiattitude

towards English language in the window of literattext.
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CHAPTER 5



CHAPTER FIVE

Summary
5.0 Introduction:

In this chapter a summary is going to be demoretrathe
findings of research are going to presented. Aesdmamendations are
going to be displayed.

5.1 Summary:

This research aims at emphasizing the use of titeraas a
popular technigue for teaching both basic languskges (i.e. reading,
writing, listening and speaking) in our time. Reasar using literature
texts in foreign language classroom and main caitéor selecting
suitable literature texts in foreign language aasare stressed so as to
make the reader familiar with the underlying reasand criteria for
language teachers’ using and selecting literagxtst Thus our focus is
teaching literature in the context of citizenshipdevelop a positive
attitude towards English language in Sudanese dacpachools level at
the State of Khartoum. And how literature teachimghe window of
citizenship and identity can consolidate the notbreitizenship and
identity. And how literature teaching motivates d&nts to have a
positive attitude toward English language as aigoréanguage. We
make an interview with English language expertdniversities at State
of Khartoum to have a feedback to the outcome effitidings to the
hypotheses and objectives that teaching literaturthe context of
citizenship develops a positive attitude towardglish language at

secondary schools level in the State of Khartouande the interview
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with English language experts and a questionnargeeted 100 random
respondents in the State of Khartoum for seconslargols teachers are

considered to be the research tools for colleclag.

And in literature review the concept and theooiestizenship are
presented. A light on the notion of motivation at@zenship is shed. It
plays a vital role in teaching English languagerétwer we display an
abstract for related studies. In this research rése=archer adopts
descriptive method to the research. And in chdptarfor discussion,
analysis to the findings lines are taking placeeMiwe conclude with

chapter five with summary, the findings and recomdagions.

5.2 The Findings:
1) The researcher finds that teaching literature ia tdontext of

citizenship develops a positive attitude towardglish language.
2) The researcher finds that teaching Sudanese literat the context
of citizenship consolidates social fabric.
3) Teaching literature in the context of citizenship $udanese
secondary schools students consolidate the exmanand
understanding the areas of difficulties in Engleiguage.

4) The researcher finds that the concept of citizgnahd identity cope
with the framework of teaching literature.

5) Literature texts in the context of citizenship mrate students and
have its impact on the process of having a goodhtama of English
language as a foreign language.

6) Teaching literature in the context of citizenshih@nces linguistic
competence to Sudanese students, since literatdresses the four
skills of language.

7) Teaching literature in the context of citizenshopsolidate the social
fabric of Sudanese secondary schools students.
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8) The researcher finds that motivation enhances iegdierature in
the context of citizenship.
9) The researcher finds that Sudanese translateakliterhas a positive

attitude towards English language.
10) The researcher finds that literature develops sitsdechemata.
11) The researcher finds that cultural background pdayisal role in
mutual understanding when teaching Sudanese literah the
context of citizenship.

12) The researcher finds that language is homogeneamiesr ffor
social interaction

5.3 Recommendations:

Literature exposes students to complex theme aedhfr
unexpected uses of language. A good novel or 4 stary can take the
students to foreign countries and fantastic wordglay or a poem can
bring up certain dilemmas and powerful emotionapomses. All this
can transpose to their real lives. Literature caovide students with

access to the culture of the people whose langiieyeare studying.

Obviously, at lower levels, students may be unableope on
their own with an authentic novel or short storyEnglish language.
Any extensive reading encourages them to do outkideclassroom
would probably need to be of graded materials, sisafraded readers.
But at higher levels, students may be so absorbetthe plot and
characters of an authentic novel or short stos, ttey acquire a great
deal of new language almost in passing. If recolitedture material is
available (audio — books) then students can pettar listening skills.
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One of the view point centered on literature teaghin the
language classroom is whether literature is sometikberent from other
forms of discourse in that it breaks the more usubds of syntax,
collection and even cohesion. Using literature veitidents can help
them to become more sensitive to some of the dyeaaiires of English

language.

Literature texts are often rich in multiple levelsmeaning, and
demand that the reader / learner is actively irvdin ((teasing out)) the
unstated implications and assumptions of the hieeatext, we are
helping to develop their overall capacity to intfiee meaning, and this

can be applied in real life situation.

Apart of all the linguistic benefits, we cannotdet the wider
educational function of literature. It can helgtionulate the imagination
of our students, to develop their critical abiktiand to increase their
emotional awareness. If we ask the students t@nespersonally to the
texts we give them, they will become increasingbnfadent about

expressing their own idea and emotions in Enghsigliage.

