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These sounds include both vowels and
consonants. For example, there are no
vowels like /s/, /Clu/, and /0/, etc. or
no such consonants as /&/, /L.
Therefore learners have trouble first of
all in perceiving these sounds, and
consequently try to find nearest
equivalents to substitute those new
sounds. A typical example will be the
substitution of /s/ or /z/ for the English
/%1, /ai/ or /e/ for the English /¢ as in the
word ‘that’.

A sound does exist in the native
language, but the place of articulation
and the manner of articulation of the
sound in two languages are quite
different. The erroneous substitution
takes place here as well. For instance,
the English /r/ and /[]/ are very different
from the Arabic /sh/ and /r/. Some
Sudanese students who spoke dialects
other than Arabic, the situation becomes
for them very clumsy. Therefore it is not
surprising when the words ‘English’,
‘pronunciation’, ‘rose’ and ‘rise’ are
uncomfortably heard when they are
produced by ESL learners.

A sound does exist in the native
language, but not as separate phonemes:
that is to say, the learner does not
perceive it as a distinct sound that makes
difference to meaning. In Arabic the
sound /i/ exist, but whether the vowel is
long or short does not make any
difference in meaning, while the English
phonemes /i:/ and /i/ differs a lot in
meaning as in the word ‘sheep’ and
‘ship’. The result is that Sudanese
learners are not naturally aware of the
difference in English and Arabic and
some other indigenous dialects and may
not even hear that difference.

On the whole the two problems are more
difficult. A totally new sound is often
easily perceived as alien, and once you

can hear a sound you are well on the
way to being able to pronounce it. But if
you cannot hear it then you cannot even
attempt to pronounce it, and the problem
of perception needs to be overcome
before any progress can be made.

The combination of different phonemes
differs in the two languages. In Arabic
morphemes are generally made up of a
consonant plus a vowel with no
consonants cluster and usually ending
with a vowel. Negatively transferring
this character of Arabic phonological
rules to English, learners would
commonly pronounce words past  as
bast and and have problems in
pronouncing words ‘prompt’

Stress Factor in the Target Language
Word stress can be taken as a good
example of the pronunciation errors
made by Sudanese learners. They make
mistakes in the stress of words and
rhythm of sentence, unlike many other
languages, English requires that one
syllable in each word be stressed more
than others. The importance of putting
the stress on the right syllable in English
words cannot be underestimated; putting
the stress on the wrong syllable is more
likely to make a word unintelligible than
is mispronouncing one of its sounds. The
result can be certainly attributed to the
mother tongue interference. For many
students whose pronunciations are
especially hard to understand, misplaced
syllable stress is one of the main
problems. A change in the stress pattern
of a word will change its sounds as well.
One word that is stressed differently
would have different grammatical
functions and different meanings. For
example, the word °‘subject’ has the
stress on the first syllable when it is a
noun, on the second when it is a verb,
and this makes a noticeable difference to
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limited  pronunciation  skills  can
undermine learner’s  self-confidence
restrict social interaction, and negatively
influence estimations of a speaker’s
credibility and abilities are not new
(Morley, 1998).

The ability of speaking English involves
a number of important elements
including the correctness of
pronunciation and intonation and
directly  affects the  appropriate
communication in conversation. This
paper explores some factors influencing
English pronunciation from the objective
factors and analyzing two sounds
systems by comparing English and
Arabic Language(Spoken Arabic among
Sudanese Secondary school students
pronunciations, and then provides some
practical suggestions for teaching and
learning it.

Pronunciation instruction tends to be
linked to the instructional method being
used. In the grammar-translation method
of the past, pronunciation was almost
irrelevant and therefore seldom taught.
In the audio-lingual method, learners
spent hours in the language lab listening
to and repeating sounds and sound
combinations. It became popular in the
1950s. This involved a systematic
presentation of the structures of the
second language, moving from the
simple to the more complex. This
approach was strongly influenced by a
belief using of a lot of practice
mechanically and repeatedly. At the
time, “foreign-language learning is
basically a mechanical process of habit
formation.” (George, 2002).

Only recently, it would be hard to find a
linguist who would agree with the above
stated notion, yet versions of the audio-
lingual method are still very commonly
used in language learning. With the

emergences of  more holistic,
communication methods and approach to
ESL instruction, pronunciation is
addressed within the context of real
communication. Although there are
different versions of how to create
‘communicative’ experiences in the L2
classroom, they are based on a view that
the functions of language (i.e. What it is
used for) should be emphasized rather
than the forms of the language (i.e.
correct grammatical structure).

Features Affecting Pronunciation

A variety of factors are generally held to
be responsible for influencing the
pronunciation of the L2 learners. That is,
the first language interference by
interference  of mother language,
learner’s age, learner’s attitude and
psychological, prior  pronunciation
instruction, and the insufficient language
knowledge of English phonology and
phonetics.

