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Abstract

The study aimed at investigating the effect of Tajweed on improving the
pronunciation of EFL learners. The researcher took fourth level
undergraduate students from college of Arts, English language department at
Omdurman Islamic University in 2020/2021, because of their background of
Tajweed as a case study. The literature was reviewed and a sample of related
studies was attached. The descriptive method was properly employed in the
study; the data of the study was collected through questionnaire which was
the tool through which the study was carried out. Analyzing of the data
resulted in the Tajweed has effect on learning English pronunciation. The
study recommended the students to learn Tajweed before learning English
pronunciation. The study found that there are common sounds between
Tajweed and Eng pronunciation. The study suggested for further studies, is
to investigate the sounds of different Sudanese local languages in relation to
Eng pronunciation. Therefore, the practical aspect of the study was based on
three questions and threes hypotheses. The three questions were thoroughly
discussed qualitatively and quantitatively through statistical and manual
tools. Then the hypotheses were confirmed. Main findings were listed,
conclusions were summarized, recommendations were listed and
suggestions were proposed. Lastly the bibliography was enclosed. The study

was concluded by attaching a copy of the questionnaire of the study.
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Chapter One

1.0 Introduction

Learning English Pronunciation is the study of the pronunciation in
English language based on BBC pronunciation. There are so many English
accents according to the varieties of the countries in which English language
Is considered as a native language; for instance, BBC accent, American
accent, Canadian accent...etc.,
The pronunciation can be varied in one country because of geographical
factors, natural factors or cultural factors. If you take the United Kingdom as
an example and London as the criteria of model pronunciation to the whole
country wherever you move away from London you will find varieties in
pronunciation.
In this study the learner tries to investigate how the previous knowledge of
Tajweed (taj; which is the study of Arabic pronunciation related to the Holy
Quran) affects on the learning English pronunciation. The learner selects
students from one Sudanese university: Omdurman Islamic University
which is interesting in teaching students Tajweed. That is to say students of
grade 4 who take English as major.
Qualitative method will be dominated over this study; whereas, quantitative
can be used in limited areas wherever the need arises. The data will be
processed and analyzed through descriptive analysis.
The learner tries to find out whether there are relations between Tajweed and
Eng pho or not; if there are, how can the former affect on the latter?.

However, the thorough study in this research will reach to a conclusion that
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can help students and the teachers in studying the sounds of both, the place
of the articulation, the manner of articulation and the articulators.
The study falls into five chapters: chapter one consists of introduction and
the format of the study; Chapter two contains of literature review; chapter
three deals with the methodology of the study and data processing tools;
chapter four will be about data analysis, results and discussions; chapter five
performs the main findings, conclusion, recommendations and suggestions
for further studies.
1.1 The Statement of the Problem

The aim of the present study investigates the relationship between the
previous learning of Tajweed in later learning of English pronunciation. It
attempts to answer the questions of the study.
The learner tries to identify, analyze and evaluate the effect of the previous
knowledge of Tajweed on learning English pronunciation in the Sudanese
English learners from Omdurman Islamic University. In addition to pin point
the area that needs to be concentrated on.
1.2 The Questions of the Study
1. How does the previous learning of Tajweed affect on later learning of
English pronunciation?
2. What are the sounds in Tajweed have affected studying English sounds?

3. What sounds are problematic for Sudanese EFL learners?



1. 3 Hypotheses: The previous learning of Tajweed affects on later
learning of English pronunciation

2. There are sounds have the effect on learning English pronunciation.

3. There are some sounds are problematic for Sudanese learning English
pronunciation.

1.4 Objective of the Study

The aim of this study is to identify and analyze the sounds of Tajweed and
English sounds which help Sudanese learners of English language as major
specialization in universities. As well as to discover facts lie behind the
effect of Tajweed on later learning of English pronunciation. In addition to,
support the hypotheses and language pronunciation model; however, to
interpret the links and common factors between Eng pho and Tajweed.

It catches the attention of the Sudanese English language teachers upon
Tajweed and its relation to English pronunciation. They can make use of the
similarity between them in their teaching the sounds of English. It can also
encourage Sudanese English learner to carry out further and deeper study
upon this matter.

1.5 Significance of the Study:

The present study sets among very few or untouchable studies to analyze the
effect of Tajweed on learning in English pronunciation in the under graduate
students performance. It is hoped to be beneficial study for Sudanese
English learners in all levels as well as teachers in the field of comparative
analysis. So when the learners choose appropriate techniques, they help

themselves to overcome difficulties that face the
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1.6 Methodology and Population of the Study

In terms of English phonology and Tajweed, a questionnaire will spot the
levels of learning Eng. pho in relation to Tajweed study will be given to the
under graduate students of grade 4 of major English to answer them.

Then the data will be analyzed by both manual and computer after collecting
the required data, and they will be analyzed by using percentages, the mean
and charts.

1.7 Limits of The Study

The study will be limited to a sample of under graduate students consists of
twenty five students out of thirty students of grade 4. The sample of the
study will be chosen from Omdurman Islamic University in Khartoum State

the capital of Sudan in 2021.



Chapter Two

Literature Reviews and Previous Studies
2.0 Introduction
This chapter involves literary contents under the Literature Review and
Previous Studies.
2.1 Various Definitions of Tajweed
It tends to be described by all scholars of Taj in two ways: linguistically and
technically. Most of the Tajweed definitions are similar among Tajweed
scholars in both types of definitions. For instance (<2004p71) z il sl sese
@la defines it linguistically Tajweed means the improvement and
technically means reciting the Holy Quran with considering the production
of any sound such as its manner of articulation, nasalization, stretching,
amplification, softening and the like.
According to the above definition z_i! si decides four conditions that

Tajweed depends on them:

The knowledge of place of articulations

The knowledge of manner of articulations

The knowledge of frequent situations in relation to the rules of structures

- To train the tongue by ample repeating.

However, sts<d ¢33ba 2as(-,p5) considers Tajweed is an improvement in
linguistic, and technically is to produce any sound from its place of
articulation accompanied with its manner and their affiliations. The
knowledge of Tajweed is a mandatory to certain amount of Muslims, but it

becomes compulsory to any Muslim who wants to read Quran.
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Another scholar, who is ¥l &l «ahlllne Gallue (2007,p3) he does not
satisfy with an improvement in defining it linguistically, he adds adjustment
to the improvement. Technically he defines it as to produce any sound
associated with its certain attributes, such as raising and lowering the tongue,
voicing (voiced and voiceless, stressing, aspiration and to consider the
arbitrary attributes resulting from its main characteristics: softening,
amplification, articulating, assimilation and stretching. Therefore, Tajweed
Is an art from which one can recognize the accurate pronunciation and
stoppage situations.

As a rule, Tajweed is considered obligatory for any Muslim who wants to
read Quran. Reading Quran without recitation and applying it’s termed as
sinful.

2.2Various Definitions of English Pronunciation

Pronunciation is the act or result of poroducing sounds of speech, including
articulation, stress, and intonation, often with reference to some standard of
correctness or acceptability.

Https://www.collinsdictionary.com04/01/2023

Pronunciation is the way in which a word or letter is said, or said correctly,
or the way in which a language is spoken.

Https://dictionary.cambridge.orq04/01/2023

Pronunciation is the act or manner of speaking a word. For a variety of
reasons, many words in English are not pronounced the way the way they
are spelled, and some sounds can be represented by more than one

combination of letters. https://www.thoughtco.com 04/01/2023
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2.3 Survey of Literature Review

1. This chapter reviews the literature that related to the English
pronunciation and Tajweed, which is the study of reciting the holy Quran.
The researcher tries firstly to review the literature of the English
pronunciation according to the BBC English accent, and secondly, he
reviews the literature of Tajweed. Then, he tries to compare between them to
see the similarity between them.

The researcher investigates how the sound is produced in both English and
Tajweed. How to produce the sound that is to say the identification of the
manner of articulation during which the sound comes out. However, we
mean where the organs that produce or affect the producing of sounds. To
produce sound, either the organ of sound produces it with obstacle or freely
without any obstruction.

Thus, according to the degree of obstructions, the sounds are divided into
vowels and consonants as they happen in any language. In English language
there are 26 letters represent 44 sounds which are fallen into 20 vowels and

24 consonants.



Diagram.1 English alphabet

|

\ 4 v
21 consonant letters 5 vowel letters

v v

24 consonant sounds 20 vowel sounds

The English alphabet covers 26 morphemes. These morphemes represent 44
phonemes. The phonemes are written between two oblique lines so as to
constitute the sounds. Here under the tables 1to 7 show the symbols of these

phonemes:

Vowels

Table.1 Short vowels

Symbol MV Tel | s | oor | ool | gl | Il 7

Example sit |pet |cat |pot |put |about |upper |phonemes

Transcription | /sit/ | /pet/ | /keet/ | Ipot/ | /pot/ | [obaot/ | /apa/

Table.2 Long Vowels

Symbol liz/ la:/ 13:1 fu:/ /o]

Example sea car bird boot core 5

Transcription | /si:/ /ka:/ /b3:d/ | /bu:t/ Ika:/ phonoemes




Table.3 Diphthongs

Symbol let/ | lai/ | lo1/ | [owl |lavl | Ial | [eal | [val 8
Example bay | buy |boy |go cow | peer | pear | poor | phonemes
Transcription | /ber/ | /bai/ | /bor/ | /gou/ | Ikav/ | Ip1al | Ipeal | Ipual
Consonants

Table.4 Consonants 1

Symbol Ipl | I/ | Ik | M lel | Isl | Iff | /| Im/
Example pea [toe |cap |fat |thing |sip |ship |hot |map
transcription | /pi:/ | tov/ | [keep/ | [feet/ | 10m/ | /sip/ | [fip/ | /hot/ | Imeep/
Table.5 Consonants 2

Symbol /ol | Id/ lg/ 18] I/ I3/ N
Example bee | dose | gap | vat | this | zip | measure | led
Transcription | /bi:/ | Idovz/ | Igep/ | Iveet! | [d1s/ | [zip/ | /meza/ | /led/
Table.6 Consonants 3

Symbol In/ y/ Irl I/ Iwi/ 1
Example nap hang red yet wet chin
Transcription | /nap/ /haen/ Ired/ liet/ Iwet/ Ifin/
Table.7 Non-phonemic Symbols

Symbol lil Jul /2 "/ Aspiration
Example react to each Glottal stop pin
Transcription Irizekt/ Jtui:f/ p"n/




The science of Tajweed is based on Arabic language. Thus, the alphabet

which is used in Tajweed as the matter of fact is the Arabic alphabet. There

are twenty-eight morphemes in Arabic. Each morpheme represents one

phoneme. These phonemes are in tables 8 to 10.

Table.8 Arabic Phonemes/morphemes 1

Letter | « | T | @ | @ | & |z | ¢ | & | 2| > |
Sound | ? a b t th | d3 | A kh d th r
Name |34 | alif | ba? | ta? | tha? | jim | ha? | kha? | dal | thal | ra?
Table.9 Arabic Phonemes/morphemes 2

Letter B o g ua U L L ¢ ¢ )
Sound | z S I S d t d Y f
Name | zay | sin |sheen|sad |dad |ta? |da? |CSein |ghein |fa?
Table.10 Arabic Phonemes/morphemes 3

Letter &) &l J a O 4 s S
Sound q Kk I m n h wlul | 1]
Name qaf kaf lam | meem | noon ha? | waw ja?
Table.11 Arabic sounds comparing to English sounds 1:

letter | o |lo | &z |z | ¢ a N
Sound | a b t th | o3 kh | d th r Z
Table.12 Arabic sounds comparing to English sounds 2:

Letter | o | &8 | 0= | 0= | b | kb ¢ g | <@ | 8
Sound | s sh S d t dh gh f g
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Table.13 Arabic sounds comparing to English sounds 3:

Letter | & J N A O 3 S |- - - /3

Sound | k I m h n w y |ch |p Y q

2.4 The vocal organs/organs of speech

The vocal organs are the organs in which the language sounds are produced.
O’connor, J.,(1987, p.13), describes the movement ofthe air enters rapidly to
the lungs; however, it comes out little by little for the obstruction that faces
in the organ of the speech through its way from lungs up to the mouth or
nasal cavity. This air forms sounds which are divided into vowels and
consonants.

If one wants to know how human sounds are come out, he has to identify the
human apparatus involve in producing of these sounds, and how they come
out. (Albusairi, 2006, p.3).

These human apparatus are technically known as the articulators or organs
of speech. They are streamed into fixed articulators and mobile articulators.
(Ashton. and Shephred, 2012, p.8)

Fixed articulators: are the teeth, the alveolar ridge and the hard palate. They
cannot be moved, because they are all constituted from bones, and they are
located in the mouth.

However, the mobile articulators constitutes from muscles. They are active,
and change their shapes to produce different sounds. These mobile

articulators are: tongue, lips, and soft palate.
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The Story of the Sound

How it Travels

The sound travels into human organs in the shape of sign waves. It can be
imagined through throwing a stone into the pool of water. It makes circles
increased and enlarged from the hitting falling point, and go around to the
edges of the pool. (Stagebery: 1977).

According to Ashton and Shephred (2012, p.7), when speech takes place, the
air inhales into the lungs to trigger the speech. From the lung the air exhales;
that is to say, it comes out in the form of breath. This air travels through
larynx, vocal tract causes voicing. The sound which is produced makes these
apparatus vibrate due to its enlargement that causes modulation in the sound.
The journey ends in the articulating the sound in the mouth or the nostrils to
generate human voices from combination of the created words.

2.4.1 Fixed Articulators

The Teeth

Teeth are situated in the upper and lower jaws (Roach, 2008, p.9). Teeth can
not produce sound by their own; however, they need a help of a mobile
articulator such as tongue to produce for instance /f/ as in face, and /v/ as in
verb; in the case of lower teeth; yet the upper teeth with combination of the
tongue when it comes against upper teeth; the production of the /6/,
[a/taking place. /6/can be found in a word like thin, and / & /can be heard in

the word such as that.
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The Teeth in Tajweed

According to wwallae 2w (2010, p.57), the teeth of the human being are 32
and divided into six ordered as follow:

-The incisors are four teeth; the first two front teeth are called (thanaya).

- The next four teeth incisors are called (Rubayeeat). They are located in
both right and left sides of jaws.

- The canines are four teeth which are called (Alanyab), distributed in each
side of the jaw.

- Premolars are four teeth called (Aldhwahik), they are distributed two in
each side of the jaw are placed next to canines immediately.

- Molars are twelve teeth which called (AlTwahin), they represent the
second premolars in English plus two of molars in each sides of the jaws.

- The last molars from each side of the two jaws which are called (nawajiz)
or maturity teeth and sometimes called wisdom teeth.

Alveolar Ridge in English Pronunciation

It lies in the centre place of hard palate and front teeth (Roach, 2008, p.9). It
Is also called teeth ridge or (gum). It is a convex to the tongue, covers the
roots of the teeth and extends from there to the point that where the roof
begins to be concave to the tongue and can clearly felt behind teeth
(Albusairi, 2006, p.23).

(Jones, 1976, p.15) names the alveolar ridge is the teeth ridge, and he
considers it as a section of the mouth which lies behind the teeth. One can
test its exact position by placing his tongue straight forward his upper front

teeth.
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Alveolar Ridge in Tajweed (Al-litha)

It is a flesh in where teeth are fixed (axallye s 2005, p.61).

The Hard Palate in English Pronunciation

It is a bony concave part or the place situated in the mouth immediately after
the alveolar ridge it is known as the roof of the mouth, and it canbe touched
by the tongue when it is moved back from alveolar ridge (Roach, 2008, p.9)
The Hard Palate / Alhank Ala’ala in Tajweed

It is the upper part of the mouth consisted of both hard palate and soft palate.
It is considered one of the fixed organs of the speech.

2.4.2 Mobile Articulators

They are known as flexible muscle organs of speech which change their
shapes to cope with sounds due to the air movements through them.

The Tongue in English Pronunciatioin

It is a muscular essential part of the organs of the speech. It plays vital role
in shaping some sounds. According to Roach, 2008 and O’Connor, 1987, it
has not got a physical part; however, technically it can be divided into four
parts:

The tip which is the front pointed part of it.

Blade is the lateral part of the tongue; while front upper surface of it. The
back of the tongue is the upper back surface of it. Roach adds to them the

root of the tongue as the fifth subdivision part of the tongue.
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The Tongue in Tajweed (ctedl)

Jid gl (1992, p.119 ) in wsadll ale & 4 5l Sue divided the tongue into four
parts; the furthest part of it is the part that near to the glottis which is
opposite to the soft palate in where the sound & /g/ is produced. The sound &
/k/ is produced in the same place but a little bit forward to the middle of the
tongue. The second part of the tongue is the middle surface that opposite to
the soft palate where three sounds are produced; /ds, |, j/ represent /s <« «z/
respectively. The third part is the blade of the tongue (one of the laterals of
it, is against the upper teeth either on left or right) in where .= is produced,
its production from the left ridge of the tongue is easier than to be produced
in the right one. As a matter of fact this sound is not found in any human
being language except only in Arabic; therefore the Arabic language named
after it, sometimes it called =Lxll 4xdhadh language, because it is a
prominent sound in Arabic. In the nearest part of the blade to its border
which is opposite to alveolar ridge /I/ J is produced. The fourth part of the
tongue is the tip of the tongue which is a little down to the /I/ place is found
dark /n/ o, and that ¢ is affected by diacritic rather than syllabic /1/ which is
produced in the nasal cavity. /r/ is produced in the place near to the tip of the
tongue that placed against alveolar ridge. /o= <) «u+/ which are represent /s,
z/ are produced in the spaces between upper and lower front teeth (molars);
so, it’s nearer to the lower molars space. Whereas, /0 «> «k/ which represent
/t, d/ are produced in the blade of the tongue with the roots of molars. / <> <&
</ which represent /0, 8/ are in the blade of the tongue when it comes

against the ridges of the molars.
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Lips in English Pronunciatioin

They are very important articulators which represent the last exit of the
sound that can be heard. The changing positions of the lips determine the
quality of the produced sound. They can be in the situation of total closure
trapping the sounds for a while resulted in for instance /p, b/, or lowering the
velum to allow the sound goes through nasal cavity such as /m/. They can be
in a tense position allowing the passage of the sound easily without any
disturbing. They can be pressed against each other forming plosive sounds.
They can come together and leave little space cause friction during the
production of the sounds. In addition to, their shapes can be round or spread
to produce vowel sounds. Albusairi (2006, p.10)

Lips in Tajweed

They represent the upper and lower lips. There are three sounds produced in
the lips which are termed oral sounds: /</ /f/ which is produced between in
the inner part of lower lip and the tip of upper molars. /- <=/ /b, m/ are
produced when the two lips are pressed against each others. In producing /</
/bl the lips are tightly pressed than in the production of /o/ /m/. [/ /w/ which
is termed elastic / s/ 4 there is a narrow passage is released by the two lips
to permit / s/ to come out. 2xallxne (2010,)

Soft Palate in English Pronunciation

It is also known as velum. It acts as a valve for air to go either through the
mouth or via the nose by raising and lowering. It can be touched easily by
the tongue. In case of producing /k, g/, the tongue touches the lower part of

the soft palate; thus, it is termed velar consonant. Roach (2008, p.9).
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Nasal in English Pronunciation

Roach (2008, p.21) explains the main features of the nasal consonants are
the released air runs through the nose tract. Then /m, n, 1/ are produced
through the nose tract/ nasal cavity.