Studying the language literature text will helpintegrate the
language and literature syllabus more closely.&ttgdare encouraged to
draw on their knowledge of familiar grammaticakital or discourse

categories to make aesthetic judgment of the text.

In this case literature itself is the context o ttourse, which
concentrates on areas such as the history andctér@stc of literature
movements; the social, political and historical kgaounds to a text;
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literature encourages students to reflect on tleeim personal
experiences, feelings and opinions. At the same aififtearning English

language, they become more active, both intelldgtaad emotionally.

When considering the students’ cultural backgrotimdk about
how far students' cultural background and theinadcand political
expectations will help our delay their understagdaf the text. For
example, it would be difficult to understand Janes#n’s novels
without knowing about the class system and theevaliisociety in
England at that time. On the other hand, it is &ige that remote texts
may raise the students' interest.

There is clear evidence that extremes of environah@ements
(for example, poor ventilation or excessive nols®je negative effects
on students and teachers and that improving thésmeats has
significant benefits. However, when school enviremts come up to
minimum standards, the evidence of effect is ldesrecut. Our
evaluation suggests that the nature of environnmeatte in schools may
have less to do with specific element chosen fange than with how
the process of change is managed.

There appears to be a strong link between effeetigagement
with staff, students and other users of schootimgls and the success of
environmental change in having an impact on bemawellbeing or
attainment. The ownership of innovation, in cortttasthe externally
imposed solution, appears to tap directly into wagional aspects which
are key factors in maximizing the impact of chanGeéanging the
environment is (worth doing) if it is done as aigegprocess. Increased
self-worth and morale for staff and students basethe investment of
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time and money in their ideas and their workingcspd he fitness for
purpose of innovations for particular contexts stidne gained.

The culture of English language library in sch@old at the zones
where students are accommodated should be encdunidgeculture of
reading skills for literature texts books shoukktplace among students'
communities. Ministry of Education should encourag&blishing a free
competition for free creative writing of short ses and poems in
English among students of secondary schools. Mereshould make
rewards to enhance the habits and behavior ofirgasttills through the

window of English literature.

In fact that in the Sudan the main objectives ef Ministry of
Education are of English language acquirementtardarature texts is
expressions and to have a great deal of vocabufamgu pay a look to
the syllabus of English language and its poor presef literature texts
you can realize that they use to teach the Entgdisijuage with isolation
of its culture, civilization and its society. It daimed that Sudanese
community is conservative one. It is a fact that @bfrom the west
world is bad. Same as us western comities haveesaMorals, ethics,
validity and credibility. In case you pay a lookhe syllabus of English
language for a general education you can realiz¢ ithis mere
translation of Sudanese heritage, tradition, custamd culture. We
cannot acquire a language with isolation of itsurel. When European
orientalist tries to acquire Arabic language theyate all their efforts to
the civilization, culture, tradition and customsarder to understand
Arabic language as the language of Middle EastNorth Africa.
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Thus the researcher recommends reestablishing@enifreview
to English language syllabus. And to give enougltsgor the backbone
of language with is literature in the English laaga curriculum. It is
suggested to give an intensive and extensive doizE®rature to be
injected in the vein of this cripple curriculum as input cream of
cream; and as a result the output of educationatgzs will be
promising.

It is suggested that the expenditure for generakaiibn for
English language syllabus should have the priadgnda. That for
human resources builds strong nations. It is sugdethat syllabus
native speakers' designers should be consultsdoibposed to general
education officials to implant the culture of arél thinking, analytical
think and innovation among secondary school stsdénbugh objective

literature texts.

Cultural model views of a literature text as a prctcshould take
place. This means that it is treated as a sourg€arimation about the
target culture. It is the most traditional appraathoften used in
university courses on literature. The cultural mModd examined the
social, political and historical background to e téterature movement
and genres. There is no specific language work @one text. This

approached tends to be quite teacher-centered.

The language model aims to be more learner-centésddarners
proceed through a text, they pay attention to thg Mnguage is used.
They come to grips with the meaning and increaser theneral

awareness of English language. Within this modstudying literature,
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the teacher can choose to focus on general graammdarocabulary (in
the same way that these are presented in courss fmoexample) or
use stylistic analysis. Stylistic analysis involtke close study of the
linguistic features of the texts to enable studdatsnake meaning
interpretations of the texts — it aims to help theas read and study

literature more competently.

The personal growth model is also a process — g@wached
and tries to be more learners — centered. This heodeurages learners
to draw on their own opinions, feelings and perfoagperiences. It aim
for interaction between the text and the readeEnglish language,
helping make the language more memorable. Leaaneencouraged to
"make the text their own." This model recognizess ithmense power
that literature can have to move people and attemnaptise that in the

classroom.