Interference of Arabic into English
Most researchers agree that the learner’s
first language influences the
pronunciation of the target language and
is a significant factor in accounting for
foreign accents. So called interference or
interference from the first language is
likely to cause errors in aspiration,
stress, and intonation in the target
language. Some Sudanese students tend
to have difficulty with English sounds
because they are deeply influenced by
similar Arabic sounds. For example the
bilabial /P/ causes the most difficulties
of all, as this sound does not exist as part
of the Arabic Language phonemic
system. A particular sound which does
not exist in the native language can
therefore pose a difficulty for the second
language learners to produce or some
times to try to substitute those sounds
with similar ones in their mother tongue.
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ABSTRACT:

This paper analyzes some frequently occurring problems concerning pronunciation of
English learners in Sudanese schools namely the secondary schools. It was noticed that
one of the salient factors leading to these problems is the interference of Arabic
Language, learners’ age, attitude, and their insufficient knowledge of phonology and
phonetics systems of the English language. There are of course other factors which will
be handled in their respective place in the body of the article. The experiment was carried
out at a secondary school. Data was collected through a pre and post tests, where as many
as 90 students were selected for this study from first, second and third years. A
questionnaire was also administered to teachers.
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INTRODUCTION:

It goes without saying that language is a
means of communication in everyday
life. Common people have little regard
to the speaking ability as significant as
linguists do. They just take it for granted
and think that speaking and
understanding is as natural as breathing.
So many English learners prefer learning
“DUMB ENGLISH” to paying attention
on studying English pronunciation, the
results being that learners are shocked
whenever they meet difficulties in oral
communication.

Among many other factors that hinders
the learning of a foreign language,
phonetics is the most prominent one,
which, to a large extent, weakens the

learner’s confidence both in speaking
and listening .In the case of some senior
students at the university, a reasonable
accuracy in the pronunciation of
individual sounds should certainly have
been achieved, however, many students
still fail to attain perfection. It was
generally observed by researchers and
even foreigners who worked in Sudan
that Sudanese students are comparatively
quiet and shy, which works to their
disadvantage in speaking. They are
afraid of making mistakes. They feel
uncomfortable in their first attempt at
speech in English and they are afraid of
failure, laughter and ridicule. This
comment is very true. Observations that
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paid by the teachers, lack of the syllabus
to exercises, low understanding on using
punctuation marks, lack of punctuation
teaching methods and ignorance of rules
application.

Verification of the study hypotheses:

The first hypothesis can be verified by
the different types of punctuation errors
made by students in their test. The
second hypothesis can be validated by
the exploration in tables (1, 2. 3. 4. 5. 6.
7. 8, 9 and 10) which displayed high
percentage given by the respondents in
the English teachers' questionnaire
which correspond to the following
percentages (70%), (72.5%), (72.5%),
(70%), (60%), (65%), (60%), (75%),
(65%) and (72.5%) respectively. These
results confirm the second hypotheses of
the study. The findings of the above
mentioned studies emphasized that there
are various errors made by students in
using punctuation marks. These results
support the findings of several
researchers who investigated
punctuation errors made by students e.g.
Ahmed Awad, (2012)".

Conclusion:

Through the analysis of the data, the
researcher found that the students' failure
to understand and use punctuation marks
correctly could be ascribed to lack of
teaching punctuation, lack of teaching
methods, and the syllabus of SPINE lack
the necessary materials, lack to the
insufficient of exercises and lack of
explanation and lack of practice.

The students of secondary schools in
Nyala Locality seem they face difficulty
as they use punctuation. They are also
unable to identify punctuation marks as
using them appropriately in sentences
and texts.

As a result of the study it is clear that
students are prone to commit

punctuation errors which can be traced
to the drawback of students' ability.
Even though the number of such errors
isn’t so high and such errors can
diminish as the standard improve.
According to the discussion of the
results, the hypotheses were confirmed.
Due to the positive effect of using
correct punctuation marks in writing, the
researcher recommends the following:

e Teaching students that punctuation
marks are necessary elements of writing.
They can teach them to students through
punctuation instruction.

e Incorporating punctuation into the
syllabus that focus on teaching writing
skills. When designing texts, punctuation
should be an integral part of those texts.
They help the students to use them
correctly and readers to understand the
texts.

e Encouraging students to punctuate a
lot of texts and providing opportunities
to discuss the punctuation marks used
and the errors committed by students.

¢ Providing meaningful writing
exercises which motivate students to
notice punctuation rules.

e Explaining that punctuation is used to
separate words, phrases and sentences.
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Graph 12. Providing additional exercises
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This statement checks whether or not
SPINE 6 provides additional exercises.
For responding this statement, 10% of
teachers strongly agreed. 10% agreed.
Those two ratios make 20%. According
to this selection the syllabus seems it
provide additional exercises for practice.
However, supplementary exercises are
very important in teaching punctuation
to improve students' use of punctuation
marks correctly. 7.5% of teachers are not
sure to decide. On the other hand, 30%
of teachers disagreed and 42.5% of them
strongly ~ disagreed. @ These  two
percentages make 72.5%. This shows
that teachers do not give their students
more exercises of punctuation for more
practice.

Results and Discussion:

Generally, from the punctuation marks
that were given by the researcher to be
used by students several errors were
found.

The findings of students' test indicate
that students confuse to place different
types of punctuation marks incorrectly.
In the case is of comma, the frequency
used error is 20.14%. The errors
percentage of the question mark is
13.54%. The errors percentage of the
colon is 15.10%. The error is presented
in this sentence is She drank the
following, milk, tea, coffee and water.
The error percentage of exclamation
mark is 15.10%, The correct sentence is

i

Permrcentages

ONot Sure

Oh, you wonderful creature! Moreover,
students made few errors in full stop
15.80%. The error percentage of the
apostrophe is 01.22%. The error
percentage of quotation mark is 12.15%
and the omission is 06.94%. On the
other hand, the teachers' opinion in the
questionnaire supports the answers of
the students' test.