The phoneme /m/ and /n/ are not complicated in their production, they are
simply produced; whereas, /n/ is difficult to be produced by foreign English
learners. It 1s said to be it’s not an English origin sound. It is produced in the
place of /k, g/. /m/ and /n/ can occur initially and finally; however, /y/ can
occur medially attached with /g/ and sometimes without. For example:
(finger, singer); /n/ attached by /g/, /'finga/ and/'smga/ respectively. Another
pairs of examples are singer /'smo/and hanger /"hana/ without /g/ after /n/.
In the case of the former pairs; they are formed one morpheme finger and
anger; however, in the latter pair which formed from two morphemes sing +
er and hang + er.

Nasal Cavity in Tajweed

Taj concentrates on nasal cavity rather than the soft palate.
Alkheishoome il is the fifth articulator in Taj which is the hole of the
nose that leads to inside the mouth, or leads to the further part of the nose. It
Is an articulator where ghunna/ nasalization is produced and represented by
/n/ in English which is a sound attached to the /o/ /n/. ghunna it cannot be
written and it does not have a transcription figure. As a result, it is

pronounced and not transcribed. wallue Ja (2010,p.62 ).
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The Larynx in Tajweed

It is known Aljouf < s2linTaj. It is the open tract into the mouth towards the
larynx. Despite that, the pharyngeal sounds are produced independently from
any parts of the mouth. It starts from the furthest part of larynx into the first
part of it till the back of the mouth. It is divided into: the back, the bottom
known as larynx, and the front parts which it is near to the glottis.

It shapes six sounds /s «&/ /h, ?/ are produced in the back, and they are
called laryngeal sounds. /¢«z/ are produced in the bottom, since /g<z/ are
produced in the front part, and they are termed glottal sounds. Therefore, all
of these sounds are called laryngeal sounds, xeallne 2w (2010, pp. 52-53).
The Pharynx in English Pronunciation

According to Johns (1987, p.15) it is a passage placed in the throat before
mouth cavity which ends in larynx. The larynx constitutes the boarder of the
vocal tract which is a tube leads to the lungs. The epiglottis acts as a valve in
the air passage before larynx. It is in a closure situation to allow food heads
to the stomach; nevertheless, it will be in an open situation to allow air goes
to the lungs as well as to expel it from them.

There is a little different between the pharynx in men and women. In adult
men is about 8 centimetres long; whereas, in adult women is about 7
centimeters long, Roach (2008, p.9). The pharynx has three working
situations: tightly closed, wide open, or is in loose.

When the pharynx is in the situation of completely closure than mean the
two elastic folds (valves) come against each other very tightly, then the air

compiles behind them; plus, it starts to expel it with cracking noise like
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coughing when the folds suddenly open as in case of producing /?/ which is
called glottal stop.

The second situation when the vocal folds separate from each other to
permitting the air from the lungs comes out via the open passage without any
obstruction. Hence, the produced sound is termed as voiceless sound.

The third situation of the vocal folds is in between; they are not in
completely closure nor are they in completely apart. They are in interval
situation of a quick open and a quick shut. Consequently, this situation is
called phonation, and resulted in buzzing which is termed voiced sound,
Albusairi (2006, pp. 6-7).

2.5 The Manners of Articulation

Consonants v vowels

O’Connor (1987,p. ) describes the consonants have more contribution in
understanding English than vowels do.

Producing of consonants need certain involvement of organs of speech and a
vocal tract through which the air can move.

The consonants play important role in understanding the speaker, if the
speaker locates the consonants properly, the message will be understood
easily; however, if he has poor articulation then the message will be
distorted and not understandable easily. Therefore, the variation in
pronunciation of a certain consonant leads to variety of accents. To master
consonant, the learner has to study the characteristics of any consonant to

differentiate from others.
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Albusairi (2006, p.19) makes a clear description of consonants “consonants
unlike vowels are then noises or contain noises and are pronounced with a
stricture of the air passage. In their production air may escape through the
mouth or the nose and may be accompanied by vocal cords vibration.”

As a result, as it is described by Albusairi, the production of consonant
cannot take place unless there is a kind of blockage of air tract due to one or
some of speech apparatus. The blockage is either to be entirely or partially.
Consequently, the consonants are classified according to how that can be
articulated which are termed phonetically manner of articulation.
Plosive/Stops

The plosive are recognized by total air tract blockage therein one area during
the movements of the sound which initiates in the lungs and finalizes either
in the mouth or the nose. This obstruction of the sound in its way makes it
compiles behind the obstructer and then the air forces its way and explodes
accompanied by audible sound which is termed plosive. /p, b, t, d, k, g, ?/.
Roach (2008, p.32) gives a clear elaboration of plosive consonant which

occurs in four stages during their production:

Moving of articulator to hinder the sound.

Trapping the pressurized air.

Releasing the blocked air.

- Releasing consequences.

According to Roach plosive are divided into three minimal pairs: /p, b/ are
produced when the lips are involved by pressing against each other then they

are called bilabial. /t, d/ are produced when the blade of the tongue rises
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against the alveolar ridge. However, /k, g/ are called velar, because the back
of the tongue presses velum.

Plosives in their manner are fallen into two types: /p, t, k/ are produced
without voice; that is to say voiceless, whereas, /b, d, g/ are in between
voiced and voiceless.

Affricates

Roach (2008, p.54) explains: affricates in English are recognized by
Fortis/lenis pairs and the voicing features. There are affricate phonemes in
English which are /4/ and /d3/ as well as /p, t, k/ aspirated but slightly
different not so strong. The phoneme /f/ and /3/ share the same place of
articulation in the post- alveolar. If one compares /t/ as a component of /{f/
sound with plosive /t/, he will find the latter lies a little back in the mouth.
/1 is affected by a preceding vowel in the shortening when it is finalized the
syllable the same as other fortis consonants.

Albusairi (2006, pp.20-21) describes the affricates are the forming of plosive
and fricatives. When producing affricates /1, d3/ a complete blockage of air
takes place somewhere in the air passage to form a pressurize air behind
them. They can resemble plosive when there is a slow releasing of the
organs. However, this slow releasing causes the narrowness of the voice
tract, and then a forcing noise heard due to the friction in the voice tract.

Therefore, this friction takes place in the second component of /{f, ds/.
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Intermittent Closure /r/

Albusairi (2006, p.21) there is a fast repeated closure during the producing
of /r/ when the tip of the tongue touches alveolar ridge in a quick frequent
movement.

Roach (2008, p.62) describes /r/ as an approximant which is not a complete
consonant like plosive, nasal or fricatives to some extend it is nearer to
vowels; yet, approximant is a description concerned only with the
consonant. /r/ is prominent in BBC accent appears only before vowel, unlike
when it is positioned before consonant. It becomes silent that is to say not
pronounced.

The Consonant /I/

O’Connor (1987, p.54). It occurs when the tip of the tongue and the side
blade contact the alveolar ridge. Thus, it called lateral according to the side
of the tongue that involves in producing it. Roach (2008, p.61) illustrates the
lateral /I/ as a consonant in which the air swerves from its normal exit;
however, it is blocked from going through the centre of the tongue so as to
escape through the side of tongue when touches the alveolar ridge. The best
manner to produce it, try to precede it by /d/ continuously dldididldl; then
learner can easily feel its production. It can occur in different position in
BBC initially, medially, or finally. It is termed to be clear as in lea /li:/ or
dark as in eel /i:1/.

Fricatives

Albusairi (2006, p.22), states the fricatives “ the mouth passage is not

completely closed, but it is narrowed at some point by two organs which are

22



approximate to each other to such an extent that the air stream in forcing its
way through them produces audible friction, for example: [ f, v, 0, 0, S, Z, |,
3, h]”.

However, Roach (2008, p.48) defines fricatives as consonants their feature is
the escaping of the air via a narrow route causing a hissing sound. Fricatives
are produced in frequent manner without stopping, since the lungs have
enough air. They are found in the most human languages in the world. They
have two main features:

- Producing long hissing /s/ sound when the tongue is lowered little by little
so as to release touching the roof of the mouth. The larger the passage the
stoppage of the hissing sound.

- The noticeable escaping of hissing sound between the teeth and lower lip
when producing /f/ and pulling down the lower lip so as to be separated from
upper teeth.

The table below shows the distribution of fricatives as they are classified by
Roach (2008, p.49)

Table 14 Places of Articulation:

Labiodentals | Dental Alveolar | Post- alveolar | Glottal
Fortis It 0/ Is/ If
(voiceless) /n/
Lenis v/ 16/ Izl I3/
(voiced)
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As they appear in the above table each place of articulation contains two
phonemes, one of them is voiceless and the other is voiced which are termed
fortis and lenis respectively. The fortis one needs more effort to be produced
unlike the lenis which needs less or no effort when it occurs initially.

Three figures show labiodentals, dental, fricatives and post alveolar Roach
(2008, p.50- 51)

Semi-vowel /j, w/

O’Connor makes a differentiation between /w/ and /j/ characteristics. /w/ is
immediate slide from the vowel /u:/ or /u/ to any vowel follows it.
Compared to /j/ with /w/, /j/ is easier than /wi/.

“A semi- vowel is classified as a consonant because of its rapid gliding
nature, weak breath force, and lack of stress, [ j, w].” Albusairi (2006, p.22)
guoted.

The consonants also are classified according to the place of articulation:

- Bilabial: when producing /p, b. m/, the two lips are pressed against each
other forming a complete mouth blockage; however, in producing /w/ the
lips are partially blocked.

- Labio-dental: when producing /f, v/, the upper teeth come against lower
lip to form a partial obstruction in the mouth.

- Dental: when producing /6, d/ the tip of the tongue comes against the
upper front teeth forming some kind of obstruction.

- Alveolar: when /t, d, n/ are produced the blade, or tip of the tongue and
the blade and the alveolar ridge, an obstruction taking place between them.

Whereas, in producing /I/ an entire obstruction happens in the centre of the
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mouth, while in the case of producing /r, s, z/ an incomplete obstruction
takes place.

- Plato-alveolar: they represent four phonemes: /f, 3, f, dz/. The blade, or
the tip and blade of tongue and the alveolar ridge press on each other
forming closure when the front part of the tongue rises against the hard
palate.

- Palatal: there is an incomplete obstruction when the front part of the
tongue rises against the hard palate forming /j/.

- Velar: an obstacle impediments happen when the back of the tongue rises
against the velum forming /k, g/.

- Uvular: there is an impediment takes place between the back of the tongue
and the uvular; nonetheless, there is no uvular in BBC consonants.

- Glottal: either a blockage or contracting that makes friction without
vibration between the wind pipe producing /?, h/ the glottal stop /?/ by
forming an entire stoppage when producing /?/, and incomplete stoppage
when producing /h/.

There is another classification of the consonants depends on the stressing
and non-stressing.

Technically, all consonants are either to be stressed or not stressed.
Wherever there are two consonants share one place of articulation, one of
them is stressed and the other is unstressed. If the vocal cords vibrate that

means it is stressed; while the opposite is unstressed.
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Table 15 adopted from Albusairi (2006, p.26)

stops Fricatives Nasal | lateral | Roll | Glottal
Unstressed | p |t |k | f|O|s|S|h| m|n I rw ?
Stressed bid|g|v| d|z|3 n |y

2.6 Vowels

Roach (2008, p.10) and Albusairi (2006, p.31) classify the main feature of
the vowel sound is that there is no obstruction in the air stream during the
production of the vowel sounds. Another noticeable feature of vowels is the
shape of the mouth and vocal cords when the air moves from larynx towards
the lips.

There are three horizontal positions of the tongue described by Albusairi
(2006, p.32):

- Front; means the tongue places a high point in the mouth beneath the hard
palate.

- Central: means the tongue positions below the roof of the mouth wherein
the hard palate meets the velum.

- Back: means the tongue lies beneath the velum.

Roach, (2008, p.15) describes three shapes of the lips during the production
of the vowels:

- Rounded: where the corner of the lips pressed against each other and then
pushed outwards. It is very obvious when producing /u/ cardinal vowel

number 8.
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- Spread, the corners of the lips separated from each other such as in the case
of smiling. It is very clear when pronouncing /i/ cardinal vowel number 1.

- Neutral, the shapes of the lips are in between neither rounded nor spread.
It is noticed when native speakers make hesitations (‘er’).

2.7.1 Diphthongs

Diphthongs in royal pronunciation consist of two vowels one is long and the
other is short, and there is a glide between the combination of both the long
and short vowels. The glide starts from the pure vowel which is constant and
pronounced. Therefore, the first part of the diphthong is a stronger than the
second part. There are eight diphthongs in English. The diagram below

shows them.

Diphthangs

Centrjing Ayg\
Ending in /o/ W end%

ol leal [oal let/ lai/  [o1/ [ao/ [av/

2.8 Similitude
Jones (1976, p.217) describes similitude: it happens when a certain sound

following of two phonemes which pertains the usage of a particular one of
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them that has a bigger sameness to adjacent phoneme than the main one has.
In this regards it is termed to be similitude assimilation that connects the
affiliate member and adjourning phoneme. Jones constructs formulizes the
similitude “the subsidiary sound B belonging to the phoneme whose
principal member is sound A is used when the sound C is adjacent to it or
near to it” for instance, the sound Iogis a subsidiary which breathed |
affiliating from the English phoneme who is the main member is a
completely voiced I is pronounced when P precedes in a stressed syllable.
2.8.1 Types of Similitude

It falls into six main types:

-it is related to the breathing and pronunciation.

- it is related to the shapes of the lips.

- it is related to the movement of the tongue in consonant production.

- it is concord of vowel

- it is related to a vowel neighbouring a consonant.

- nasalize phoneme that are not member of nasal.

2.9 Assimilation

It can be stated as a replacing operation of a phoneme which affected by a
third phoneme adjacent to it in a word or sentence. However, assimilation
can occur when two phonemes combine to produce a new single phoneme
unlike either of the main phoneme; therefore, it is termed ‘“coalescent
assimilation.

Assimilation can be divided into two principles types: historical and

contextual assimilations. Historical assimilation is an assimilation that has

28



emerged by the evolution of the language through the time, and then a
modification of pronouncing a particular word changed. For instance, /m/
changed into /n/ in the lexicon ant which was written amete and amte before
eight and seven centuries, so it was pronounced /emata/ and the /&amt/. An
example of coalescent assimilation is to reduce the cluster /tj/ to the affricate
Itfl as in picture /piktfa/ which was pronounced /piktjor/ some centuries in
the past.

The rule of historical assimilation can be stated as “the sound A has been
replaced by the sound B under the influence of the sound C” ordinary
assimilation. Coalescent assimilation “the sound A and C have influenced
each other and coalesced into the single sound B”

2.9.1 Types of Assimilations

Assimilation can be divided into six paralleled groups with the similitude:

- Breathing assimilation to voice and voice to breathing.

- Assimilation is influenced by the movement of the tongue.

- Assimilation is influenced by the shape of the lips when producing
consonants.

- Assimilation of a vowel into another vowel.

- Assimilation of a vowel that amended by neighbouring consonant.

- Assimilation influencing the place of the velum.

Contextual Assimilation

Contextual assimilation happens when for example, affricate phoneme
followed by another affricate phoneme /f/ is preceded by /s/ as in horse-

shoe/ho:ffu:/. Whereas, coalescent assimilation takes place as in don’t you
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/dountfu/ as in sometimes happened. This type of changes happens because
of borrowing a word from another language.

The formula of contextual assimilation can be defined: “the sound A is
replaced by the sound B under the influence of the sound C” ordinary
assimilation. “The sound A and C influence in each other and coalesce into a
single sound B”, coalescent assimilation.

Jones (1976, p.219) makes a clear differentiation between similitude and
assimilation. Similitude describes a variable fact; while assimilation is a
changing operation happen in particular pronunciation, as in /I/ of please
which simultaneously fully pronounced and had subsequently lost part of its
pronunciation because of the presence of the preceding /p/.

A lot of native speakers make contextual assimilation by replacing /j/ or /f/
or /3/ when preceded word ends in /t/, or /d/, or makes /tj/, /dj/ coalesces

into affricates /tf/, /d3/.

Contextual Assimilation

This type of contextual assimilation is rare in English. It can be noticed /1/ in
the normal pronunciation of ‘we are’ /wia/; ‘here’ /i:/ is changed by /1/
affected by schwa /o/

This type of contextual assimilation is not normal. The most deserve worthy
is the changing of /o/ by /1/ or /u/ affected by the following /j/ or /w/,
According to Jones (1976, p.227) there is no contextual assimilation

influencing the place of the velum.
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Progressive and Regressive Assimilation

Assimilation is either to be progressive or regressive. The progressive
assimilation is affected by the previous phoneme; however, the regressive
assimilation is affected by the followed phoneme.

2.10 Elision

Elision is a faded away sound. There are two types of elisions: the historical
and contextual. When a sound is omitted from an old word, it is a historical;
whereas, in contextual the sound is omitted when the form becomes
compound or in connected phrase.

The noticeable instance of historical elision when /r/ sound is silence in final
since it precedes consonants. Before five centuries /r/ sound was pronounced
In these words: arm, horse, church, more, other.They are still pronounced in
other English varieties. It is said that the omission of these sounds
commenced before five centuries and became quite common between Royal
families within four centuries. The same thing happened for /I/ in words such
as walk /wo:k/, half /ha:f/

Roach (2008: p.142-143) attributes elision to four reasons:

1. Weak vowel dropping

2. In/, Il or Ir/ after weak vowel

3. Consonant cluster avoidance

4. Dropping /v/ in final position.
In number 1the vowel is dropped in initial position after /p, t, k/ because of
aspiration.

