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ABSRACT

This study aimed at investigating the area of ESP and to provide
solutions to students with problems in English for AcademicPurposes,
namely business English and improve the teaching atmosphere by
providing a new learning context depending on students real needs.It is
hypothesized that needs analysis can provide the necessary platform
required for delineating the demarcations of the desired business course
and offering information on both the content and form that the course is
expected to exhibit. Three experimental methods were utilized for data
collection: One questionnaire administered for (56)instructors, two
interviews employed for (4) recent CC graduates and (22) CC students
and a students’ test. The gathered data were analyzed and interpreted
through descriptive statistical analysis that confirmed the research
hypothesis. The most important findings are: 1) adopting needs analysis
can provide the necessary platform required for the delineations of the
desired ESP course 2)teaching and learning ESP courses that are
matching with the students’ needs will certainly produce reasonable
outcomes 3)the current ESP course in the English curriculum for teaching
students at JCC namely at BA Department, is insufficient and it does not
meet the students’ needs in their different levels and subjects. This study
might lay the foundations for designing ESP syllabi based on learners’
needs at CC and other colleges at JU. The researcher concluded by
recommending some recommendations and suggesting some suggestions

for further studies.

Key words: ESP, Learners’ needs analysis, medium of instruction, ESP syllabus

design, curriculum, platform, JU, Community College.
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CHAPTER ONE
INTRODUCTION

OVERVIEW

This introductory chapter will provide a description of the
theoretical framework of the study with special focus on the
statement of the problem, study questions, hypotheses, objectives,

significance and the methodology of the study.
1.1 Context of the study

Designing ESP courses is certainly a drastic and demanding process.
The whole issue owes its origin to the Second World War when the
exceptional rapid expansion of science, business and technology
called for an international language for specialists. Hence, ESP
(English for Specific Purposes) has witnessed a speedy and firm
development, becoming nowadays one of the most important
branches of English Language Teaching (ELT). Being two dissimilar
off shoots of the same tree, ESP and GE (General English) share the
same principles of language teaching, having effective and well-
organized learning as a main objective.

According to Hutchinson and Waters, the chief divergence between
ESP and GE lies in the awareness of a need. ESP learners are current
students doing somewhat empirical sciences or future specialists
who need English for their specific area and who are well acquainted
of their need; they know exactly what they need English for; they
know what the ESP course should offer them.

Down, here, in Kingdom of Saudi Arabia(KSA), there is an ever rising
interest and a real need for English language in the Saudi
communities in general and the educational institutions and
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businesses in particular. This can be clearly observed from the
diverse countless foreign companies working in the Gulf Area(GA)
and the widespread of institutes for teaching English Language in
KSA. In this connection, the Saudi government, education policy-
makers and course designers are all working collaboratively to come
up with new insights in the area in question and to exploit the

favourable economic situation of the Kingdom.

One such targeted area is the business field which is looked upon as
an enormous option for all Saudis who are unemployed to start a
good career. Recent studies show that the majority of the employees,
who are non-Saudis, use English as their tool of communication.
Moreover, English has become the world dominant language for
business (Crystal, 2003). The significance of this study is derived from
the high demand of English language all over the world, for its
globalization. 'English is an international auxiliary language. It is yours
(no matter who you are) as much as it is mine (no matter who I am). We
may use it for different purposes and for different lengths of time on
different occasions but nonetheless it belongs to all of us." (Smith L. 1976
:3-42)(3). For the same reason English is very demanded in all
educational institutions, especially the universities, where English is the
medium of instruction, and it is also the language of scientific research.
English Language is the greatest challenge, facing the JCC students, it is
the medium of instruction and communication in the college. More than
60% of the teaching staff are non-Saudis and the majority of them are
non-Arabic speakers. They use English to communicate with students like

Indians, Pakistanis, Hungarians, Bengalis, and other nationalities.

So, to make a successful start in business as important as the capital

to be invested is, to have a good command of English Language.
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Mastering English language requires a huge number of studies to be
conducted by researchers to determine the actual needs on the side
of learners. Needs analysis is an approach that can help in diagnosing
the learning situation, the learners’ wants, attitude, perception and

goals.

Needs Analysis (also known as needs assessment) plays a central
role in course designing and teaching methodology. It is imperative
to take into account of needs analysis irrespective of the nature of
the syllabus to be designed whether in English for Specific Purposes
(ESP) courses or for general English (GE) courses. According to Iwai
et al. (1999), the term needs analysis generally refers to the activities
that are involved in collecting information that will serve as the basis
for developing a curriculum that will meet the needs of a particular
group of students. The notion of needs analysis (NA) appeared in
1920 in India by Michael West when he introduced the idea of
“needs”, in consideration of the learners’ needs that are requisite to
master the foreign language in the target situation. Also it helps in
forming the necessary basic characteristics of designing a course. In
this regards Hutchinson and Waters (1987, p.53) argue that “any
language course should be based on needs analysis”. Dudley-Evans &
St John (1998, p.121) state that “needs analysis is the process of
establishing what and how of a course”. The two variables addressed
here of what and how can be elaborated more as a content of a
course and the methodology to deliver this course. What variable
depends holistically on learners’ needs analysis but how variable is
a common ground shared by the learner and others (teachers,

administrators, education policy-makers and governmental circles).



So this study is unveiling the learners and teachers’ views about the
necessity of designing ESP courses on the bases of learners’ needs in
the CC and other colleges having the same problem at Jazan University

and other universities all over the kingdom.

1.2. Statement of the Problem

Despite the fact that these students have scored significantly high marks
in the admission exam to college, they still have very disturbing problems
with reading and writing and they can hardly communicate orally. What
IS more upsetting is that they show a distinct lack of interest for learning.
They are not motivated. Again, so many of the students have a very
scanty opportunity to study English at the university as they have majored
in science subjects. Moreover, they are not well placed to receive
knowledge in the area of their scientific majors as long as English is used

In these departments as the medium of instruction.

At public schools, the use of instruction aids is noticeably ignored by
most of the teachers who rely heavily on the text-books and the
chalkboard. Moreover, the objectives of teaching English are not clear to
most teachers particularly the aspect of developing the students™
communicative competence”. So, it is at the secondary level the problem
Is largely rooted, the thing which does not augur well for any future
intervention to stop the ongoing deterioration as this is the stage in which

the potential skills for learning are expected to be sown.

Despite the great amount of teaching time given for English classes the
students’ feedback is still lagging behind, far away from reaching the
objective of the CC English Unit which is aiming to achieve proficiency
in English that support students during their academic studies and
professional lives. Therefore the problem in English Language program
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at JCC is noticeably existing and the researcher believes that the current
ESP in JCC needs to be redesigned according to the learners’ needs,
regarding different learning levels . The ESP teaching time(ESPTT) is too
short for the students to learn the required target language. This language
has been designed in one course which is inappropriate with the students’
needs in their respective level. So this creates a gap between what the
students currently learn and what they actually need to learn in relevance
to the subjects in their fields of study. In classrooms and labs, students
struggle hard to understand English words or terminologies they need to
use. Also both teachers and students find it difficult to communicate
during teaching and learning process in different levels. This study
proposes that there is a deficiency in the ESP syllabus. In other words the
target language such as vocabulary, expressions and structures are not
matching with the students’ levels and subjects of specializations.
Furthermore a very limited time is determined for ESP learning, that has
been presented in only one course. The researcher believes that learning
one course at a certain level means a very little knowledge in ESP that
causes the most tremendous challenge in the learning process for the
students in the JCC and in this way it does never reach its main purpose
that is to support students in comprehending the subjects in their

departments .

The students are in need of more ESP courses than what is currently
given to them that coupe with other subjects. The extensive Learning of
ESP, designed in relevant ongoing courses to satisfy the learners’ needs
in almost all levels is strongly requested in order to improve the students’
English and learning acquisition process. The students jump from
preparatory levels 1 and 2, where they study intensive general

English(GE), to learn the ESP course in level 3, special items of



language that should be delivered by creative skillful teachers . In this
level, English becomes very confusing and complex for both the learners
and teachers, because they are not prepared by any kind of prerequisite
orientation or seminars or debates about the methodology and syllabus
design of ESP in order to share in selecting the most suitable texts,
teaching methods and techniques to motivate their students to understand

the target language.

1.3. Objectives of the Study

The first step in designing a language course is deciding on its
general and specific teaching objectives. As stated by Ellis and
Johnson, the course objectives are “the goals of a course in English, as
indicated by the needs analysis, and expressed in terms of what the
learner should be able to do”. In other words, the course objectives
are set in relation to the learners’ own objectives in learning the
language.
As the general objective of an ESP course is to “enable learners to
function adequately in a target situation”, we need to identify the
target situation, i.e. the situation in which the learners will use the
language. The target situation will vary, of course, from one group of
specialists to another. This process of identifying learners’ needs is
usually known as needs analysis (according to Hutchinson and
Waters) or target situation analysis. Hence, the following points shall
be considered in relation to what is mentioned above:
1. To investigate the area of ESP with the intention of providing
solutions to students with problems in English for Academic

Purposes, namely business English for JCC Students.



2. To familiarize learners and teachers with the possible support
given by needs analysis approach.

3. To improve the teaching atmosphere by providing a new
learning context depending on students real needs.

4. To discuss the prospect of structuring theories, designing
materials and activities related to needs analysis.

5. To investigate the prerequisites or needs for instruction in
college environment those cater for better understanding and
motivation and broaden the scope of teachers, learners and
administrators about how useful needs analysis is, if it is well

implemented and properly conducted.
1.4. Significance of the Study

The significance of this study stems from the fact that it lays the
foundations for designing an ESP syllabus for kinds of students who
have come from general education with very poor and shaky
background in English Language. Business students, who seek to get
involved in a business career after completing their undergraduate
courses, must have remarkable mastery of English Language. As
business is now practiced worldwide, business students in JCC are
expected to have a high communicative competence as they are
going to mix with their peers across the globe. The study attempts to

construct a pathway through which students’ needs can be fulfilled.

Needs analysis is a crucial step in the current study. This stage is
extremely important; it is the guiding line in the whole process of ESP
course designing, on the basis of which the specific course objectives
can be defined. In this process, one has to establish first of all what

the learners’ necessities are,



(i) analyzing their curriculum; they may require to read some
books/articles which are related to their main subjects
(Economics, Geography, Mathematics...)Jand which are
available only in English;

(ii) Identifying all areas where they may work after graduating
(hotel, restaurant, travel agency, etc.), all types of jobs they
may find (tour guide, hotel manager, restaurant manager,
and travel agent.)

(iii) Analyzing the situations they are likely to find themselves in
while attending university courses or after graduating: they
are supposed to be able to speak to a customer, to answer
his/her questions, to advertise the services offered by their
travel agency, to give information on a certain monument or
museum.

1.5. The questions of the Study

(1) To what extent can needs analysis provide the necessary platform
required for delineating the demarcations of the desired ESP course?
(2) How far can the needs analysis offer information on both the

content and form that the course should take?

(3) To what extent are English teachers at the Community College
aware of their business students' needs at the preparatory year and

the following years?



1.6. Hypotheses of the Study

(1) Needs analysis can provide the necessary platform required for

delineating the demarcations of the desired business course.

(2) Needs analysis offer information on both the content and form

that the course is expected to exhibit.

(3) English teachers at the Community College are, to some extent,
aware of their business students' needs at the preparatory year and

the following years.
1.7. Methodology

In this study, experimental methods will be adopted. The proposed
experiment will be conducted in Community College where there
will be a questionnaire for the teachers and a test for the students.
Students will also be interviewed with special focus on their future
intentions and likely careers. The experiment is expected to take
three months. The researcher will also confirm the validity and the

reliability of the research tools before their application.
1.8. Summary of the chapter

In this chapter a detailed description of the theoretical framework
has been provided with some focus on the definition of the research
problem and the research methodology. In the next chapter some

relevant literature will be critically reviewed.
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CHAPTER 2
LITERATURE REVIEW

2.0. Introduction:

This chapter consists of five parts, widely presenting the literature
review of this study. The first part is a review about English for
Specific Purposes(ESP) that includes the definition of ‘ESP’, its
development throughout the global history approaches related to
‘ESP’ and the ‘ESP’ ultimate relation with learner’s needs. In the
second part, Learners Needs Analysis(LNA) is apparently defined and
reviewed as an approach that plays the main role in designing ‘ESP’
syllabuses that serve in teaching and learning English as a foreign
language(EFL), with reference to some experts and researchers
whose writings are focused in the field of designing effective ESP
courses for special groups of learners. The third part, is a reviewing
syllabus design in ‘ESP’. The third part is presenting a collection of
previous related studies from different parts of the world. The last

part is a conclusion.
2.1. English for Specific Purpose(ESP):

2.1.1. Definition of ESP:

Establishing a suitable definition of ESP with its different
constituents, Johns and Dudley-Evans (1993:116) suggested the
general definition provided by Strevens (1988) and which they seem
to agree on. According to this definition, ESP can be considered as
the basis for broad divisions of various EAP (English for Academic

Purposes), EOP (English for Occupational Purposes) e.g. English for
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Business, EVP (English for Vocational Purposes), EAP and EST
(English for Science and Technology).

It is claimed that the terms: “special”, “specific”, or “specifiable” are
not intended to qualify the language, but to highlight the purpose of
studying it. It specifies the focus on certain features of the language
that are immediately associated with the restricted use of the target
language which is required by the learner in order to achieve a
particular purpose(Munby,1978:2). As mentioned above, a
specialized aim refers to the purpose for which learners learn a
language, not the nature of the language they learn. Consequently, the
focus of the word special in ESP ought to be on the purpose for which
learners learn and not on the specific registers they learn. The notion
of a language with singular characteristics began to take root in the
sixties and the early seventies, being associated with the pioneering
research of Halliday, MacIntosh and Strevens (1964). Then, many
distinguished linguists subscribed to the approach above, among
them Widdowson (1983: 10) who states that “ESP is simply a matter
of describing a particular area of language and then using this
description as a course specification to impart to learners the necessary

restricted competence with this particular area”.
2.1.2. Development of ESP:

English for Specific Purposes(ESP) refers to a strong movement
which has been spreading strongly over the world. It was brought
from the current trends as TEFL/ TESL and has gradually established
itself as a separate new trend influencing English teaching/learning

process. A great change has occurred in the learning and teaching of
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languages. More and more learners are interested in using languages,

because of some oriented purposes.

The question that comes to mind as Robinson (1989: 399) states, is
“How old is ESP?” Stevens(1977) suggests that “ESP goes back to the
sixteenth century, with the production of specialised vocabularies and
phrase books for diplomats, businessmen, and other travellers.”
According to Strevens (1977: 151), there were other cases of early
SPLT (Special Purpose Language Teaching). SPLT is commonly
referred to as “Specific Purposes”, not special, or LSP (Language for
Specific Purposes), such as the example of language courses for
science students and in which either German, Russian, French or
English was chosen. Those courses in reality had not any great
influence on science students assessment, because they did not
determine the success or failure in science subjects and the process
of teaching/learning was mainly based on the principle of translation
relying on the use of a dictionary. The Second World War is the
prelude of a radical change for the future of SPLT. Particular
historical events were the reason for creating a huge number of SP-
LT programs in the armed forces of the United States of America,
Britain and some other nations. Those programs were devised and
adapted in order to fit a wide range of restricted aims or purposes
which, in fact, had a close relationship with the needs and the
requirements of the war. The courses were achieved under the form
of intensive learning and were applied to the use of other languages
such as German, Russian, Arabic, Turkish, Burmese, Thai, and
Chinese. To explain and justify this particular use of the language of
that moment, Strevens (1977: 151) takes the example of the use of

the Japanese language. Among the Royal Air Force personnel there
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was a specialized training for learning Japanese “for the purpose of
listening, in the Burmese jungle, to Japanese fighter aircraft talking to
their ground control stations, identifying their targets, and using this
information to alert RAF interceptor fighters.” These very restricted
aims, as Strevens shows, were put in practice during the war and
were not taught in a general educational system. This example shows
that this intensive training could not allow students of Japanese read
and write the language. The requirements of that particular situation
were met in listening and speaking only. Great changes were
delivered at the end of the Second World War, followed by new
global developments concerning trade and business. It seems that the
Second World War with its consequences has greatly influenced all
the political, economic scientific and cultural relations and policies all

over the world.

The early sixties witnessed a considerable change in the international
activities and exchanges where two major forces technology and
commerce dominated. To make those exchanges successful, there
was an increasing demand which became an urgent necessity for
learning and mastering languages for different purposes.
Progressively, the aims for learning a language have been oriented
towards necessity and efficiency. These views are of greater

importance to the specialists of ESP, and are extended at an
international level to influence the national development of countries
in Asia, Africa and Latin America. The need for learning English is
mostly related to the purposes of internal communication, especially
in English-speaking countries such as India, Nigeria, Kenya and
Singapore of the transfer of science and technology as in Brazil, Chile,

China, Morocco, the Middle East; and of international communication.
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Gradually, English has emerged as being the first international

language that is used for important and specific purposes of

communication. The best example of international communication is

illustrated by air traffic and particularly by the language of airways

which is performed only in English. In reality, it must be acquired and

used by pilots and air personnel without error. The language of the
sea is also English and at international meetings and conferences,
English is the necessary medium of communication. As Hutchinson
and Waters (1987: 6) put it: “But as English became the accepted
language of technology and commerce, it created a new generation of
learners who knew specifically why they were learning a language -
businessman and women who wanted to instruction manuals - to sell
their products, mechanics who had to read doctors who needed to keep
up with developments in their field and a whole range of students
whose course of study included textbooks and journals only available in
English.” In the early seventies, the Oil Crises were another cause of
rapid expansion of the ESP movement. Hutchinson and Waters
(1987: 6) explain: “This development was accelerated by the Oil Crises
of the early 1970's, which resulted in a massive flow of funds and
Western expertise into the oil-rich countries.” According to the
researchers’ claims mentioned above, a great change in policies and
tendencies towards learning English suddenly emerged in the oil-
rich countries like Kingdom of Saudi Arabia and the other Gulf
Countries where English is incredibly required for the speedy
development in business and commerce. That movement obviously
had its impacts on the teaching and learning of English, creating a

need for cost-effective courses with definite goals.
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2.1.3. Approaches to ESP:

ESP has been influenced by several approaches in applied linguistics.