The findings state that, there were 576
cases of errors found covering seven
kinds of punctuation marks in the
students' test. They are comma, full stop,
colon, exclamation mark, question mark,
quotation marks, and apostrophe. They
respectively occurred in sequence 116,
91, 88, 87, 78, 70, and 07 times. It could
be noticed from the frequencies that,
students were unable to use 5 type of
punctuation marks. They are comma,
full stop, colon, exclamation mark,
quotation marks and question mark.
From the presentation of frequencies and
percentages of the numerical sums of
punctuation errors in the tables above;
majority of students confuse to use some
punctuation marks such as colon,
comma, question mark and exclamation
mark.

Generally, the findings imply that the
occurrence of errors in placing
punctuation marks in students' test might
refer to less interest, low motivation, less
accuracy and ignorance on the use of
punctuation marks, little explanation
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Table 25 states that 75% of teachers
believe that students commit errors
because teachers do not find topics of
punctuation marks for them to teach. On
the contrary, 20% of teachers are doing
their best and teach their students the

Table 26 Motivating students to use punctuation.

punctuation marks they need in writing.
However, 5% of teachers are unsure to
decide. This finding shows that
punctuation topics do not exist in the
syllabus although they are very
important in punctuation writing skills.

I motivate students to do some works on punctuation marks. Frequency Percentage
Strongly agree 05 12.50%
Agree 08 20.00%
Not sure 01 02.50%
Disagree 11 27.50%
Strongly disagree 15 37.50%
Total 40 100.00

Graph 11. Motivating students to use punctuation.
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Table 26 implies that 65% of the
teachers believe that students encounter
a problem of using punctuation marks
because their teachers do not motivate
them to wuse punctuation. However,
32.5% of the teachers think that they
Table 27 Providing additional exercises

W S

Permrcentages

O Mot Sure

W Strongly Disagree O Total

motivate their students = the use of
punctuation. Only 2.5% of the teachers
are unsure to decide. Of course,
motivation is very important so that
teachers should encourage their students
to use punctuation correctly.

The syllabus provides teachers of English with additional exercises to

- - ; Frequency Percentage
support their students with more practice.
Strongly agree 04 10.00%
Agree 04 10.00%
Not sure 03 07.50%
Disagree 12 30.00%
Strongly disagree 17 42.50%
Total 40 100.0
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depending on part of them. 5% of
teachers are unsure to decide. Of course,
Table 24. Reflection of punctuation feedback.

teachers should focus and pay them
more attention.

The syllabus reflects the teaching process of punctuation. Frequency Percentage
Strongly agree 07 17.50%
Agree 08 20.00%
Not sure 01 02.50%
Disagree 09 22.50%
Strongly disagree 15 37.50%
Total 40 100.00
Graph 9. Reflection of punctuation feedback.
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Table 24 implies that 60% of the
teachers believe that students encounter
a problem of making punctuation errors
because the syllabus does not include
punctuation marks. However, 37.5% of
the teachers answer negatively thinking
that the syllabus reflects punctuation
marks teaching. Only 2.5% are unsure to

W AqQroc
B Strongly Lisagree O | oial

Pementages
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exercises are not manifested in students'
exercise books. Therefore, teachers
should concentrate on punctuation
exercises that assist them to punctuate
correctly to improve their writing. This
indication however, is due to the lack of
the syllabus to punctuation exercises
which is not reflected.

decide. It seems that punctuation
Table 25. Lack of punctuation topics.
I do not find punctuation topics in the syllabus for teaching them to
Frequency Percentage
students.
Strongly agree 12 30.00%
Agree 18 45.00%
Not sure 02 05.00%
Disagree 04 10.00%
Strongly disagree 04 10.00%
Total 40 100.00
Graph 10. Lack of punctuation topics.
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Graph 7. Teaching punctuation without examples.
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Table 22 implies that 60% of the
teachers believe that students make
punctuation errors because teachers do
not use examples in explaining the use
of punctuation marks. However, 35% of
the  English  teachers  responded
negatively thinking that when teaching
punctuation they wuse examples to

Table 23. Teaching students all types of punctuation.
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P g
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illustrate the uses of punctuation. Only
5% are unsure to decide. Of course,
using examples is very necessary for
illustration and facilitating students'
understanding of punctuation marks in
order to use them correctly in writing
exercises (unpunctuated sentences/texts).

I teach students all types of punctuation marks that help students
. Frequency Percentage

write correctly.

Strongly agree 08 20.00%
Agree 04 10.00%
Not sure 02 05.00%
Disagree 12 30.00%
Strongly disagree 14 35.00%
Total 40 100.00

Graph 8. Teaching students all types of punctuation.
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This statement investigates whether or
not teachers of English language teach
all types of punctuation marks. In
replying this statement 20% of teachers
strongly agreed 10% agreed. These two
make 30%. This finding indicates that
teachers believe that students do not

| Agree
m Sitrongly Disagres @ Toial

S

Fermrentages

O Mot Sure

commit errors because teachers explain
all types of punctuation marks. On the
other hand, 30% disagreed and 35%
strongly ~ disagreed. = These  two
percentages make 65%. However,
teaching all types of punctuation marks
is very important in writing than
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Table 20 indicates that 72.5% of
teachers believed that they ignore
teaching their students punctuation
marks. This selection indicates that in
spite of the necessity of punctuation in
teaching, it is neglected. On the other
side, 25% of teachers answered
negatively thinking it is important to

teach their students punctuation. Only
2.5% of teachers are not sure to decide.
It is not expected that teachers ignore
teaching punctuation during teaching
writing. Of course, teaching punctuation
should be taken into consideration while
teachers dealing with writing to improve
students' writing.

Table 21. The syllabus has objectives for teaching punctuation.