In number 2 above v+n becomes syllabic for instance:

In/ = tonight /tnait/, /p/ = /police /pli:s/, Ir/ = correct /krekt/
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In number 3 above it is doubted that for non-native speaker to say the
consecutive of consonants in the final of the previous word and the followed
consonant in the latter word for instance:

George the Sixth’s throne /d30:d3 dasik0s Orovn/.

It is difficult to utter such consonant cluster: /sik@s@roaon/. When three or two
consecutive consonants and they are plosive followed by a fricative probably
the middle plosive disappears, consequently the following words are
pronounced:

Acts /z&ks/, look back /lukbak/, scripts /skrips/.

In number 4 above the dropping of a final /v/ when preceded consonants
such as:

Lots of them /Iptsadam/, waste of money /weistomani/

Roach describes the difficulty of pinpointing the contracted words in
grammar from being classified as elision or not. They systematically
reintroduced in special written shapes making them appear fairly variant
from the abovementioned examples. The well known examples are:

Had and would are written (‘d) and pronounced /d/ when they precede
vowel, and pronounced /ad/ when they follow consonant.

Is and has are written (‘s) and pronounced /s/ when they precede fortis
consonants; and they are pronounced /z/ when they follow lenis consonants.
They exempted when they follow /s, z, [,3, tf, d3/ in this case is is
pronounced /1z/ and has is uttered /az/.

Will is written (’ll) and uttered /I/ following vowel, / / syllabic | when

preceding consonants.
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Have is written (‘ve) and uttered /v/ when following vowels, and
pronounced /ov/ when preceding consonants.

Vowel changes when it is accompanied by (‘nt) such as:

Can /keen/ can’t /ka:nt/

Do /du:/ don’t /dount/

Shall /f&l/ shan’t /fa:nt/

Are is written (‘re) and is uttered /o/ when follows vowel, with some change
as usual when it is followed by vowel:

You /ju:/  you’re /jual or [jo:/

We/wi:/  we’re /wail

They /0e/  they’re/Oeo/

Joining ris used if it is preceded by a vowel, as illustrated in the linking part
which is followed in this explanation. Are can be uttered /a/, or /ar/ if it is
preceded by consonant.

2.10.1 The level of Elision in Tajweed

The hight level of elision with (&< <), and the lowest level with (&<« and
intermediary with the rest of the letters which must be considered in eliding.
The scholars ordered them according to the nearness and furthermost of
these letters in relation to the place of articulation of noon sakinah. To be
noted that if the nasalized elision takes place before dark letter, then the
elision will be endarked for example: <lubk cw/min tojebat/ J# i« /mingoabl/,
4l 441 fumotongae.imah/. I the nasalized elision is followed by soften letter,

hence, the elision softened’; such as: 4l (« /mindebh/. To be in
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consideration that the noon sakinah has no any mark on it in case of a real
elision; however, the tanween (* . <) has consecutive mark as same as in

assimilation.

2.11 Linking

There is a different between considering words as isolated items organized
In a sequence, and in practical speaking are sometimes connected these
words with each other. The well known situation is that connected r.
however, /r/ is not pronounced in final position syllable in the Royal Accent,
when two followed words the first of them is proposed a final /r/ and the
second of them begins with a vowel. So, the normal uttering is to approve /r/
between two words:

Here /hio/ here are /hiar’s/

Four /fo:/ four eggs /fo:regz/

Native speakers mostly insert /r/ in a resemblance situation with words end
in vowel, even without any convincible reason as in:

Formula A /fa:mjulorer/

Australia all out /ostreiliara:lavt/

Media event /mi:diarivent/

The above case of /r/ is known as intrusive /r/, some of English speakers
disregard it correct pronunciation or acceptable pronunciation/ accent; yet, it
is common. Both linking and intrusive /r/ are certain situations of speech

joining/ speech connecting such as in:
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My turn /maitz:n/; there is a relation between /m/ and /ai/, between /t/ and
/3:/, between /3:/ and /n/ phonetically termed close juncture. /m/ comes after
silence and /n/ comes also after silence which is termed external open
juncture.

Another example, /maitz:n/ is recognizable for the native speaker as in my
turn, so it is different from might earn. How one determines here, the ties
between /ai/ and /t/? Whereas, the speaker does not usually pause between
sentences items without any silence which is termed in this case external
open juncture to point out word section and give reason for gap missed in
the transcription. However, if the speaker hears /mait3:n/ he can normally
distinguishes this as my turn and might earn. The question is: what makes
people variant between /mart3:n/ and /mait3:n/? The difference is /t/ which is
aspirated because it is initial in turn; while in the other situation is not
because it is in the final in mightnot initial. Furthermore the /ai/ which is
diphthong is shorter in might, yet it is neglected because of the same
justification. The variation between aspirated /t/ and un-aspirated /t/ causes a
difference in the meaning. So the round up of this matter that the situation of
the word boundary affected on recognition of /t/, it is considered as many
situations in which various allophones take place. As a result, it represents
arguable matter among phonologists for years.

Phonologists fabricate minimal pairs to clarify the importance of juncture,
below are some examples:

Might rain /martrein/ r is voiced when it is initial in rain as short is.

My train /martremn/r is voiceless following tin train.
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All I’'m after today /o:laim a:ftotoder/ un-aspirated t in final position.

All the time after today /o:10otaim a:ftatoder/ aspirated t in initial position.
He lies /hi: laiz/ clear /I/ initially in lies

Heal eyes /hi:laiz/ dark /1/ finally in heal

Keepsticking /ki:pstikm/ un-aspirated /t/ followed /s/

Keeps tiking/ki:pstikm/ aspirated /t/ in tiking

Places of Articulations in Tajweed

@838l Jielan) (2015, p.110) divides the places of articulation into two
types; achievable and estimatable. Achievable depends on a certain part of
articulatory system (tongue, lips, Alhaliq); however, estimatable does not
depend on a certain part of the articulatory system (nasal cavity and Aljoaf).
The articulators are 17 fall into five main parts which are termed general

articulators.
2.12 Manners of Articulation in Tajweed

Aljoaf/Pharyngeal Phonemes

¢ 5838 Jelau) (2015, p.26) illustrates the rules of anoon as-sakinah (syllabic
In/) watanween.A-noon As-sakinah is /n/ without any diacritic such as min
which means from.

Tanween is a double diacritic at the end of the word. The sound of this
tanween goes through nasal cavity. So it is nasalize sound. For example:
baseerun == hakeemuniSa samee’anlzxs noon sakinah and tanween have
four rules: Idh’har which is prominent, Idgham which is assimilation,

Iglab—>Elwhich is inversion, and Ikhfa’aslalwhis is elision.
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Alldh’har linguistically means clarification, technically is to pronounce noon

sakinah and tanween without nasalization. They must be pronounced if they

are followed by ha’a, a, ayen, gheyn , Hamza and kha’a

Table 16 Alidh’har

Example In aword In two words In tanween
35egdl 2/ ljombi.u:n/o s Imin?ohl/Jal (e
sld /h/ /?jon.ha/ e oale e | Gaagorfin heer
/manhezor/
1S/ [2nSm.to/<endl | /min€lizm/oasde (s | ale
aSs/hoki:monSali:m/
cealify/ O paripnd /minyil/Jde e
/fasa.jun.yidu:n/
S/R/ /tn.Artu:n/ GsisS | /min.fali:m/ads e
all/x/ /?Imon.xnigh/ 4aaial)

ALIdGhAMY/ Assimilation in Tajweed

To pronounce two letters like one emphasized, however, the Idgham is noon

sakinah and tanween is to merge the noon sakinah in the followed letter

(sound) provided that to be one from assimilation of letters. Thus, the

assimilation will be more emphasized and noon sakinah entirely emerged in

it. The assimilation letters are: o <5 «J <« < ¢« [jor.milu:n/which are

phonetically represented /j/, /r/, Im/, /I/, Iw/ and /n/ respectively. So, the

assimilation in Tajweed divided into: assimilation with nasalization 4 , and

assimilation without nasalization ¢ s
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Nasalized Assimilation in Tajweed

Nasalized assimilation is the assimilation of noon & /n/ and tanween
( &) inthe /jl ¢, Inl o, Iml & and /w/ s The sound of (ghunna)
nasalization in this situation is estimated by spreading two folded fingers.
For instance:

sljl o) fio.quiluin/ ,hras Y s fjoomaidijosdoro/

oInl % oo /mim.ni€.mo’tin/, 4is zLial  fomfae.zinnab.telizhi/

aIm/ ke e /mm.mol3a.mn/, Lt Wal e [siretm. mos.togi:mee/

sIWl@ls = ITmiweeqin/, Oses<ba [zon.netiw.wa’vju:n/
Non-nasalized Assimilation in Tajweed

It concerns with merging both noon and tanween in lam /l/ and ra’a /r/
without nasalization:

S/ 4 e /millo’donho/, gl aa - [hodalilmotagizn/

Il a2 = Imirrabihim/aess) ) &dae /i fotirreediotin/

The assimilation of /w/ and /r/ also termed in Tajweed incomplete
assimilation because of eliding /n/ noon when it is followed by /w, r/ and
remaining only the manner of it. It is noticed that it is marked by ‘shaddah’
in the scripture.

Inversion in Tajweed

Linguistically means to turn over the face of something, technically means
to substitute a letter/sound by another; that is to say substituting of both
noon as’sakinah and tanween by elided /m/ if they are followed by /b/ such
as aexsl fombrohom/ asas e fmimbadihim/ e e [somizombasi:zron/ o

&) 5 fombu:rikal.
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Real Elision: linguistically means hiding, and technically means
pronouncing noon asskinah and tanween in between prominence and
assimilation with depriving the noon sakinah and tanween from shaddah
mark, with remaining nasalization estimated by spreading two folded

fingers, in case, if any of both followed by 15 letters: s ¢ 3 <3 ¢z «& )

(& 3 «a da da ¢ a <5, The table bellow illustrates them:

Table 17 Real Elision

Letter | In one word In two words With tanween
/sound
oo | aVIRIRon.s@r/ | oS saa Iy by
/in.sadu:kom/ Iri:hnsarsarae/
3 L3l /I jon. dir/ 3 e fmin.dohob/ | 48315 i Infsindee.1qotin/
& | Sl fon.@/ Ll (o ks sl
[fa.man®aqolt/ /ma.?2on®a3z.32/
& | Yl /2n.keelon/ IS e fwa. S s
moankaen/ [kiteebonkaeri:m/
g | oluedld aan “ouad / Jua e /minzibzel/
[fa?an.zemaehu/ fa.sob.ronzami:lon/
G| Tsdia fman fuirae/ | sLs o) finfa?/ OSE e
Iyafu:ronfaku:r/
S | sl fingalobu:/ | 18 (w/mingorair/ < B aes [S.MiznQori:b/
oo | oY) Rlinsen/ | s cw/minsuc?/ I Y 8 Jgoulonsadi:dn/
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> | xe find/ s e /mindeeboh/ | Bas LS
Iwak?.sindr.haeqgee/
L | osshy/jntrquin/ | ode oe fminticn/ ol e g
/gouvmanta:qi:n/
5 | dsftenzitlon/ | Jiss e Immzowzel/ | A5 AS
Imubae.ra.ka.tonzertu:nh/
< | Bl /fon. falog/ Jund e /minfodl/ Led 1A /xzelidonfizhae/
<G| A8S /kontom/ S e g fwomontaeb/ | sl Gla
[3on.neetintaz.ri:/
Ua | asdaie/manduid/ | da ge/monddlel | cdbales
/govmoanda:eeli:n/
Lo | osobufjan.zoruin/ | seb oe /mmzohicr/ | Sl s /zilonzali:lo/

Rules of Meem a and Noon Sakinah & (marked by shaddah)

Nasalization must be applied as an obligatory rule on meem and noon

marked by gemmination (shaddah). The nasalization is estimated in this

situation by spreading the folded two fingers such as:

- Noon marked by gemmination (shaddah) Ul /inna/, (iU /lmnaesi/ L

[annaba?/

- Meem marked by shaddah! /lommae/ Lles3 /tohmilnge/ 2ss /mohommod/

Rules of Meem Sakinah

If meem as-sakinah comes after the letters (alphabet), it has three rules:

Bilabial elision with nasalization, assimilation of mathalein the simple and

oral demonstration.
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The First Rule: Oral Elision,

Oral elision is to transfer static /m/ into elided in a situation between oral
demonstration k¥l assimilation with nasalization estimated by spreading
two folded fingers when static /m/ is followed by /b/ as in:

4 aahom.mabihi

AL mainy [jof . tosimbil.leeh/

aeilands aalisl /€an.bSa.humbr.Sas.mee.thim/

The Second Rule: Dual Assimilation

As it is known that the assimilation is the pronunciation of two letters just
like the accented second letter. The rule of assimilation of static /m/ in this
case is to insert it in the kinetic /m/ when it is followed static /m/. Therefore,
double /m/ is pronounced as one accented (m) accompanied by assimilation
estimated by spreading two folded fingers:

O agr [Othimmominu:n/

| 9 aed [lohomma fou/

The Third Rule: Oral Demonstration

Oral demonstration is to pronounce static (m) accented without nasalization,

so the static /m/ must be accented if it is followed by any letter except (b)

and (m).

Table 18

Letter | Example Transliteration

2 S35l /ijob.lu.wokom/
< PPN /lokumtod.kr.roh/

41




& Sl I?mOalslokom/

z Gl WSURSY Iwa.1a2adxoal.nze.komzan.nat/
z B> pell sal [?m.walihimfaqg/

z DR A /homxerr/

3 O3 A1 alil Jwa?ntomdaxiru:n/

3 peh ) agiadil Iwat.tobaSat.numdorrjotohuom/
B Jsm) pSela /3@ ?0.komra.su:l/

J 58 ) aga /min.homzahrah/

o O sl aa Iwa.homsaelimu:n/

B Ll a8 pean; ljon.qusu:kom/ere/

o= (alia Q1S /kontomsa:diqi:n/

L | el 5 Iwa?om.du:/

L 45y yha aglial [2am.@alohvmta.ri:gh/
L Osib Iwa.hvmjazonu:n/

¢ pgle oS paly /wajonsvrokum€alerhim/
¢ al ag [faSalethimyadab/

- &SI [dora?okom fi:/

A o5 ol /b1.?ona.humgoavm/

a4 |ass Jlskomkerf/

J Sl s Iwoomli:/

O Laa [fiarromnae/

2 ab agll /?on.nohuvmhoum/

s ) 5365 5 pgilan) /i:mae.nohvmwa/ehidu:/




& oS saaily ol /lomjon.qisu:kom/

Rule of lam /l/ in Tajweed

/Il has two cases if it is followed by some letters; either to be demonstrated
or assimilated.

The first case, demonstration

If lam (al) is followed by these letters: «s «3 ¢ «@ & 5 «d 7 ze§ o)
(2¢a. Then it is called lam Algamareia, so this /l/ is not pronounced,; that is
to say is not elided.

Table 19 Rule Lam

letter | Example | Transliteration letter | Example | transliteration
¢ BB [?al20breer/ e el [?alx0.bi:r/
- ALl [?3lbalod/ «—'9 Zall [alfatteeh/
¢ sl [2alya.fu:r/ & plal [2019ali:m/
z aSal) [2alho.ki:m/ A s s [2algowi:/
z BREN [2al30lel < <L) [2aljeequ:t/
& sl [?alkiteeb/ o LAl [2almuolk/
3 23351l [2alwa.du:d/ A sl [2alhodeae/

The second case, assimilation

As it is mentioned before, the assimilation is the pronouncing of two letters
as if pronouncing the second letter accented. /I/ of al (which is a definite

article) if it is followed by the rest of Arabic alphabet instead of the
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mentioned above, then is called lam aah-shamseya; in this case it is
assimilated in the letter that follows it.

Table 20 Assimilation

Letter | Example Transliteration
L skl [?at.tu:r/

& <l el [200.0ama.ret/
U Cpaall g /wa s. sidi:qi:n/
5 sl [?or.rofii:m/

< O 58Ul [at.tee.1bu:n/
Ua s>all /wa d. duhee/

A il AN /wa @d. deerr,jeet/
O el /won.nohaer/

3 ) [?ad.di:n/

o & guall [?3s.5u:?/

L O seallall [?az.z&e.limu:n/
) Akl [?az.zu3330h0/
U el 5 /waf.foms/

J Jalll /wal.lell/

Secondly, Rules of Lam alfi’il and Lam hal (J2)and bal(Jz)

Here /l/ means a static lam which is in the final or in the mid of the verb.

/Il Tam of the verb and J» and J: has two rules: assimilation or

voicing/articulating
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Rule 1: Assimilation

As mentioned above assimilation is the articulating/pronouncing of the two
letters/sounds as if they were the reader accented the second of them. For
example:

Lam: ¥ J& qullee, a&d B qul.lohum, W Jeé fohllonae, ¥ J: ballz.

Ra’a («u JA)qur.rabi:,«Ss ) Js fagqor.rabokom, S s br.robokom.