The most important are presented as follows:
2.1.3.1. Communicative Notion:

The second approach, which is very important, based on
"communicative notions" has inspired Kennedy (1987) for example,

who contributed with his work to develop discourse analysis.
2.1.3.2. Text Features Analysis(TFA):

The third approach based on text feature analysis, and particularly
on the principle of concordance is used by Johns (1991) and Strevens
(1988). This concept of concordance has been applied in material
design in classes of science and technology. Some other approaches
have been developed concerning text analysis, but Swale's approach
(1990) provides useful information of great insight in an original
contribution which he «calls “genre-analysis" and which is
determining for reading texts in science and technology. The former
approaches deal with written discourse, but a few researchers have
thought about investigating both spoken and written discourse in
one particular field, for instance Dubois (1987,1988) in biomedicine,
Bazerman (1989) in physics, and Dudley-Evans (1998) in economics.
Nevertheless, whatever the kind of analysis which is undertaken, it is
focused on the learner who is now the centre of interest of this ESP
trend. Besides, wide perspectives are to be opened to the learner and
new goals are to be pursued . Despite the fact that ESP has gained a
particular status, specialists and researchers are aware of the

considerable effort that must be made further for the future of ESP.
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First, when comparing between the theoretical work and the
empirical development of ESP, it seems that there is a gap which
separates them. The main reason is that more emphasis has been put
on applied linguistics (Barber: 1962), on courses and materials
design (Swales: 1971, Bates and Dudley-Evans: 1976), then

consequently, theoretical work has lagged behind for a long time.
2.1.3.3. Learner’s Center Approach(LCA):

It is obvious from what is mentioned above, that ESP is a new
learner-centered approach. This notion requires further
specification, at least in its general sense. A learner-centered
approach to learning and teaching sees learning as the active
construction of meaning, and teaching as the act of guiding,
scaffolding and facilitating learning. This approach considers
knowledge as being an ever-changing process, which is built upon the
learners prior experience (Hutchinson and Waters, 1987: 59). A
learner-centered approach provides opportunities for students to
practice critical and creative thinking, problem solving, and decision
making. This involves recall, application, analysis, synthesis,
prediction and evaluation; all of which contribute to the development
and enhancement of conceptual understandings. A learner-centered
approach also encourages students to demonstrate ownership of
their ideas and to reflect on and monitor their thinking as they make

decisions and take action.

Widdowson (1981), a linguist and an early pioneer of the approach,
describes the general concept of ESP by stating that: “If a group of
learners’ needs for a language can be accurately specified, then this

specification can be used to determine the content of a language

18



program that will meet these needs.” The difference between ESP and
general English is not a matter of the “existence” of a need; it is rather
the “awareness” of a need. Some of these definitions are worthy
referring to in this review like Mackay and Mount Ford (1978:2) who
defined ESP as:

“Languages for Special Purposes is generally used to refer to the
teaching of English for a clearly utilitarian purpose. This purpose is
usually defined with reference to some occupational requirement or
vocational training programs or some academic or professional

study.”

Furthermore, according to Anthony (1998), a conference held in

Japan, more specifically the first Japan Conference on English for

Specific Purposes which took place at Aizu University in Fukushima
Prefecture in November 1997, permitted after a 'heated' debate, to
clarify and to state in a perhaps definitive way the definition of ESP.
This definition is so significant in that it is issued not only from a long
period of controversies but also from the different debates all over
the world which have helped the ESP movement to mature and to
acquire the status it has today . In fact, it is Dudley-Evans in 1997 in
Japan who sets out during one hour an extended definition in terms
of 'absolute' and 'variable 'characteristics. Basically, this definition is
deeply influenced by Strevens' definition of 1988 but with some
variations. Therefore, as 'absolute' characteristics, ESP is defined to
meet specific needs of the learners. Firstly, the characteristics that
concern with pedagogy, methodology or way of teaching and
activities used to deliver and practice the target language in the

classroom need to match the purposes of Ilearning as
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Anthony(1998:122) explains: “ESP makes use of underlying
methodology and activities it serves.” Then , the target language
ought to be selected and measured to suit the pedagogical activities
according to specific criteria. In other words these activities should
match the learners’ level and different language skills in grammar,
vocabulary, speaking, study skills, and variety of academic fields.
“ESP is centered on the language appropriate to these activities in
terms of grammar, lexis, register, study skills, discourse and genre.”
(Anthony, ibid). In comparison with the specification and stability of
methodology in teaching GE the absolute characteristic reveals the
flexibility of ESP which depends basically on learners’ needs. In other
hand, GE mostly follow the same methodology and activities for
teaching and learning different English skills to diverse learners. “ESP
is in contrast with General English”, is removed for the simple reason
that ESP is not absolutely seen as being concerned with a specific

discipline.” (Anthony, ibid).

Concerning the variable characteristics, Dudley-Evans has increased
their number, stating as such: first, 'ESP may be related to or
designed for specific disciplines’ (Anthony: 1998), second'ESP may
use, in specific teaching situations, a different methodology from that
of General English (Anthony), third, 'ESP’ is likely to be designed for
adult learners, either at a tertiary level institution or in a professional
work situation. It could, however, be for learners at secondary school
level (Anthony, ibid.), fourth, ESP is likely to be designed for
intermediate or advanced students' (Anthony, ibid.) and finally most
ESP courses assume some basic knowledge of the language systems'
(Anthony, ibid.). In other words, this definition is seen as three

'absolute characteristics’ and five 'variable characteristics’. In
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comparison with the original version of Strevens as four 'absolute

characteristics' and two 'variable characteristics’.
2.2. Learner’s Needs Analysis(LNA):

This part is a review of learners’ needs analysis. It presents a
definition of the learners’ needs analysis and explains its essential

role in ESP syllabus design.
2.2.1. Definition of Learner’s Needs(LN):

The concept of learners’ needs is one of the essential criteria which
is adopted and authenticated in ESP. Robinson (1991: 3), for
instance <explains that “an ESP course is based on a needs analysis,
which aims to specify it is that students have to do through the medium
of English.” Thus, it is also essential to define what the term “need”
means. Most specialists agree that this word can convey different
meanings, and it is understood in different ways with regard to the
fact that many participants are involved in formulating the ESP
courses such as: the institution which organizes the language
courses, the language teacher ¢ the learner, and in some cases the
sponsor, the needs’ analyst and the linguistic expert even when they
are outsiders. According to Chambers (1980: 26), there is a wide
variety of definitions provided by the dictionary, conveying both
ambiguity and imprecision. It is also a term which is perceived as
desires; it can cover a wide range of necessities, wants and lacks of
something: 'It is fairly obvious that the term "need" is both
ambiguous and imprecise." 'This terminological inexactitude has
permitted a profusion of related but not identical items being
commonly referred to as "needs”, requirements, or objectives and being
treated as if they were more or less identical." (Chambers ibid). For

21



that reason, Chamber(ibid) states that: "The value of needs analysis
may go unrealised unless ambiguity and lack of precision in the use of
the term are cleared away. It is necessary first to remove superfluous
terminology, and second to establish different levels of needs, allotting
some kind of priority between them.” Then, in terms of analysis
especially analysis related to needs, in EFL, it is not an easy task to
determine the levels of needs. For example ¢ Robinson (1991: 8)
quotes Brindley's statement in which he defines and distinguishes
the objective and subjective needs of the learner . The first of these
terms refers to needs which are derivable from different kinds of
factual information about learners, their use of language in real life
communication situations as well as their current language
proficiency and language difficulties. The second term refers to the
cognitive and affective needs of the learner in the learning situation
derivable from information about effective and cognitive factors such
as personality, confidence, attitudes, learner's wants and
expectations with regard to the learning of English and their
individual cognitive style and learning strategies. Furthermore,
Robinson provides her own definition of needs by distinguishing
different categories of needs; the 'objective' versus the' subjective'
needs, the needs ‘perceived’ by the 'teachers/authorities 'versus or
opposed to the needs ‘felt’ by the 'students/learners’, ‘target needs’
opposed to 'learning needs', this latter contrasting pair
corresponding to 'goal-oriented' versus 'process-oriented.’
(Robinson ¢ibid.) It is also the case of Hutchinson and Waters (1987:
58) who see in needs three levels being defined as 'necessities’,

'lacks' and 'wants' which are 'objective' or 'subjective’. Robinson

(1991).
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2.2.2. Target Situation Analysis(TSA):

Hutchinson and Waters (1987) get along with the same view in that
they introduce new expressions, respectfully 'target situation' and
'target needs'. When these different terms are related together, they
introduce new concepts and even define a method that is valuable in
gathering information about students' needs. So, a 'target situation
analysis' is, according to most specialists, an analysis which
concentrates on the needs of the learner for achieving
communicative requirements at the end of a language course t¢in
other words, it is the competence of the learner for achieving real

communicative activities .The 'target needs' are the 'product’ of a
target situation analysis. Consequently, as Robinson (1991: 8) puts it:
"A needs analysis which focuses on students' needs at the end of a
language course can be called a target situation analysis or TSA" while
Chambers (1980: 29) writes: “Thus needs analysis should be
concerned primarily with the establishment of communicative needs
and their realisations, resulting from an analysis of the communication

in the target situation.”
2.2.3. Present Situation Analysis (PSA):

According to Robinson (1991: 8), PSA (Present Situation Analysis)
seeks to establish what the students are like at the start of their
language course, investigating their strengths and weaknesses”.
Dudley-Evans and St. John (1998: 124) state that PSA estimates
strengths and weaknesses in language, skills and learning
experiences. Richterich and Chancerel (1980) formulate the most
extensive range of devices for establishing the PSA. They suggest that

there are three basic sources of information: the students

23



themselves, the language-teaching establishment, and the ‘user-
institution’, for example the students’ place of work. For each of
these, an ESP practitioner seeks information regarding their
respective levels of ability; their resources; and their views on
language teaching and learning. ESP practitioners might also study
the surrounding society and culture: the attitude held towards
English language and towards the learning and use of a foreign
language. Munby (1978) argues that PSA represents constraints on
the TSA. According to McDonough (1984), PSA involves
‘fundamental variables’, which must be clearly considered before the
TSA. In practice, one is likely to seek and find information relating to
both TSA and PSA simultaneously. Thus, needs analysis may be seen

as a combination of TSA and PSA.
2.2.4. Target Group Analysis(TGA):

The process of analysis starts from the identification of learners of
the language teaching program. The target group in this step can be
categorized into two groups: the identification of learners who want
to study the language in terms of personal, socio-culture, education,
expectation, interest, real language needs, and the identification of
professional workers in the target situation, who have used the
language in the target situation. P.Robinson (1980:2) 'Quintessential
ESP means:" Materials produced for use once only by one group of
students in one place at one time."She then quoted . Mackay's
definition of ESP: ‘ESP’ is generally used to refer to the teaching/
learning of a foreign language for a clearly useful purpose of which
there is no doubt." It would be very difficult to dispute the intrinsic

validity of this definition of ESP. Practical considerations and
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pedagogical context may of course prevent the implementation of
such a pure approach. Such an approach to teaching is:- i) very
demanding ii) time-consuming iii) implying that material cannot be
tried out before they can be applied, judged or valued iv) to be
pragmatic not idealistic. It is to be used once and for one single group

of students.
2.2.5. On Going Basis Learner’s Need in ESP:

The researcher’ view comes to an agreement with the other
researchers to point out that Learner’s needs should be treated as an
ongoing basis because they are likely to change over time, depending
on contextual and human affective variables (Brown:1995
Holliday:1994, Hutchinson and Waters: 1987, Nunan:1988,
Richterich and Chancerel:1977). This principle enlarges to include
both curriculum development and action research. The purpose of
needs analysis is to identify learner needs, taking place at a relatively
theoretical level outside classes, yielding recommendations on how a
course should be designed. Yet, at a more profound level, needs
analysis is actually a process in curriculum development
(Brown:1995, Richards:2001); it can and should be extended to
curriculum development because many other important variables
are connected with learner needs in authentic teaching and learning.
An of explanation of needs precedes classes, by itself, will not
generate a complete understanding of learner needs. Allwright
(1988:51) states that “what happens in the classroom still must
matter. We need studies of what actually happens (inside classes)”. In

fact, Holliday (1994) points out that data about what really happens
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in the classroom are not only insufficient, but also lacking for the

settings around the world.
2.3. Syllabus and Curriculum:

‘Syllabus’ as the word ‘curriculum’ can be interpreted in many ways,
it should be clarified here how it is perceived in this paper.
Curriculum is “a very general concept involving consideration of the
whole complex of philosophical, social and administrative factors
which contribute to the planning of an education program” (Allen
1984:62). It is generally understood that curriculum development
comprises three main stages: design, implementation, and evaluation
(Brown:1995, Johnson:1989, Richards:2001). It is sometimes
interpreted as ‘syllabus’ or ‘course.” However, ‘syllabus’ is most often
defined as specifications of content to be taught in a course, and is
concerned with course objectives (Dubin and Olshtain:1986,
Jordan:1997, Nunan:1988, Richards:2001). A ‘course’ is an
instructional program(Dudley-Evans and St John:1998, Feez:1998)
with a name such as “English for Engineering Students 1.” In recent
times, the ‘process’ meaning of curriculum has been added to the
former ‘product’ concept. In the process/product orientation
framework, a curriculum is designed prior to classes, but remains
open to scrutiny and adjustment in real situations (Shavelson and
Stern: 1981, Nunan:1988, Smith:1996, Stenhouse:1975).
Brown(1995:ix) describes curriculum as a systematic process during
which language teaching and language program development are a
“dynamic system of interrelated elements”. The elements include
needs analysis, goals and objectives, language testing, materials

development, language teaching, and program evaluation. He
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stresses that learner needs should be served, while alternative
perspectives should also be taken into account. In addition to
language needs, human needs and contextual variables should also
be appraised. It is further recommended that evaluation should be
regarded as an ongoing needs assessment. Richards (2001:41)
emphasizes that the processes of “needs analysis, situational analysis,
planning learning outcomes, course organization, selection and
preparing teaching materials, providing for effective teaching and
evaluation” are all integrally interconnected. Richards (2001) places
teachers at the center of the planning and decision-making process.
The processes in curriculum development reflect the contributions of
a variety of people with various roles and goals. The subject of needs
analysis also extends to curriculum development by action research.
The spiral, iterative and evaluative procedures of action research
plus its belief in change for improvement demand consideration
(Dick:2000, Kemmis and McTaggart: 1988, McNiff & Whitehead:
2002). Action research usually originates from a ‘thematic concern’
(Kemmis and McTaggart:1988), which is ‘learner needs’ in the
present situation. The concern leads to the first ‘moment’ (Kemmis
and McTaggart:1988), planning, which involves building learner
needs into the first half of a curriculum. Research then proceeds to
subsequent moments such as acting, observing and reflecting.
Implementing and evaluating are engaged to ascertain whether or
not the curriculum meets learner needs. Action research generates
spirals of investigation which “unfold from themselves and fold back
again into themselves” (McNiff and Whitehead: 2002, :56). With this
consideration, a curriculum is redesigned based on learner needs

discovered in the initial procedure of teaching and learning, which
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are then implemented and evaluated in the second half. Change for
improvement is another important characteristic. According to
Bassey(1988:93),in employing action research in needs analysis,
needs are checked in the first component; elements which are

unsuitable can be changed to improve the curriculum during the
second half to comply with learner needs more effectively. It is
claimed that any decision made in designing language teaching
programs in ESP contexts must be based on the learners’ reasons
(learners’ needs) for learning English (Strevens: 1998, Robinson:
1991, Dudley-Evans & St. John: 1998). However, knowing learners’
needs is not a simple task due to the multi-interpretations of the
needs. Needs can be interpreted into necessities, wants, and lacks
(Hutchinson and Waters, 1993). Necessities (target needs) deal with
the demand of the target situations (i.e. what the learner needs to
know in order to function effectively in the target situation). Lacks
refer to the learner’s existing language proficiency in order to help
determination of the starting point of the teaching and learning
process. Wants relate to what the learner would like to gain from the
language course (personal aims). In addition, Dudley-Evans & St.
John (1998) see needs from various points of view such as from
personal information about learners, language information about
target situation, professional information about learners, how to
communicate in the target situation, language learning needs,
learner’s needs from the course, learner’s lack, and environmental
situation. However, both Hutchinson & Waters and Dudley-Evans &
St. John agree that the main purposes of doing needs analysis are first
to find out language needs in the target situation (i.e. what the

learner needs to know in order to function effectively in the target
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situation) and second to formulate the learning needs (i.e. how to
achieve the target needs in teaching and learning process). In Dudley-
Evans & St. John's terms, they are called Target Situation Analysis

(TSA) and Learning Situation Analysis (LSA).
2.3.1. Learner’s Needs: The Basis of ESP Syllabus

Learner’s Needs Analysis is constructing a solid platform when
designing an ESP syllabus. According to Hutchinson and Waters
(1987), the approach to ESP should be based on the learner's needs
in their respective specialized subjects. The history of ESP indicates
that Munby is the first specialist who enounces the concept and
principles of target situation analysis in 1978 in his noteworthy
contribution entitled "Communicative Syllabus Design". This first
model that he both formulates and presents is identified as
"Communication Needs Processor” or "CNP" and provides a highly
detailed set of procedures for discovering target situation needs."

According to Hutchinson and Waters (1987: 54).