The syllabus has clear objectives for teaching punctuation marks to be F
o requency Percentage
achieved by teachers.
Strongly agree 03 07.50%
Agree 08 20.00%
Not sure 01 02.50%
Disagree 16 40.00%
Strongly disagree 12 30.00%
Total 40 100.00
Graph 6. The syllabus has objectives for teaching punctuation
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Table 21 implies that 70% of the
teachers say that the English syllabus
lacks teaching objectives to be achieved
by the English teachers. This finding
shows that teachers believe that the
syllabus does not have objectives of
punctuation that teachers of English

Table 22. Teaching punctuation without examples.
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should realize. 27.5% of teachers think
that the syllabus has objectives guide
them to deal with punctuation. 2.5% of
teachers are not sure to decide. Of
course, objectives are very impotent as
part of teaching planning.

I teach students the use of punctuation only without giving them
. . Frequency Percentage

examples for illustration.

Strongly agree 11 27.50%
Agree 13 32.50%
Not sure 02 05.00%
Disagree 09 22.50%
Strongly disagree 05 12.50%
Total 40 100.00
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punctuation. Of course, these methods
are very necessary especially for

Table 19. Teaching from students' mistakes

untrained teachers to use while teaching
punctuation.

I teach students punctuation marks based on their mistakes they
g - Frequency Percentage
commit in writing.
Strongly agree 17 42.50%
Agree 12 30.00%
Not sure 01 02.50%
Disagree 04 10.00%
Strongly disagree 06 15.00%
Total 40 100.00
Graph 4. Teaching from students' mistakes.
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Table 19 and graph 4 show that 72.5%
of teachers believe that they based their
teaching punctuation marks on students'
mistakes. This finding shows that
teachers correct students' mistakes only
when they commit errors. Of course,
teaching from mistakes is effective
method for error correction. 25% of
teachers think that they do not depend on

Table 20. Ignorance of punctuation teaching.
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their students' mistakes as a method for
teaching punctuation. 2.5% of teachers
are unsure to decide. However, teachers
might not be able to transfer punctuation
knowledge using the necessary methods
for teaching punctuation marks. In
addition, they need explanation and
exercises for practice as well.

I ignore teaching students the use of punctuation marks. Frequency Percentage
Strongly agree 15 37.50%
Agree 14 35.00%
Not sure 01 02.50%
Disagree 02 05.00%
Strongly disagree 08 20.00%
Total 40 100.00
Graph 5. Ignorance of punctuation teaching
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in the third class are unable to use the
punctuation marks correctly. Hence,
there are 576 various types of errors
found by the researcher in students' test.
However the most dominant error
students made is the use comma
116(20.14%), whereas the apostrophe
made the lowest percentage of errors
7(01.22%)

Teachers' Questionnaire:

The questionnaire was designed to elicit
data from teachers of English about their
opinions on punctuation errors made by
students of secondary schools in writing.
The questionnaire was composed of 10
statements. It was designed in
accordance with Likert's 5-points scales
strongly agree, agree, not sure, disagree
and strongly disagree. The validity of the
tool was checked by a panel of experts.
The researcher distributes the

Table 18 Teaching punctuation without examples.

questionnaire to 40 English language
teachers at secondary school in Nyala
Locality based on convenience random
sample. To quantify the scores, the
researcher calculates the frequencies of
teachers' responses using the formula
below.

Formula: P = % x100%

P = Percentage (students' mastery)

F = Frequency (students' score)

N = Total number of respondents
(students).

The statements in tables number (18),
(19), (20), (21), (22), (23), (24), (25),
(26) and (27) phrased in comparison
with the second hypothesis of the study.
These statements were answered by the
respondents to show their opinions
illustrated in the way of frequencies and
percentages.

I lack methods of teaching students of secondary schools punctuation F
requency Percentage
marks only.
Strongly agree 18 45.00%
Agree 10 25.00%
Not sure 01 02.50%
Disagree 04 10.00%
Strongly disagree 07 17.50%
Total 40 100.00
Graph 3. Teaching from students' mistakes.
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Table 18 indicates that 70% of the
teachers say that students of secondary
schools commit errors when they use
punctuation marks in writing because
teachers lack punctuation teaching
methods for them to follow in teaching.
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Only 27.5% of the teachers think that
they wuse methods for teaching
punctuation marks. 2.5% of them are
unsure to decide their choice. It is
expected that teachers of English
language lack methods for teaching
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18.75%. This finding indicates that
students need more practice and rules'

explanation. Moreover, the students need
more practice.

Table 16. Students' Occurrence on Punctuation Errors

Error Type | Example Eﬁig;lency of Percent

Made What are you doing now? 69 86.25%

Full stop What are you doing now. 11 13.75%

Total 80 100%
In the sentence of What are you doing practice and aware of the rule of
now? students responded positively question mark. However, the Wh-

thinking about the question mark to end
the sentence 86.25%. This finding
indicates that students have enough

Table 17. The Classification of Errors

question play great role in identifying
the mark. On the other hand, 13.75%
student missed to use the mark.