Rule 2: Voicing/ Articulating kY

/Il of the verb must be articulated if it is followed by any letter in the
Arabic alphabet except /I/ and /r/:

& da fhal2atee/

Leuty J8/qulbr.somae/

a5l Jy/bal.to?atr.johum/

sld  ffal.togee/

<55 da /hl @ow.wibo/

¢la &b /bl 3320/

> 3 /glhoshi:/

aShlas Jaail 5 fwalonafi.miloxata:jeekom/

e a8 5 /watoqobldoae?/

el J=4y fjof Solodaelik/

oo dafbr.reen/

O J8 /glsob.fizena/

Sasedis /5ol . s0bi:l2e/

sl (exs /noS.molosa:lihae/

| sk i /bldalu:/
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&b /bl tobSa/
Al s /bl zonan.tom/
e i /bl Sibaed/
& du )l s fwa?ar.solo i/
Lo s Jasies 5 fWajos. th.dilgeumen/
15238 Js /bl kodobu:/
&= da /hl min/
ol fyil.meen/
a=3 B8 /gInaSom/
Llea /z5l.n2/
s & /bl howo/
& s da /hl jos.towi:/
If the reader who recites Quran stops in accented /I/; the accenting must be
articulated clearly and so in the rest of the other accented letters if any one of
them placed finally, nasalization is forbidden; there is no nasalization when
the reader stops in (#)and(c) cases.
Rules of Mithlein, Mutagaribein and Mutajanisein

(Uni-sound pairs, Convergent pairs, and Homo-sound pairs)
Uni-sound pairs (Mithlein) are two letters/sounds agreed in the place and
manner of articulation, such as: double (<) b and double (<)t. so, they have
three types:
Type 1: if the first one of them is static and the second one is kinetic <l ~is ;
hence the first letter/sound must be assimilated in the second one, such as:
Alany @yl [20d.r1bbifosazk/
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ai kS sy [robrfosttizeeratohum

L S /lokommee/

Type 2:AlmithlaniAlkabeeru (Kinetic Uni-sound Pair):

In case of that both of the letters/sounds are kinetic ¢S _=~3s, they must be
articulated ¢)) ek for example:

OS5 A8 gl /2o foukototoku:n/

W alxy /jof lomomee/

2 44 [fi:hihudon/

Type 3, AlmithlaniAlmutlaq (kinostaticUni-sound Pair)

In case of the first letter/sound is Kinetic <l ,~ie and the second one is
static ¢St then both of them have to be articulated o) ek

~ll 5 /zalaltom/

Lead /faqoaq.nae/

Liwalé /fo20R.joj.nae/

Rule 2, Almutagaribani (Convergent Pairs)

Almutagarbani are two adjacent letters/sounds produced in one place of
articulation, but they are differ in their manner of articulation: (. <) ,(& <),
(&e@); or the two letters/sounds are produced in two adjacent place of
articulation: (J <), (U «), and two adjacent manner of articulation, but they
are differ in the place of articulation: (z <3), (U «J%).

Adjacent pairs have three types:

Type 1, kineto-static convergent (¢ s@ 4l dielas), 2015, p:39)If the first

letter is static, and the second one is kinetic, then both of them have to be
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articulated (aew 8), (alla 238) | (00 3 3), (2Ssels 13 5), there is exception to every
rule:

a. If the static /I/ followed by /r/; so /I/ is assimilated in the /r/ J(<. J8)

b. (aSalas alf)/2alomnox.ligokum/it is read by assimilating () into (<)

c. Static (v) with (s «d < < <), it elided with them ibid (2015, p:40), except
(4 «®)nd static (v) followed by (<) is inversion, it is inverted in lam ash-
shamseya is elided when it is followed with their fourteen letters.

Type 2, Adjacent Pairs (the big)/ Kinetic Convergent

If the two letters/sounds (first, second) are kinetic, then they are articulated.
For example:

Ot 22e [€adadasini:n/

0 J& [qeelorabi:/

Mﬂa am [baSadzal.mrh/

S i 2l [20]€0r fisobi: 1/

Type 3, Adjacent Pairs (absolute)/ Stato-kinetic Convergent (Cbitiall
(3l

If the first letter is kinetic and the second one is static, then both of them are
articulated, such as: p«xiw /son.dos/

Rule 3: Almutajanisan/Homo-sound Pairs ({ilaiall)

Likeliness pairs are two letters from the same place of articulation, but they
differ in the manner of articulation: (2w), (& <), (3, (& «), so they are

three types:
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Type 1, Stato-kinetic Homosound Pairs

The first letter is a static and the second one is kinetic; then the first
letter/sound is assimilated in the second one.

| 3 &l /200, goloddov/

ouistls cuad /hom.motta:.1foteen/

O 8 [got.toben/

| salls 3 /17.z0lomu:/

aiallas 3 /17, zolom.tom/

Ay &by fjol.hod.deelik/

Lz S ) /1. kKam.maSanae/

The assimilation mark deprives the first letter from being static and allows to
insert doubling mark in the second one based on the Holy Quran scripture in
the case of (stato-kinetic, uni-sound, stato-kinetic homo-sound, and stato-
Kinetic convergent).

Type 2, Kinetic Homo-sound Pairs

If the two letters/sounds are kinetic, then they are articulated’ such as:

2o clallall /05 seelifztitu: bae/

b LAl [0g.soletotorafer/

Las 55 a2 [bodotouki:dihee/

Type 3, Kino-static Pair:

If the first letter/sound is kinetic and the second one is static; so, they must
be articulated:

Ui Imab.Su:®u:n/

O /mab.Sadu:n/
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Cnlisal /lomo.tolizn/

Exceptions to the rule of stato-kinetic homo-sound pair:

1. When static /m/ spreceded— /b/as in 4L ~<i=y it becomes a bilabial
dissimilation s sa3 slaa),

2. (76 <3l e 1) Al Cgly (42 28) Lina S
3. If static (&) followed by kinetic(<), & is partially assimilated in the (<)
with dark /I/ so, raising the tongue against the roof of the mouth. Then Xk
becomes prominent sound while < becomes weak sound. They illustrated in
some locations in the Holy Quran:
22 e (st ym) .a
[fageela?ofint.to/
28 bl (a5 ) s &) D
[la.1inbasat.tarlerajodokoa/
80 b s (aag @ &P U J5 4es) -C
/wa min gobalomaefar.rat.tom fi: ju:sofa/
56 100 (o5 3 E59)
[far.ratofi:zambil.lzeh/

Rules of Stretching Sounds (Long Vowels)es s il delas) (2015, p:
43)

Linguistically means increment; technically means to stretch the sound using
one of these three vowels:

1. Alif with upper (diacritic mark 4=l

2. Waw with upper ;diacritic mark 4~isll

3. Ya? with lower diacritic mark 3_<l

Types of vowelsThey fall into two types: original and marginal. To stretch
original vowel waw(s) when producing one of the vowel letters estimated by

spreading two folded fingers.
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Rules of Consonants Cluster in Tajweed
»ai d3ke (2015, p. 176) consonants cluster occurs either is in one or two
words. It occurs in one word, either to be in static state only, or both linking
and static states.
When occurs in static state, there must be in two words one consonant is in
the final of the first word, and the other consonant falls initially in the
second word. Whether the first consonant in static state is a diphthong or a
soft vowel (ol <,=) or an absolute consonant (Lassaa USLa):
Examples for diphthong:
13: 5y (553 &)
/in.na?l?ab.reer/
5 18 adl (8}4““"3 35
Iwaulae. kahvmol.mof.lihu:n/
2 sl (gl &5 A4 32500)
[?alhomdul.laehirab.bral.€alomi:n/
Examples in vowels:
4053 (P (e 155)
Iwa?emanshuvmminxauf/
35 (cidl ib &5 1,3ed)
[fljabudu: rab.bohaedelbert/
Examples for the pure consonant (zsall (SLal):
152:0 e (331 (3 5155 Al 3] 55)

[hot.teerdeefafil.tumwatonaezatom fi: ?al?mr/

° &
oA g

(48 1,555 5 0 (25)
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Iradijal.leehivSan.humwaradu: San.ho/

It is an option for the reader to stop at any word of the previous words which
contain consonants cluster at their boarders (the final consonant of the first
word, and the initial consonant in the second word). However, in the case of
non-stop state, the both words must be linked the final consonant of the first
word with initial consonant of the second word; so, the second one must be
marked by it is original mark (upper.diacritic mark, or marked by lower
diacritic mark). Thus, static state is not original and obligatory either.

In the case of static state is a linked state and they are not in borders, the two
consonants either to come together in one word or in two words. When they
occur together in one word in case of static state and non-static state; such
as:

33 ;e (dalall) /20s.5a:x0h0/

80:al3Y) (3 salail)/Rotufiesu:n.ni:/

(91 51: s (OYe) [eel.en/

1:3_ 80 (&) /2alifleemmi:m/

(177 .uo= <1992 « »ai 4dac) solving the consonant in this case, the reader of
the Quran has to stretch the sound measured by spreading five folded fingers
plus one more time because of the long vowel which is followed by a
consonant; the situation is obligatory in static and non-static states; it is
termed md lazim an obligatory stretching the sound if the consonant clusters
fall in two words, so, they occur only in non-static state. Consequently, the
reader has to deal with them according to the Arabic grammar rules, either to

drop the first consonant or to apply a non-static case in reciting.
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The reader of the Quran solves the difficulty of uttering the clustering of
consonant by removing the long vowel through omitting process during non-
static state in reciting, and approving the clustering in static state, because it
Is considered as a type of original vowel (stretching the voice of a certain
sound):
1zl (L)J;M\ \SD
lidaeaf. fom.sokowirat/
32 a0 (0016 315)
Iwa 1dqa:lu:al.lazhom’mo/
22l Al (;ﬁsﬂ el L3;)
Iwafis.soma.1 riz.qukom/
The elision takes place during the articulation in noun static state only to
approve the dropped letter generally in a written form (Quranic scripture)
Padial) an )l
The vowel sound/letter may be dropped during reciting non-static and static
states:
260 520 (5531 2 55 ) o)
Irab.bi 2armi: kerfato.Aji:l.moutae/
If the reader stops in a diacritic sign of static statehe must place on the first
ya(w) not in the last one.
The reciting scholars who are known as readers in taj science sometimes
agree to drop the clustering consonants by changing the static state into non-
static state by applying either upper;or lower diacritic marks, and sometimes

they disagree about that. The scholars, who disagree about, they argue that if
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the first consonant is in the final word, and the second consonant is in the
initial of the second word and it starts with hamztulwasl (soft hamza) which
Is pronounced with rounded shape in the lips. Upper,diacrtic mark and the
third letter are in obligatory state of upper, diacritic mark. Nafee, Ibn
Katheer, Ibn Aamir and Alkisaee, support the opinion that says removing
static state of the initial consonant to non-static state by applying upper;
mark according to the state of the third letter in the said word.
However, Hafs and the rest of the readers support the opinion that says
applying non-static state for the first initial consonant by inserting lower
diacritic mark according to original mark. The initial consonant must be one
of these letters:
(3¢5 ¢0 «m ¢d):
110:0 31 (801 1,631 JB) =
/qulud.u:al.la:haf
31ichu g (u«r\‘ @3\ g,J\.aj) =
Iwageelatix.ruzSalerhin.na/
66 :sluit) (5T 1)1 o e W6 5 =
Iwalau?an.naekatab.naeSslethim?aniq.tolu: $an.fusa.kom/
66 1oLl (532 (s 153331 ) =
[?au1x.rozu: mindr.jerikom/
110:e 3 (G2 1,E3) 1)

[au1d.Su: ?ar.rof.meen/

3:da il (W Ko uajv\ ;) =
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/avin.qus minho goli:lo/
10:A0 (B e L Es5hs) u3) =2
Iwalagodus.toh.zi?ebiru.sulinmingab. lik/
3920 (3 5l ) =5
Iwalejot.lo.mu:nfati:le/
49 sl eV (g.\c Q;? N A.oJ\ \;@3\ & a\zj )=
Above examples represent the area of disagreement among the scholars, but
they agree in the rest of the consonants cluster cases; such as:
85:60 (35 41 e 2030 B 0 03 o S6fless)
Iwajas.?alu:nakaSanir.ru:Ar.qolir.ru:fomin?arir.rab.bi/
6 o= (S e V5l 15531 )
[?anim.Ju: was.biru: Salee?aelihat.kom/
32 (i (e (55 U8 Sl 1236 )
[for.3181l.basarahaltara: minfotu:r/
(1992, p. 179) s ile 5:5080 (gl e jlLai) ls)
/fl.jon.zoril.linseenomim.maxolig/
All the scholars (readers) agree to move the first consonant into non-static
state by applying lower diacritic mark in the abovementioned examples from
Quran.
To summarize that, Hafs reads all above examples by inserting lower
diacritic mark to exterminate the clustering of consonants.
An exception can occur in some situations by applying upper;diacritic mark

instead of consonant cluster.
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Applying upper;diacritic mark
It occurs in three situations:
56:559) (Gaaldll 5o e 6) = 0a 1
Iwa?anaSaleedaelikomminaf. fehidi:n/
100530 (5l Bslis G it S5 1867 = i 5 2
/kaenateatoh.toTob.dernminibadinaesa:lihein/
1-2 10 I (580 300 58 ) &)Y 0 o) 3
[?1lifliemmi:mal.la:holeerlehail. lehvoaal.fierval.ger.ju:m/
Applying upper,diacritic mark in two situations
which is used for plural94:s il (5eslo ri:{u\ Szl Vgab) = cull 5151
[fatoma.nov?ol.mouvtarnkon.tomsa:diqi:n/
2 (02 s 8 5 55 35
[Jovma.1idijowad.dval.ladi:nokaforu: waSasovar.rasu:l/
also for plural12 :J~l (jt;ﬁ\j JJM ”ﬂ ﬁj) =gl pe 2
/wasax.xaralokumal.lerlowan.nohaer/
6 1231 (e 5501 K 6355 ) (1992, p. 180) s e
/®um.morada.dnalokumal. kar.ratafalerthim/
2.13 Aggravation and Thinning (&2l 5 adst)
(90:2 80 o8 J5 5 A (s ,0) defines the aggravation linguistically means
veneration. Technically means to amplify the sound of the letter which fulls
the mouth cavity. Thinning linguistically means opposite to aggravation;
technically means producing the letter sound without amplifying it and

without filling the mouth.
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1. Aggravation concerns with the letters/sounds that are produced in the roof
of the mouth which is termed «M=3s¥) in Tajweed. The letters/sounds of
Isti’ela’a (hard, soft palate) are: (& <3 <k «¢ < «ua <) are all in aggravation
state in all cases except when they are marked by lower diacritic mark or in
static state when they preceded lower diacritic mark state then they tend to
be less aggravated.

2. ¢10 < s () is aggravated in the following situations:

a. If ra? is marked by upper, diacritic sign:

Os =% [ju.maru:n/

a8 5 fjobaf firohom/

5% Jrozig.ne/

b. If ra? is marked by upper;diacritic mark:

5 fwarab.buko/

<l [farazb/

b nacr/

c. If ra? is in static state and preceded by a letter marked by upper diacritic
mark:

oA lqor.an/

Jao% /biqor.baen/

OsaalS [kal.Sor.zuin/

d. If it is in static state and preceded by a letter marked by upper; diacritic
mark:

Ja)A /xardal/

458 [gar.joh/
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e. If it is in static state and preceded by a letter marked by a margin lower
diacritic mark:
=>D)) [ir.5i80:/
|siiy) ol /2miur.teebus/
f. If it is in static state and preceded by a letter marked by origin lower
diacritic mark, and it is followed by a letter of Isi’ela’a in one word: such as,
Sl sl Jlobil.mrrsa:d/
ol fqir.tas/
g. If it is in static state and preceded by a letter marked by static state mark,
and the latter one preceded by a letter is marked by upper;diacritic mark or
upper, diacritic mark: such as.
S falgadar/
531 folomu:r/
3. Ra?comes in thinning state in the following situations:
a. If it is marked by a lower diacritic mark:
Jday /rizeel/
= Imori:z/
G ad [fa.do.rib/
b. If it is in static state and preceded by a letter marked by lower diacritic
mark, and it is not followed by Isti’ela’a letter/sound:
o B [fir.Soun/
a5 wos.bir/
c. If itis in static state and preceded by <\ in static state:

o= [Xxabi:r/
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o [xerr/

d. If it is in static state and preceded by a letter marked by a lower diacritic
mark:

>~ [hozr/

AL fas.sihr/

e. If it is in static state and preceded by a letter marked by origin lower
diacritic mark and followed by Isti’ela’a (hard and soft palate) in another
English phonetic term: <l il

4. It can be aggravated or thinned in the following situations:

a. If it is in static state and preceded by a letter marked by origin lower
diacritic mark and followed by a letter of Isti’ela’a (hard and soft palate
marked by lower diacritic mark: as in, & JS

b. If it is in static state and preceded by a letter of Isti’ela’a in static state and
preceded by a letter marked by lower diacritic mark: as in, kil ¢ ias

c. If the reader stops in Ra’as!_ followed by <4, < is deleted:

e 1 fideejosr/

S5l ol [2an?ast/

¥y fwanvzor/

5. &¥ (lam) in the name of Al.la:h is aggravated if it is preceded by a letter
marked by upper;diacritic mark or upper,diacritic mark:

(A G sany V) [lejoS.su:noal.la:h/

(4Ll &) 2%, %) and it is thinned if it is preceded by a letter marked by lower

diacritic mark: 4 sl ¢ A s
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2.14 Types of Vowels in Tajweed (short and long vowel)

2.14.1 Stretching and Contracting of Vowels in Tajweed )
radll g

The vowel sounds in Tajweed divided into three types according to the time
that takes to produce. The time’s measurement is calculated by spreading
folded fingers. For examples:

If the reader spreads two folded fingers to produce a sound, it is known short
vowel (sound). It is considered the natural one, because the normal fit person
does not reduce it less than two times or increase it more that spreading two
folded fingers. All the scholars agree about the time producing the short
vowel sound. The time estimated either to be measured by spreading the
folded fingers or uttering two consecutive diacritic marks :(3 &) upper;0r ()
(& the upper, or lower diacritic mark wallae M= (2010, p. 205).

There is one condition to be observed in short vowel, is must not be
produced by hamza or to be followed by hamza and sikoon (static diacritic
mark). It is an obligatory time agreeable for a short vowel.

The natural (short vowel) in Taj divided into:

1. Natural vowel within a word (k) 2l

2. Natural vowel letter

The time within one word is obligatory in static and non-static reading
states:

(< 52) /ju.naedu:nok/

(0s's8) fjo.qu:lu:n/
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(Usa) fjo.qizmu:n/

In this case the vowel is approved in the Quranic script:

(s2) ljebani.jo/

(S0, ) 5 a 5 5) fwajee.goomistay. firu: rab.bokom/

(a2 ) Nib.razhi:m/

(252) /dee.wu:d/

In this situation the vowel is dropped in the Quranic scripture and
compensated by small letters. yesllne e (2010, p. 205). there are two types
of natural (short vowel).

Natural letter is consistent in static state, and has three forms: a changing
tanween into alif in the noun ended in soft alif(L_ =il au¥V) such as:

as /mo.sal.le/ /mo.sal.lon/

s = lvzeel lvzon/

(== [Some/ /Samoan/

G [su.dee/ [su.don/

All the above nouns ended in soft alif (L_<3<ll) which is known the noun that
ended in alif marked by diacritic mark. This replaceable /&/ should be
inserted instead of the tanween.