All ESP practitioners have come to the same agreement that Munby's
model is the opening of a new era in ESP research, particularly that
which concerns needs analysis/course design relationship.illustrated
by Coffey (1984: 7). Probably the most influential of all needs
analysis procedures currently available is Munby's "communication
needs processor. "Munby proposes an instrument which is supposed
to enable the needs analyst to draw up an accurate profile of an
individual language learner. The instrument then provides detailed
lists of "language skills" and “socio semantic functions” so that the
needs analyst can identify those skills and functions which the

n

learner is likely to need ". Nevertheless, Munby's model has been
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widely discussed and even criticized. After having been used and
tested, it has appeared that Munby's model has shown many
weaknesses. As an instance of it¢ Coleman (1988: 156) states:
"Despite its apparent thoroughness, Munby's work has been
attacked on several fronts." He quotes Brindley and Coffee and adds:
"Brindley (1989) questions Munby's work on three counts: that
learners' needs cannot necessarily be equated with target language
behaviour, that the analysis excludes affective factors, and that the
learners themselves are not involved in the investigation of their own
needs. Coffey (1984) criticizes the model for being over-complicated
and static." In other words, it seems that Munby has neglected some
variables which, according to him, are not a part of the needs
analysis. He considers those variables, mainly the participation of the
learners in the needs analysis and the effective factors that are met in
the learners as 'constraints’. About those 'constraints' defined by

Robinson (1991: 41) who states: "These variables, which Munby

describes as "constraints upon the implementation of the syllabus

specification”, include such things as government attitude: the status
of English, logistical and administrative matters, the students
motivation and expectations, and methodological issues." The
implications of such a criticism are seen in the modifications
provided by Munby in 1984 in his contribution "Communicative
Syllabus Design: Principles and problems." This improvement
appears in what follows: "Some constraints (type A), e.g. political
factors affecting the target language and homogeneity of the learner
group should be applied at the needs analysis stage. Others (type B),
e.g. time available for the course, state of resources, styles and

traditions of learning, should be applied at the content specification
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stage. With regard to what has been said by the specialists, the target
situation analysis aims at defining the ultimate needs and objectives
of the learners at the end of a language course, but it also contributes
to identify another step in the teaching/learning process. Thus,
Robinson (1991: 9) suggests: "The information sought for TSA may
relate to two different stages in the students’ lives. Thus, the English
course may be preparing the students for a further training course,
which will be conducted through the medium of English after which the
students will then take up jobs. The English requirements of the
training course and of the later job may well be different, but both need

to be considered "

It is widely agreed that among the distinguishing features which
are ultimate to ESP, the needs analysis is one of them: "Second, an
ESP course is based on needs analysis..." (Robinson, 1991: 3). In
Strevens's widely accepted definition, needs analysis is part of four
absolute characteristics and is called "needs assessment" (Johns
and Dudley-Evans, 1991: 116) A needs analysis then aims at defining
the needs of the learners as accurately as possible to specify the
different uses of English for pursuing academic or occupational
purposes: " which aims to specify carefully what exactly it is that
students have to do through the medium of English.” (Robinson, 1991:
3). Or, as Johns and Dudley-Evans (1993: 116) put it: "...designed to
meet specified needs of the learner. " Once being stated, it is
important to explain the place that a needs analysis occupies in the
whole process of ESP teaching and learning and the role it plays as an
important means of investigation and data gathering. Strevens

(1977) develops this principle, explaining that needs analysis finds

its reason for being in the history of ESP, particularly in its

31



development. ESP is said to be a "reaction against conventional
foreign language instruction” (1977: 145) and the last decades have
seen the emergence of a new trend that concentrates especially on
the learner and on his needs. Strevens (1977: 152) suggests further:
"Within the context of this development, SP-LT can be seen as
responding to the new educational requirement to study the learner, to
analyse his/her needs and aims, to define his contribution to the
learning/teaching situations and to devise means of helping him/her to
learn that which he wishes to learn, not just that which has been

14

defined by some externally-imposed'general’ syllabus.
2.3.2. Communicative Approach in ESP Syllabus Design:

During the 1970s, communicative views of language teaching began
to be incorporated into syllabus design. The central question for
proponents of this new view was, 'What does the learner need to do
with the target language?' rather than, 'What are the linguistic
elements which the learner needs to master?' Syllabuses began to
appear in whirls content was specified, not only in terms of the
grammatical elements whirls the learners were expected to master,
but also in terms of the functional skills they would need to master in
order to communicate successfully. This movement led in part to the
development of English for Specific Purposes (ESP). Here, syllabus
designers focused, not only on language functions, but also on
experiential content (that is, the subject matter through which the
language is taught). Traditionally, linguistically-oriented syllabuses,
along with many called communicative syllabuses, shared one thing
in common: they tended to focus on the things that learners should

know or be able to do as a result of instruction. In the rest of this
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book we shall refer to syllabuses in which content is stated in terms
of the outcomes of instruction as 'product- oriented'. As we have
already seen, a distinction is traditionally drawn between syllabus
design, which is concerned with outcomes, and methodology, which
is concerned with the process through which these outcomes are to
be brought about. Recently, however, some syllabus designers have
suggested that syllabus content might be specified in terms of
learning tasks and activities. This suggestion is justified on the
grounds that communication is a process rather than a set of

products.
2.3.3. Methodology in ESP:

Some language specialists believe that syllabus and methodology
should be kept separate; others think otherwise. One of the issues
which has to be decided on is whether you think syllabuses should be
defined solely in terms of the selection and grading of content, or
whether they should also attempt to specify and grade learning tasks
and activities. To begin with, then, is to distinguish between syllabus
design, which is concerned with the 'what of a language program, and
methodology, which is concerned with the 'how'. Other syllabus is
simply a framework within which activities can be carried : “a
teaching device to facilitate learning. It only becomes a threat to
pedagogy when it is regarded as absolute rules for determining what is
to be learned rather than points of reference from which bearings can
be taken”. (Widdowson 1984: 26) What is to draw attention to is a
distinction between curriculum or syllabus, that is its content,
structure, parts and organisation, and, that what in curriculum theory

is often called curriculum processes, that is curriculum development,
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imple mentation, dissemination and evaluation. The former is
concerned with the WHAT of curriculum: what the curriculum is like
or should be like; the latter is concerned with the WHO and HOW of
establishing the curriculum. (Stern 1984: 10-11)

2.3.4. ESP Materials:

There would be no harm in the utilization of existing materials in an
institution while carrying out revision or developmental measures on
them. This could be done with the materials already produced-once
produced to cope with the special or specific purpose they were
originally produced for. Strevens used a different nomenclature. It is
that of 'Special-Purpose Language Teaching and so it was 'SPLT". It is
this special purpose, the specific content and the needs which made it
different from GPE. Brumfit's definition quoted in P.Robinson (1980
:11) "an ESP course is directly concerned with the purposes for
which learners need English, purposes which are usually expressed
in functional terms." Brlimfit's definition goes with the main stream.
It means that an EST course consists of purpose-specific material
serving learners'needs and utilizing certain functions, sometimes
processes, in the meantime. This can be seen in the discourse
functions processes in the disciplines dealt with. For both Strevens
and Brumfit, as for many others, communicative methodology goes
hand in hand with ESP. So far, it might be worth pointing out that the
definitions quoted have a great deal in common. Kennedy C.J. and
Bolitho R do not give any concise definitions .They discuss the multi-
sided aspects of ESP such as its being based on: i) needs of learners.
ii) being mainly taught in post- secondary school tertiary level. iii)

servicing other courses iv) specific subject matter of discipline it is
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meant to serve v) the characteristic of its utilizing the
communicative approach to language teaching. In fact, Kennedy gave
his definition of ESP when he wrote: (1980:118 ) "ESP is a system, to
be refined certainly, which attempts as rigorously as possible, to
analyze certain factors, in a learning situation and to decide to which
extent those factors should influence syllabus design and the
production of materials."A given syllabus will specify all or some of
the following: grammatical structures, functions, notions, topics,
themes, situations, activities, and tasks. Each of these elements is
either product or process oriented, and the inclusion of each will be
justified according to beliefs about the nature of language, the needs

of the learner, or the nature of learning.
2.3.5. Selection of Content in ESP:

It was argued that syllabus design was essentially concerned with the
selection and grading of content. As such, it formed a sub-component
of the planning phase of curriculum development. (The curriculum
has at least three phases: a planning phase, an implementation phase,
and an evaluation phase.) The first question to confront the syllabus
designer is where the content is to come from in the first place. There
are several conflicting views on just what it is that distinguishes
syllabus design from curriculum development. There is also some
disagreement about the nature of 'the syllabus'. In books and papers
on the subject, it is possible to distinguish a broad and a narrow
approach to syllabus design. The narrow view draws a clear
distinction between syllabus design and methodology. Syllabus
design is seen as being concerned essentially with the selection and

grading of content, while methodology is concerned with the
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selection of learning tasks and activities. Those who adopt a broader
view question this strict separation, arguing that with the advent of
communicative language teaching the distinction between content
and tasks is difficult to sustain. The scope of syllabus design can be
related to the broader field of curriculum development. Besides the
role of the teacher in syllabus design. Within the literature, there is
some confusion over the terms 'syllabus' and 'curriculum'. It would,
therefore, be as well to give some indication at the outset of what is
meant here by syllabus, and also how syllabus design is related to

curriculum development.

Controversies within ESP related to the content of ESP courses to be
taught, the skills to be focused on, and finally, the kind of
methodology to be developed are still going on. In the case of the ESP
courses, the common-core approach or "wide angle approach" (

Widdowson: 1983) is opposed to subject-specific or "narrow angle "
which has its own advocates. Johns and Dudley-Evans (1980) Swales
(1990) who consider that the common-core approach has shown its
limits. Methodology remains a crucial preoccupation. The question
then, is “ how to develop methodology when it is related to ESP?”".
Various teaching situations impose ways of using not only one
methodology but also specialised methodologies. Thus, Johns and
Dudley-Evans (1993: 123) state: "We believe that ESP requires

methodologies that are specialized or unique. An English for academic
purposes (EAP) class taught collaboratively by a language teacher and
a subject-area lecturer, sheltered and adjunct EAP classes , and special
English classes require considerably different approaches than those

found in general English classes.”
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2.3.6. ESP Syllabus Designers:

In a recent study of an educational system where classroom teachers
are expected to design, implement, and evaluate their own
curriculum, one group of teachers, when asked the above question,
stated that they saw themselves as having primary responsibility for
all of the above tasks except for the third one (grouping learners).
Some of the teachers in the system felt quite comfortable with an
expanded professional role. Others felt that syllabus development
should be carried out by people with specific expertise, and believed
that they were being asked to undertake tasks for which they were

not adequately trained (Nunan:1987).
2.3.7. ESP Versus General English(GE):

Strevens attempts to describe ESP with its possible characteristics.
He distinguishes four absolute characteristics from two variable
characteristics. The former correspond to the identified needs of the
learner, the topics under study and the content to be taught
contrasting with “general English” and related to “syntax, lexis,
discourse, semantics, activities ” The Characteristics denounced by
Strevens, two important aspects (absolute features), namely needs
assessment and discourse analysis, have particularly attracted the
attention of the researchers because of their primary importance and
to which they have given priorities. For example, Johns (1991),
Robinson (1989, 1991), Jacobson (1986), have used needs
assessments in order to identify and to understand the complexity of
the ways learners acquire and use language for specific tasks. In
discourse analysis, researchers have developed different approaches

to know how syntax, semantics and lexis are introduced and used in
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scientific subjects (EST), in authentic texts either for academic or
occupational purposes. Among the first works that were achieved in
the early sixties and concerning these absolute characteristics, in
discourse analysis, there is an important contribution of Barber
published for the first time (1962). As Johns and Dudley-Evans
(1993: 117) state, Barber's work is based on an analysis of important
features of language met in authentic texts and that he calls “word or
item counts”. Widdowson(1983) has also worked with the same
view to understand how learners use these features of English

language in various situations.

2.4. Previous Related Studies:

Obviously, needs analysis is serving in teaching and learning English
language in different academic and professional programs in
different educational institutions throughout the world. This
overview provides a sampling of those studies in needs analysis has
been recently conducted. Those researchers mostly relied on
questionnaires and interviews for collecting their data. “Using
structured Interviews that have been carefully constructed can be
asked repeatedly to focus all stakeholders on specific concerns”

(Dudley-Evans & John, 1998; Lynch.)

Al-Bazzaz (1994) conducted a needs analysis study to investigate
students’ low achievement in English at the College of Business
Studies, Kuwait University. A questionnaire was distributed to
students and teachers. Interviews and observations were also
conducted. The results revealed English was used to communicate
with nonnative speakers of Arabic in different areas involved with

the business sector. The language knowledge required to deal with
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the labor market was attainable, but it was not adequately covered in
the English language courses taught to students of business. The

study proposed a model for course development.

Jafre Bin Zainol Abidin (1992) investigated English language needs
for business purposes in Malaysia for science graduates. A
questionnaire was distributed to the science students at the
University of Malaysia and another questionnaire was distributed to
personnel managers and employees in different companies in
Malaysia. The participants ranked the use of English and the
importance of each language skill. The findings indicated that
students ranked reading as the most important skill, while employees
ranked each skill differently based on the nature of their jobs.
However, all skills were needed to perform basic tasks. The study
recommended that: 1)university courses should consider students’
needs 2)reading skills should be emphasized more in the academic
environment 3)students should participate in the identification of
study texts 4)teachers should pay close attention to individual needs
5)only senior students should take a course in ESP because students

in earlier stages need to focus on the basic four skills.

Lambardo (1988) surveyed 200 students in the School of Economics
to investigate students’ perceived needs and attitudes about learning
English as a second language. The results showed that students were
motivated to learn English to have a better chance to get a job.
Technical terminology was the major problem in reading.
Understanding oral reports and participating in meeting were the

most activities needed to succeed in their field. In regard to the
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importance of the four language skills, listening skills were the most

important followed by speaking, reading, and writing.

Kittidhaworn (2002) conducted a study within the EFL investigating
the English language needs of 182 second-year undergraduate
engineering students in a public university in Thailand. A two-part
questionnaire was constructed. The first part of the questionnaire
asked for demographic data: gender, specialty, years of studying
English in the school, etc. The second part dealt with 45 items of
English language needs in four major areas: Language Structures,
Rhetorical Categories, Language Functions, and Language Skills The
findings of the study indicated that the majority of Thai engineering
students have equal perceived English language needs in all four
major areas, with all rated as moderately important or very
important to learn in their program in engineering. The findings also
revealed that perceived English language needs did not vary widely

by demographic variables.

Rattanapinyowong (1988) conducted a needs analysis study among
medical students in Mahidol University in Bangkok. Data were
collected from 351 questionnaires distributed to medical, nursing,
and related students’ fields. Interviews with teachers in different
University departments were analyzed to identify the English
language academic needs of these students. The findings indicated
that fewer academic needs were expressed than expected. The
participants emphasized the need for English courses designed for

specific medical professions.

Fatemeh Nikui Nezhad has conducted a study the of which is to

report the results of an academic English needs analysis carried out
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at Kashan University among three different majors, electrical
engineering, Persian Literature, and chemistry. Through the
implementation of a needs analysis questionnaire in ESP classes the
felt academic needs of learners in terms of skills and sub-skills are
specified. The attitude of learners towards their class materials and
ESP courses are analyzed statistically. The paper concludes with
some pedagogical implications to improve and develop ESP course

material and methodology.

Fatemeh Moslemi (2011) conducted a study in ESP Needs Analysis of
Iranian MA Students: A Case Study of the University of Isfahan. The
aim of this study was to investigate the foreign language learning
needs of Iranian MA students, in particular those who were majoring
in biology, psychology, physical training, accounting and west
philosophy. A total of 80 students from five MA majors studying at
university of Isfahan participated in the study. Additionally, twenty-
five subject-specific instructors as well as seven English instructors
took part in the study. The study was designed on qualitative and
quantitative survey basis using interviews, questionnaires, and texts.
In order to investigate participants’ point of views, chi-square test
was used to analyze the data. The result obtained revealed that
majority of the participants were dissatisfied with the current ESP
courses for MA students. It was thought that this would increase the
motivation of the students to improve their language proficiency;
furthermore, joint teaching of the ESP courses was suggested as
another solution to help students meet their English needs at the MA

level.
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Dakhmouche Farida Rosa (2008) conducted a research concerned
with the teaching of English as a foreign language. It aims at
identifying the fifth-year students’ needs in English for Specific
Purposes at the Department of Computer Science, Mentouri
University, Constantine. Two questionnaires were administered: one
addressed to language teachers who have taught at the Computer
Science Department and the other to the fifth-year students. They
have helped identify the situation that prevails in the teaching of
English at the Computer Science Department, mainly emphasising the
absence of predetermined objectives. This research work attempts to
show that the application of some strategies of predetermined
objectives would enhance better the students achievements in

learning English for specific purposes.

Ounis (2005) investigated the needs of Agronomy students in the
use of English for Specific Purposes at Batna University. The findings
revealed the positive opinions of both ESP teachers and students on
the needs of using the specific English courses tailored for Agronomy
students. The four major skills were greatly needed. Reading skills

were considered as the most important.

Chamnong Kaewpet Rajamangala (2009) presents a paper on a
framework for investigating the English for Specific Purposes (ESP)
needs of Thai engineering students (University of Technology
Krungthep,Thailand), who will study ESP in an English as a Foreign
Language (EFL) environment. The theoretical research originates
from an aspiration to update and improve an ESP course. The
literature suggests important principles for investigating learner

needs. The framework is created for the investigation of learner
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needs which is integrated into the curriculum, implemented and
evaluated while the course is underway to establish if learner needs
have been met. By thoroughly examining the framework established
in the literature, it can prove useful for other ESP, EFL and English

language teaching (ELT) contexts.

Majid Alharby(2005) conducted a study to investigate the English
language communicative needs of health professionals in Riyadh
Area by investigating their language use in the workplace to provide
experiential data serving Saudi ESP context. The study (ESP Target
Situation Needs Analysis) used the framework of needs analysis to
investigate the extent of English use in the careers of medical
professionals, the required level of the reading, writing, listening and
speaking skills, and the perception of health professionals towards
their English language preparation during their previous college
study. A questionnaire was constructed and distributed to three
different hospitals in Riyadh Area representing five different medical
sites. The sample population consisted of health professionals
representing physicians, dentists, pharmacists, and applied medical
technicians. The findings of the study indicated that the English
language is used extensively at the workplace and plays an important
role in the careers of health professionals. The findings also indicated
that the receptive skills (e.g. reading and listening) were perceived as
more important than the productive skills (speaking and writing).
Finally, the findings revealed that the English language courses that
health professionals took at the college level were inadequate in

relating the English language use to their medical needs.
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SarjitKaur and AllaBaksh Mohd Ayub Khan(2010) conducted a study
“Language Needs Analysis of Art and Design Students: Considerations
for ESP Course Design”, hypothesizing that University Sains Malaysia
Students, taking Art and Design courses need to have good
proficiency in English in preparation for today’s globalised work
contexts. This study evaluated the perceptions of 47 final year
diploma Art and Design students and 10 members of staff about the
current English Language course in a private college in Penang,
Malaysia. This study used both quantitative and qualitative methods
to collect data from the students and the academic staff. The findings
of this study revealed that the 96% of students perceived the
speaking skill to be important for their Art and Design courses and
95% of the respondents Reading and writing skills in English were
regarded as ‘fairly important’ by 80% of the respondents. The
findings also revealed that the students were ‘moderately satisfied’
with the current English language course in their college. The results
of the study indicate that a new ESP course focusing on speaking and
listening skills should be developed at this college. The ESP course
should include workplace-based oral presentations, specialised
vocabulary activities and course materials and topics relevant to
students’ area of specializations. Language teaching strategies such
as games, puzzles and riddles could also help improve the ESP

students’ proficiency in the English language.