No | Kind of error Total of error | Percentage LGRITIEE
percentage
1. | Comma 116 20.14% 20.14%
2. | Exclamation mark 87 15.10% 35.24%
3. | Question mark 78 13.54% 45.78%
4. | Colon 87 15.10% 60.88%
5. | Quotation mark 70 12.15% 73.03%
6. | Full stop 91 15.80% 88.83%
7. | Apostrophe 07 01.22% 90.05%
8. | Omission 40 06.94% 100.00
Total 576 100.00%
Graph (2) : The Classification Punctuation of Errors
percentages;
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Form the results of scores above, the
researcher found that the average of the

students' scores they achieved is 7.2.
This means that the majority of students
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| Total | | 80 | 100% |
Less than 50% of students in the marks. This finding indicates that

sentence of She drank the following:
milk, tea, coffee and water. They
responded positively the punctuation

students are aware of the use of colon
after 'following' and they use commas to
express items in series

Table 13. Occurrence of Students' Punctuation Errors

Error  Type | Example Frequency Percent
Made . of Error

Dalia, why were you late yesterday? 39 48.75%
Colon Dalia: why were you late yesterday? 28 35.00%
Exclamation Dalia! why were you late yesterday. 07 08.75%
Omission Dalia, why were you late yesterday-- 06 07.50%
Total 60 100%

In the sentence of Dalia, why were you 35.00%. Those who terminate the

late yesterday? students who use the
correct punctuation mark 48.75%. Other
students incorrectly use a colon instead

sentence using a full stop 08.75%. One
student a missed the mark and end the
sentence with a question mark 07.50%.

Table 14. Students' Occurrence on Punctuation Errors

Error Type | Example f;%i:ﬁ:cy Percent
Made How do you do this exercise? 61 76.25%
Full stop How do you do this exercise. 10 12.50%
Exclamation | How do you do this exercise! 09 11.25%
Total 60 100%

In the sentence of How do you do this
exercise?  the students responded
positively thinking about the question
mark to end the sentence 76.25%. This
finding indicates that students have

enough practice and aware to use the
rule of question mark. On the contrary,
there are students who incorrectly used a
full stop 12.50%. Similarly the wrong
use of the exclamation mark 11.25%.

Table 15. Students' Occurrence on Punctuation Errors

One thing that students could not
differentiate is the use of comma. They
confuse it with the colon 36.25% as
manifested in the sentence of Sit down,

Error Type | Example Ell:ig;lency of Percent
Made Sit down, Sara. 29 36.25%
Colon Sit down: Sara. 22 27.50%
Quotation Sit down" Sara" 14 17.50%
Question Sit down. Sara? 15 18.75%
Total 80 100%

Sara. On the contrary, some students

responded

incorrectly

using

colon

27.50%, the use of quotation 17.50%
and a full stop and a question mark
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| Colon | The book is under the table: | 05 | 06.25% |
| Total | | 50 | 100% |

The majority of students responded the
sentence of The book is under the table.
positively 68.75% thinking about the full

indicates that students have enough
practice on applying the rule of the full
stop.

stop to end the sentence. This finding
Table 10. Occurrence of Students' Punctuation Errors

Error Type Example Ell:(;g;lency of Percent
Made "Do you think T passed?” asked AL 40 50.00%
Omission and | -Do you think I passed?" asked Ali. 13 16.25%
Quotation
Exclamation Do you think I passed?" asked Ali. 12 15.00%
and Quotation
Quotation  and | "Do you think I passed"" asked Ali. 15 18.75%
Question
Total 80 100%

About 50.00% of students in the using marks incorrectly  50.00%.,

whereas other students used different
incorrect punctuation marks

sentence of Do you think I passed?’
asked Ali. Students responded positively

Table 11. Occurrence of Students' Punctuation Error

Error Type | Example gziqorency of Percent
Made The flowers are beautiful in spring. 40 50.00%
Exclamation The flowers are beautiful in spring! 23 28.75%
Question The flowers are beautiful in spring? 10 12.50%
Comma The flowers are beautiful in spring, 07 08.75%
Total 80 100%

indicates that the exclamation and the
full stop seem to be similar in use so

The data revealed that 50.00% of
students claimed to use the full stop

correctly. Others responded incorrectly they confuse between them
using other marks 50.00%. This finding
Table 12. Occurrence of Students' Punctuation Errors
Frequency
Error Type Example of Error Percent
Made She drank the following: milk, tea, | 39 48.75%
coffee and water.
Comma She drank the following, milk, tea, | 26 32.05%
coffee and water.
Comma and | She drank the following, milk, tea, | 08 10.00%
Omission coffee and water--
Apostrophe She drank the following' milk, tea, | 07 08.75%
coffee and water.
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Table 6. Occurrence of Students' Punctuation Errors

Error Type | Example gll:iqorency of Percent
Made Have you got a pen? Yes, I have. 33 41.25%
Colon Have you got a pen? Yes: I have. 18 22.05%
Quotation Have you got a pen? Yes “I have” 16 20.00%
Full stop Have you got a pen? Yes. I have, 13 16.25%
Total 80 100%

In the sentence of Have you got a pen?
Yes, I have. The students responded
positively using a comma before 'Yes'
41.25%. This percentage indicates that

students are familiar with the use of
comma before 'Yes'. However, 58.75%
of students responded incorrectly using
other marks.

Table 7. Occurrence of Students' Punctuation Errors

In the sentence of Are you from Nyala?
the students responded positively
thinking about a question mark to end
the sentence 70.00%. Due to this result
students are very familiar to form
questions using auxiliaries in forming

Error Type | Example Frequency Percent
of Error

Made Are you from Nyala? 56 70.00%

Full stop Are you from Nyala. 13 16.25%

Comma Are you from Nyala, 11 13.75%

Total 80 100%

question and need more practice. On the
other hand, there are 16.25% and
13.75%  of  students  responded
incorrectly so they need focus and
training.