The noun that marked by diacritic static state mark:

S 5 fwoaki:lae/ /woki:lon/

Laws /Rosizbee/ /Rosizbon/

W /Cil.me/ /S1l.mon/

When there is a stoppage at such word, the reader drops the tanween and

inserts /&/ timed by uttering two diacritic marks. Then the vowel, in this
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situation, is termed among the scholars by compensatory stretching )
(=5

LSS /Injokuznae/ /lrjoku:nen/

Lawl /lonos.Sof@/ /lonss.Safan/

13 fidee/ fiden/

The pronoun (ha) of the feminine gender is exempted from the above rule.
The noun marked by a rectangular diacritic mark of the static state is not
stretched, but contracted and marked by upper;diacritic mark:

“wu Ul /2onenazi:r/

A s U fleekin.naehvoaal.lzho/

U galal [at.tonu:na/

Y sull for.rosu:lae/

Stand) /5s.50.bi:1o/

el Jgewe.rizraf

In this case the vowel sound is approved whereas it is dropped in the script.
It is attached to the natural (short) vowel.

d. Since the vowel is approved in the script, it is dropped in non-static state
because of consonant clusters:

Aaallae A (2010, p. 207). 15:d30 (& 20l YE5) fwogeeleel.fodohil.leh/
110:¢) ) (4 ) 525 J8) /quload.u: ol.laeh/

22 il e Y (328l BI3) [deeoef. fozoroto/

20: il (el Ll (10) /min?oq.sa:l.madi:nato/

196 33l (al sl sl (5 pals) [hzediri:l. moas.3idil. fora:m/

95 :paadll (Al dlige) /moh.likal. qurae/
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3. The approved vowel in non-static state which is dropped in static state. It
has two forms:

a. The \a relative pronoun either its s's /w/ or ¢k

(o 42 S 4, ) it is called sl 4lall e which is a stretching micro-
relative pronoun. In the static state, the vowel is dropped instead of the
reader applies diacritic mark of static state.

b. The natural (short) vowel because of a sudden static state, it is considered
a type of sub-vowel.

cpalladl fol.Szelomi:n/

GsS forra:kiu:n/

Gsaball /os seezidu:n/

cluall /ol frseeb/

Ol sl fol.mizzeen/

In this case, the vowel is not dropped, but it is transferred to a kind of a
vowel (short, long or diphthong), so as an option for the reader to choose
two, four or six diacritic marks.

2.14.2 The Natural Vowel in a Letter

It means the vowel that pronounced from a letter. It is also known by the
dual natural vowel which is produced from a letter in the Arabic erythematic
alphabets, they are types of letters at the beginning of chapters, _ sl

b fta:.sin/

oS [kaef.h?a.jee?. Sein. sa:d/

It is produced to form these sounds stall s celdl celdall coledl sl )l
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2.14.3 Secondly Affiliated Stretching (=il 2ll)

waallae alaw (2010, p. 208), it is characterized by increasing the sound more
than in natural (short) vowel for some reasons:

1. Related to utterance

2. Related to the meaning

In the affiliated Stretching related to the utterance, the vowel either to be
preceded or followed by hamzatlgatti (hard alif/hamza) or diacritic of static
state. They are both considered reasons for stretching the vowel sound more
than natural (short vowel).

However, the affiliated vowel related to the meaning has justifications

attributes to the situation of denial, greatness, disapproval of negative

attribute:

Table 21 Affiliated Stretching

Example Transliteration Justification

(A Y 1Y) greatness

€3 elilas il YAl Y) greatness

(Crelll (5

(=) to give acquittal
&yl

(led a3 ) to give acquittal
&yl

It is not allowed for the lay reader to adopt reciting by using greatness or

disapproval negative attribute styles unless he is versed and knowledgeable
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of this style of reciting which is known in Taj by /teibatoon.ngfr/ il duk,
The length of the sound is estimated by four diacritic marks/spreading folded
fingers.

There are four types of affiliated stretching (long vowel):

1. Connected stretching (long connected sound) Juaiall a4l

2. Separated stretching (long separated vowel) Juadiall 24l

3. Stretching sound because of substitution. Jll x

4. Stretching sound because of a diacritic mark of static state.

5. Obligatory stretching sound.

2.14.4 Rules of the Affiliated in Stretching (=&l ) alsal)

a. Obligatory connected vowel

b. Optional (2,4,3) Jadl s & Sl (a yall g Juaidiall

c. Obligation (obligatory long vowel).

Stretching the Sound because of Hamza

(209 :_will) connected stretching (linking vowel) Jasiall 24l

There must be a vowel and hamza/e/ in one word. Thus it is called
connected (linking) vowel because the vowel and hamza/ee/ are gathered in
one word.

All the scholars agree to be stretched more than the natural (short vowel).
However, they disagree in the estimated time. The estimated time must be
four or five times in case of hamza when it is in the middle or it is in the
final and connected in the same word. Whereas, in static state, is estimated

by five spreading folded fingers plus one or six diacritic marks optionally.
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Hence, it is called (diphthonging) stretching the vowel because of a sudden
stop.

Examples for middling hamza:

oSela [za20kom/

Gl [serjieet/

< 233 Vot sl Iijosu:2u: wozuzhokom /

Examples of hamza in the final position:

255 1 o joh.diz mer jofzeo/

g5 e Sde iy fwomaSomilatmmsu:t/

) L;v S8 jokaeduzertohajodi:o/

1.14.5 Disconnected Expanded (Stretching) Vowel Jwaiiall sal)
When the vowel is finally in the first word, and the hard hamza is initially in
the second word which followed immediately, it is a kind of vowel
stretching called disconnected expanded (stretching) vowel. It is named
disconnected because the hamza which follows it, is a causation clause
disconnected from the vowel which is in the condition clause.

Therefore, it is an option to stretch or contract the vowel sound in case of
dual disconnecting or arbitrary disconnecting.

The dual disconnecting means the vowel is approved in both scripture and
uttering (49 o=l 35). Since, the arbitrary disconnecting means the vowel is

dropped in the scripture but approved in reciting:
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Table 22 Disconnected Stretching

Example Transliteration Justification
(b) ljee2erjohee/ ol
(2 A9 ljeetbraehi:m/ ¢lail)
() haea?on.tom/ Ayl

by &l Y) | fwolaejof.rikbr.Sibedatirab.brhi:

(laal 44 Pohodee/

(xSl Alall La)
Major Stretching.
The major stretching is kind of expanding vowel and it is attached to the
disconnected stretched vowel, because the reader applies the same rule and
stretching time of disconnected stretched vowel. Yet, it differs in:
1. It occurs only with s's /w/ and <\, but the disconnected stretched one
occurs with all (the three vowels).
2. The vowel with it, is approved in connecting state, but it is dropped in the
disconnecting state.
aaallue alew (2010, p. 211). what is the difference between the actual
connecting vowel and arbitrary connecting vowel? It is an optional to stop in
the vowel and approve it in the actual; such as to stop at <& as in: (u=_l )
which is forbidden to stop in the arbitrary because it is not approved in the
scripture, such as in <k as in: b, or b in «¥s. So, they are treated as one

word which cannot be separated. Hence, it is attached to the connected
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stretched vowel, or to drop the vowel totally in the arbitrary as in major
connecting vowel:

Jl L /bima?en.zol/

S lghae L) /in.n&e?aSternaekal.kov®ar/

aSusil 18 fqu: Panfusokom/

A\ gl A ffiz ordil.leehi/

Then the expansion estimated by two times, four times or five times. They
are called exclusive ,<illby /teibatoon.nafr/ il 4nk, intermediate and upper
intermediate respectively. The latter two related to ash-shattibeya. The best
option of the three is the intermediate one according to ash-shatibi.

The justification of the exclusiveness is that hamza is not recognizable ¢ iz
because it is not approved in static state treated as natural vowel.

The approval of the intermediate and upper intermediate because hamza
follows the vowel, and they are considered utterly connected. They are
attached to the connected stretched vowel, and are treated like it in the
stretching.

2.14.6 Substitution Stretched Vowel

aaallue M= (2010, p. 217). the substitution stretched vowel has four case:

1. To be expanded in connecting or disconnecting states initially in the

word:
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Table 23 Substitution stretched VVowel

Example Transliteration Justification

Jsall (ale [?&monoar.rasu:lo/ initially
sl J2erwarab.bihi:/ initially
s sl [?ambr.u:ni:/ medially

To be approved in connecting state:

Table 24

Example Transliteration

Justification

cublall | /alxeetr.i:n/

connecting state

(s e | /mos.toh.zru:n/

connecting state

In this case there are two justifications gathered together which are hamza

and a sudden stop; that is to say, the substitution and the sudden stop. So the

latter is preferred because it is more powerful than the previous one. Its time

estimated by either four or six times.

2. To be approved in both connecting and disconnecting state: saUi. | sels slt is

treated as disconnected stretched vowel in the non-static static reciting state;

however, the substituted stretched vowel is dropped from the stretched the

disconnected over exclusive one which is a powerful one if the reader stops

in 1s¢l> s0, it is considered a substitution then estimated by times stretching.

3. To be approved initially:

Example Transliteration

oaigl sl
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il sandl &3 L5 aed ol [20lohom(irkonfizes.somawaet/
QUSy S shl
In non-static state, the soft hamzad— 4 3 & will be dropped, and the second
hard hamzagksdll 3 & which is on the static diacritic mark is uttered.
2.14. 7 The Sudden Stretched Vowel ¢sSwll o jlad) all
aeallue alaw (2010, p. 218),it occurs in three sorts of stretching: stretching
because of a sudden stoppage, flexible stretching and stretching with
condition.
1. Stretching because of a sudden stoppage occurs when a vowel is followed
by a letter marked by static state mark because of a sudden stop in one word:
Ui /nosta.iin/
osaladl [ol.mof.lihu:n/
2l /bil.tbaed/
s> Al for.rofi:m/
<l sand) [os.s0maeweet/
Gl falmomiu:n/
a1 /al.la:h/
It is an option either to be stretched or to be contracted. It is estimated by
two times in contracted state, or to be stretched in between or saturated
(fully stretched).
Why is it contracted? Referring to the origin and considering the
connectedness, it is considered as natural (short) vowel in connecting state;

the sudden stoppage is disapproved.
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Why is it to be in between? To be stretched four times because of a sudden
stop; so, it is not totally absent to be neutral or to be permanent and treated
as stretching with condition. That’s to say half approved, then it takes in
between position.

Why is it saturated? Because, it likes the stretching with reason. Therefore,
the stretching falls in both for the sudden static state. Here, the sudden
stoppage is recognizable 4 =, |t is stretching estimated by six times to
avoid consonant clusters.

2.14.8 Flexible Stretching because of a Sudden Stop

The flexible vowel should be followed by a letter marked by diacritic of
static state so as to stop in a word. It is called flexible because the stoppage
state follows the flexible vowel. So, the flexible is not stretched unless it is
followed by a letter in which the reader suddenly stops. Consequently, it is
called a flexible stretching. The time length is estimated by three options: to

be contracted, to be in between or to be saturated.

2.14.9 Stretching with Condition

Saallue M= (2010, p. 221). the flexible vowel is followed by original
stoppage and a connection in a word or in a letter in the initial of some
chapters (surats). In a word:

il a [soWaeaef/

3, [reesed/

Al /ol fseaeqoh/

ol /od.dazeeli:n/
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In a letter: /

& /qeef/

o= [sa:d/

A Rhiflemmi:m/

The justification of the stretching is the consonant clusters, which are the
vowels that followed by a letter in origin static state. The reader shifts the
static consonant marking it either by upper,diacritic mark or lower one. so as
the vowel represents the role of the diacritic mark to avoid clustering of
consonant then connects the second consonant. The stretching time is
estimated by six marks except in the case of ¢/¢/in the connecting of surat
Mariam and surat ash-shora.

The vowel stretched with condition divided into: vowel in a word, and a
vowel in a letter. Both of them fall into: condensed and diluted.

- The stretching with condition in a word ISl » 3301 24l the vowel is
followed by origin static state.

4Lkl /ot.ta:eemoh/

AL /olfzeaeqoh/

"5 e [Reeleen/

So it is divided into: condensed stretching in a word; the vowel here
followed by origin static state in a word:

(2010, p. 223). aeallye Aau33:pme (Ralall) /og.saexoh/

(A8 /olfizeaeqoh/

6:254 (42) /deeaeboh/

14324391 (CpSI3e) [22l deekari:n/
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80 :al¥) (i salail) [Rotvfseazoneni:/

59: 0 53 (4We) /el 1azh/

Diluted stretching in a word: the vowel is followed by origin static state
mark without doubling diacritic in a word; example in two places in surat
younus: 91/51 usis (OYe)

The stretching with condition in a letter/sound: the flexible vowel (g)is
followed by origin static state in the alphabet letters occur in the beginning
of chapters. The letter must be uttered in the form of three sounds). A vowel
must be in the middle of these three sounds. The vowel must be followed by
an origin static state.

a8 5 = = [sa:d/

<l iy 3 = /qacf/

This type of stretching is divided into two types:

- condensed stretching in a letter: the alphabet that followed the vowel has a
doubling diacritic mark:

A [2alifleemmi:m/

uaall [2alifleemmi:msa:d/

A Roliflemmizmrae?/

b /ta: si:nmi:m/

(224 : ey Diluted stretching in a letter:

The alphabet that follows the vowel is diluted free from doubling diacritic
mark:

<lall (o)Al 5 (3)

Gl (o)
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Ol ()
3y axdl (alf)

aallue Jlaw (2010, p. 272), Silence and Pronouncing <y s <sdall
2.15 Dropping and Approving
It means to stop at a word ends in a vowel. The vowel letters are letters in
Avrabic language (s\: < s s «alf), The Quranic scripture is characterized by
either approving or disapproving them. The reciter who recites Quran has to
follow the scripture in his reciting to comply with approving and
disapproving the vowel accordingly.

Y1273 : il fae/

It has two forms: to be approved, or to be dropped.
The approved one either to be in non-static states:
(&; Y6) /qeleerab.bona/
(w5 s 3K2) Jjokaedusonzebor.gihi/
Approved in static state and dropped in non-static state:
Dropping /ae/ <& because of consonant clusters;
(u«waJ\ LK) /kil.teel.3on.natein/
(5 il & dasdi Y65) wogeellol fom.dulilehiol lodifad.dolon/
( owa\ KL ) [Santil komaeaf. fazarata/
(< Je Jul GTs) /woeteel meelSoleehiob.bihi/
(B 3Z3) fjox.feen.naso/
(S 54y /musal kiteeb/

(U1 s 83) /dik.ra:d.deer/
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The /z&/ which in (4&) such as (o4 L) () W) it is approved when the
reader stops at it in this context, except in the locations, the alf /&/ is
dropped when the reader/reciter stops at it according to Quranic scripture:
D585 (sresadl 4l) [Pojohael. mominu:n/

a3l s s (L2)) £T y/jeeRojuhaes.seirof

el B ) s (u\)\d\ 439\) [2ajuhe®.0a0qalen/

Alf /&/ in the beginning or in the middle of verses:

Y s )1l for.rosu:lo/

Seadl /os.s0bi:1o/

) 58 Jqoweeri:rof

Sl fsole.silof

Seallue M= (2010, p. 274). such alif has two options either to be approved
or dropped, or to stop with static state mark on /I/ (J) or alif("), and drop it if
the reader does not want to stop at it.

agSl) (éj 20 j& Lﬁ) /leekin.na, leekin.nohwaal.la:ho rab.bi:/

(Eree 50 Y\ 6 &) /in2ene, ?anail.leenadi:ronmobi:n/

(s Gl }ﬁ) [20k.®@aromin.kemaelan/

The alf that is pronounced instead of light accretive (o) in two places in
Quran:

32 1w (JJS«LJ\ iy \:;iij) Iwslajoku:nanminas.sa:yiri:n/

15 13l (Lolll w) /lonas.Safonbin.na:s.jee/

o s (B J>J\ e 6"3 Y V,LJ\ &) /in.nsez.zen.nola juy.ni: minal.fiagrferee/
36

111:ebual) (@9 \.¢<>) [fiaki:moanSali:mae/
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53:sladll (8 2B 5 5% y \3\5) [fardalajo?.tu:non.n&@sonaqi:ree/

Dropping Alif in static and non-static situation

Alf is dropped in four places in noun:

A58 (4 (,.’@ \jﬁsjﬁ &) Bﬁ) [?alain.na®@amu:dokafaru: rabshom/

38:08 4l (34435 13kg) /woledowo®omu:do/

38 s siall (K 365 35385 15l 5)/woSedowo@omu:dagadtobernlokom/

axill (Cjaf\ 3 5\3}233) Iwo®@amu:dafa.mae?ab.qa/

According to Hafs, the scholar, alif is approved in the scripture. Another
scholar can approve the doubling diacritic marks in reciting.

In the noun (b.u\,é) in the second location from the verse (zé (1 bub?-) itis
dropped in both situations static and non-static.