Naveed Ahmed (2005) conducted a study at Zakariya University,
Pakistan, investigating the learners of law in Pakistan in order to
measure their linguistic adequacy with reference to specific roles
they need to perform so that their problem areas can be

systematically identified and subsequently reported with
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recommendations. Four questionnaires were constructed and
distributed to investigate four legal groups: teachers of law, recent
law graduates, senior lawyers and judges. Data was analysed by using
SPSS. The findings revealed the learners level of inadequacy in the
skills and sub-skills legal academic and professional roles. The
finding also revealed that English is so essential in academic and
professional settings and a specific course is required to address the
problem. Regarding the findings a need-oriented course has been
recommended for application at legal education institutions and

other platforms.

Al-Busaidi (2003) conducted a study to investigate the academic
needs of EFL learners at Sultan Qaboos University (SQU) in the
Sultanate of Oman. Interviews, e-mail dialogues, and a questionnaire
were used to collect data from the participants who included college
language program faculty members and undergraduate students at
SQU. The study aimed to identify program practices that were most
effective in meeting the learners' needs. One important finding was
that participants realized the importance of the intensive program as
a means for academic preparation. However, the data pointed out
some major gaps in the intensive program’s curriculum. One of the
main problems was the lack of integration between language and
college courses and also it seems that academic skills are not
sufficiently covered in the language program, that negatively affect
learners' readiness for academic study. Suggestions to make the
intensive program more effective and responsive to learners' needs
included a hybrid content-based curriculum model to integrate
language and college courses. It also included an academic skills

course to make academic skill instruction more effective.
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Accordingly, more cooperation was needed between the Language
Center and college teachers in order to raise awareness about

learners' needs.

Fatah-ELrahman Dafa-Allah(2012) conducted a study (ESP Learners’
Needs: A case Study of Medicine Students at Some Sudanese
Universities) to investigate ESP learners' needs at some Sudanese
Universities. In particular the study targets the students studying
medicine through the medium of English language. Learners' needs
are divided into three categories which cover the needs for English
language for general purposes, academic purposes and for job
purposes. Three universities were chosen to examine the hypotheses
of the study. The method used to collect data was students’
questionnaire. The study has come out with a number of facts the
most important of these facts are: In their daily life the students need
English language to listen to radio, understanding TV programs and
films. In the academic field, they need for English language to
understand lectures was highly rated. Finally in their future jobs the
study revealed that the students need English language to read

written or printed materials connected with jobs.
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2.5. Summary of the Chapter

As a conclusion to the above review, almost all the definitions
mentioned by the great researchers and expertise are focusing on the
same issue, purpose and point of view that the researcher has (that
ESP is a process of learning a language for special needs or purposes
referring to the subjects in the learner’s field of specialization). The
growing use of English as the means of communication in interaction
between non-native and English speakers seems likely to have a
major impact on the kinds of ESP programs we provide and the type
of research needed to underpin those programs. All the researchers
are seeking to find the best solutions for the ESP controversies about
the strong ESP movement which has imposed its influence all over
the world. So still there are many things to do for its future
development of better or suitable programs and courses, of effective
teaching, of serious analysis and of more consistent theoretical work
in varied disciplines, such as business, science and technology and
human sciences. The researcher in this study is greatly satisfied with
the concept that English for Specific Purposes (ESP) is a branch of
applied linguistics that focuses on relating the teaching and learning

process to learners’ needs.

The next chapter presents the details of research methodology,
including the tools of data collection, sample population, data

analysis techniques and a pilot study.
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CHAPTER THREE

METHODOLOGY

3.0. Introduction

This chapter consists of ten parts: introduction, the study tools, the
reasons of selecting the study tools, the samples selection,
procedures before collection of data the questionnaire, the
interviews, test, data analysis, population site and the conclusion. The
purpose of this study is to improve the teaching atmosphere by
providing a new learning context depending on students real needs.
The research methodology is a set of tools that helps the researcher
obtain and realize those needs. The methodology also concerns with
how the hypotheses of this study have been approved(1.6). This
study focuses on designing ESP curriculum based on the CC students’
needs regarding their fields of specialization. After investigating the
research population, the data collected has been analyzed to find out
answers for the questions of the study(1. 5). To achieve a high
degree of reliability and validity, different research tools have been
used on a diversity of a considerable number of selected from the JU
teachers, the CC graduates and students. According to Gilabert, 2005;
Hutchinson & Waters, 1987; Jasso-Aguilar, 2005, and many other
researchers (2.4.), ‘the use of multiple data collection methods is
recommended when dealing with complex needs and for validating

data”.
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3.1. Tools of the Study:

To select tools or methods for collecting the data, the researcher rely
on the problem, the questions and the objective of the
study(1./2./6.). Moreover the categories of subjects and the required
responses have been strictly considered(3.1./3./4.) as stated by
Duff(2002:14):

“The approach or method is crucially linked to the research questions
or problem under investigation; the purpose of the study(eg.,
explanatory, interpretive, descriptive, confirmatory, predictive), and

the type of data and population one is working with”.

Regarding her research questions, the researcher combined the two
approaches quantitative and qualitative. Accordingly, three tools, the
questionnaire, interviews and a test have been employed to collect
the required data. Similarly, These methods had been successfully
used by most researchers of previous needs analysis studies like;

Naveed Ahmed (2005).

First, the questionnaire has been printed to investigate the ELT
teachers at JU in general and the teachers at JCC in particular. Almost
all ELT staff members at JU are well qualified to have a sufficient
knowledge and experience in teaching and learning. Thus, their
participation help the researcher collect more reliable opinions about

the problem of this study(1.2).

Second, two semi-structured interviews are used to increase the
validity and reliability of the research answers. The interviews are

conducted at JCC campus to investigate the students and graduates,
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who need a brief orientation about the objective and significance of
the study(1.3/4),before starting the interview. That orientation

helps the participants provide reliable responses.

Third, the test is provided to 10 students from level three to discover

the areas of difficulties and elicit the students’ needs.
3.2. Reasons of Selecting the Study Tools:

The researcher believes that questionnaires and the interviews are
the most practical and reliable research tools as stated by Dudley-
Evans & John, 1998 “Using structured Interviews that have been
carefully constructed can be asked repeatedly to focus all stakeholders
on specific concerns.” The use of the questionnaires supplies the
study with the quantitative and qualitative data. Distributing the
questionnaires by hand or e-mail, the researcher can comfortably
investigate a large number of the research population and discover
their opinions. Besides, the use of the appropriate descriptive
statistical methods, which actually determine the reliability and
validity of the study. Thus, the majority of studies in needs analysis
use questionnaires as the primary method of data collection(2.4.).
Jordan (1997) also indicates that the use of questionnaires is the
most convenient when dealing with a large scale of data collection.
Questionnaires enable the researcher to collect data from a large
number of subjects in a short period of time. However, their main
drawback is that the subjects might misinterpret the questions. In
the case of this study, the researcher considers that the targeted

population have already had enough conceptual background or
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knowledge about the research problem, that enables them to

comprehend the questionnaire magnificently.

On the other hand, two interviews have been employed. The
interviews are considered as more qualitative and direct than the
questionnaire and they lead to a real confrontation between the
interviewer and interviewee when they meet face to face. In that
case, the interviewee is strongly expected to offer the most reliable
data concerning learner’s needs, and its importance in the design of
adequate ESP courses to satisfy the students’ needs, primarily in
upper classes and solve the weakness in English at CC. Comparing
with the questionnaire, the interviews have been conducted on a
smaller number of participants to avoid being exhaustive and time
consuming. So a reasonable number of students and graduates have
been investigated. The third tool is a students’ test provided to 10
students from level three to discover the areas of difficulties and
elicit the students’ needs. The test is used for emphasizing the

reliability of the research findings
3.3. Sample Selection:

The samples of this study are randomly selected from the target
populations of this research, including ELT staff members at JU,
students, graduates and teaching staff members at CC. For social
restrictions, it becomes too difficult for the researcher to
communicate with the men section. Therefore, all of the samples
concerning students are only taken from the female section and the
majority of the teachers who have participated in this study are

female. The responses provided by the instructors can reveal reliable
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and valid opinions that will support the researcher in recommending
the designation of the ongoing supplementary ESP courses for CC
students(2/3). The participants representing the students are
selected from the intermediate and higher levels (4,5,6). Three main
reasons have influenced the decision of selecting such a category of
students. First, according to the EL program at CC, they must have
taken all the required English courses in the previous levels. So they
are expected to have an impression or opinion(positive or negative)
about English at CC. Second, they are mature enough to make an
evaluation about their level of achievement in English. The fifth and
sixth levels indicate that they are nearly at the end of their studies.
Robinson (1989: 398) states: "...the students are normally adults,
albeit young adults, rather than school children." While Kennedy and
Bolitho (1984: 14) write: "In fact, many ESP learners are adults. With
regards to what is stated by the researchers above and others(2.1/2)
the researcher of this study believes that, the opinions expressed by
the students can indicate that they have certain aims in mind that

should be considered.
3.4. Context of the Study:

Relying on her experience, the researcher has selected Jazan
community college(JCC) to be the setting for this study. JCC is going
under the authority of Jazan University, a governmental university in
Kingdom of Saudi Arabia. Students in CC are divided into two
departments : Computer Science and Business Administration. The
majority of the students specialize in Business Administration(BA),
because there are several different fields of specialization. They

study six levels in three years. Like other colleges at JU, the medium
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of instruction is English. Diploma is awarded in the sub-
specializations such as: System Analysis and Design, Accountancy,
Accounting and banking, Marketing and Management, Secretary and
Office Management, and Tourism Services. Most teachers in the CC
are non-Arabs for whom English is the language of
communication(1.1). The English Language Unit is affiliated to
English Language Center at Jazan University. The current English
teaching hours in CC are (33). (30) of these hours are directed for
learning general English at levels 1 and 2 at preparatory year and 3
hours for ESP at level 3. The three courses are used to practice only
two language skills, reading and writing, but listening and speaking
are never taught. In level three grammar and vocabulary are elicited

from the reading passages in the content of the ESP material.
3.5. Procedures Before Collecting Data:

Before collecting data, the researcher had to meet some of the
administration members, the Dean, Vice Dean, Head of Student’s
Affair and Head Departments at CC before starting the investigation.
The researcher considered that it was a great opportunity to explain
the nature and purpose of this study and discover their opinions
towards it. All of them showed their dissatisfaction with the recent
English situation and great agreement with the hypothesis of this
study. After that, the researcher started to collect data in May 2016,
distributing the questionnaire and conducting interviews and the

students at CC.
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3.6. The Questionnaire:

The researcher uses the questionnaire to serve the study by
investigating many members randomly selected from the CC teaching
staff and EL teachers from different colleges at JU to discover their
opinions about the problem of ELP(1.2) and help to improve the
students’ English at CC. The contents of the questionnaire are aiming
to collect the data required for maintaining the objective of the study;
that is to recommend ESP courses, suiting CC students’ needs(1.3).
The questionnaire is deigned in English and consisted of two pages,
starting with a short introduction about the nature and purpose of
the study and the importance of the recipients’ participation to this
study. Then the recipients are requested to provide some personal
information such as: name(by choice), nationality, qualification and
teaching experience(Appendix- A-)after that, the research questions
are clearly presented to the participant who should respond
regarding his/ her own point of view. The questionnaire contains
(15) questions : (14) close-ended questions, divided into three parts
according to the three questions in the hypothesis(1.5/6) and (1)
open-ended one. For close-ended items five options are provided to
the participant who has to choose only one response that suits her
opinion. The options range from strongly agree, agree, neutral,
disagree and strongly disagree(Appendix-A-). 56 of the distributed
questionnaire copies have been filled out and returned back - 46 by

hand and 10 by e-mail.
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3.6.1. Validity of the Questionnaire:

To ensure the validity of the questionnaire, three experts in applied
linguistics have linguistically and literally evaluated its contents. The
researcher also discussed the construction of the questionnaire with
the research supervisor. This revision confirmed that the printed
items or questions have accurately discussed the research

hypothesis.

3.6.2. Piloting the Questionnaire:

A pilot study was conducted to ascertain the validity and reliability of
the questionnaire in terms of clarity. Ten questionnaires were
distributed randomly to the target population. The study revealed
that there was not any problem in understanding and answering the
questions. Hunger & Poit (1999: 317) define reliability as the degree
of consistency with which an instrument measures the attributes it is
designed to measure. For this study, the reliability was calculated

using Cranach’s alpha equation shown below:

n . 1-—Total variations questions

Reliability coefficient = —
N-1 variation college grades

Cronbach alpha coefficient = (0.86), a reliability coefficient is high
and it indicates the stability of the scale and the validity of the study.
Validity coefficient is the square of the islands. So reliability
coefficient is (0.93), and this shows that there is a high sincerity of
the scale and that is the benefit of the study.
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Table (3.1) Reliability Coefficient of the Questionnaire

No Reliability | Validity

1 | To what extent does needs analysis can
provide the necessary platform for the 0.78

desired ESP courses

2 | How far can the needs analysis offer
information on both the content and from that 0.77

the course should take?

3 | To what extent are English teachers at JU

aware of their students’ needs at the 0.67

preparatory year and the following years?

Total 0.86

3.7. Students’ Test:

The test has been conducted to examine (10) students at CC. It is
composed of two main parts: reading comprehension, vocabulary
and grammar. Students were given (60) minutes to answer the
questions. The test is used to find out the areas of difficulties and
elicit the students’ needs. Moreover, it strengthen the reliability of

the research finding.
3.8. The Interviews:

Regarding the previous studies and applications in the field of ESP,
the researcher considers that investigating the students is so
essential to discover their needs for designing ESP curriculum(3.3).

Thus the purpose of conducting the interviews is to identify the valid
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points related to the needs of designing the suitable supplementary

ESP courses for the CC students.

Two Qualitative or semi-structured interviews have been designed
in English and translated into Arabic. 26 participants have been
interviewed in Arabic only. They have included 22 students,
randomly selected from different levels(L4- L6)- and different sub-
specializations at BA department. Their ages range between21-27
years. (10) students from L4, (12) students from final year(L5and 6)
at CC for female and( 4) CC graduates. All the graduates have
recently graduated and they haven’t got jobs yet. The students’
interview consists of 14 questions. The other interview, prepared for
the graduates, consists of 13 questions. Most of the questions are
close-ended, followed by open ended to help the researcher explore

the most reliable interviewee opinions(Appendix-B-).

All the interviews were held in the CC under the management of the
researcher, a students’ supervisor and one of the teaching staff
members. In spite of the comfortable number of subjects, it took long
time to find the number of interviewees mentioned above. They are
so reluctant to participate. The strong reason behind that hesitation,
is that most students feel shy to discuss their opinions about any
issues, especially with their teachers. Maybe, because the majority of
teachers are foreigners. Therefore the orientation or explanation
about the study, performed at the beginning of the interview has

been effective in convincing students to participate.
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3.9. Data Analysis:

Quantitative and qualitative analysis have been used for analyzing

data of this study(3.3):

1. Two statistics analysis have been used to analyze the data collected

by the questionnaire :

i) Likert scaling technique has been used for quantitative
analysis(4.2). This technique is effective and has a high degree of
validity and reliability.(Coolican1994), presenting the responses
frequencies.

ii) Chi-square test is usually used to determine whether there is a
significant difference between the expected frequencies and the
observed frequencies in one or more categories. Thus it helps to

ensure the reliability of the study outcomes(4.3.).

2. The interviews have been analyzed by reviewing responses,
grouping related responses and identifying common themes(4.4.).
3. Cranach’s alpha method is used to calculate the reliability of the

questionnaire.
3.10. Conclusion:

This chapter has displayed the research methodology section
describing the sampling, tools of data collection, data analysis and
pilot study. The next chapter is presenting the results of the study in

full details, followed by a discussion about the findings.
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CHAPTER FOUR
DATA ANALYSIS, RESULTS AND DISCUSSIONS

This chapter is divided into five parts. The first part is an
introduction. The second part is presenting the analysis of recipients’
responses collected by the questionnaire and the results shown by
the test. The third part is presenting a qualitative analysis of the
responses collected by the interviews and the last question in the
questionnaire. The fourth is the discussion of the results. In the fifth
part, there is a conclusion, containing a summary of this chapter and

a brief introduction to the next one.
4.0. Introduction

The purpose of this study is to investigate the area of ESP with the
intention of providing solutions to students with problems in English
for Academic Purposes, namely business English for JCC Students.
After investigating the research population, the data collected has
been analyzed to find out answers for the questions of the study(1.5).
Two main tools, the questionnaire and interviews, have been
employed to collect the required data. The questionnaire has been
printed to investigate the ELT teachers at JU and the teachers at CC.
Two semi-structured interviews are used to increase the validity and
reliability of the research answers. The interviews are conducted to
investigate the students and graduates at CC. The questionnaire
contains (14) close-ended questions, divided into three parts
according to the three research hypothesis(1.5/6). For each close-
ended item, five options are provided to the participant, who has to
choose only one response that suits her/his opinion(Appendix-A-).

56 of the distributed questionnaire copies have been filled out and
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returned back to take part in the analysis. Two Qualitative or semi-
structured interviews have been designed in English and translated
into Arabic. 26 participants have been interviewed in Arabic only.
They have included 22 students, randomly selected from different
levels(L4- L6)- 10 students from intermediate year(L4), 12 students
from final year(L5and 6) at CC for female and 4 CC graduates. The
students’ interview consists of 14 questions. The other interview,
prepared for the graduates, consists of 13 questions. Most of the
questions are close-ended, followed by open ended to help the
researcher explore the most reliable interviewee opinions(Appendix-
B-). A pilot study was conducted to ascertain the validity and
reliability of the questionnaire in terms of clarity. Ten questionnaires
were distributed randomly to the target population. The study
revealed that there was not any problem in understanding and
answering the questions. Cranach alpha coefficient = (0.86), a
reliability coefficient is high and it indicates the stability of the scale
and the validity of the study(3.5.2). The test has been conducted on
(10) students from level three to discover the areas of difficulties and

elicit the students’ needs.
4.1. Quantitative Analysis:
4.1.1. Teachers 'Questionnaire:

Analysis (as stated by one researcher) is a very exciting part of the
research process, because it gives the opportunity to pick out the
gems that the data undoubtedly contain. In other words, it guides the
researcher to discover the solution for his/ her research problem.
Likert scaling technique and chi-square calculation method are used

to functionalize the quantitative analysis. In the first part, the
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recipients’ responses to the questions in the questionnaire,
distributing values, frequencies and percentages, using the(3) likert
scaling technique. The results of the study have been shown on tables
(3-16) and illustrated by graphs (3-16). In this study a descriptive
statistical analysis has been used to calculate and generate the
frequencies and percentages for each item. The teachers’
questionnaire comprised 14 close-ended questions with 5 options to
response to these questions ranging from strongly agree, agree,
neutral, disagree and strongly disagree. The JU teachers(3.2/5) who
have responded to the questionnaire have been classified according
to qualifications and experiences as in tables and figures 4.1&2.
Those teachers, randomly selected from ELT staff and CC teaching
staff in particular, will certainly enrich the research outcomes with

their experience and expertise.
4.1.1.1. Analysis of Information about Participants:

Eliciting information about this sample population(teachers)shows
how important their views are; each in their own position. This
relates to the number of those demanding to affect an opinion or a

change.
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Table 4.1: Distribution of JU Staff Participants According to their

Qualifications.