Table 8. Occurrence of Students' Punctuation Errors

As can be noticed, 53.75% of students
are very confident of using apostrophe
correctly as in the sentence of This is
Mohamed's watch. Therefore, they
responded positively thinking about the
use of apostrophe and a full stop to end

Error Type | Example Frequency Percent
Made - of Error

This is Mohamed's watch. 43 53.75%
Comma This is Mohamed,s watch. 23 28.75%
Colon This is Mohamed:s watch. 14 17.50%
Total 80 100%

the sentence. This finding indicates that
students have enough practice to use
punctuation marks. On the other hand,
less than 46.25% of students use colon
and comma to punctuate the sentence.

Table 9. Occurrence of Students' Punctuation Errors

Error Type | Example ‘ gll:iqorency of Percent ‘
Made The book is under the table, 55 68.75%
Comma The book is under the table, 12 15.00%
Exclamation The book is under the table! 08 10.00%
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In the sentence of Oh, you wonderful
creature!  the students responded
negatively thinking about the full stop to
end the sentence 25.00%. On the other
hand, students who use full stop 41.25%,
exclamation 18.75%, omission 06.25%

and question mark 08.75%. This finding
implies that the exclamation mark and
the full stop seem to be similar as
manifested in the students' test.
Therefore, students confuse between
them.

Table 3. Occurrence of Students' Punctuation Errors

In the sentence of She likes tea and
coffee. Students responded positively
using the full stop as the correct mark to
end the sentence 43.75%. However,
about 56.25% of students thought about

Error Type Example gll:iqorency of Percent
Made She Tikes tea and coffec. 35 B75%
Question She likes tea and coffee? 15 18.75%
Exclamation She likes tea and coffee! 13 16.25%
Comma She likes tea and coffee, 09 11.25%
Omission She likes tea and coffee-- 08 10.00%
Total 80 100%

other different punctuation marks to end
the sentence. This finding implies that
more than 50.00% of students are unsure
of applying the use of the full stop

Table 4. Occurrence of Students' Punctuation Errors

The sentence of He is from the Sudan
revealed that students claimed to place
the full stop at the end of the sentence
72.05%. This result shows that, students
have great ability on using and applying

Error Type | Example grequency of Percent
rror

Made He is from the Sudan. 58 72.05%

Question He is from the Sudan? 16 20.00%

Comma He is from the Sudan, 06 07.50%

Total 80 100%

the rules of the full stop confidently. On
the contrary, some students incorrectly
use question mark 20.00%, similarly, the
wrong use of the comma 07.50%.

Table 5. Occurrence of Students' Punctuation Errors

In the sentence of Where are you from?
Students positively responded correctly
68.75% and placed a question mark at
the end of the sentence. On the other
hand, 13.75% of students responded

Error Type | Example grequency of Percent
rror

Made Where are you from? 55 68.75%

Full stop Where are you from. 11 13.75%

Comma Where are you from, 14 17.05%

Total 80 100%

incorrectly to end the sentence with a
full stop and 17.05 use a comma. This
indication implies that the Wh-question
words play great role in identifying the
sentence as a question.
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Reliability
Variables N Correlation | coefficient Sig.
Test scores 25
.966 .000
Retest scores 25 954
Graph (1) Test and Retest Correlation
40
30 « - o - -
g 20 -
22 24 26 28 30 32 34 36 38 40

VAROOO0OO2

As table 1(A&B) indicate, there is
significant difference between the means
of the test (mean = 31.64, Std. Deviation
= 4.79) and retest (mean = 32.72, Std.
Deviation = 3.93). The scatter plot in
Graph (1) and Table 1(B) show that
there is a high correlation (Correlation =
,954, < .001) between the mean scores of
the test and the retest. In other words, the
Reliability coefficient (Alpha) = .966.

The statistical analysis of the test and the
retest implies that the test is reliable,
thus; it involves the consistency of the
test measurement. Davies, (1990)"
states that reliability of a test must have

at least a correlation of 0.9 which gives a
consistency of about 0.90 or 81%. The
different scores between the mean scores
of the test and the retest is -1.08.

Test of the Hypotheses

Students' Test

The analysis of students' test covers the
identification of errors, classification of
errors, and tabulation of errors with
illustration of examples. The researcher
presented the error sentences showing
their frequencies and percentages.
Moreover, the discussion of errors refers
to the numerous sums illustrated in the
tables shown.

Table 2. Occurrence of Students' Punctuation Errors

Frequency of

Error Type Made Example Error Percent

Oh, you wonderful creature! 20 25.00%
Full stop Oh, you wonderful creature. 33 41.25%
Exclamation Oh! you wonderful creature! 15 18.75%
Question Oh, you wonderful creature? 07 08.75%
Omission Oh, you wonderful creature-- 05 06.25%
Total 80 100%
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analysis of SPINE (6) taught in Al-
Mustafa secondary schools in Nyala
Locality.

Objectives of the study:

Based on the problems of the study, the
objectives are as follow:

(1) To know the types of errors made by
the third students of AlMustafa
secondary school in the wuse of
punctuation marks.

(2) To explicate to what extent the
weakness of students of secondary
school is due to the insufficient of
punctuation exercises (unpunctuated
sentences/passages) exist in the syllabus.
(3) To show that there is lack of
punctuation teaching.

Significance:

However, the findings of the study are
expected to support the students to learn
from their errors and know how to
correct them. The study is also
significance as feedback to the syllabus
designers to improve students' standard
by adding exercises to SPINE series.

Methodology:

The  researcher used  descriptive
analytical ~method that includes
frequency and percentages for the

analysis of data.

The participants of this study were
students of secondary school in Nyala
Locality from the third year in the
scholastic year 2014-2015. The study

sample chosen
students.