2.15.1 Types of Dropping

Alif Dropped in the Scripture

Alif is dropped in static and non-static situations, because it is already
dropped from the scripture:

Alf is dropped because of the article of contraction:

(Ju\ e e % Qj)/ngamjo.tgsﬂetem.mmel.mael/

(;ifj\ N &\3) Mwa?an.haSaniolmon.kar/

dulesin¥l W when it is preceded by a preposition, alif is dropped in the

scripture:
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Table 25 Approved in Scripture

In origin
Mae+ preposition Transliteration | In transliteration
contraction

L| @ br +mae N brma

L | o ¢on +mae ac ¢am.ma

L | 4 fi:+mae ad fi:ma

L | Oe min+ma Py mim.ma
L|dJ Lo+ma al ltmo

(C);..L}Zj\ ’t-). ’f;%jﬁé\é)gnaezlrgtonblmsjsr.31909lmorsalu:n/ /f

sluaill (23S ad) [fi:mokontom/

aaallue alew (2010, p. 275), to be noted that there is an additional /a/ alf of
the feminine gender which is approved in the scripture; however, it is
dropped in reciting. Yet, it is dropped in both scripture and in reciting in
some places:

226 34 (a5 3 gre 56 15356 \B) /famfaeu: fomn.noal.lazhayafu:rorafii:m/
21 oAl (\j«{\;}« 15223) IwoSatovSutuwankabi:ree/

5:l (uﬁ\’j’ 554 S s L),,\S\j) Iwal.ladi:nasou fi: 2@jetineemoSaeszizi:ne/
9: yiall (uk}\j j\f\&\ P J.\S\j) Iwal.ladi:natobova.u: od.daera/wal.i:meen/
5Ly selas wherever they are found written without alif. The noun kitab
whether is written with definite or indefinite article the alf /&/ is dropped

except in four places:

38:2c )l (g;,,lﬁd.ai JS) Jlikolr?alinkiteeb/

77




4 : sl (pslae QS L g) /wolohaekiteebom.mSalu:m/
27 1S (é\ij e Uit ) Iminkiteebirabik/

1:dal) (u—m o~ ufj | S St koRejetol.qor.enwoakitebim. mobi:n/
The Second Vowel (sL)
(L) is a second vowel in Taj and it has two cases:
The first case is approved in the scripture.
The second case is dropped from the scripture.
When it is approved in the scripture it must be followed either by a vowel or
a consonant. In case of it is followed by a vowel, it is approved in both static
and non-static cases complying with its approval in the scripture either it is
connected to an article, a verb or a noun:
36:0) e JI (fo-) L{: g)u \Jb.\& ’\23) =)
/waini: o&‘1.d9haeb1k9W9dor.rljetohaemmaf.jelta:niar.ragi:m/
14 el (A L;\ @Lﬁ £8) =(g Jwail) /man?onsacrizileeal.lazh/
There are some (<L) are approved in the scripture, whereas there are others
in return are disapproved in the scripture. The reader must be aware to
differentiate among them.
If (<L) is followed by consonant clusters; so, it is dropped because of
consonant cluster in a non-static state; since it is approved in stoppage state
for it is approval in the scripture in verbs, nouns, or in articles.
Examples in verbs:
276 38l (OBLA) S5 ) /Wajorbl as.sadoqeet/ /wajorbios.sodagaet/

101:04 52 (J 5 uw kg /me tuy.ni: sl?eetowon.nudor/
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Examples in nouns that <L is attached in the plurals of pure feminine gender,
which are in six words mentioned in seven locations:

196 :3 &l (r\}j\ M\ ng,a\o ey u}g (.5 Ha El3) g als
/daelikalImz;lamjakon?eh.lahoﬁaedmel.mes.jldelﬁaeraem/

13200l (‘éjé- f’u\j 2.5 é.?e) ;s> /mofirlias.serdiwa?on.tomborom/

(g&)\ Sy e }S}\ \jﬂé\j) 1 ya2a [WoaS.lomu: ?anokvmyerromuozizail.leeht/

2 Al

9310 = (1155 39\ 1Y) 1o /il Iee2zetor.roh. meeniSab.dee/

35:zall (332 L5,;~‘*3~3\j) ;i) 5 /woalmogi:moas.solaet/

59 :amaill (sl $168) :oSlee Imoh.Iikalqor/

aaallue alaw (2010, p. 279). Noon (v) /n/ of the plural of the pure feminine
gender and the noon of dual noun, in addition to the words that are preceded
by noon:

o=l [hzedrri:n/

Oilss fmohializn/

O aze Imob.ziziin/

Noons are dropped because of these words -according to Arabic grammar-
are added to the next words. Therefore, the noon is dropped sincesL is
remained in the scripture. This <L is approved in static case and /i/is dropped
In non-static case.

«L is a suffix that attached to the source noun, such as:.

124 34 (Bl sie i V) NljonaloSah.dioz.za:mi:n/

The suffix <\ is attached to the noun generally:

PRSP (uj&sﬁ B\ &15) fwain.naal.la:hemox.zil keefri:n/
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gﬂ W'\’\’ s g m)jux.rbuinaboju:tehombr?erdi:himwa?erdil. momini:n/
(o)

(V3925 & TAI 108 3,\4 2% &) /in.nagovmurtoxadu: heedeel.qor.eenmoh.3u:ree/
30 : A
Examples of <& in articles:

/geelojeemu:seaen.ni:

(G, ) Je SiBlasl ) 1555 JB)istofertokaSaleean.naesibiriseelzti:/

9

%

144:<a) ,e Y

k) j:u) lJoqu:lujeelertoniitoxad.tomaSoar.rasu:lisobi:le/

27 A (S Jo2 3o L3203

The Second Case, Dropped sk from Scripture

Nouns that end in <L which is marked by upper, diacritic mark and lower

diacritic marks; it is agreeable to be dropped from scripture in thirty names:
a5 Y -l -l 5 - s - Sy Sl s sl )5 e L)

(Sl -3l -8 -diga -la e - Ja - glE - e - 5y o) 5 B (31 -zl -Jul

According to Arabic grammar the noun that ends in <L preceded by lower

diacritic mark, if this noun has upper marks, then this <L must be dropped in

case of upper marks and lower diacritic marks; hence this tanween is called

substitution tanween instead of the dropped <L

Additional <\

They are suffixes in the words; some scholars approved them provided that

to be followed by static diacritic mark or movable diacritic marks.

They are followed by movable diacritic mark:
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(Jlazdh 2,80 536205 .l Je) /Gaelimal verbiwaf, fohaedahal kabi:rual motaszl/
9:2c )l
(o 3 SJP Sls gba:j) Iwajaegavmin.ni: PoxefuSaletkomjoumot.tonaed/
(2010, p. 280). weallae M=u32 : 8
L in the verbs:

40:5_24d) (U5 )4 ) 5)

Iwa 1j&jafarhabu:n/
4: 28 (2515 Jg) fwol.lerludzejost/
15: 52l (wﬁ 35 Js#) [fo joquilu rab.bi: 2ok.romen/
It is followed static state mark: in this case, it is dropped in both reciting and
scripture because of consonant clusters:
(655 155 pusidll 20 0y Bya3) Iwo soufajotial.lazhval.momini:na?a3.ronSazi:mee/
146 el
Ifa

05id; 2322 Yo)laetox [avhumwaRox. faunal jouma?ek.mal.tolokumdi:nokom/
3isalall (K K 2815500
103 0 (Gl 7 bl Gs AIK8) /kodeelikofiaganSalemanon.ziel. mommni:n/
12:4b (g5b Le5ad gy &) /in.nokabilweedisl. moqadasitowes/
Dropped <L because diacritic of static state mark or the word ending
acceptsonly one state.
The diacritic mark is dropped from the present (infinitive) verb:
37 el m¥) (155 o)) & a5 Y3) /wo leetom, i fi: ol. 2ordimorofiae/
77 sl (o33 3 suﬂ\éﬂ) Iwa leetob.xyral. faseds fi: ol.?ard/
Accept only one state: in imperative case <Lis dropped:
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12 a0 (& d‘\ o L) /je?oj.juheaeon.nobijurtaqi: 1.leeha/
Inductive case 2l au¥) which is followed by <UL of the speaker as suffix: if
the inductive article is dropped or not; dropping inductive article:
Iwaidqa:laib.reehi:morab.bi?armni:
260 3 (5351 2 G531 &5 el J6 M )kerfatofi jizal. moute/
Approving inductive article:
Ifaqa:lajeegoumi?al.budu: al.la:hamalokomminilehinyerrsh/
59 1 e 1 (57 a3) 1 K16 D01 15810 o 58 J)
skas J8) /qouljeeSibaediol.lodi:na?e@monu: 1taqu: rab.bokom/
10 : e 305 G5 1580 15T 2
There are two exceptions in two places: <L and inductive article are
approved by all scholars:
/quljeSibaedral.ladi:na?e&moanu: n.na?ar.di:
56 o ssSiall (1,556 66 danly o251 5) 13T 5l Sk weesiSatonfarjjofal. budu:n/
IquljeSibeaedial.ladi:na?as.rofu: Salee?an.fusihimlaetoq.natu:
minraf.matil.la:ho/
53: 3 (0 85 e 5k ¥ sl e 120 st J6)
The scholars agree in one place:
68 =3 3 (5% A1 V5l Kl Sox ¥ sb)
Aaallyne alew (2010, p. 281).
[jeSibaedilaexasufonSaletkumwala?ontomtafi.zonu:n/
It is approved in non-static and dropped in static state, which becomes a

relative pronoun sl:
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Iwamertjok.forbilleehrwomolee.1katihiwokuotobrhiwarvsulihiwal.joomi
al.?eexirfoqaddal.lodsleelonbafi:da/

136 el (1t Wi 15 38 o1 23dls s 5 455 68035 A XS 009)

L that is approved in non-static state and it accepts two cases (approving
and disapproving): example in one word:
ol 36:daill (55K 15, 7& 41 6T 1)
[foma?a&taenial.la:huxerronmim.ma?aetekom/

It canaccept two cases:

- Approval with the regard to non-static state.

- Dropping with the reference to its dropping in the scripture; however, the
approval is preferable.
Thirdly, s s which represents /u:/

aallue s (2010, p. 283) It has two cases:

- Approved in the scripture

- Dropped in the scripture
When it is approved in the scripture has two cases:

- Approved in static and non-static cases complying with the Quranic
scripture if it is not followed by static state:

[al.1adi:na?eemonu: wohae3zru: wazaehadu: fi:
sabi:lul.leehibi?am.waelithimwa?an.fosihim/

20 2 (1wl s, A0 Jus 3 |30l 1y e 14T o 01

31 & saSiall (mfj\ s LR Jm jﬁ@o ] \)b) /ga:lu: in.nemoh.liku: ?oh.lthaedihisl.qar.joti/
34:¢mY) (2384 15535) fwa oufu: bil. Sohd/
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- Dropped in non-static state and approvedin the scripture: if it is followed

by static state, it is dropped because of consonant cluster. An example in the

noun:

/qa:Ieel.lsdi:najazonune?en nohommolaqu: al.la:h/

249:3 40 (& 56 23 651 ¢ A0 38)

15 ol (Y8 sl ja,;s/ §) /m.naekefifu: ol.Sodaebigoli:le/

/in.nemuor.silu: an.naqgatafit.natanlohuvmwas.tabir/

27 a8l (Gladly s b@u@u\,uf )

59 :a( L slia 2631) /in.nohomsa:luzan.ner/

An examples of s in the verb:

39 e )l ¢ cg\g_,d.dj i3 L A g %/jam.hu: al.la:homaejofeE?0Wajo®.bit/

/W9?aSaru: an.noz.waeal.ladi:no  zolomu:/

;mw(\j&um\dﬁ_d\ \j}...\j)

[fastabiqu: as.sira:tifa?on.naetob.siru:n/

66 10 (G nas 36 LU 1,iR26)

) Iwajagi:mu:as.saleetowsjoutu: oz.zokeeta/

5 :An (5 5891 g5 LA 153,

9: ol (5l Szl 15k J,\j\ 3,455) Iwa @amu:dasl.lodi:nozebu: as.soxrabilwaed/

Dropped in the scripture: it has two cases

-it is dropped in static and non-static sate because of static state, or it is

accepted only one state.

It is dropped because of the static state; such as the present (infinitive) verb

which drop /u:/ because of static state:

9:us s (Kl i3 S U2 ) fjoxlolokomwas.hu2obizkom/
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Iwa mj.jofuSondik.rir.rof.maenuvgerdlohuferta:nae/

36:<A N (Blled 4 a8 o9 S5 52 ha 54)

18: bl (3068 & (et Y W () Wi 35 o)

Iwa 1ntad.Comu®.galatunileefiim.lshaelaejuh.malminhyfer?/

It is dropped for accepting only one state; such a verb is used in the
imperative case for single feminine gender in which !5 /u/ is dropped:

286 3l (k315 W sl e i2g) fwa of . fuan.naews ax.firlonaews or.fiom.nae/
(2010, p. 284) yesllae Mo

125 :da3 (g Jua JE3) Jod.Sorlaesobi:lirab.bika/

15 sl (@\s SNiE) [fo hideelikfad.So/

45:5 5:Sall (gf\i/ﬂ\ Pt ;;;\ s :ﬁ)M%UW.ﬁislleIkamIngl.kIt%b/U [ot.l

slsis dropped for consonant cluster in only four verbs:

6: dl (Ji et Al Z\fﬁ\ #35 53) [jovmajad.Suad.deeSulee er.mnukor/

(el b Sall 4ladyl #353) /wa jod.Sval.in.senobiffor.riduSaE?ehobil xerr/
11:6) )

Iwa jom.fival.la:hoasl.ba:tilwa

24: )54 (éukK J’J\ 23 LG ’C:;,j)jeﬁlqoel.ﬁeqablkallmaetih/

18 :Glall (23 §iiz) /senad.Suaz.zabaenioh/

The second case: approved in non-static state, and dropped in static state if it
is a relative to a < pronoun such as:

75l (Ssd 55 J 51 Cal) [20f.50buRolerjorahu?ofiad/

Alif <l of lbraheem is dropped totally from the scripture and (ee) /i:/ is
dropped from Ibraheem in suratAlbagarah only and approved in the rest of

the scripture.
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All scholars agree to drop ¥ /I/ when it is initial position in the word if it is
preceded <=1l oY from 5 3 also they are dropped when they denote to
dual and plural such as:
22:3 80 (L u"aﬁ\ S& Jas k"5,'3\) /al.1adi: 3oSalokumal?ardofirae/e/
(b 5305 =&ia Ladwid5) fwol.lodaenijo?.tijeenshamin.komfa. 2@dushome/
16:¢laall
4 5 &) (O s e 5) /wol.lodi:nojominu:n/
23l (g a2 SW) /ol leeti: doxal.tombihon.na/
The exception is the glory name "4+——1I"
The first noon (¢)is dropped for couple adjacent noons in the middle of a
word: Ll

(2010, p. 285) wwesllae Jxu88:slui¥) ki it hecomes ( Ouieall oa)
1100w 5 (3155 05 550) [fanu3.310mannafee.u/
Also one of double <L /i/ is dropped (s>3w) s ()
Some letters (sounds) are dropped from the commencing of chapters
(surats):
(u= < «3) which are red (sba ¢y 5 «2l8) respectively.
There is an additional alif which is written but is not uttered (marked by a
round zero mark) followed !5 /u:/ | infinitive form of the verb:
48 ;02 50 (215230 5) fwowdu: rab.bi:/
12:z)) (<12 3) fjodu: min/
9 : el (AR 1555 5) /wojor.3u: rofi.moto/
Also after the final /u/ s which is kind of hamza image:
(1322) /job.do/
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(134k5) ftot.m?o/

(15i5) ftof t2o/

(1323) [joS.b2u/

(33)—0\ o) inim.ro.o/

(I5alall) fod.doSofz.of

(15 %) /bore?e.of

Also in s's which is converted from alif; 5\

Alif can be an image of hamza: é»b ‘nyb ‘u,ﬁ»

Alif is added after meem /m/ () in 4 in its singular and dual forms:
[fai:jokomikommi?atonsa:biratonjox. libu:

66 : I (78l 1545 3o Bl Ko (K E)mo?0.tern/

Alf is added in these places:

47:4 53 ( SNO \539) MlaRaudaSu: xilaelokom/

21:daidl (225Y) /Ir?ed.bofion.nsho/

69: 32 M (5 23) /Wa3zi:2o/

23: 268 (553 245 Y5) Iwslaetoqu:lon.nalifer?/

sls is added in the scripture; however, it is not pronounced and it is marked
by a round zero:

39::LY1 (0T ,0) Isourizkom?eejeeti:/

145:<0 e Y (gl 56 K,) /saurizkomdaerl faesiqin/
Hamza is added in the scripture, but it is not pronounced:
(1515l 5) o u:lu:/

(<Y 5l 5) fwou:laety/

(Y3  uslea?/
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(i 50) Ju:laeikof

(S5 Ju:llee?tkom/

slsis considered an image of hamza in:

(Gs003) (Osha3) o(38) o(1555) o 30m)

L /i/which is marked by a round zero is added in the scripture but it is not
pronounced:

(8 51 &b 0B /2aform.maetosuqotil/

34 oY) (ol 15 80) /minnabail. mor.salizn/

34:6L8Y) (& 8B60) /2oform.mito/

47 A (5] Bl sleadls) /wos.somaeae?ibanernzhabi?erd/

(0sial) aS1h) /br?j.jikomal.mof. tu:n/

L is considered an image of hamza in the following examples:

(i S8l (e g) fwamintil.qaeae?r naf.si:/

(JALLT e 5) fwomin?aenaa?ial.lerl/

(A 2 Wl 5) fwia irteeae?1di:1qur.bae/

(Faa s oesl) fovomiw.waraea?1Arzeb/

1.16 Review of Related previous Studies

2.16.1 Local

Abu- Alkhier, Jamal in a study submitted to Sudan university of Science
and Technology at the college of Languages a PhD study entitled “The
Cruciality of Understanding and Mastering Phonotactics of Syllable Initial
and Final Consonant Clusters for Sudanese EFL Undergraduate in 2020. He

concludes to ten points:
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1. Sudanese EFL undergraduates face magnitude difficulties in
understanding and mastering phonotactics of words involving initial
consonant clusters (ICCs) and final consonant clusters (FCCs).

2. Sudanese EFL undergraduates mispronounce most English words
involving ICCS and FCCs.

3. The major causes of Sudanese undergraduates’ mispronunciation are
unrequired pause between consonants segments in one syllable, insertion of
an intrusive vowel to break down the storing of CCs particularly in ICCs
more than FCCs and deletion of consonant segments in FCCs.

4. Other causes of incorrect pronunciation are consonant replacement and
consonant- vowel position conversion.

5. The most problematic groups of CCs for Sudanese EFL undergraduates
are three ICCs and four FCCs.

6. Sudanese EFL undergraduates encounter significant difficulties in
understanding and mastering the licit and illicit English words involving
ICCs and FCCs.

7. Teaching methods, materials and activities used in teaching the sound
system of English language to Sudanese EFL undergraduates are not
effective for improving pronunciation skills and more particularly CCs of
the students.

8. Sudanese EFL instructors rarely acquaint their students the differences

between phonotactic system of English and Arabic.
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9. Personality, phonetic ability, motivation and attitude play extremely
crucial roles in the process of understanding and mastering English
pronunciation.

10. The participant’s failure to correctly pronounce English words, apart
from the causes, is attributes to the linguistic differences between
phonotactic of their MT language and the TL.

TAJELDIN, EZZELDIN MAHMOUD in dissertation submitted for the
degree of Doctor of Philosophy in Linguistics at the University of Leiden in
2011. The study is entitled: “Speech Intelligibility Problems of Sudanese
Learners of English an Experimental Approach.” He concludes to these
findings:

The findings of both the students and the teachers show that there is a speech
intelligibility problem among Sudanese EFL learners. For example, the
results reveal that the learners have problems in recognizing native English
speech sounds and they also find it difficult to produce English short and
diphthong vowels, fricatives and the nasal pair /P~0/. However, both the
students and the language teachers claim that the English single and cluster
consonants are comparatively better perceived and produced by the learners
than the vowels. The respondents attribute these problems to the lack
explicit knowledge, L1 interference and insufficient practice.