Valid Frequency Percent
BA 4 7.1%
MA 41 73.2%
PhD 11 19.6%
Total 56 100.0%

Figure (4.1): Distribution of JU Staff Participants According to

their Qualifications.
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The table(4.1) and figure(4.1) above show that the distribution of the
sample by t BA by (%7.1), MA (%73.2) and PhD (%19.6). It is
indicated that, the highest category includes the MA holders(41),
preceded by a reasonable number(11) of PhD holders. Only a few(4)
participants have BA. Respectably, the findings reveals that the

participants from the teaching staff are enough qualified to offer
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valuable opinions that positively affect the results of the study and

consequently influence the research hypothesis (1.6).

Table 4.2: Distribution of JU staff participants according to their

Experiences.

Valid Frequency Percent
1-5 years 7 12.5%
6-10 years 25 44.6%
More than 10 years 24 42.9%
Total 56 100.0%

Figure 4.2: Distribution of JU Staff Participants According to

their Experiences.
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The table(2) and figure(2) above show that the distribution of the
sample by the 1-5 years (%12.5), 6-10 years (%44.6) and More than
10 years (%42.9). Observably, the findings indicate that the majority
of the JU teachers who have participated in this study are more than

(5) years experienced. Therefore, their long experience, expertise

65




and knowledge shown in tables (4.1/2) and figures (4.1/2) certify
that these teachers are extremely aware of their students’ academic
needs. The participants’ answers have been analysed and tabularized

in accordance with the research questions as follows:
4.1.1.2. Results of the first Question:

“ To what extent does needs analysis can provide the necessary

platform for the desired ESP courses?”

Table 4.3: Statement (1) I consider that it is necessary to design a
syllabus in accordance with the contents of the other subject taught

in the department.

Valid Frequency Percent
Strongly agree 33 58.9%
Agree 17 30.4%
Neutral 2 3.6%
Disagree 4 7.1%
Strongly disagree 0 0.0%
Total 56 100.0%
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Figure 4.3: Statement (1) I consider that it is necessary to design a
syllabus in accordance with the contents of the other subject taught

in the department.
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The table(4.3) and figure(4.3) above show that the distribution of the
sample by strongly agree (%58.9), Agree (%30.4), Neutral (%3.6),
Disagree(%7.1) and strongly disagree (%0.0). Noticeably, the results
of participants’ responses towards statement(1) in the questionnaire
“I consider that it is necessary to design a syllabus in accordance with
the contents of the other subject taught in the department.” show
that the majority of respondents are strongly agree (33) and
agree(17). On the other hand a few of them(4)are disagree and
few(2) of them are neutral. Fortunately none of the respondents has
elected the strongly disagree option. Therefore, the findings indicate
that almost all of the teachers consider that it is necessary to design a
syllabus in accordance with the contents of the other subject taught

in the department.
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Table 4.4: Statement (2) I consider that teaching and learning ESP

courses that are matching with the students’ needs will certainly

produce reasonable outcomes.

Valid Frequency Percent
Strongly agree 33 58.9%
Agree 17 30.4%
Neutral 4 7.1%
Disagree 2 3.6%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure (4.4): Statement (2) I consider that teaching and learning

ESP courses that are matching with the students’ needs will certainly

produce reasonable outcomes.
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The table(4.4) and figure(4.4) above show that the distribution of the
sample by strongly agree (%58.9), Agree (%30.4), Neutral (%7.1),

Disagree (%3.6), strongly disagree (%0.0). Apparently, the result of
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participants’ responses towards statement (2) “I consider that
teaching and learning ESP courses that are matching with the
students’ needs will certainly product reasonable outcomes.”
presents as same results as indicated in table 4.3 and figure 4.3, that
the majority of respondents are strongly agree (33)and agree (17).
On the other hand a few of them(4)are disagree, few(2) are neutral
and none of the respondents is strongly disagree. Accordingly, it is
indicated that almost all of the teachers consider that teaching and
learning ESP courses that are matching with the students’ needs will

certainly product reasonable outcomes.

Table 4.5: Statement(3) I believe that [ will be more confident and
successful in my performance if the students take ESP courses in

consistent with major subjects.

Valid Frequency Percent
Strongly agree 18 32.1%
Agree 23 41.1%
Neutral 11 19.6%
Disagree 4 7.1%

Strongly disagree 0 0.0%

Total 56 100.0%
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Figure 4.5. Statement(3) I believe that [ will be more confident and
successful in my performance if the students take ESP courses in

consistent with major subjects.
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The table(4.5) and figure(4.5) above show that the distribution of the
sample by Strongly agree (%32.1), Agree by (%41.1) Neutral
(%19.6), Disagree (%7.1) and Strongly disagree (%0.0). Evidently,
the results of participants’ reactions towards statement 3 “I will be
more confident and successful in my performance if the students take
ESP courses in consistent with major subjects.” reveal that a larger
number of the participants are agree(23) and strongly agree(18),
while some of them are neutral(11), a few(4) are disagree and
none(0)of them is strongly disagree. According to the above
frequencies and percentages, the majority of teachers believe that
they will be more confident and successful in my performance if the

students take ESP courses in consistent with major subjects.
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Table 4.6: Statement(4)There will be no problem in using English in

lectures if the ESP courses are taught gradually from lower to higher

levels according to the learners’ needs.

Valid Frequency Percent
Strongly agree 28 50.0%
Agree 15 26.8%
Neutral 6 10.7%
Disagree 7 12.5%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.6: Statement(4)There will be no problem in using English

in lectures if the ESP courses are taught gradually from lower to

higher levels according to the learners’ needs.
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The table(4.6) and figure(4.6) above show that the distribution of the

sample by Strongly agree

(%50.0), Agree (%26.8), Neutral by

(%10.7), Disagree (%12.5) and Strongly disagree (%0.0). Noticeably,
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the results indicated by respondents’ responses towards statement
(4) “There will be no problem in using English in lectures if the ESP
courses are taught gradually from lower to higher levels according to
the learners’ needs.” revealed that the majority of the participants
have chosen the first two positive options; (28) strongly agree plus
(15)agree. On the other hand, a smaller number of participants have
chosen the other options; (6) neutral, (7) disagree and (0) strongly
disagree. Regarding the findings mentioned above, the majority of
teachers believe that there will be no problem in using English in
lectures if the ESP courses are taught gradually from lower to higher

levels according to the learners’ needs.
4.1.1.3. Verification of the Study Hypothesis(1):

According to the results of the four statements, the first
hypothesis“Needs analysis can provide the necessary platform
required for delineating the demarcations of the desired business
course.” is completely agreed on and accepted by the teachers and
the first research question is answered. This result is in agreement
with Kittidhaworn (2002) who conducted a study within the EFL
investigating the English language needs of 182 second-year
undergraduate engineering students in a public university in
Thailand. The findings of the study indicated that the majority of Thai
engineering students have equal perceived English language needs in
all four major areas, with all rated as moderately important or very

important to learn in their program in engineering (1.4).
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4.1.1.4. Results of the Second Question:

“ How far can the needs analysis offer information on both the

content and form that the course should take?”

Table 4.7: Statement(5) ESP courses encourage my students to

learn and search in their field of specialization.

Valid Frequency Percent
Strongly agree 25 44.6%
Agree 23 41.1%
Neutral 5 8.9%
Disagree 3 5.4%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.7: Statement(5) ESP courses encourage my students to

learn and search in their field of specialization.
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The table(4.7) and figure(4.7) above show that the distribution of the
sample: Strongly agree (%44.6), Agree (%41.1), Neutral (%8.9),
Disagree (%5.4) and Strongly disagree (%0.0). Apparently, the
results of responses towards statement (5) “ESP courses encourage
my students to learn and search in their field of specialization.” show
that the greater part of respondents are strongly agree (25) and
agree(23). On the other hand a few(5) of them are neutral, few(3) of
them are disagree and none(0) of them is strongly disagree.
Accordingly, it is revealed that almost all of the teachers believe that
ESP courses encourage students to learn and search in their field of

specialization.

Table 4.8: Statement(6)ESP courses enhance my students learning

skills by using different teaching and learning techniques and

activities

Valid Frequency Percent
Strongly agree 17 30.4%
Agree 19 33.9%
Neutral 14 25.0%
Disagree 6 10.7%
Strongly disagree 0 0.0%
Total 56 100.0%

74




Figure 4.8: Statement(6)ESP courses enhance my students learning

skills by using different teaching and learning techniques and

activities.
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The table(4.8) and figure(4.8) above show that the distribution of the
sample: Strongly agree (%30.4), Agree (%33.9), Neutral (%25.0),
Disagree(%10.7) and Strongly disagree (%0.0). Obviously, the results
of the aggregated responses towards statement (6) “ESP courses
enhance my students learning skills by using different teaching and
learning techniques and activities.” reveal that most of the
participants are disagree(17) and agree(19), while some are
neutral(14), a few (6) are disagree and none(0) is strongly disagree.
Hence, it is perceived that most teachers believe that ESP courses
enhance students learning skills by using different teaching and

learning techniques and activities.
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Table 4.9: Statement(7) ESP courses enable students to understand

the new knowledge and comprehend the new practices.

Valid Frequency Percent
Strongly agree 16 28.6%
Agree 26 46.4%
Neutral 11 19.6%
Disagree 3 5.4%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.9: Statement(7) ESP courses enable students to

understand the new knowledge and comprehend the new practices.
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The table(4.9) and figure(4.9) above show that the distribution of the
sample: Strongly agree (%28.6), Agree (%46.4), Neutral (%19.6),

Disagree (%5.4) and Strongly disagree (%0.0). Noticeably the results

of the aggregated frequencies and percentages of the respondents

reactions towards statement(7) “ESP courses enable students to
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understand the now knowledge and comprehend the new practices.”
displays that the majority of the respondents are strongly agree(16)
and agree(26). On the other hand some(11) of the respondents are
neutral a few(3) are disagree and none(0) of them is strongly
disagree. Subsequently, the findings indicate that the a large number
of teachers consider that ESP courses enable students to understand

the new knowledge and comprehend the new practices.

Table 4.10: Statement(8) ESP courses encourage students to

participate in pairs and groups during lectures.

Valid Frequency Percent
Strongly agree 13 23.2%
Agree 31 55.4%
Neutral 10 17.9%
Disagree 2 3.6%

Strongly disagree 0 0.0%

Total 56 100.0%
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Figure (4.10) Statement(8) ESP courses encourage students to

participate in pairs and groups during lectures.
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The table(4.10) and figure(4.10) above show that the distribution of
the sample: Strongly agree (%23.2), Agree (%55.4), Neutral (%17.9),
Disagree (%3.6) and Strongly disagree (%0.0). Noticeably, the results
indicated by respondents’ responses towards statement (8) “ESP
courses encourage students to participate in pairs and groups during
lectures.” revealed that the majority of participants have chosen the
first two positive options; (13) strongly agree plus (31)agree. On the
other hand, a small number of participant have chosen the other
options; (10) neutral, (2) disagree and (0) strongly disagree.
Regarding the findings mentioned above, the majority of teachers
believe that ESP courses encourage students to participate in pairs

and groups during lectures.
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Table 4.11: Statement (9) ESP courses help my students improve

their communication skills.

Valid Frequency Percent
Strongly agree 21 37.5%
Agree 20 35.7%
Neutral 11 19.6%
Disagree 4 7.1%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.11: Statement (9) ESP courses help my students improve

their communication skills.
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The table(4.11) and figure(4.11) above show that the distribution of
the sample: Strongly agree (%37.5), Agree (%35.7), Neutral (%19.6),

Disagree (%7.1) and Strongly disagree (%0.0). Noticeably, the results

of responses to statement (9) “ESP courses help my students

improve their communication skills.” reveal that a greater number of
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respondents are strongly agree (21) and agree(20). On the other
hand a few of them(11)are disagree, few(4) of them are neutral and
none of the respondents is strongly disagree. Therefore, the results
positively indicate that the majority of the teachers consider that ESP

courses help students improve their communication skills.
4.1.1.5. Verification of the Study Hypothesis(2):

According to the results of the five statements above, the second
hypothesis “ Needs analysis offer information on both the content
and form of the course that is expected to exhibit.” absolutely agreed
on and accepted. This result is clearly in the line with Al-Busaidi
(2003) who conducted a study to investigate the academic needs of
EFL learners at Sultan Qaboos University (SQU) in the Sultanate of
Oman. Interviews, e-mail dialogues, and a questionnaire were used to
collect data from the participants who included college language
program faculty members and undergraduate students at SQU. The
data pointed out some major gaps in the intensive program’s
curriculum. One of the main problems was the lack of integration
between language and college courses and also it seems that
academic skills are not sufficiently covered in the language program,

that negatively affect learners' readiness for academic study(1.4).
4.1.1.6. Results of the third Question:

“To what extent are English teachers at JU aware of their students’

needs at the preparatory year and the following years?”
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Table 4.12: Statement(10) I believe that the number of hours

provided for teaching ESP in the present curriculum is insufficient.

Valid Frequency Percent
Strongly agree 17 30.4%
Agree 20 35.7%
Neutral 7 12.5%
Disagree 12 21.4%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.12: Statement(10) I believe that the number of hours

provided for teaching ESP in the present curriculum is insufficient.
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The table(12) and figure(12) above show that the distribution of the
sample: the Strongly agree (%30.4), Agree (%35.7), Neutral (%12.5),
Disagree (%21.4) and Strongly disagree (%0.0). Evidently, the results

of participants’ reactions towards statement (10) “I believe that the

number of hours provided for teaching ESP in the present curriculum
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is insufficient.” reveal that most of the participants have chosen the
first two positive answers; strongly agree(17) and agree(20), where
as, some of them are neutral(7), a few (12) are disagree and
none(0)of them is strongly disagree. According to the above
frequencies and percentages, a considerable number of teachers
consider that the number of hours provided for teaching ESP in the

present curriculum is insufficient.

Table 4.13: Statement (11) I believe that the ESP teaching time in
the whole curriculum must be lengthened to help students achieve

proficiency in English.

Valid Frequency Percent
Strongly agree 18 32.1%
Agree 19 33.9%
Neutral 8 14.3%
Disagree 11 19.6%
Strongly disagree 0 0.0%

Total 56 100.0%

82




Figure 4.13: Statement (11) I believe that the ESP teaching time in
the whole curriculum must be lengthened to help students achieve

proficiency in English.
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The table(4.13) and figure(4.13) above show that the distribution of
the sample: the Strongly agree (%32.1), Agree (%33.9), Neutral
(%14.3), Disagree (%19.6) and Strongly disagree (%0.0). Similar to
the results in table and figure(4.12), the results indicated by
respondents’ responses towards statement (11) “I believe that the
ESP teaching time in the whole curriculum must be lengthened to
help students achieve proficiency in English” revealed that most of
the participants have chosen the first two positive options; (18)
strongly agree plus (19)agree. On the other hand, a smaller number
of participants have chosen the other options; (8) neutral, (11)
disagree and (0) strongly disagree. Regarding the findings mentioned
above, a considerable number of teachers believe that the ESP
teaching time in the whole curriculum must be lengthened to help

students achieve proficiency in English.
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Table 4.14: Statement (12) I believe that the ESP courses help in
saving time and efforts of class by addressing student’s vocabulary

and structural problems.

Valid Frequency Percent
Strongly agree 14 25.0%
Agree 26 46.4%
Neutral 11 19.6%
Disagree 5 8.9%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.14: Statement (12) I believe that the ESP courses help in
saving time and efforts of class by addressing student’s vocabulary

and structural problems.
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The table(4.14) and figure(4.14) above show that the distribution of
the sample: the Strongly agree (%25.0), Agree (%46.4), Neutral
(%19.6), Disagree (%8.9) and Strongly disagree (%0.0). Evidently,
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the results of participants’ reactions towards statement (12) “I
believe that the ESP courses help in saving time and efforts of class
by addressing student’s vocabulary and structural problems.” reveal
that a larger number of the participants are strongly agree(14) and
agree(26). However, some of them are neutral(11), a few(5) are
disagree and none(0)of them is strongly disagree., it is shown that
the majority of teachers believe that the ESP courses help in saving
time and efforts class by addressing student’s vocabulary and

structural problems.

Table (4.15): Statement(13) I believe that learning about particular

terminologies and their contexts is the main solution of the learning

problem.

Valid Frequency Percent
Strongly agree 13 23.2%
Agree 22 39.3%
Neutral 16 28.6%
Disagree 4 7.1%
Strongly disagree 1 1.8%
Total 56 100.0%
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Figure 4.15: Statement(13) I believe that learning about particular
terminologies and their contexts is the main solution of the learning

problem.
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The table(4.15) and figure(4.15) above show that the distribution of
the sample: the Strongly agree (%23.2), Agree (%39.3), Neutral
(%28.6), Disagree (%7.1) and Strongly disagree (%1.8). Noticeably,
the results of participants’ responses towards statement(13) “I
believe that learning about particular terminologies and their
contexts is the main solution of the learning problem.” show that
most of respondents are strongly agree (13) and agree(22). On the
other hand, some (16) of them are neutral, a few of them(4)are
disagree and few(1) of them are strongly disagree. Yet, the results
positively indicate that most teachers believe that learning about
particular terminologies and their contexts is the main solution of the

learning problem.
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Table 4.16: Statement (14) I believe that the ESP courses will be

more effective if they are taught by well-trained instructors.