The instrument used in this study was a
written test. It was developed by the
researcher. Using sentences without
punctuation marks and asking the
students to insert the correct punctuation
marks was the method wused for
collecting data.

Test Reliability:

Reliability of the test should yield the
same scores if it is given to the same
students in the same conditions in near
future. In other words, reliability
concerns the consistency of the test
results Davies, (1990)".

The test in this study was administered
to 25 students from Al.Mustafa school.
Two weeks later, it was administered
again for the same group in the same
conditions. The aim of the test and the
retest is to measure the reliability.
Reliability is expressed as coefficient
ranging from 0.00 to .001. The higher
the coefficient, the more reliable the test
is. According to Hatch and Lazaraton
(1991, the reliability coefficient is
always reported as a correlation (r) in
several statistical measurements,
therefore the reliability analysis in this
study has been used to measure the test
and retest sores.

Table 1(A&B) shows the summary of
the reliability analysis output.

randomly were 80

Table (1) Reliability analysis for the test and retest scores:

A’
Variables Mean N Std. Deviation Sig.
Test scores 31.6400 25 4.79479
.002
Retest scores 32.7200 25 3.93192
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full stop. The most common errors are
categorized into comma splice and
superfluous commas. The commas errors
occurrence refers to over punctuating
sentences by inserting commas in the
wrong place.

Simalrly, Russel (1984)* revealed that
comma receives a great deal of
discussion about their errors students
commit. This indicates that students face
difficulty to use it correctly. Therefore,
most studies focus either on it or a full
stop. Beefeman & Berger (1998)°.agreed
with above ideas that comma is the most
frequent mark, but it is also the most
problematic because it serves many
different purposes and uses

According to Robinson (2002)® the
wrong use of punctuation marks is due
to lack of practice and also is the reason
of errors being made in writing.
Therefore, the correct use of punctuation
marks plays a great role in learners’
writing, because accurate punctuation is
essential in writing.

On the other hand, Mann (2003)’ states
the functions of punctuation marks in
writing as to separate sentences, group
or enclose, connect or impart meaning.
Luke man, (2006)® differs to point out
that, for avoiding punctuation errors in
writing, there are certain rules students
should acquire in order to apply them
correctly in writing. These rules might
help to avoid the errors which might
cause many difficulties to the readers
who need to understand the text.
According to this point of view, students
might use punctuation marks correctly
when they receive explanation of rules
with practice.

Pausing is also a problematic area where
learners fail to achieve punctuation
correctly. For example, Daniel (2004)°
showed that pausing is different from

one punctuation mark to another if used
incorrectly they will affect the meaning
and changing it. Consider the following
examples:

Did you know the answer?

Did you know the answer!

The first example is just a question and
its answer is 'Yes' or 'No' whereas in the
second example, there is doubt in
knowing the answer.

Cappon (2003)" differ to see that
punctuation in a skill which is
remarkably subtle system of signals,
signs, symbols and winks keep students'
writing  correct.  Ledeer  (2005)"
recommends that students should know
the uses of punctuation marks and where
they would pause when reading a text a
loud. He adds that when students doubt
about punctuating a sentence they should
read it aloud.

Hall and Robinson (1996)'* agreed with
Luke man, (2006)° that, students
understand the correct uses of English
punctuation when they learnt certain
aspects rules of punctuation marks
which direct the ways of punctuation in
writing. Therefore, teachers need to
teach students what grammatical
sentence is, because students lack a clear
understanding of how  sentence
boundaries when wusing punctuation
marks. In this regard, grammar pays
great role in punctuating texts correctly.
In spite of the above mentioned causes
of weakness of A.Mustafa students of
secondary schools in punctuation marks,
the problem of committing mistakes
occurred in their writing. Therefore, the
present study is expected to find out the
reasons of difficulties that face students
AlMustafa in the using punctuation
marks. The results might add valuable
contributions to the manipulation of
punctuation errors in regard to the
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INTRODUCTION:

Punctuation is an element of text writing
that plays an important role in
determining the meaning of a text.
Despite its important role in writing, it
seems to be a rather neglected area of
study in linguistics Garavelli
(2003)".This negligence is widely
observed in the examination of errors
committed by the students of Al.Mustafa
secondary school in South Darfur State.
In punctuating sentences and texts, it
was observed that there are various
errors, omission, misapplying
punctuation marks and unawareness of
using punctuation mark correctly in
writing. This however reflects a picture
of students' weakness in punctuation
marks. The result of this weakness might
be lack of activities that students should
use when they deal with punctuation.
Thus, the wrong uses of punctuation
marks are often committed by students
of Al.Mustafa in South Darfur State.
Some of these students might regard that
the presence of punctuation marks in
writing would not influence their writing
and it can be understood by readers.
They just write and punctuate their
writing automatically without having
enough attention towards the important
functions of punctuation marks.

Nunberg (1990)? claims that punctuation
can be used to assist students of
secondary schools to use English
punctuation marks correctly in writing.
The weakness of the students in
AlMustafa  secondary  school in
punctuation prompted the researcher to
analyze punctuation errors made by the
students.

Problem of the study:

There are many causes of misapplying
punctuation marks in writing. For

complicating problems were found such
as: committing errors, confusion and
unawareness of using appropriate
punctuation marks when composing
them. Students of Al.Mustafa secondary
schools might commit errors in their
writing in regard to the use of
punctuation marks. This problem has
been noticed in students' writing;
consequently, the researcher has
conducted this study to analyze their
errors and discuss the results in the light
of the study questions and their stemmed
hypotheses aroused below:

(1) Hypothesis  One:  Students of
Al.Mustafa secondary school commit
various errors on punctuation marks in
their writing.

