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Abstract

This study examines and identifies the views of the
undergraduate students at Garden City College for
Science & Technology concerning their academic and
linguistic needs, lacks, and aspirations. It also explores
subject teachers' attitudes to the students' overall
performance with English Language. The aim behind the
Needs Analysis in this study is to collect information
which when dealt with makes courses better suited to
students' subjective and objective needs. Another
objective is to reach a collective awareness on the part of
students, subject teachers, and other stakeholders so as
to set an ESP frame for all the English Language courses
provided at the college. 213 undergraduate students,
from five different departments, as well as 45 subject
teachers (PhD, MSC, and BSC (TA)) were selected to
constitute the main samples in this study. Further
investigation included personal interviews with 6 still
serving as department heads, in addition to 2 previous
ones. A mixed methodology (Triangulation) was adopted
in data collection, in addition to the personal interviews.
The instruments wused in this study were the
questionnaires administered on both Teachers and
Students, and the direct semi- structured personal
interviews. The two instruments were designed in
accordance with Hutchinson and Waters (1987) and
Dawson .C (2009) respectively. The data obtained from
the three types of instruments has been analyzed,
tabulated, and finally interpreted. The study results reveal
that there was a consensus among both students and
teachers to adopt ESP as an effective mechanism for any
English Language Program presented at GCCST
.Moreover, teachers are convinced that students' ability in
both English language skills and study skill is very
weak .As far as the teachers at the college are concerned,
the research revealed that a considerable number of
them did not have any teachers training program. The
research recommended that the solution for the students’
lack of adaptability for the ready -made English Language
courses can be achieved by establishing a well
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structured ESP centre to undertake the responsibility of
collaboratively preparing ESP teaching materials for the
college in consultation with the departments at the
college.
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English as a Second Language (ESL) is the role of
English in countries where English is used in schools or at
work by speakers of other languages who are immigrants
or other minority groups in English-speaking countries,
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is the degree of ability with which a person can use
English in listening, speaking, reading and writing.
English Language Teaching (ELT) is the major role of
English teaching that consists of two branches: the
teaching of English as Mother Tongue (EMT) and the
teaching of English as a Foreign Language (EFL) or English
as a Second Language (ESL). For the latter role, ELT is
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in schools, government, and business).

Lacks are the needs of a particular student as to which
the necessities the student lacks for a target situation.
Necessities are the types of need as to what the student
has to know in order to function effectively in the target
situation.

Speciality is special or specific subject matter for a
particular group of
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environment. These desires may conflict with the
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concerned with the English program. Specialization is
special or specific subject matter for a particular group of
students (e.g. engineering, nursing, medical studies,
economics, etc.).Target situation refers to what the
student needs to do or to engage in their target English
situation in terms of necessities, lacks, and wants for
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