Valid Frequency Percent
Strongly agree 39 69.6%
Agree 12 21.4%
Neutral 4 7.1%
Disagree 1 1.8%
Strongly disagree 0 0.0%
Total 56 100.0%

Figure 4.16: Statement (14) I believe that the ESP courses will be

more effective if they are taught by well-trained instructors.

69.60%
70.00%

60.00% |~

50.00% +~

40.00% -+~

30.00% +~

21.40%
20.00%
0oo% V7 7.10%
10.00% 1.80%
: 0:00% -
o~ - - e
0.00% T T T T f
Strongly Agree Neutral Disagree Strongly
agree disagree

The table(4.16) and figure(4.16) above show that the distribution of
the sample: Strongly agree (%69.6), Agree (%21.4), Neutral (%7.1),
Disagree (%1.8) and Strongly disagree (%0.0). Apparently, the
results of participants’ responses towards statement (14) “I believe

that the ESP courses will be more effective if they are taught by well-
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trained instructors.” presents the highest scale of agreement in this
study. Consequently, the findings show that the majority of
respondents are strongly agree (39)and agree (12). On the other
hand a few of them(4)are neutral ,few(1) are disagree and none (0)
of the respondents is strongly disagree. It is positively indicated that
almost all of the teachers believe that the ESP courses will be more

effective if they are taught by well-trained instructors.
4.1.1.7. Verification of the Study Hypothesis(3):

According to the results of the five statements above, it is revealed
that the third hypothesis“English teachers at the Community College
are, to some extent, aware of their business students' needs at the
preparatory year and the following years.” is completely agreed on
and accepted by the participants. This result is in agreement with the
study conducted by Ounis (2005) who investigated the needs of
Agronomy students in the use of English for Specific Purposes at
Batna University. The findings revealed the positive opinions of both
ESP teachers and students towards the needs of using the specific
English courses tailored for Agronomy students. The four major skills

were greatly needed (1.4)
4.1.2.Testing the Validity of the Hypothesis:

This part of the analysis presents the results of participants’
responses are calculated and tabularized in relation with the three

research hypothesis using chi-square technique scaling .
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Table 4.17: To what extent does needs analysis can provide the

necessary platform for the desired ESP courses?

Chi- Media
No. Value Df Sig.
Square n

Scale

1 [ consider that it is necessary
to design a syllabus in

accordance with the content of | 43.857 3 0.000 | 1.00
the other subject taught in the

department.

Strongly

agree

2 [ consider that teaching and

learning ESP courses that are
matching with the students’ 43.857 3 0.000 | 1.00
needs will certainly produce

reasonable outcomes.

Strongly

agree

3 [ will be more confident and

successful in my performance
if the students take ESP 14.714 3 0.002 | 2.00
courses in consistent with

major subject.

Agree

4 There will be no problem in
using English in lectures if the
ESP courses are taught
22.143 3 0.000 | 1.50
gradually from lower to higher
levels according to the learners

needs.

Agree

Table (4.17) above shows the results of the participant’s responses to
the statements (1-4) ). Due to calculation, three scales have been
dropped. Fortunately, only the two positive responses are existing. It
is indicated that the chi-square for the values(1,2) calculated for the
highest scale (strongly agree) is (43.857), the degree of freedom is
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(3) and for the scale “agree” is (14.714) , the degree of freedom is(3)

,which means that there is statistical significance of the reality

conclusion of the four statement at the significance level of (0.000)

for statement (1,2,4) and (0.002) for statement (3). Therefore, it is

clear that the statements for the first question “Needs analysis can

provide the necessary platform required for delineating the

demarcations of the desired business course."are tested and

functional and the hypothesis is true.

Table 4.18: How far can the needs analysis offer information on

both the content and from that the course should take?

No.

Value

Chi-

Square

df

Sig.

Median

Scale

ESP courses encourage my
students to learn and
search in their field of
specialization.

28.857

0.000

2.00

Agree

ESP courses enhance my
students learning skills by
using different teaching
and learning techniques
and activities.

7.000

0.002

2.00

Agree

ESP courses enable
students to understand the
now knowledge and
comprehend the new
practice.

19.857

0.000

2.00

Agree

ESP courses encourage
students to participate in
pairs and groups during
lecture.

32.143

0.000

2.00

Agree

ESP courses help students
improve their
communication skills.

13.857

0.003

2.00

Agree
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Table (4.18) above shows the calculation of results of the
respondents’ responses to statements (5-9). Due to chi- square,
calculation four scales have been dropped. Hopefully, only the second
positive response(agree) is calculated as follows: the chi-square for
the values(1,2,3,4,5) calculated for the scale (agree) for value(1) is
(28.857), for value(2) is (7.0000), for value(3) is (19.857), for
value(4) is (32.143), for value(5) is (13.857)the degree of freedom is
(3) and for the scale “agree” is (14.714) , the degree of freedom is(3)
and it is indicated that there is statistical significance of the reality
conclusion for the five statement at the significance level of (0.000)
for statements(1,3,4), (0.002) for statement(2) and (0.003) for
statement(5). Thus, the calculation above is apparently interpreted to
indicate that the statements for the second question “ Needs analysis
offer information on both the content and form that the course is
expected to exhibit.” are tested and functional and the hypothesis is

true.
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Table 4.19: To what extent are English teachers at JU aware of

their students’ needs at the preparatory year and the following

years?

No.

Value

Chi-

Square

Df

Sig.

Median

Scale

[ believe that the number of hours
provided for teaching ESP in the

present curriculum is insufficient.

17.000

0.007

2.00

Agree

[ believe that the period ESP teaching
time in the whole curriculum must be
lengthened to help students achieve

proficiency in English.

16.143

0.015

2.00

Agree

[ believe that the ESP courses help in
saving time and efforts class by
addressing students vocabulary and

structural problems.

16.714

0.001

2.00

Agree

[ believe that learning about
particular terminologies and their
contexts is the main solution of the

learning problem.

26.679

0.000

2.00

Agree

I believe that the ESP courses will be
more effective if they are taught by

well-trained instructors.

64.143

0.000

1.00

Stron

gly

agree

Table (4.19) above shows the calculation of results of the

respondents’ responses to statements (10-14). Due to chi- square,

calculation two scales have been dropped. The chi-square for the

values(1,2,3,4) calculated for the scale (agree) for value(1l) is

(17.000), for value(2) is (16.143), for value(3) is (16.714), for
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value(4) is (26.679), for value(5) is (13.857)the degree of freedom is
(3) and for the value (5) calculated for the scale “strongly agree” is
(64.143), the degree of freedom is(3), except value(4), for which itis
(4). Noticeably, these figures indicated that there is statistical
significance of the reality conclusion for the five statement at the

significance level of(0.007) for statements1,(0.015) for statement(2),
(0.001) for statement(3), and (0.000) for statements(4) and (5) .
Thus, the calculation above is apparently interpreted to indicate that
the statements for the third hypothesis “English teachers at the
Community College are, to some extent, aware of their business
students' needs at the preparatory year and the following years.” are

tested and functional and the hypothesis is true.
4.2. Qualitative Data Analysis and Results:

This part includes qualitative analysis of the open-ended question at
the end of the questionnaire and the two interviews with JCC

graduates and students.
4.2.1. Results of the Open-Ended Question:

Through the open-ended question at the end of the questionnaire “If
you have any comments, please write them down.”, many
teachers(30) added valuable comments, indicating their positive

opinions, stated in the following suggestions(Appendix-C):

1. The necessity of designing ESP courses on the bases of learners’
needs.
2. To achieve proficiency in English, the ESP courses should be

delivered by skillful or well- trained teachers.

93



3. ESP courses enhance students learning skills by using different
teaching and learning techniques and activities required in their

specializations subject.

4. ESP courses should be specified in co-ordination with the subject

teachers.

4.2.2. Analysis and Results of CC Graduates’ Interviews

Table (4.20) Demographic Information of the Interviewees:

No. of Age Qualification Specialization With Without
graduates Position Position
4 23-28 Diploma Business 0 4
Administration
(BA)

As displayed on the above table(4.20) four of BA graduates from JCC
have been investigated. They are 22 to 28 years. All(4) of them
haven'’t been hired yet. Their responses have been studied and

grouped in the following themes:(Appendix B)

1. Satisfaction with English courses at the (JCC) : The interviewees’
responses indicate that( 2) or half of(50%) graduates are satisfied
with the English courses, while the second half (50%) are not
satisfied, but they didn’t explain why.

2. The sufficiency of the English courses at JCC to meet the students’
career needs: the interviews displays that almost all(3=75%) of the

graduates are disagree and they consider that the courses do not
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meet their career needs. On the other hand one (25%) of the

graduates is agree and feels that she does not need.

3. Difficulties students encounter while learning, English courses and
in their future jobs: It is indicated that two (50%) of the graduates
mentioned that the vocabulary is one of the difficulties they

encounter while two (50%) graduates mention that speaking skill is.

4. Being competent in English is the main criteria to be competent in
your work: The interviewees’ replies reveals that all (4=100%) of the
graduates are strongly agree that they should be competent in
English to achieve success and competence at work because English

is the international language.
4.2.3. Discussion of the Graduates’ Interviews Results:

Regarding the results above , theme (4)” Being competent in English
is the main criteria to be competent in your work.” shows the highest
impression and strongest agreement with the importance of needs
analysis to provide the necessary platform for the desired ESP
courses. The results shown in theme (2), also indicates that the
majority (75%)of the graduates considers that the present ESP
course is insufficient, and the results in(1) indicates that 50% of the
interviewees are not satisfied with the English courses at JCC. That
came to fortify the hypothesis mentioned above . Responding to
theme 3, graduates show their linguistic needs when they suggested
two skills(vocabulary & speaking) to be within the contents of the
desired ESP course. In theme 2, 75% of the graduates show that the
English courses they have learned at JCC insufficient to meet their

needs. However, all of them are jobless. So the researcher considers
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that the results revealed in theme (2) indicates that the graduates are

not motivated or unconfident due to their dissatisfaction.
4.2.4. Analysis and Results of the Students’ Interviews:

This part delineates the analysis of students’ interviews. Some
general information about the interviewees are presented in
table(4.21), indicating that the interviewees are 22 students at JCC

selected from BA Department levels 4,5 and 6 at age 21to 27.

Table (4.21) Demographic Information of the Students:

Department Level [ Age No. of [ Medium of

Students | Instruction

Business 4 21-23 10 English
Administration
Business 5 22 -24 English
Administration 6
Business 6 23-27 6 English
Administration Total:
22

The interviews have been administered to the students in their
respective levels at CC with the aim of investigating their needs, their
attitudes, their expectations from the course. Students’ responses

have been grouped and arranged next to six themes as follows:
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1. The Importance of Having a High Level of Proficiency in

English:

Almost all of(20 out of 22=91%) the interviewees agree that
achievement of proficiency is so important because they need English
during learning and after graduation. The interviewees explained
that they need English to study and communicate in the college,
because it is the medium of instruction in and out classrooms.
Similarly, this point has already been discussed in the research
problem(1.2). So the students tackle at the necessity of designing a
syllabus in accordance with the contents of the other subjects taught
in the department. Students also believe that learning English will
help them find jobs easily after graduation and be successful at future
career. What is mentioned by the interviewees above is in agreement
with both the significance and purpose of this research(1.3/4) and
the first hypothesis“Needs analysis can provide the necessary
platform required for delineating the demarcations of the desired
business course."
On the other hand (2) students think that there is no need for
English without explaining any reasons. These quotations below

show some of the interviewees’ responses:

n f”

“To meet employment jobs.”, “To meet the profession needs.”

“Because all subjects in English.” “Because the English language is

important for both profession and studying at the university.” “To

study all subjects. ”
“To communicate with the society.” “Because the medium of
instruction in the university is English” “ Because we need the

English language in our life.” “No need.”
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The result above is in the line with the study conducted by the
researcher, Lambardo (1988) surveyed students in the School of
Economics to investigate students’ perceived needs and attitudes
about learning English as a second language. The results showed that
students were motivated to learn English to have a better chance to
get a job. However, for the CC students English is investigated as a
foreign language, the two studies investigated the learners’ needs to

help students have the desired ESP course (1.4).
2. Sufficiency of the Recent ESP Course:

The majority (18 out of 22=82%) of the interviewees consider that
the ESP course which they have learnt at level 3 is insufficient to
meet and satisfy their needs during learning other subjects. They
explained that they studied just rules and some words, but they
didn’t practice or apply them, for instance; They didn’t practice
speaking. On the other hand, a little number(4=18) of interviewees
stated that it was to some extent sufficient to meet their needs for
studying other subjects. This is a part of an interviewee’s quotation: “

We study just rules. We do not study the speaking skill”.

This result is in agreement with the study conducted by Naveed
Ahmed (2005) at Zakariya University, Pakistan, investigating the
learners of law in Pakistan in order to measure their linguistic
adequacy with reference to specific roles they need to perform. The
findings revealed the learners level of inadequacy in the skills and
sub-skills legal academic and professional roles. The finding also
revealed that English is so essential in academic and professional

settings and a specific course is required to address the problem(1.4)
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3. Difficulties Students Encounter, referred to their weakness in
English:
The interviewees’ responses to wards the above theme reveal
various areas of difficulties which face the students during learning,
affecting their English skills. Most(13 out of 22= 59%) of them admit
that it is communication skill. They mean that it is difficult for them
to speak in English. Some(5=23%) of them consider grammatical
structures are the most difficult in English. few (2=9%) of them
consider reading and vocabulary are the most difficult. Yet a few
(2=9%) of them think that nothing is difficult. When there is
difficulty in one skill or more that means there is a need(2.2.
P.Robinson 1980:2). The obvious identification of students’ needs
shown in this theme is completely agree with the second hypothesis “
Needs analysis offer information on both the content and form that
the course is expected to exhibit.” According to the above results
most(59%) of students need to practise speaking skill, followed by
grammar some (23%) of the students need to practise grammar and

a few(9%) of the students need to practise reading and vocabulary.

4. Capability of Communication, using English During Lectures:
The interviewees’ responses indicate that (2) can speak very well,
(3) can speak well, (6) can speak “Little” and half “11” of them can
never speak English.

The results apparently show that the majority(77% )of the students
are unable to communicate properly in English although it is the
medium of instruction(1.1). However, comparing the use of English
before and after college, it appears that there is some improvement
in students’ English proficiency resulted from the domination of

English at CC(1.1). In other words the little number (23.%) of the
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good students who came from Arabic schools have been positively
enhanced their communication skill by the English courses they have
studied in the previous levels and the use of English as the medium of
instruction. Furthermore, the poor group that represents the
majority(77.% ) of the students are strongly expected to improve
their English after practicing more English courses. Thus, the results
of theme (4) reveals obvious agreement with the second hypothesis®
Needs analysis offer information on both the content and form that
the course is expected to exhibit.” That means ESP courses help
students improve their communication skill.

These results are greatly in agreement with the results indicated in
theme(3). Apparently, Both themes show that the students have a
poor knowledge in communication. Therefore they need further
practice activities in communication or speaking skill more than
other language skills.

5. Supplementary “ESP” Courses Enhance Students’ English:

The responses indicate that Most(16 out of 22=73%) of the students
agree, suggesting that they need to study more to improve their
communication( speaking) and grammar skills, while Some( 6) of
them do not agree without explanation. Therefore, the
majority(73%) of the students are in agreement with the opinion that
“ESP courses enhance students learning skills” .

6. Practice ESP Courses, Prepared According to Contents of
Major Subjects:

The response reveal that the majority(18 out of 22=82%) of the
students are agree and they explained that it is so important to
practice ESP courses in accordance with their major subjects in

order to help them to think, understand the contents of other
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subjects and search for information using English. On the other hand,
(2=9%) of them are neutral and a few (2=9%) students is disagree
without explaining any reasons. Thus, the majority(82%) are in favor
of designing ESP courses in accordance with the learners’ needs, the
main issue of this research(1.2).

These are some parts of the interviewees’ quotations:

Agree:

n

“To understand other subjects.” “To search information.” “to

gain information.” “To understand the English language.”

4.2.5. Discussion of Students’ Interviews Results:

The results revealed by the interviewees’ responses to the above five
themes show a noticeable agreement with the three hypothesis of
this study and answer the research questions(1.5/6). The interviews
results show that the majority(82) of the students considers that the
present ESP course is insufficient that means there is lack and needs.
Accordingly the results indicates that there is urgent necessity for
designing new ESP courses to meet the students’ needs.

These results are observably agree with the study conducted by
SarjitKaur and AllaBaksh Mohd Ayub Khan(2010) on “Language
Needs Analysis of Art and Design Students: Considerations for ESP
Course Design”, hypothesizing that University Sains Malaysia
Students, taking Art and Design courses need to have good
proficiency in English in preparation for today’s globalised work
contexts. This study investigated 47 final year diploma Art and
Design students and 10 members of staff. Noticeably, the research
population and problem of both studies are similar. The findings of

this study revealed that the 96% of students perceived the speaking
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skill to be important for their Art and Design courses and 95% of the
respondents Reading and writing skills in English were regarded as
‘fairly important’ by 80% of the respondents.

Similarly, the majority(77%)of the respondents at JCC has shown
their needs for speaking skill. The findings also revealed that the
students were ‘moderately satisfied’ with the current English
language course in their college. On the other, the results shown by
this study indicate that the JCC students are “un unsatisfied” with
current ESP course. The results of (Sains University)study indicate
that a new ESP course focusing on speaking and listening skills
should be developed (1.4). Likely, the results of this study indicate
the same finding that the students need to develop their speaking
skill and other communication skills. So materials of communication

activities will be called for in the following chapter.