2.12.2 Regional

Belhaj, Hessian Ali in a study submitted to Omdurman Islamic University,
Faculty of Post Graduate Studies, Faculty of Arts, and English Department

for PhD degree in linguistics in 2015 under the title “Students’
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Pronunciation Problems in Libyan Secondary Schools”. The study aimed the
difficulty of producing English language consonant sounds /p/, /v/, It/ in
words in isolation and context by Libyan ELT learners. He listed four
Important findings:

1. /r/ occupies the second position of difficulty after /v/.

2. Ip/ occupies the third position after /r/.

3. Ir/appears to be more difficult than /p/ in isolation.

4. Ivl and /p/ in word final position and when occurs in context.

Binasfour, Hajar S. in a thesis submitted for the degree of Doctor of
Philosophy Department of English Language and Applied Linguistics,
University of Reading January 2018. The thesis is entitled “Investigating the
Perception and Production of the Arabic Pharyngealised Sounds by L2
Learners of Arabic.”Sheconcludes these Major Findings:

The major result of this exploratory study was identifying the areas of
difficulty in the pronunciation of fricatives. Most errors occurred in the
pronunciation of the pharyngealised fricative sounds /s/ (n= 29) and /0*/ (n=
31). The results in Section 5.3 showed that both traditional and technology-
enhanced methods of instruction, contributed significantly to improving
learners’ pronunciation of fricatives. Furthermore, the results also revealed
no significant difference in the pronunciation of fricatives between learners
who received either traditional or technology-enhanced instruction.
SAADAH, EMAN in a dissertation submittedfor the degree of Doctor of
Philosophy in Linguistics in the Graduate College of the University of
Illinois at Urbana-Champaign, 2011. The study is entitled “The Productionof
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Arabic Vowelsby English L2 Learnersand Heritage Speakers of Arabic”’She
divided her main findings into; SLA, heritage and language study, and
pedagogy.

The study of pronunciation or foreign accent, as it is noticeably detected in
the speech of non-native speakers, requires the knowledge drawn from
phonological theories and consideration of developmental and universal
facts about language. It has been shown that learners are capable of
transferring their L1 phonological parameter setting, which involves among
other aspects phonotactic constraints and

stress patterns. Moreover, many L2 phonology studies focus on the
segmental or individual aspects of speech sounds (Beebe 1980), whereas
recent investigations extend to the acquisition of L2 syllable structure.
Findings of SLA

Findings of Heritage Language Study

Linguists have long attempted to answer questions pertaining to the
grammatical systems of multiple language learners. In doing so, linguistic
theorists have tried to relate to broader issues concerning how and why
languages are shaped the way they are and what affects language acquisition
under different circumstances. Prior work has also addressed pedagogical
concerns to inform the practices of language teachers. Kondo-Brown’s line
of research on heritage language development and instruction brings much
needed insights into this newly investigated subfield in the social sciences. It
draws much attention to differences between various groups of language

learners and targets students from immigrant backgrounds.
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This is true for Arabic language instructors who assume teaching
responsibilities in classes where heritage and L2 learners are assigned to the
same classroom. Not only do teachers need to teach Modern Standard
Arabic, but in many cases they need to deal with HSs of Arabic
speaking/exposed to different Arabic varieties. Such differences entail
variability in phonological, morphological, syntactic, and lexical aspects
which introduce challenges for the teachers in designing a common set of
teaching materials, and in many cases also cause confusion to such learners.
Findings of Pedagogy

A compelling question is what are the pedagogical concerns that underlie
teaching a heritage language in the educational setting? In their attempts to
promote language development, teachers need to be wary of step-by-step
pedagogical goals that cater to every level in the learning process. Every
language department/program must have a workable plan with clearly
articulated set of objectives for students in various levels. These must
respond to students’ needs and have the flexibility to expand or shrink
according to political, social, and psychological factors.

2.12.3 International

Kissling, Elizabeth, M., in a dissertation presented to Faculty of the
Graduate School of Arts and Sciences of Georgetown University, for the
degree of doctor of philosophy in Linguistics in 2012. It is entitled “The
Effect of Phonetics Instruction on Adult Learners’ Perception and
Production of L2 Sounds’’. She concludes to these findings: “Several

pedagogical implications can be drawn from these results. It would appear
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that intermediate Spanish learners are not likely to benefit from practice in
discriminating between target-like and English-accented pronunciations of
Spanish /p/ and rhotic phones, as the learners in the current study were
already quite good at discriminating these pairs in the pretest. They were
more likely to improve their pronunciation of these phones after instruction.
On the other hand, the learners in the present study improved their
perception of the approximants after instruction but did not improve their
pronunciation of approximants.

Marsden, Sharon in a thesis submitted to Victoria University of Wellington
for the degree of Doctor of Philosophy, in 2013.1t is entitled “Phonological
Variation and the Construction of Regional Identities in New Zealand
English”. The researcher concludes to:

Non-pre-vocalic /r/ Very few tokens of non-pre-vocalic are articulated
across the data and it is useful to consider more closely the raw numbers and
proportions of /r/s pronounced by individual speakers in each phonological
context.

Speaker intercepts taken from town specific models of non-pre-vocalic /r/
number of articulated / number of potential non-phrase final pre-consonantal
/r/ number of articulated / number of potential phrase final pre-consonantal
/r/ number of articulated / number of potential phrase final pre-vocalic /r/
number of articulated / number of potential absolute final /r/ proportion of
all non-pre-vocalic tokens of /r/

The apparent connections between non-pre-vocalic /r/ and speakers"

attitudes and behaviour are tentative. However, the qualitative analysis does
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draw attention to some lines of inquiry which are worth pursuing in future
research on this variant. Contact between speakers in potentially relevant
parts of New Zealand and a more global orientation seem to be the most
noticeable attributes associated with non-pre-vocalic /r/. The very low
numbers of /r/ tokens articulated by town N boys and by teenagers in town C
are as Yyet, insufficient for clear patterns to be identified. This is an
interesting finding in itself. The town N girls who have the most extensive
use of non-pre-vocalic /r/ are also the speakers for whom potentially relevant
sociocultural factors are most apparent and this provides insights into the
diffusion of the variant at a very early stage. At this very early stage of
change then, the global orientation factor may be very relevant for the
beginnings of geographical diffusion of the variant. The quantitative analysis
of non-pre-vocalic /r/ suggests that the variant has progressed further in town
N than it has in town C, and also that it has not progressed as far as the
apparent change towards declining linking /r/.

Kempton, Timothyin dissertation submitted to the University of Sheffield
for the degree of doctor of philosophyin 2012. The study entitled: “Machine-
Assisted Phonemic Analysis”

With the results summarized, it is now possible to answer the scientific
questions. The first question is “To what extent can machine algorithm
contribute to the procedures needed for a phonemic analysis?” A very basic
answer is that a machine algorithm can contribute by performing with an
accuracy that is better than chance. This is true for all the procedures

investigated in the phonology stage.
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This can be seen in figure 7.2 by all ROCAUSs score that are above the 50%
line. The ROCAUC evaluation measure particularly with it is probabilistic
interpretation, demonistrates that there is a measurable contribution from
each algorithm. The explicit efficiency savings shown in table 7.2 give
additional intuitive measure of benefit of each algorithm. At the phonetic
stage, cross language phone recognition had many errors to be practically
beneficial. However, cross-language forced alignment has been shown to
take a tenth of the time needed when compared to manual phone alignment.
(Experiment 4.3.2). The secondary scientific question is “What insights does
such a quantitative evaluation give about the contribution of each of the
procedures to phonemic analysis?”

For each of the procedures there is a principal algorithm that represents each
procedure best. For the main two data sets TIMIT and kua-nsi, the best
phonetic similarity algorithm, BFEPP resulted in an average ROC-AUC of
85%. The primary complementary distribution algorithm, Jefferys
Divergence resulted in an average ROC-AUC of 60%. Although strictly not
a pure complementary distribution algorithm, assimilating features this gave
an average ROC-AUC of 81% indicates the importance of considering
features.

2.13 Summary of the Chapter

Chapter two is the theoretical face of the study; it reviewed the
literature of English pronunciation and Tajweed as well as

reviewed related studies locally, regionally and internationally
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Chapter Three

Methodology
3.0 Introduction:
This chapter includes contents under the traditional subtitles.
- Procedure of data collecting
- Population and sampling (25 students out of 30)
- Tools /instruments
- Reliability and validity
- Approach: descriptive analysis
- Programme: manual and (statistical packages of social sciences) SPSS
3.1 Method of the Study
Chapter 3 demonstrates the methods and study approach are used to explain
the procedure of data collecting and the tools of data collecting. Then the
researcher investigates the validity and reliability of the research tools, and
which statistical programme that suits data analysis.
The study falls under the umbrella of qualitative descriptive research which
makes uses of the correlational method in collecting data to decide the
factors and ties connect between Tajweed and English pronunciation. The
instrument of data collecting is identified and explained. And then the
validity and reliability of instrument will be scrutinized.
The researcher refers to collect the data of the study through questionnaire; it
Is renowned scientific instrument research method. AlSamawi (2000, p.132)
Questionnaire is suitable tool for collecting data related to gathering

opinions from undergraduate students who have background about taj and
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they are studying now English pronunciation. Since questionnaire is well
known among the techniques of research, it has many merits over the rest
methods of data collecting as shown below:

It is easy to be performed without consuming more time if it is compared to
other collecting data methods. It needs no certain venue, no certain
preparation to be conducted. Above all it is not demanding like other
methods for being developed and administered.

It permits the researcher to choose several people to participate in the study.
The researcher prefer it to observe and test the performance of the students
how they make use of the prior knowledge of Tajweed in learning English
pronunciation without face to face contacting with learners, so they can
answer it whenever and wherever they want.

Questionnaire is flexible to be used with other data gathering methods as
major or minor tools for assuring or revealing any distortions due to usage of
other methods.

There are some negative points of questionnaire can be overcome; some
people may not return the questionnaire because they are out of reach of the
researcher. However, in this case the researcher expects no problems will be
faced because of the population of this study is inclusive in a certain college
in a certain university. If there are such problems, the questionnaire can be
gathered through mail without any cost on the shoulder of the respondents.
Thus, the researcher must facilitate the means of collecting the

questionnaire.
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The researcher uses the jargon that related to the study and understood by
respondents. The researcher encourages the students to fill the questionnaire
and facilitates any difficulties that face the respondents and responds to their
enquires.

The researcher bears any financial costs that face the assistants who
distributes and collect the questionnaire after filling it.

The researcher uses this questionnaire so as to support the questions of the
study:

1. How does the previous learning of Tajweed affect on latter learning of
English pronunciation?

2. What sounds and areas are in Tajweed have affected on learning English
pronunciation?

3. What sounds are problematic for Sudanese English learners?

The structure of the questionnaire is governed by the descriptive method and
gualitative data need to be collected.

Although there are many structures of questions when the researcher adopts
the questionnaire as a tool for collecting data; in this study the researcher
diversifies the question items. The researcher chooses the suitable types of
questions among those question types which can be used and suit the
questionnaire: multiple choice, category type, ranking type, scale type,
quantity type and grid type.

To conduct the questionnaire items the researcher follows these guidelines to

facilitate the difficulties that he can find:
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- Putting in mind the targets of the study, to have reminded him that he is in
the right destiny.

- Putting into consideration the intellectual stage of the subjects of the study
with the usage of an obvious direct language.

- Mentioning right from the beginning the target of the questionnaire
related to obstacle factors and confidentiality. In addition to express his
compliments towards the respondents to stimulate them to answer the
questionnaire.

- Giving meaningful guidelines with examples to show them how to answer
the questionnaire.

- Prior testing the questionnaire items to make sure they are valid and
suitable.

- Being aware of clarity in formulating questionnaire items.

- Considering the controlling factors of time task amount for answering the
guestions.

- Proof revising the questionnaire thoroughly before administering it.

- Validating the questionnaire by an expert.

3.2 Checking the Questionnaire Reliability

There are means by which reliability is checked:

1. Test-retest

2. Alternate

3. Split-half

Test-retest is considered the most trusted method to check whether the

questionnaire is reliable or not. It means to administer for example the
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guestionnaire two times to the person under the same circumstances, and
then compare the results. If the two results are same or very similar, then the
guestionnaire is considered reliable. For qualitative data the comparison can
be compared word for word or sentence for sentence. However, for
guantitative data, the outcome can be measured against Spearman-Brown
technique.

Testing reliability by alternate method by creating another form of original
questionnaire. To administer the original one in the first and created one in
the second time. Both original and the duplicated forms are given to the
same subject under the same circumstances. The comparison can be through
word for word or sentence for sentence for qualitative data. However, for
quantitative data the comparison result can be done through estimated
reliability test of Spearman-Brown technique (Al Samawi, 2000, p.119).

The third method of checking reliability of this questionnaire is split half.
This technique can be administered via two means. For example, the
questionnaire is divided into many items; to apply this technique, a
researcher has to perform any item in two different contextual forms and
organize the questionnaire item by item.

In case of all items are equal in weight the researcher can figure them in
series. Then he divides the questionnaire in two halves: one consists of even
numbers while the other contains the odd numbers. The result of the two
forms can be compared word by word or sentence by sentence for qualitative

data. Whereas, for the quantitative data the researcher compares the result of
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the two halves by applying estimated reliability test of Spearman-Brown
technique.
The researcher can obtain the estimated reliability test of Spearman-brown
technique by following these steps:
Calculating Rank Order Coefficient Spearman (rho), the researcher applies
this formula:
Rho = 1-6(?d?)/N(N?>-1)

d” represents the total of the square differences between two variables and N
represents the number of observations or scores. So, this formula needs:
- Organizing the results and evaluations in ascending or descending orders.
- Ordering the results and evaluations from A to Z.
- Summing up the differences between the rank orders of both.
- Obtaining the square of the differences and adding them up.
- Applying rho formula.
- The results are correlation between the two variant sections of the
questionnaire.
Spearman- Brown technique formula is:
Estimated Reliability = 2x (rho)+ 1+(rho)

3.3Validity of the Questionnaire
Validity of the questionnaire means to what extend is the data gathered
measure what exactly to be measured and not to measure something else.
That is to say, is the questionnaire exactly measure the relationship between
prior knowledge of taj and its effect on later on learning Eng pho or not?

(AlSamawi, 2000,pp. 121-122).
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There are three ways of investigating the validation of questionnaire:

- Self- validation

- Pilot-validation

- Expert-validation

Self-validation is to ask the researcher oneself in a simple way: does each
question in the questionnaire measure what is supposed to be measured? The
disadvantage of the self-validation may not be valid to the attribution of the
subjectivity of the researcher. For this subjectivity self-validation is
considered not satisfactory.

Pilot-validation: it means the researcher chooses some of subjects, out of
the research population not from the research sample, to look whether there
is any problem in the formulation of the questionnaire items need to be
solved or reformulation. This can be done through interviewing the
nominees directly. It is considered more objective than self- validation. It
can face a disadvantage because of uncooperative subjects.
Expert-validation: it can be the last resort of validation in these three types
of validations. It is preferable because it can do the task without helping of
previous two methods of validation. It is administered by checking every
item with the reference to objectives and variables of the study. Adding,
deleting and modifying are characteristics of expert-validation to measure
the variables that are supposed to be measured. It is a valid method, when
the researcher does all these characteristics in the questionnaire. It is also

called judges besides saying expert-validation. The researcher sends a letter
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to the judges attached to the questionnaire, purpose, questions, aims and
objectives, hypotheses and variable avoiding any misunderstanding.
Collecting data sometimes needs some treatments for the people who
participate in the research. These treatments are known independent
variables which are administered to a particular people under situations in
order to examine the influence of these people. The people who are
pertained to these treatments are termed subjects, participants or
experimental group. The treatment is termed in research methodology
independent variable. It is affected by the research method. It is not
considered as data collecting method; however, it considers as variable or
context for performing how variables work. It shows the researcher how
independent variable affects on dependent variable. It is an essential demand
for true quasi-experimental research.

The researcher adopts the pie charts and percentages to show how Tajweed

and English pronunciation correlate to each other
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Chapter Four

Data Analysis and Discussion
4.0 Introduction
Chapter four is the practical chapter of the study. It deals with the practical
aspects of this research. This chapter consists of three hypotheses:
The first one of them is “How does the previous learning of Tajweed affect
on later learning of English pronunciation?” It falls into five statements:
- The previous learning of Tajweed affects on learning later English

pronunciation

| had learned taj before learning English pronunciation

| advise others to learn Tajweed before learning English pronunciation

| advise others to learn English pronunciation before learning Tajweed
- | made use of learning Tajweed in learning English pronunciation

The second hypothesis is “What are the sounds and areas in Tajweed have
effect on learning English sounds?” It affiliates to twelve items which are:
- Consonants

- Short vowels

- Long vowels

- Diphthongs

- Matching Tajweed diacritics with their symbols

- Matching Tajweed diacritics with resemblance English sounds

- Places of articulation in English

- Places of articulation in Tajweed

- Manners of articulation in English
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- Manners of articulation in Tajweed

- Connected features of speech sounds in English

- Connected features of speech sounds in Tajweed.

The third hypothesis is “What sounds and areas are problematic for
Sudanese learners of English pronunciation?” It consists of six English
sounds are considered difficult for the learners.

Pie charts, percentages and tables are used to analyze the data. The data
which is collected is sorted out, analyzed, discussed and the result is
performed manually and through the SPSS programme.

4.1 How does the previous learning of Tajweed effect on later learning

of English pronunciation?

Table 1

The Statement | Agree Strongly | Neutral Strongly | Disagree
agree disagree

The previous |9 10 2 1 3

learning of

Tajweed

affects on the
later learning

of English

pronunciation
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| had learnt
Tajweed
before learning
English

pronunciation

10

13

| advice others
to learn
Tajweed
before learning
English

pronunciation

12

| advice others
to learn
English
pronunciation
before learning

Tajweed

| have made
use of Tajweed
in learning
English

pronunciation

11
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The researcher broke down the above question into five sub-questions

(statements). Each statement has five choices (agree, strongly agree, neutral,

strongly disagree and disagree) offered to grade 4 of undergraduate students

from Omdurman Islamic university in Khartoum 2021.