Since literature has been a subject of study inyoanntries at a
secondary or tertiary level, but until recently Ima$ been given much
emphases in EFL/ESL classroom. It has only beare<if80s that this
area has attracted more interest among EFL teadimrsit is suggested
that literature can be exploited in the classro@on,the purpose of

having good mastery of English language.

Since the decline of the standard of English laggu#®80s in the
Sudan, the officials; educationists and decisiokena the home land
of the Sudan should look out to this coming ridkere is sheer ignorers
and negligence of English language and its culéumeng our young
youth students. The educationists should castgtem plan to fight

252



against illiteracy of English language. And itasmake the students of
general education awareness above all expectatitersce this task
cannot be achieved unless young students haveagmochand of their

standard Arabic mother tongue.

However, to have a good command of English langaageng
the Sudanese targeted teachers' considerablesesfutid take place.
To come to this aim a reasonable teaching aidstiodv@provided. Such
as audio-visual material, visual material, a wélirained teachers and
an English language syllabus that meets the netdkeolearning
process. In addition to that unless English litmetexts, such as novels,
Poems, Plays are injected into up to date syllake@sannot received an
informative knowledge. Since the backbone andnitry gate of English
language is its English literature, it is specuwate have English
libraries, language libraries and English forurauin schools should take
place. In case we aim at a health community acadiwiit is
recommended to have English clubs in our schotdsaissential trying

to develop the poor areas of speaking skills anoumg/oung students.

Why not the educationalist in Ministry of Educatidoes urges
supporting education with considerable amount ofl ltarrency. For
the recreations of syllabus of English languagei@rderature, that can
cope with speedy modern approaches of languageagaoicfield.
Almost the recent syllabus of English language ocamompete with
current revolution technology. The researcher thithlat despite of the
poorness of ready at had curriculum; the problemander graduate

teachers of English language. Those who are a gtradi college of
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education, have a fragile standard of English laggumastery. The
researcher suggests that the learning period fdengnaduate English
teachers should last for five years. Moreover td #ds to make a
bilateral fellowship with native speaker univesssti That for enabling
those secondary schools teachers to have summdstEgurse; in

order to live in the target language environmengfahile.

The researcher thinks that if most of these effoetsn real life
situation, we can crown the education process taitigible success.
Since knowledge is power and since influential oratdevote a
considerable balance sheet financially on educgtiocess and research
fields. It is suggested to follow such trends. Tésearcher proposes to
establish educational community that can be capabfmit the most
effective African Sudanese literature works inte tlessel of English
language including impressive patriot poetry, newagld dramas informs
of plays in impressive translation and interpretatiln order to be as
English African literature, that can serve on e of citizenship. It is
to empower the Sudanese learners with African ceyltparallel with
British and American English culture through liteen. It is suggested
to train young students with critical study to figure texts in order to
get rid of parrot fashion as a method of learnihgs for creating
chances for innovative developed thinking. In orterdrill young
student's brain or mind to think in English langeia@n the other hand
they can express themselves with proper Engliste fidsearcher
suggests adopting an ultimate doctrine for Endiishature examination
that meets the need of the required output of iegdbnglish literature.

Moreover, to encourage free writing, encouragesinganese learner to
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compose an opinion on the literature texts. That daeating an
innovative thinker and critique view point can bstablished on
academic thinking bases. The consequences of swthods can

positively develop and enhances the language falls.s

Much attention must be paid to schools academic@mwent;
which is associated in un-crowded English classmormntilation and
guiet environment. In addition to that confortadgats and desks should
be provided. Educational processes for English Uagg and its
literature in particular and the rest of the schasmlibject had to be

homogenous with human rights values.

(King Fahd Glorious Quran Printing Complsgyat Al-Isr&’, verse
no 70, pa 289, https://mushaf-services.qurancongbesa)

And indeed We have honoured the Children of
Adam, and We have carried them on land and sea,
and have provided them with At-Tayyibat (lawful
good things), and have preferred them above many of
those whom We have created with a marked
preferment.

However, the educationalists and Ministry of Ediumwahave to
follow all human rights to students of general extion, because these
rights are provided and supported by Devine Attaldegislation before
human being tries to enhance these rights. Arappsoval is the Holy

Quran.
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On one hand we are the nation of (ibigjiret Al-‘Alaq verse 1, p
597)(Read! In the Name of your Lord Who has created

(all that exists) (1).

It is the wisest to be one of those who devoter thifei time in
reading. Because the idea of reading itself isddasitor of our Islamic
Culture thus it is awful to be at the tail of naisovhom they build their
glory with knowledge.