Supportive question: What are the
common punctuation errors made by
students of Al.Mustafa secondary school
in the use of punctuation marks?

(2) Hypothesis Two: English SPINE
textbook does not have sufficient
exercises on punctuation marks for
students of secondary schools.
Supportive question: To what extent
does SPINE (6) textbook have
insufficient exercises (unpunctuated
sentences/texts) on punctuation marks?
(3) Hypothesis Three: Students are weak
due to lack of teaching punctuation
marks.

Supportive question: To what extent
does punctuation is ignored in teaching
at schools?

Literature Review:

To know the students difficulties in
punctuation writing, the researcher
exposed the following review of some
opinions written in the same area.

Khalil (2000)’ mention that the most
common frequent errors made by

instance, in punctuating test, students in their writing are commas and
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of third year at AL.LMustafa Secondary School, South Darfur State (2015).

El.Sadig Abaker Mohaned Samhon' « Abdall Yassin Abdall 2
! Ministry of Education — Email:samhoon40@gmail.com
2, Sudan University of Science & Technology — College of Languages

ABSTRACT:

This study investigates the punctuation errors made by the students of AlMustafa
secondary school. It aims to analyze the errors that students make in using punctuation
marks. The researcher hypothesizes that students face difficulty in using punctuation
marks in writing. To attain this goal the researcher used a written test includes different
types of unpunctuated sentences to examine the students in the use of punctuation marks.
The test is used as instrument for collecting data. It was administered to 80 students from
the third year at Al. Mustafa secondary school-South Darfur State. 40 teachers were given
a questionnaire to assess their students in the use of punctuation marks. There are many
types of punctuation marks, but this study focuses on seven of them. The findings of this
study revealed that most of the students confuse to use some punctuation marks such as
comma, colon, quotation mark and exclamation mark due to the insufficient punctuation
exercises provided by SPINE (6) textbook. In addition to lack of materials for teaching
punctuation marks, lack of teaching methods and little understanding of punctuation
marks.

Key words: Punctuation Marks, Errors Analysis, South Darfur State.
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15- Verbatim Theatre In 16- https://australianplays.org/script
.(http://www.dramaonlinelibrary.com/ge /PL-32 on 12\7\2015.
nres/verbatim-theatre-iid-2551) on
15\7\2015
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the asylum-seekers as a truth that many
people are suffering from. He is
successful in engaging the audience in
his case and be part of it. The listener to
the stories told by those who have
experienced violence will be into a
relationship with the person who is
telling these stories. Verbatim plays
about refugees provoke issues regarding
the center of this sort of relation. There
will be many questions such as: who is
telling the story? To whom are they
telling it? For what reason? By so doing,
the playwright makes his plea be
righteous and reaches the political
pinnacle it should reach when he shares
his problem with the audience and let
them carry the ethical responsibility
towards the other.
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invest it politically is very clear at this
point of the play. Here, it is quite clear
that Al-Qady is successful --by
addressing the audience openly—in
creating a point of truth claim that
differs from that of the unreal play
which is written by a playwright.

The uniqueness of Al-Qady's verbatim
solo performance and the otherness of
him as an Iraqi refugee strengthen this
interrogative technique, about which Jo
Bonney said that the "solo show
expects and demands the active
involvement of the people in the
audience. They are watched as they
watch. They are directly addressed,
their energy resonates with that of the
lone artist"(Cox,2015, 50 )

As has been mentioned before, Al-
Qady has used the scenery very craftily
when he combines using the nil "no" at
the back of the stage during the whole
time of the performance with the two
additional words "thank you" and "
freedom" at the end of the play. These
two words have given the impression
to the audience that he has understood
their positive response to his plea. He
confronts them with the fact that they
have actually become his partners.
Ethically correspondence, Al-Qady
calls up a series of Livenasian face to
face summons: "the other becomes my
neighbor precisely by the face
summons me, calls for me, begs for
me, and by so doing recalls my
responsibility, and calls me into
question” (Wood and simmons,
2008,85) In this sense one's
responsibility for the other is pre-exists
any self-consciousness, and it is
absolute. Thus, he succeeds in
conveying the truth of his own case as
well as of other asylum seekers.

Politically, he has invested these words
correctly. Ethically, he has found real
partners for his case. The audience had
to take into account beside the
psychological, physical, and emotional
shock concerned in the asylum-
seekers' journey, the fact that all of the
asylum-seekers were evading suffering
emerges which made that trouble all
the heavier. What is important here, is
that some refugees sought to talk about
their treatment by the Australian
migration organization and what they
saw as unjust and cruel nature, rather
than about the experiences that had
brought them to Australia.

Conclusion

Verbatim theatre is a need that is
answered. It achieves the purpose for
which it is made. Throughout verbatim
plays, the playwrights convey the
feelings and the traumas of those who
involved in the argued issues. Though it
is a new trend of theatre but it is very
important because it tackles real events
that need to be discussed. It has its own
techniques and conventions that
distinguish it from other kinds of theatre.
Truth, ethics, and politics are essential
components in verbatim theatre in that
through presenting the truth the
playwright tries to invoke the audience
to engage in the case ethically and tries
to solve the issue that is discussed. When
the writer is successful in engaging the
audience in his case, it is the politics that
is needed to be tackled in a way or
another to solve the problem the play
handles.

Al-Qady's Nothing But Nothing is a case
study for this paper. It is a good
representative of verbatim theatre and it
achieves the hypothesis that a verbatim
play should have truth, ethics, and
politics. Al-Qady exposes the issue of
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