4.3.1. Analysis of ESP Test Scores

This analysis aimed to investigate the students' needs regarding
their present academic English skills(reading, vocabulary, grammar
and writing at Jazan Community College (JCC). The exam was
conducted by 30 students from level three at the end of the term(Jan.
2017). As specified in the CC curriculum, students at JCC study one
general ESP course at level three. They practice reading passages,
learning lists of vocabulary or terminologies, grammatical structures
such as the simple present, the use of modals and verb “be” and
writing sentences, paragraphs and free composition. They do not
practice any activities for listening and speaking. So these two skills
are not included in the question paper and the below analysis
(Appendix C)
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Table 4. 22: Distribution of Reading Scores

Valid Rang e of scores Frequency Percent
Excellent 20-18 2 6.7%
Very good 17.5-16.5 2 6.7%
Good 16 -14 6 20%
Satisfactory 13.5-11.5 9 30%
Poor 11-0 11 36.7%
Total 20 30 100%

Figure 4.17: Distribution of Reading Scores
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Table (4.22) and figure (4.17) shows the highest percentage which is
represented in the total calculation of satisfactory (30%)and poor
(36%). This justifies that students need to do more practice on

reading comprehension.
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Table 4. 23

: Distribution of Vocabulary Scores:

Valid Rang e of scores | Frequency Percent
Excellent 15-13.5 0 0%
Very good 13-12 3 10%
Good 11.5-10.5 2 6.7%
Satisfactory 10- 9 4 13.3%
Poor 85-0 21 70%
Total 15 30 100%
Figure 4.18: Distribution of Vocabulary Scores:
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Table (4.23) and figure (4.18) shows the highest percentage which is
represented in the total calculation of poor (70%). This justifies that
students need to do a lot of practice on learning vocabulary. They

need to be trained on pronunciation, memorization of words and
their meanings and usage.
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Table 4. 24: Distribution of Grammar Scores:

Valid Rang e of Frequency Percent
scores

Excellent 15-135 0 0%
Very good 13-12 2 6.7%
Good 11.5-10.5 1 3.3%
Satisfactory 10-9 5 16.7%
Poor 8.5-0 22 73.3%
Total 15 30 100%

Figure 4.19: Distribution of grammar Scores
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Table (4.24) and figure (4.19) shows the highest percentage which is
represented in the total calculation of poor (73.3%). This justifies
that students need to do more practice on grammatical forms.

105



Table 4. 25: Distribution of Writing Scores

Valid Rang e of Frequency Percent
scores

Excellent 10-9 0 0%
Very good 8.5-8 0 0%
Good 7.5-7 2 6.7%
Satisfactory 6.5-6 9 30%
Poor 55-0 19 63.3%
Total 10 30 100%

Figure 4. 20: Distribution of Writing Scores:
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Table (4.25) and figure (4.20) shows the highest percentage which is
represented in the total calculation of poor (63.3%). This justifies
that students need to do much practice on writing complete correct
sentences and paragraphs.
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4.3.2. Summary of Test Results

According to the results shown on the above tables(22/23/24/25)
and figures(17/18/19/20) the majority of the students are poor in all
language skills targeted in the ESP course and it is indicated that the
results of the exam analysis, are greatly in agreement with in the
research hypothesis “ Needs analysis offer information on both the
content and form of the course that is expected to exhibit.” One of
the main problems was the lack of integration between English
language skills and college courses. It is noticeable that the content of
the ESP course is not appropriately selected and planned and also it
seems that English communicative skills are not sufficiently covered
in the language program, namely listening and speaking, that
negatively affect learners' readiness for academic study(1.4).

4.4. Conclusion:

Both Quantitative and qualitative analysis of this study, are in
agreement with the literature, support the hypotheses and answer
the research questions. The results show that the teachers, the
graduates and the students have shown great agreement and
perception towards the necessity of designing ESP courses according
to the learners’ needs analysis. The results also show that the
students at CC need to improve their communication skills. In the
following chapter, the conclusions, recommendations and

suggestions for future research will be presented.
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Chapter Five

Main Findings, Conclusions,
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Suggestions for Further Studies



CHAPTER FIVE

CONCLUSION, RECOMMANDATIONS AND SUGGESTION
FOR FURTHER STUDIES

5.0. Introduction

This chapter presents the conclusion of the study, main findings.
Besides, a number of recommendations and suggestions for future

research in the light of the findings presented.

This study aims at unveiling the learners and teachers’ views about
the necessity of designing ESP courses on the bases of learners’
needs in the CC and other colleges having the same problem at Jazan
University and other wuniversities all over the Kkingdom.
The most important objectives of this study are to investigate the
area of ESP with the intention of providing solutions to students with
problems in English for Academic Purposes, namely business English
for JCC students and to improve the teaching atmosphere by
providing a new learning context depending on students real
needs(1.3). The significance of this study stems from the fact that it
lays the foundations for designing an ESP syllabus for kinds of
students who have come from general education with very poor and

shaky background in English Language(1.4).

Literature review about the development of English for Specific
Purpose (ESP) and learners’ needs analysis(LNA), the ultimate
relation between them and examples of related previous studies have

been widely presented(2).

This study utilized three experimental methods for data collection:

One questionnaire administered for (56)instructors, two interviews
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employed for (4) recent CC graduates and (22) CC students and a
students’ test(3.1). The gathered data were analyzed and interpreted
through descriptive statistics. The statistical analysis of the obtained
data, confirmed the three hypothesis of the study. Based on the
results of the data which were discussed comprehensively in chapter
(4), the conclusion and findings are summarized in the following

section.

5.1. The Findings:

In the light of the findings of the present study, it is concluded that all
the research questioned are answered and there is a complete
agreement with the necessity of redesigning ESP courses meeting the
learners’ needs in different learning levels at CC. The important

findings indicate that:

1. Adopting needs analysis can provide the necessary platform

required for the delineations of the desired course.

2. Needs analysis offers information on both the content and form

that the course is expected to exhibit.

3. Well- qualified and experienced teachers at Jazan University and
namely Community College are, to some extent, aware of their

students' needs at different levels.

4. Teaching and learning ESP courses that are matching with the

students’ needs will certainly produce reasonable outcomes.

5. The ESP course and other EL courses in the English curriculum for
teaching BA students at CC are insufficient and it does not meet the

students’ needs in their different levels and majors.
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6. Students need to improve all language skills with more emphasis

on communication skills.

7. Accurately prepared ESP courses encourage students to learn and

search in their field of specialization.

8. ESP courses will be more effective if they are taught by well-

trained instructors.
5.2. Recommendations:

In the light of the aforementioned findings(5.1), the researcher

recommends that:

1. All the present English courses taught in JCC do not meet the

students’ needs in all English skills, mainly speaking and grammar.

2. Stakeholders, administrators, EFL curriculum designers and
decision makers should adopt learners’ needs analysis as the
essential basis for designing ESP courses at Jazan Community College
in particular and other JU colleges in general to avoid having any

problems or drawbacks that affect students’ English learning.

2. Selection of ESP course contents should be strictly decided after
investigating learners’ needs to solve the communication problems

that limits their knowledge either to be on low level or lesser .

3. English Language Teachers should evaluate their courses to
improve and promote their effectiveness. Besides the ESP instructors
have to co-operate with the content department in order to increase
their knowledge about the students’ needs regarding their major

subjects.
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4. The desired ESP courses should be perfectly designed according to
learners’ needs to allow the college produce trustworthy outcomes
with a distinctive degree of proficiency that enable them to compete

successfully in the labor market.

5. ESP courses should be available on a supplementary ongoing basis
for BA students who represent the majority of the students at CC as a

result of the outside community needs.

6. As English plays a crucial role, the medium of instruction at CC,
the criteria to define English language courses for CC students should
be based on both the target and present communicative situations
representing the communicative use of language rather than formal

linguistics representing the grammatical rules of language.

7. English language courses should contain materials for teaching
students different study skills to motivate and help them search for
further knowledge in their field of specialization using different

several resources.

8. Implementation of Suitable and relevant teacher-training leads to
the success of the accomplishment of an ESP course program. The
teachers will be interested in teaching ESP courses, If they are
carefully trained on the purpose and most effective procedures for

teaching the course.
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5.3. Suggestions for Further Studies:

The line of research of the present study needs to continue and
expand upon it in order to achieve a better knowledge of this
paradigm in the field of ESP needs analysis for the design of
appropriate ESP courses for CC students suggesting that a lot of
research needs to be prepared in teaching and learning English as a
foreign language (EFL). Regarding the findings presented in this

study, here are some suggested topics for future research:

1. The collaboration of all members concerned in teaching BN
students at Jazan Community College to guarantee an appropriate

basis for the design of ESP courses.

2. Sufficient natural classroom environments encourage students to

behave and interact in an informal communicative way.

3. Developing an ESP speaking course framework for 2nd year

students at Community College.

4. The drawbacks of using general ELT content materials for specific

pedagogic purpose.

5. Investigating the ELT staff on the way of implementing a training

program for ESP instructors at Jazan University.

6. Evaluation of ESP courses at Jazan University: A case study, the

Community College.

113



References



REFERENCES

Reference
Albazzaz, A. A. (1994). The students' low achievement in business English at the
College of Business Studies in Kuwait: An analysis of the students' educational and
occupational language requirements., University of Sussex (United Kingdom), England.
Al-Busaidi, S. S. (2003). Academic needs of EFL learners in the intensive English
language program at Sultan Qaboos University in the Sultanate of Oman. University of
[llinois at Urbana-Champaign, United States, Illinois.
Allen, ].P.B. (1984). General-purpose language teaching: A variable focus approach. In
C. Brumfit (Ed.), General English syllabus design: Curriculum and syllabus design for
the general English classroom (pp. 61-74). Oxford: Pergamon Press, in association
with the British Council.
Allwright, R.L. (1988). Observation in the language classroom(p.51). London:
Longman
Anthony, L. (1998). "Defining English for Specific Purposes and the Role of the ESP
Practitioner”,(p.122). Proceeding s of the Japan Conference on English for Specific
Purposes, www.antlab.sci.waseda.ac.jp
Anthony, L. (2002). “Defining English for Specific Purposes and the Role of the ESP
Practitioner”. Okayama University of Science, Japan.
Austin, D & Crosfield, T(1976) English for Nurses. 1976 Longman
Barber, C.L.(1962). "Some measurable characteristics of modern scientific prose". In
Contribution to English Syntax and Phonology: Gothenburg Studies in Linguistics, 14,
Stockholm: Almquist and Wiksell, Reprinted in Swales (1988), pp. 1-14.
Bassey(1988:p.93) Bassey, M. (1998). Action research for improving educational
practice. In R. Halsall (Ed.), Teacher research and school improvement: Opening doors
from the inside (pp. 93-108). Buckingham: Open University Press. B
Bazerman, C.(1989). Shaping Written Knowledge . Madison, Vol. 1: The University of
Wisconsin Press.
Brindley, G.(1989). "Needs Analysis in Adult ESL Program Design". In K. Johnson
(Ed.):The Second Language Curriculum, p. 63 -78 . Cambridge: Cambridge University
Press.
Box Kites(1985), Episodes in ESP, Swales, J.(ed.)
Brown, ].D. (1995). The elements of language curriculum: A systematic approach to
program development. Boston, Massachusetts: Heinle & Heinle Publishers.
Brumfit, C (1982ed.) Candlin, Burton, Leather & Woods General English Syllabus
Design. The British Council in association with Pergamon
Brumfit(1982), C (ed.)English for International Communication Pergamon Institute of
English
Brumfit (1979), C & 4Johnson, K (ed.) The Communicative Approach to Language

Teaching Oxford University Press.
Brumfit (1980), C. Ideology Communication and Learning To Use English Vol. 34 No.3.
ELT Journal

115


http://www.antlab.sci.waseda.ac.jp/

Chambers, F. (1980). "A Re-evaluation of Needs Analysis", E S P Journal , Vol.1, 1, pp.
25-30.

Chambers, F & McDonough, J(1981)How Many People? Opposing Views on the
Function and Preparation of the ESP Teacher-ELT Document 112. The ESP Teacher,
The British Council.

Kaewpet, C. (2008). Meeting the needs of engineering students in an ESP EFL Thai
university context. Unpublished doctoral thesis, University of Melbourne, Australia
Electronic Journal of Foreign Language Teaching 2009, Vol. 6, No. 2, pp. 209-220

Chih-Hua Kuo (1993). "Problematic Issues in EST Materials Development". English for
Specific Purposes, A n International Journal, Vol. 12, 2, pp.171-181

Clark, R. (1977). "Procedures and Computations in the Analysis of Experiments”,
Oxford University Press.

Coffey, B. (1984). State of the Art: "ESP English for Specific Purposes”. The British
Council, Language Teaching, vol.17, 1, pp. 2-7. Oxford University Press

Coleman, H. (1988). "Analysing language needs in large organisations”. English for
Specific Purposes, vol.7, 3, pp. 155- 157.

Corder, S.P. (1973). Introducing Applied Linguistics, London: Penguin.

Crystal, D. (1998). English as a Global Language. Cambridge University Press

Crystal, D. (2003). English as a global language (2nd ed.). Cambridge, UK ; New York,
N.Y.: Cambridge University Press.

Cunningsworth, A. (1983). "Needs Analysis: A review of the state of the art." System,
Pergamon Press, vol.11, 2, pp.149-154.

DAKHMOUCHE F. R. (2008) Meeting Students’ Needs: An Analysis of ESP Teaching at
the Department of Computer Science, Mentouri University of Constantine Faculty of
Letters and Foreign Languages Department of English

Devitt, A. (2004). Writing genres. Carbondale, IL: Southern Illinois University Press
Dick, B. (2000). Postgraduate programs using action research. Retrieved March 1,
2005, from http://www.scu.edu.au/schools/gcm/ar/arp/ppar.html

Douglas, D. (2000). Assessing language for specific purposes. Cambridge, England:
Cambridge University Press

Dubin, F., & Olshtain, E. (1986). Course design: Developing programmes and materials
for language learn- ing. Cambridge: Cambridge University Press.

Dubois, B. (1988). "Citation in biomedical journal articles". English for Specific
Purposes, Vol. 7, 3, pp. 181-194.

116



Dudley-Evans,T. (1993) http://www.slideshare.net/parthbbhatt/english-for-specific-
purposes-by-tony-dudley-evans

Dudley-Evans, T. Shettlesworth, C. C., & Philips, M. K. (1976). The ESP materials of the
University of Azarbayejan, Tabriz, Iran. In ]J. Richards (Ed.), Teaching English for
science and technology, SEAMEO, Regional English Language Center. Singapore:
Sangapore University Press. pp. 163-167

Dudley-Evans, T., & St John, M. ]J. (1998:p.121-124). Developments in ESP: A multi-
disciplinary approach. Cambridge, England: Cambridge University Press

Dudley Evans, T. (1997) Developments In English for Specific Purposes: A
multidisciplinary Approach. Cambridge : Cambridge University Press.

Duff, P. (2002), Approaches in Applied Linguistics. In the Oxford Handbook of Applied
Linguistics, R. Kaplan(ed.),New York: Oxford University Press.

Edwards, N. (2000). “Language for business: effective needs assessment, syllabus
design and materials preparation in a practical ESP case study”. English for Specific
Purposes 19

Ellis, R. Understanding Second Language Acquisition. 1985 OUP

Fanning, P. (1993). "Broadening the ESP Umbrella". English for Specific Purposes, A n
International Journal, Vol. 12, 2, pp.159- 170

Fatah-ELrahman D.A.(2012), Learners’ Needs: A case Study of Medicine Students at
Some Sudanese Universities English for Specific Purposes World, ISSN 1682-3257,
http://www.esp-world.info, Issue 36, vol. 12, 2012ESP

Fatemeh M. (2011), ESP Needs Analysis of Iranian MA Students: A Case Study of the
University of Isfahan, Iran, Published by Canadian Center of Science and Education Vol.
4, No. 4; December 2011www.ccsenet.org/elt

Fatemeh Nikui Nezhad( )A Survey of Academic Needs of ESP Students across Three
Majors

Flowerdew, ]., & Peacock, M. (2001). Issues in EAP: A preliminary perspective.

Garcia, P. (2002). An ESP program for entry-level manufacturing workers

Gilabert, R. (2005). Evaluating the use of multiple sources and methods in needs
analysis: A case study of journalists in the autonomous community of Catalonia
(Spain). In M.H. Long (Ed.), Second language needs analysis (pp. 182-199). Cambridge:
Cambridge University Press.

Hall, D, Hawkey, R., Kenny, B. and Storer, G.(1986). "Patterns of thought in scientific
writing: A course in information structuring for engineering students”. English for
Specific Purposes, 5: 147-160.

Harper, D.P.L. (Ed.) (1986). "ESP for the University". E LT Documents 123 . Pergamon
Press in association with the British Council.

Harwood, N., & Hadley, G. (2004). Demystifying institutional practices: critical
pragmatism and the teaching of academic writing. English for Specific Purposes,23(4),
355-377.

Holden, S. (Ed.) (1977). English for Specific Purposes . Modern English Publications.
Holliday, A. (1994). Appropriate methodology and social context. Cambridge:
Cambridge University Press..

117


http://www.slideshare.net/parthbbhatt/english-for-specific-purposes-by-tony-dudley-evans
http://www.slideshare.net/parthbbhatt/english-for-specific-purposes-by-tony-dudley-evans

Halliday, M. A. K., McIntosh, A. and Stevens, P. (2007 [1964]) The users and uses of
language. In Webster, J. ]. (ed.) Language and Society. Volume 10 in the Collected
Works of M. A. K. Halliday, 5-37. London and New York: Continuum.

Holmes, J. (2004). textuality in EAP: An African context. Journal of English for
Academic Purposes, 3, 73-88

Huffaker, ].S. & West, E. (2005). “Enhancing learning in the Business Classroom: An
Adventure With Improved Theater Techniques”. SAGE Publications.

Hunger& Poit(1999:p.317)

Hutchinson, T., & Waters, A. (1987). English for specific purposes: A learning-centered
approach(p.6-59). Cambridge, England: Cambridge University Press.

Hyland, K. (2002). Specificity revisited: How far should we go now? English for Specific
Purposes, 21, 385-395

Hyland, K., & Hamp-Lyons, L. (2002). EAP issues and directions [Special issue]. Journal
of English for Academic Purposes,(1).

Hymes, D. H. (1972). On communicative competence. In J. B. Pride & J. Holmes (Eds.),
Sociolinguistics. Harmondsworth, England: Penguin Books.

Jacobson, W.H. (1986). "An assessment of the communication needs of non-native
speakers of English in an undergraduate physics lab". English for Specific Purposes,
Vol. 5, 2, pp. 173- 187.

Jafre Bin Zainol Abidin, M. (1992). The English language needs of students at the
science university of malaysia (MALAYSIA). Keele University (UK), England.
Jasso-Aguilar, R. (2005). Sources, methods and triangulation in needs analysis: A
critical perspective in a case study of Waikiki hotel maids. In M.H. Long (Ed.), Second
language needs analysis (pp. 127-158). Cam- bridge: Cambridge University Press.
Johns, A. M. and Dudley-Evans, A. (1991). "English for Specific Purposes: International
in Scope, Specific in Purpose”. TESOL Quarterly 25: 2, pp.297-314.