5.4 Recommended Research Areas:

1) The researcher proposes to cover the areas ofdgegu
linguistic competence with focus on the teachingéese
literature to have a positive attitude towards kfglanguage.

2) We should translate Sudanese literature into Bm¢disguage
in order to have a positive attitude towards Eiglesiguage in

the context of citizenship.

3) Itis suggested to solve the problems of vocabutariding

through teaching literature.

4) Much attention should take place to Sudanese oglap

concept through teaching literature.

5) Studies should take place to cover the framewotkadthing

Sudanese literature in the context of citizenship.
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6) There should be intensive curriculum of Sudandsealiure that
Is translated into English language to have a pesdttitude

towards English language.
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Appendix

Appendix A

This questionnaire targets secondary schools teachers:

Gender Male D Female D
Experience 1-3D 3-5 D

Qualification: BA D

5 or more D
wa [

Above MA D

Q

Statement

Strongly
Agree

Agree

Undecided

Disagree

Strongly
Disagree

Teaching literature in the
context of citizenshipas
priority in syllabus to
strengthen the standard of
English Language in the
Sudan.

English literature in the
context of citizenshipan
play a vital role in teaching
English Language.

English literature in the
context of citizenship
examinations output meet
the needs of developing the
standard of English language
in the Sudan

English literature in the
context of citizenship

examinations have the

techniques of character
analysis.

English literature in the
context of citizenship
examinations have questions
about the theme, plot and
climax analysis.

Teaching literature in the
context of citizenshipan
promote English Language
vocabulary to the students.
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Teaching literature in the
context of citizenshijs a
good means to develop
English Language standard in
the Sudan.

Teaching literature in the
context of citizenshipan be
as motivation to have a good
command of English
Language.

Teaching literature in the
context of citizenshipcan
develop reading and writing
skills

10

Teaching literature in the
context of citizenshipan
promote listening and
speaking skills through
dialogue in drama.

11

Teaching literature in the
context of citizenshipan
develop creative writing.

12

English literature in the
context of citizenship
motivates students to
strengthen the standard of
English Language in the
Sudan

13

English Language as a global
one is considered to be as a
key to good academic career
in the context of citizenship

14

Teaching literature in the
context of citizenshipan
promote skimming and
scanning reading.

15

Teaching literature in the
context of citizenshipcan
develop intensive and
extensive reading

16

Teaching literature in the
context of citizenshipcan
influence English culture as
language is a society mirror
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17

Teaching literature in the
context of citizenshipan
develop English style and
usage among students.

18

Teaching literature in the
context of citizenshipan
develop communicative
approach among students.

19

Teaching literature in the
context of citizenshipan
develop linguistic

competence to students.

20

Teaching literature in the
context of citizenshipan
enable English teachers to
hold responsibility of
teaching properly.

21

Teaching literature in the
context of citizenshipan
develop student's standard in
language grammar through
contextualization.

22

Teaching literature in the
context of citizenshignables
students to overcome English
language difficulties.

23

Teaching literature in the
context of citizenship
develops students ability to
express themselves

24

Teaching literature in the
context of citizenshipcan
create self-confidence
towards English Language
among students

25

Teaching literature in the
context of citizenshipan
raise students' awareness
towards English Language
among students.
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26

Teaching literature in the
context of citizenshipan
raise morale of students'
competition toward English
Language.

27

Teaching literature in the
context of citizenshipnakes
those who have good
standard as a pioneer in the
field of English Language.

28

Teaching literature in the
context of citizenshipaises
even teachers' abilities in the
field of English Language.

29

The lack of proper training of
secondary schools teachers is
considered to be as obstacle
of education cycle in the field
of teaching literature in the
context of citizenship

30

Teaching literature in the
context of citizenshipeeds
to have a proper academic
staff in secondary schools as
enough qualified teachers in
future.
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Appendix B:
Interview with English Language Experts:

1. Do you think students’ schemata help in understapéinglish
literature in the context of citizenship?

2. Do you think students’ vocabulary promote their enstiinding
English literature in the context of citizenship?

3. Do you think secondary schools students need grahahd well —
trained teachers?

4, Do you think literature text in the context of zénship should be
chosen properly in relation to level?

5. Do you think students should be motivated?

6. To what extent does literature in the context dfzenship
addresses all society members?

7. To what extent does literature in the context dfzenship
conveys the intended meaning of the written disseRir

8.  To what extent does the cultural background plaitad role in
mutual understanding?

9. To what extent does cultural diversity can be abergd as the
source of strength?

10. To what extent do you think language is homogeriaci®r for

social interaction?
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