Johns, A. (1991). English for specific purposes: Its history and contribution. In Celce-
Murcia, M. (Ed). Teaching English as a second or foreign language (pp.67-77). Boston,
MA: Heinle & Heinle. ]

Johns, A. M. (1981). Necessary English: a faculty Survey. TESOL Quarterly, 15(1), 51-
57.

John Benjamins & Flowerdew, L. (2005a). Integrating traditional and critical
approaches to syllabus design

Johns, T. F. and Dudley-Evans, A. (1980). "An experiment in team-teaching of overseas
postgraduate students of transportation and plant biology". In ]. Swales (Ed.), Episodes
in ESP, pp.137- 155. Prentice Hall.

Johnson, D. (1992). Approaches to Research in Second Language Learning . London:
Longman.

Johnson, R.K. (1989). The Second Language Curriculum: Cambridge University Press
Jordan, R. R. (1984). “Motivation in ESP: a case study of methods and materials for
economics”. in G. James, The ESP Classroom Methodology, materials, expectations.
Exeter Linguistic Series7

118



Jordan, R. R. (1997). English for academic purposes : A guide and resource book for
teachers.: Cambridge University Press.

Kandil, A. (2000). “Needs Analysis and the Arab Learners”. MLI, UAE. N.C. Sifakis. [On-
line. Available at: http://ilearn.20m.com/research /needs.htm]

Kemmis, S., & McTaggart, R. (1988). The action research planner (3 ed.). Victoria:
Deakin University Press.

Kennedy, C. & Bolitho(1984:p.14), R. English for Specific Purposes, Macmillan
Kennedy, C. (1980: p.118),Fundamental Problems in ESP, ELT Document 106 Team-
Teaching in ESP( p.118). The British Council

Kennedy G D(1987), Expressing Temporal Frequency in Academic English TESOL
Quarterly,21(1)(p.69-86).

Kerr, L. English for Special Purposes, English for Specific Purposes, Holden, S.(ed.)
1977, Modern English Publications.

Kittidhaworn, P. (2001). An assessment of the English-language needs of second-year
Thai undergraduate engineering students in a Thai public university in Thailand in
relation to the second-year EAP program in engineering., West Virginia University
Lombardo, L. (1988). Language learners' needs, interests and motivation: A survey of
EFL students in Italian economics faculty (No. ED304006).

Littlewood, W. (1981). Communicative Language Teaching : An introduction .
Cambridge: Cambridge University Press.

Lynch, T. and McGrath, I. (1993). "Teaching Bibliographic Documentation Skills",
English f or Specific Purposes, Vol. 12, 3, pp. 219-238.

Mackay, R. and A.] Mountford (1978:p2-20). “The Teaching of English for Special
Purposes: Theory and Practice”. In R. Mackay and A.J] Mountford (Ed.), English for
Specific Purpose s : A Case Study Approach . London: Longman.

Mackay, R & Bousquet(1981), M. Developing Reading Curriculum, English for
Academic and Technical Purposes, Selinker, Tarone, & Hanzeli (eds.), Newbury
Mackay, R. (1978). “Identifying the Nature of the Learner’s Needs”. In R. Mackay and
A.] Mountford. English for Specific Purposes : A Case Study Approach , pp. 21-37.
London: Longman.

Mackay(1981), R & Palmer, J. D. Maclean, J. McDonough, ]J. Languages for Specific
Purposes, Newbury House.

Majid A. (2005) ESP Target Situation Needs Analysis: The English Language
Communicative Needs as Perceived by Health Professionals in the

Riyadh Area, Athens, Georgia

McDonough. J. (1984), ESP in Perspective: A Practical Guide. London: Jo McDonough
Mehdi, H.S. (2008). Introduction to Needs Analysis. ESP World, Issue 4.

Morrow, K. (1977). "Authentic texts and ESP". In Holden S. (Ed.). English for Specific
Purposes, pp. 13-15. Oxford: Modern English Publications.

Munby, J. (1984). "Communicative Syllabus Design: Principles and Problems", in Read,
J.AS. (Ed.). Trends in Language Syllabus Design . Anthology Series, 13, pp. 55-67.
Singapore: SEAMEO Regional English Centre.

Munby, J. (1978:p.2). Communicative syllabus design : A sociolinguistic model for

119


http://ilearn.20m.com/research/needs.htm

defining the content of purpose-specific language programs. Cambridge University
Press.

McNiff, ]., & Whitehead, ]J. (2002). Action research: Principles and practice (2nd ed.).
London: Routledge Falmer.

Nunan, D. (1988). Syllabus Design. Oxford University Press.

Nunan, D. (1987),Guidelines of the Development of Curriculum Resources. Adelaide:
National Curriculum Resource Center.

Nunan, D. (1988). The learner-centred curriculum : A study in second language
teaching. Cambridge England ; New York: Cambridge University Press.

Ounis, S. (2005), An attempt to identify & analyze students' needs in learning English
For specific purposes: A case study of the 1st year students at the department of
Agronomy, Batna University

Phillips, M. K. Towards a Theory of LSP Methodology, Mackay, R. & Palmer, ].D. (eds.)
1981 Languages for Specific Purposes. Newbury House.

P. Robinson(1980:p.2-11) Robinson, P. English for Specific Purposes.1980. Pergamon.
Electronic Journal of Foreign Language Teaching 2009, Vol. 6, No.2 p.(2-12)
Rattanapinyowong, W., Vajanabukka, R., & Rungruangsri, P. (1988). A study of the
academic English needs of medical students, p. (32-39).

Richard, J.C. (1981). "Communicative Needs in Foreign Language Teaching". E LT
Journal . Oxford University Press, Vol. 37, 2, pp. 111-119.

Richards, J. C.(2001:p.41). Curriculum development in language teaching. Cambridge:
Cambridge University Press.

Richterich R.,& Chancerel ]J.(1980), Identifying The Needs of Adults Learning A Foreign
Language, Council for The Cultural Co-operation of The Council of Europe,
Strassbourg.

Richterich, R, & Chancerel, J.-L. (1977). Identifying the needs of adults learning a
foreign language. Oxford: Pergamon Press.

Robinson, P. (1989:398-399). "An overview of English for Specific Purposes”. In
Coleman, H. (ed.): Working with Language: a Multidisciplinary Consideration of
Language Use in Work Contexts.

Robinson, P. (1991:p.2-42) ESP Today: a Practitioner’s Guide

SarjitKaur and AllaBaksh Mohd Ayub Khan(2010)

Selinker, Tarone & Hanzeli (1981)Designing Modular Materials - English for Academic
and Technical Purposes, Newbury House

Shavelson, R.J., & Stern, P. (1981). Research on teachers' pedagogical thoughts,
judgments, decisions, and behaviour. Review of Educational Research, 51, 455-498.
Shoemaker, C. (1983). English needs of community college students: A faculty survey.
Smith, M.K. (1996, 2000). Curriculum Theory and Practice. Retrieved February 2,
2007, from http://www.infed.org/biblio/b-curric.htm

Stenhouse, L. (1975). An introduction to curriculum research and development.
London: Heinemann.

Strevens, P. (1977). "Special-purpose language learning: a Perspective". Language

120



Teaching and Linguistics: Abstracts, Vol. 10, n°3, pp. 145-163. Cambridge University
Press.

Swales, J. (1990), Genre Analysis: English in Academic and Research settings,
Cambridge, Cambridge University Press.

Swales, J. (1977). "ESP in the Middle East". In S. Holden (Ed.), pp. 36-38. London MET.
Swales, ].(1971), Swales, . (1971). Writing Scientific English . London: Nelson.

Swales, ].(1980), The Educational Environment and Its Relevance to ESP Program
Design, pp.(61-70.) ELT Documents Special. London: The British Council.

Tarone, E., & Yule, G. (1989). Focus on the language learner: Approaches to identifying
and meeting the needs of second language learners. Oxford: Oxford University Press
Trimble, L.(1985).English for Science and Technology: A discourse Approach:
Cambridge University Press.

West, R. (1994). Needs analysis in language teaching. Language teaching, 27(1), 1-19.
West, R. (1997). Needs analysis: state of the art. In R. Howard & G. Brown (Eds.),
Teacher education for language for specific purposes (pp. 68-79)

Widdowson. H.G.(1981), English for Specific Purposes: Criteria for Course Design
Widdowson, H. G.Explorations In Applied Linguistics.2. (p.26) 1984 OUP.
Widdowson, H.G.(1983:p.10) “Learning Purpose and Language Use” Oxford: Oxford
University Press

Wilkins, D. A. English for Specific Purposes: Criteria for Course Design in English for
Academic and Technical Purposes.

Winter, E. 0. Notional Syllabuses 1976, OUP The Potential Benefits to The ESP
Profession from Greater Awareness and Practices in Li Communication Skills Learning.
ELT 112 The ESP Teacher, 1981. The British Council.

121



APPENDICES



APPENDICES
APPENDIX-A
Questionnaire (for the teachers):

This questionnaire has been prepared to strengthen and fortify the stance taken
by the researcher, Halima Abdullah Zahran in the PhD. thesis entitled
“Designing ESP Courses for Community College Students, Jazan
University, on the Bases of the Learners Needs ”.This study is
focusing on investigating the teachers’ and students' views at Jazan
Community College(JCC) to design English for Specific
Purposes (ESP) syllabus accoding to the learners needs. Your contribution will
help in enhancing the language program designed to teach English for specific
purposes to students in the Community College. The researcher will appreciate
your support and help. The data collected from this survey will be treated
confidentially for the purpose of this study.

Please fill in the spaces with the requested information:

Name(optional): ....cccevevviiniien i

Qualification: BA [_] MA [Jphp ]

Experience: 1-5 D 6-10 D More than 10 D years.

Please tick a response that is closest to your opinion:

1=Strongly agree 2=Agree 3=Neutral 4=Disagree) 5=Strongly disagree

i- To what extent does needs analysis can provide the necessary platform for the desired ESP

course.

4

1 | I consider that it is necessary to design a syllabus in accordance with the
content of the other subjects taught in the department.

2 | I consider that teaching and learning ESP courses that are matching with
the students’ needs will certainly produce reasonable outcomes.

3 | I'will be more confident and successful in my performance if the students
take ESP courses in consistent with major subjects.

4 | There will be no problem in using English in lectures if the ESP courses
are taught gradually from lower to higher levels according to the
learner’s needs.
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ii- How far can the needs analysis offer information on both the content and form that the course
should take?

5 | ESP courses encourage my students to learn and search in their field of
specialization .

6 | ESP courses enhance my students' learning skills by using different
teaching and learning techniques and activities.

7 | ESP courses enable students to understand the new knowledge and
comprehend the new practices.

8 | ESP courses encourage students to participate in pairs and groups
during lectures.

9 | ESP courses help my students improve their communication skills.

iii- To what extent are English teachers at JU aware of their students' needs at the preparatory
year and the following years?

12 (3 |4 |5

10 | I believe that the number of hours provided for teaching ESP in the
present curriculum is insufficient.

11 | I believe that the period ESP teaching time in the whole curriculum
must be lengthened to help students achieve proficiency in English.

12 | I believe that ESP courses help in saving time and efforts of class by
addressing students' vocabulary and structural problems.

13 | I believe that learning about particular terminologies and their
contexts is the main solution of the learning problem.

14 | I believe that the ESP courses will be more effective if they are taught
by well- trained instructors.

15. If you have any comments , please add.

Thank you so much
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APPENDIX-B

The Students’ Interview:

Dear student,

First, I would like to thank you for giving me this opportunity to do this
interview. I'm Halima Zahran, an English Language Lecturer at Jazan University
and I'm doing my PhD degree in “Designing ESP Courses According to Learners’
Needs.” I would like to discuss with you some questions concerning the English
Language program in JCC to discover your opinions about the issue of designing
the proposed ESP courses for JCC’ students. The main objective of this study is to

improve the students’ English and learning skills in their major subjects.

Please, answer these questions:

.1. What is your level and department?

.3. Has the ESP course that you have studied in level three been sufficient to
meet your needs in your recent department and future job demands?

.4. How often do you need to use English(rarely, sometimes, usually) ? And
what for?

.5. What are the difficulties in English language skills( speaking, reading,
writing, words, grammar, etc.) do you face during learning and basically resulted
from your low English level?
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[.6. How well (Very good/ Good / poor/ very poor ) can you understand and
communicate in English during lectures of your major subjects in upper levels.
Please say reasons.

.7. Do you feel that you are in need of supplementary ESP courses to support you
in understanding, communicating or doing any activities in English during
lectures? Please say reasons.

1.8. Do you think that further practice in ESP at each level will enhance your
English skills that enable you to achieve the proficiency and competence in both
English and field of specialization? Please say reasons.

[.9. What skills and activities (such as reading comprehension, vocabulary or
terminologies, structures, writing activities, conversation practice) do you need
further practice in?

.10. Why is it necessary to prepare an English program in accordance with the
content of the program of the other subjects in your department?

Thank you for your cooperation.
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1.The Graduates’ Interview

First, I would like to thank you for giving me this opportunity to do this
interview. I'm Halima Zahran, an English Language Lecturer at Jazan University
and I'm doing my PhD degree in “Designing ESP Courses According to Learner’s
Needs.” I would like to discuss with you some questions concerning the English
Language program in JCC to discover your opinions about the issue of designing
the proposed ESP courses for JCC’ students. The main objective of this study is to

improve the students’ English and learning skills in their major subjects.

Please, answer the following questions:

[.1. What do you do? (Your job)

[.3. When you were at JCC, did you feel satisfied with the English courses there?

Please mention reasons to your answer.

[.4. What do you think of the English courses at JCC? Are they sufficient to meet
the needs the job demands? Please say reasons

[.5. When you were a student at JCC, did you face any difficulties in
English(speaking, reading, writing, vocabulary, grammar) during learning?

.6. What are the difficulties(speaking, writing, vocabulary, etc.) do you face in
English during performing your present job duties ?
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.7. To what extent do you agree with the idea that being competent in English is
the main criteria to be competent in your work. Please say reason.

[.8. Do you think that ESP time should be lengthened in order to learn more than
one ESP course in the whole English curriculum in “CC”? Please mention reasons.

[.9. Do you feel that you need further practice to improve your English? (If the
answer is Yes) Please identify the skills and activities(conversations, reading and
writing activities, learning and practicing words or terminologies)do you need
further practice in?

Thank you for your cooperation.
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people who are the most likely to buy a product. Companies need loyal customers
who will keep coming back.

Companies use many methods to identify customers. Customers are put in
different groups. Companies follow the buying patterns off these groups. They survey
people and ask many questions. They also find out customer interests.

Once companies identify specific customers, they work on getting their attention.
They make special offers and give them personal service. They make a product
interesting to the customer. They tell the customers how well the product suits_their
way of living. This is called direct marketing.

The internet is a good way of connecting directly with specific customer groups.
Many customers use computers daily. They can easily go online to the company’s
homepage. Here they get information about what they want. They can see pictures or
videos and get customer reviews of the product. Ordering online and paying is secure,
fast, and easy. The product is then delivered.
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I- Write the_number of the paragraph close to the appropriate topic: (4 marks)
identifying and researching customers
advantages of connecting with customers through the internet
changing marketing methods
direct marketing
I I- Cross out the one untrue, unrelated detail: (2 marks)
1. How do companies identify customers?
a) by looking for customers who will be loyal.
b) by following the buying patterns off different customer groups.

c) by surveying people and asking many questions.

2. In what ways do companies get the attention of customers?
a) They make special offers and give them personal service.
b) They make ordering online secure, fast, and easy.

c) They tell the customer why their product is better than the competition’s.

I11- Choose the correct answer: (4 marks)

1. They, line 8, refers to

a) computers b) specific customers c)companies d) sports

2. Their, line 11, refers to

a) customers b) special interests C) customer interests  d)companies

IVV- Read the passage above and answer the following questions: (4 marks)

1. What is mass marketing?

2. What is a good way of connecting to specific customers?

133



2) Read the passage and answer the questions that follow:

A computer is a machine that receives and processes instructions. They are an
important part of our everyday lives. We frequently use them at home, at office, and
for entertainment.

How do computers work? First, they need information. We sometimes enter the
information with a keyboard or a mouse, for example. This information then goes to a
central processing unit (CPU). The CPU does the calculations and manages the flow
of information. Finally, the computer communicates with output and storage devices.

An output device lets a computer communicate with you. These devices show
information on a screen, print copies, or produce sound. Monitors, printers and
speakers are all output devices. . A storage device holds or stores the information for
future use.

V- Answer the following questions: (4 marks)

1. What is a Computer?

2. What does CPU do?

VI- Circle T (true) or F (false) for the following statement: (2 marks)
1. Monitors, printers, and speakers are input devices. T | F
4. An output device shows information on a screen. T | F
B. Vocabulary: (15 marks)

I- Choose the word that is closest in meaning to the boldfaced word: (2 mark)
1. We frequently use them at home, at the office, and for entertainment.
a) often b) finally c) seldom d) differently
2. An output device lets a computer communicate with you.

a) store b) receive C) connect d) monitor
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I1- Match words in column A with their antonyms in column B: (8 marks)

(A) (B) Answers
1. buy a. dislike 1.
2. individuals b. sell 2.
3. like c. indirect 3.
4. direct d. groups 4.
I11- Fill in each blanks with the correct word from the box. (5 marks)

relationship  survey secure pattern homepage product

1. To encourage customers to order online, companies do their best to
make online payment

2. Consumers will change their buying when the
economy strengthens or weakens.

3. Many companies their customers to get
their opinions about product and services.

4. Nowadays companies advertise their products or services on their
website

5. Building good with customers is important
in order to increase sales.

C. Grammar: (15 marks)

I- Write the correct form of the verbs in brackets: (4 marks)

1. She (carry) her laptop with her whenever she
(travel)

2. Maha (search) the Web right now.

3. They (talk) at the moment.

I1- Write a wh- question about the underlined information: (2 marks)

A:

B: They are shopping at the Hayat Mall Shopping Centre.
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I11- Write a Yes/No question for the following answer: (4 mark)

A:

B: Yes, he does. He uses a web camera.

A:

A: Yes, | do. | use the computer to check grammar and spelling.

IVV- Change each of the following sentences into negative: (2 mark)

1. We depend on the internet.

2. They are watching television

V- Rewrite these sentences, using the adverbs in brackets: (2 marks)

1. 1 do my homework. (always)
2. She is late. (often)
VI- Write a short answer to each of these questions: (1 mark)

1.Does your computer work well?
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D. WRITING (10 marks)

I- Write a paragraph(of at least 80 words) on “The Uses of Computer”
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