The previous learning of Tajweed effects on later learning of English

pronunciation

Table 2 The previous learning of Tajweed

The Statement Agree | Strongly | Neutral | Strongly | Disagree
disagree disagree

The previous learning |9 10 1 3

of Tajweed affets on

later learning of English

pronunciation

Table 3

Answers Frequency Percent

Agree 9 36%

Strongly agree 10 40%

Neutral 2 8%

Strongly disagree 3 12%

Disagree 1 4%

Total 25 100%
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The above table explains the effect of previous learning of Tajweed on later
learning of English pronunciation on grade 4 candidates from Omdurman
Islamic university in 2021.

There are five options to limit the candidates’ choices, namely (agree,
strongly agree, neutral, strongly disagree and disagree). The top choices of
the candidates settled on strongly agree and agree; whereas the rest of the
choices at the bottom.

The positive responses were more than 75 percent divided nearly equal
between strongly agree and agree. Neutral choices were less than ten
percent; since disagree was a little above than ten percent. At the bottom of
choices was disagree scored less than five percent.

To sum up the effect of learning Tajweed prior learning English
pronunciation., there are five option can be divided into two groups: the
positive options (strongly agree and agree); the negative options (strongly
disagree and agree) whereas the neutral option is the border line between the
positive options and negative options. Calculating (strongly agree which is
40 percent plus agree which is 36 percent that is 76 percent positive choice.
On the other hand, strongly disagree which is 4 percent added to disagree
which is 12 percent, that is 16 percent. Comparing 76 percent which is
positive to 16 percent which is negative; thus, the previous learning of taj

affects positively on learning English pronunciation.
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Pie chart 1

m Agree

s, agree

Percent

AN

= Neutral

= s, disagree

= Disagree

It is obviously from the above pie chart that the options strongly agree and

agree conquered more than three quarter of the whole area of the pie chart.

This means, the previous learning of Tajweed affects positively on later

learning of English pronunciation.

4.1.1 1 had learned Tajweed before learning of English pronunciation

Table 4
The Statement Agree | Strongly | Neutral | Strongly | Disagree
disagree disagree
| had learned Tajweed | 10 13 1 - 1

before learning English

pronunciation
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Table 5

Answer Frequency Percentage
Agree 10 40%
Strongly agree 13 52%
Neutral 1 4%
Strongly disagree | - 0%
Disagree 1 4%

Total 25 100%

The above table expresses whether the candidates from Omdurman Islamic
University had learnt Tajweed before learning English pronunciation in
2021.

There are two options at the top of the candidates’ choices: (strongly agree
and agree). Neutral and disagree are in the middle of the choices; while,
strongly disagree is in the bottom of the choices scored nil.

Nearly almost all the candidates had learned taj before learning English
pronunciation with above than ninety percent score. At least one candidate
was not sure of learning Tajweed, as same as one candidate did not learn

Tajweed. However, no one candidate chose strongly disagree option.
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Pie Chart 2

Percent

4% 0%

m Agree ®s. agree Neutral = s. disagree = Disagree

The positive percentage of the candidates who had learned Tajweed before
learning English pronunciation, are the sum of (40% and 52%) that is 92
percent. The negative percentage of the candidates who had not learned taj
before learning English pronunciation, are the calculating of (strongly
disagree which represents zero percent plus disagree which represents 4
percent; that is 4 percent, total percentage of the negative options. Since
neutral is the border line between positive options and negative options. To
compare between 92 percent the positive options and 4 percent the negative
options; the positive option overweighs the negative ones.

In conclusion, it is clear that agree and strongly disagree occupied almost the
total area of the pie chart, that is 92 percent which represent more than nine
tenth of the area. Thus the learning Tajweed before learning English

pronunciation is fruitful for the learner.
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To sum up this discussion which manifested the overwhelming majority of

the candidates had learned Tajweed before learning English pronunciation.

Thus Tajweed paved the way for them to learn English pronunciation.

4.1.2 | advise others to learn Tajweed before learning English

pronunciation

Table.6
The Statement Agree | Strongly | Neutral | Strongly | Disagree
disagree disagree
| advise others to learn | 5 12 5 2 1
Tajweed before learning
English pronunciation
Table 7
Answers Frequency Percent
Agree 5 20%
Strongly agree 12 48%
Neutral 5 20%
Strongly disagree |2 8%
Disagree 1 4%
Total 25 100%

The above table illustrates the importanceof the advice of learning Tajweed

prior learning English pronunciation for grade 4 undergraduate candidates

from Omdurman Islamic university in 2021.
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The candidates have five options: (agree, strongly agree, neutral, strongly
disagree and agree) to limit their choices. The candidates positively
concentrated on strongly agree and agree on the top of their choices. While,
fifth of the candidates were neutral. Strongly disagree and disagree in the
negative side with very few numbers of candidates.

Nearly seventy percent of the candidates advise others to learn Tajweed
before learning English pronunciation. Twenty percent of the candidates
were neutral. Less than fifteen percent of the candidates were strongly
disagree and disagree in both of them.

The five options: (agree, strongly agree, neutral, strongly disagree and
disagree) according to the result of the candidates can be classified into two
options: positive options and negative options with neutral option as a border
line between them.

On one hand, the total percentage of the positive option responses (agree is
20 percent and strongly agree is 48 percent) equals 68 positive percent.

On the other hand, the total sum of the negative options represents (strongly
disagree is 8 percent and disagree is 4 percent; that is all 12 percent negative
responses. To balance between the positive option responses 68 percent with
the negative option responses is 12 percent. It is clear that 68 positive
responses overweigh 12 percent of the negative option responses. Here in

this statement the positive responses are preferable.
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Pie Chart 3

Percent

m Agree m s, agree = Neutral m s. disagree = Disagree

To conclude, agree and strongly agree constitute the large section of the pie
chart. They engaged more than the half of the total area. That is to say, the
statement of “I advise others to learn Tajweed before learning English
pronunciation” emphasized that the learning of Tajweed before learning
English pronunciation is better for Sudanese learners of English. The
candidates positively advise others to learn Tajweed before learning English
pronunciation

4.1.3 | advise others to learn English pronunciation before learning

Tajweed
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Table 8

The Statement Agree | Strongly | Neutral | Strongly | Disagree
disagree disagree
| advise others to learn |3 2 5 7 8
English  pronunciation
before learning Tajweed
Table .9
Answers Frequency Percent
Agree 3 12%
Strongly agree 2 8%
Neutral 5 20%
Strongly disagree |7 28%
Disagree 8 32%
Total 25 100%

The above table shows the result of advising others to learn English

pronunciation before learning tajthrough of grade 4 undergraduate from

Omdurman Islamic university in Sudan in 2021. The candidates have five

options to tick, which are (agree, strongly agree, neutral, strongly disagree

and disagree).

Sixty percent of the candidates focused on the last two negative options

which shown that they did not agree to learn Enh.pho before learning taj;

that is to say, they prefer the opposite. Whereas, twenty percent of the

candidates chose the first two positive options: (agree and strongly agree) as
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well as the same percent manifested that they were unsure; that is to say,

they were in between.

Pie Chart 4
Percent
= Agree m S, agree = Neutral = s, disagree = Disagree

The pie chart divided into five sections; each section represents an option.
These sections can be divided into two sections: positive and negative with
neutral as border line to separate them. The positive section consists of
strongly agree and agree, since the negative section consists of strongly
disagree and disagree with neutral between them. The calculation of the
positive section is agree 12 percent added to the strongly agree 8 percent;
that is total 20 percent. However, the addition of the negative section is:

strongly disagree is 28 percent plus disagree is 32 percent that is both 60
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percent which is the preferable answer to this statement are the negative
options. When comparing between the positive and the negative sections; the
positive is 20 percent falls before the average; while, the negative section is
60 percent which falls above the average. Consequently, the students do not
advise others to learn Eng. pho before learning Tajweed. Therefore the
opposite is right.

In conclusion, the pie chart clearly shows the choices of the candidates tend
to the negative options by over the half area of the pie chart. The statement
“I advise others to learn English pronunciation before learning Tajweed” is
not favourable which emphasizes the previous statements “I advise others to
learn Tajweed before learning English pronunciation” is the favourable
choice for the Sudanese learners of English pronunciation

4.1.4 have made use of Tajweed in learning English pronunciation

Table 4.10

The Statement Agree | Strongly | Neutral | Strongly | Disagree
disagree disagree

| have made use of |11 4 7 3 -

Tajweedin learning

English pronunciation
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Table 11

Answers Frequency Percent
Agree 11 44%
Strongly agree 4 16%
Neutral 7 28%
Strongly disagree | 3 12%
Disagree - 0%
Total 25 100%

The above table illustrates how candidates made use of Tajweed in learning
in English pronunciation in Omdurman Islamic university college of Arts,
English language department, candidates from grade 4, in 2021.

Fifteen out of twenty five of the candidates on the top of the positive
choices. Seven of the candidates were not sure that they did not make use of
Tajweed in learning English pronunciation; while, the rest of the candidates
were strongly expressed that they did not make use of Tajweed in learning
English pronunciation.

Sixty percent of the candidates made use of Tajweed in learning English
pronunciation with the contrast of less than thirty percent were not sure of
making use of Tajweed in learning English pronunciation or not. No one of

the candidates chose the disagree option.
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Pie Chart 5
Percent

0%

28%

= Agree m s agree Neutral m s, disagree = Disagree

The above pie chart falls into four parts: (agree, strongly agree, neutral,
strongly disagree and disagree). No one of the candidates chose disagree;
that is to say it is scored nil. These parts can be divided into two options:
positive and negative options with neutral separating between them. The
positive options are: strongly agree and agree; whereas, the negative option
is only strongly disagree. To compare between them, first add the calculation
of agree which is 44 percent to strongly agree which is 16 percent; that is 60
percent. Then the total percentage of strongly disagree is barely 12 percent.
The result of comparison is that the positive options scored 60 percent which
fell over the average; since the negative option scored only 12 percent which
fell below the average. The positive options are preferable. Thus the
candidates made use of Tajweed in learning English pronunciation.

To conclude, the large portion of the pie chart is dominated by the sum of
agree and strongly agree which cover more than the half of the area of the

pie chart. Therefore, the statement: “I have made use of Tajweed in learning
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English pronunciation” is the outcome of this first hypothesis in this study. It
supports all the previous statements except the fourth one which opposes the
statements.

The average of the statements of the first hypothesis of this study “Does the
previous learning of Tajweed affect on later learning of English
pronunciation” is seventy four percent which strongly supports this

hypothesis.
4.2 What are the sounds and areas in Tajweed have effect on

learning English sound?

4.2.1 Consonants

Table 12
The sound Ip/ /b/ It/ /d/ I/ lg/
Available in Tajweed 10 21 22 19 18 11
Not available in Tajweed | 14 4 3 6 7 12
Table 13
Sounds Available in Tajweed Not available in
Percentage Tajweed
Percentage

Ip/ 40% 60%

b/ 84% 16%

It/ 88% 12%

/d/ 76% 24%

Ikl 12% 28%

o/ 44% 56%
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The average 67.3% 32.7%

The above table illustrates the effect of Tajweed on learning English
consonant sounds: /p,b,t,d,k,g/ investigating candidates of grade 4
undergraduate candidates from Omdurman Islamic university in Khartoum
2021.

There are two options: (available in Tajweed and not available in Tajweed).
The candidate either to choose the column available in Tajweed, or to
choose the column of not available in Tajweed to express that the sound is
used in Tajweed or the other option to express that the sound is not available
in Tajweed. /t/ and /b/ are in the top of their choices of the most of the
candidates. While,/d/ and /k/ are in the middle of the choices of the
considerable number of candidates. However,/g/ and /p/ are at the bottom of
the total choices of less than the half of the candidates.

More than eighty percent of the candidates considered /t/ and /d/ are
available in Tajweed; while less than twenty percent of them considered
these two sounds are not available in Tajweed. Seventy percent of the
candidates considered /d/ and /k/ are available in Tajweed; whereas, less
than thirty percent of the candidates considered them are available in
Tajweed less than fifty percent of the candidates considered /g/ and /p/ are
available in Tajweed; however, more than fifty percent of the candidates
considered these two sounds are not available in Tajweed.

The result is that the average of the total candidates, who chose the option

(available in Tajweed), was 67.3 percent, since the average of the total
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candidates, who chose the option (not available in Tajweed), was 32.7
percent. To balance between the option (available in Tajweed) and the
option (not available in taj), it can be concluded that more than the half of
the sounds /p,b,t,d,k,g/ are available in Tajweed sounds. This denotes that
there is a relation between consonants sounds in Tajweed and English
pronunciation.

4.2.2 Short vowels

Table 14
The sound n lel |lel /AN |l |lol |/0/
Available in Tajweed 24 7 17 15 7 22 |18
Not available in Tajweed 1 18 |8 10 18 3 |7
Table 15
Sounds Available in Tajweed Not available in
Percentage Tajweed percentage
Percentage

n 96% 4%

lel 28% 2%

I/ 68% 32%

/N 60% 40%

ol 28% 72%

ol 88% 12%
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10/ 2% 28%

The average 64.3% 35.7%

The above table explains the effect of Tajweed on learning English
pronunciation through short vowels: /I,e,e,A,p,0,0/ on the candidates from
Omdurman Islamic university, grade 4 undergraduate students who takes
English language as major in their study in 2021.

There are seven vowel sounds in English pronunciation /I, e, &,A,0,0,0/
which represent short vowel sounds in English pronunciation /1/ is at the top
of the choices of the candidates. /v/ is in the second place of the candidates’
choices; whereas, /0/, /&/ and /A/ are in the middle of the choices of the
candidates. /e/ and /v/ are at the bottom of the choices of the candidates.
More than ninety percent of the candidate agreed that /I/ is available in
Tajweed. More than eighty five percent of the candidates agreed that /u/ is
available in Tajweed the second choices of the candidates are /e/ and /&/
were scored more than seventy percent. Nearly seventy percent of the
candidates considered /e/ and /o/ are not used in Tajweed.

The result is that the total average percentage of the candidates, who selected
the option (available in Tajweed), when they evaluated the short vowel
sounds and their relation with Tajweed sounds, was 64.3 percent. Whereas
the total average percentage of the candidates, who selected the option (not
available in Tajweed), was 35.7 percent. To weigh between the two options,
the researcher found that the candidates decided that there are relationships

between short vowels in English pronunciation and Tajweed.
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4.2.3 Long vowels

Table 16

The sound liz/ la:/ 12:1 fu:/ 13:/
Available in Tajweed 21 17 12 18 9
Not available in Tajweed |4 8 13 7 16

The above table shows the effect of Tajweed on learning English long vowel
sounds: /i:,a:,0:,u:,3:/ on undergraduate candidates in grade 4 taking English
language main stream at Omdurman Islamic university in Sudan in 2021.
There are two options to be chosen by the candidates either to put a tick
under the column of sound (available in Tajweed) or under the column of
sound that is (not available in Tajweed).

The majority of the candidates agreed that there are three sounds of the long
vowel: /i:,a:,u:/ are available in Tajweed, while less than the half of the total
candidates chose/>:,3:. /i:/ is the sound that most of the candidates said it is
available in Tajweed with the percentage over eighty percent. However,
/u:/and /a:/ came in the second order of the candidates’ choices topped to
more than seventy percent. Whereas, />:/is nearly fifty percent of the
candidates chose the option (available in Tajweed). Most of the candidates

agreed that /3:/is not available in Tajweed.
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Table 4.17

Sounds Available in | Notavailable
Tajweed in Tajweed
Percentage Percentage
li:l 84% 12%
/1a:/ 68% 32%
>/ 48% 52%
fu:/ 72% 28%
/3:/ 36% 68%
The 61.6% 38.4%
average

The result of investigating the long vowels sounds in English and their
bounds to some sounds in Tajweed, is that the total percentage average of
the candidates, who selected the option (available in Tajweed), was 61.6
percent; while, the total percentage average of the candidates, who chose the
option (not available in Tajweed), was 38.4 percent. From the above result,
the researcher confirms that there are positive bounds between short vowels

in English pronunciation and Tajweed sounds.
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4.2.4 Diphthongs

Table 18
Sounds lel/ fai/ o1/ loul lav/ | 1ol | leal | [val
Available in|18 18 13 17 14 13 |10 |5
Tajweed
Not available | 7 7 12 8 11 12 |15 |20
in Tajweed
Table 19
Sounds Available in | Not available
Tajweed in Tajweed
Percentage Percentage
le1/ 2% 28%
lai/ 2% 28%
h1/ 52% 48%
[o1/ 68% 32%
[au/ 56% 44%
[1a/ 52% 48%
leal 40% 60%
[val 20% 80%
The %54 %46
average
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The above table expresses the effect of Tajweed on learning English
diphthongs by investigating undergraduate candidates in grade 4 major
English in college of Arts at Omdurman Islamic university in Sudan 2021.
There are eight English diphthongs namely, /e1,ar1,01,00,au,19,89,09/ each one
of these sounds has two options to be chosen by the candidates. These
options consist of two columns: available in Tajweed and not available in
Tajweed. The responses of the candidates were highly positive towards /er/
and /ai/, that is to say, they are available in Tajweed; while the availability of
/au/ is above than the half. /o1/ is in the middle. However, the availability of
the rest of the diphthongs are less than average.

More than seventy percent of the candidates agreed that /ei/ and /ai/ are
available in Tajweed. Thus, the majority of the candidates focused on /ei/
and /ai/ are common between Tajweed and English pronunciation. While
more than 60 percent of the candidates considered /au/ is common in both
Tajweed and English pronunciation. However, three sounds: /av/, /ea/ and
lual are below the average; whereas /o1/ is represented by little above than 50
percent, so it is within the average or little exceeding it.

The result of investigating of diphthongs in English pronunciation and their
relation to some sounds in Tajweed, is that the candidates who selected the
option (available in Tajweed), their total percentage average, was 54 percent.
However, the total percentage average of the candidates, who selected the
option (not available in Tajweed), was 46 percent. By weighing the two

options, the researcher concluded that there is a relationship between English

128



diphthongs and Tajweed, because more than the half of the candidates made

use of Tajweed in learning English diphthongs.

4.2.5 Does these letters have equivalent sounds in ESS?

Table.20
Sound o= lum e e e o |z | |2 |y &
Available in |5 1 9 18 |23 (22 (20 |13 |13 |22 |22 |22
English
pronunciation
Not available |19 |23 (14 |6 |1 |1 |2 |9 |10 |1 |2 |2
in English
pronunciation
Neutral 1 1 2 1 1 2 |3 3 2 |2 1 1
Table 21
Sounds Available Not Neutral
percent available | percent
percent

U2 20% 76% 4%

U 4% 92% 4%

¢ 36% 56% 8%
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. 72% 24% 4%
- 92% 4% 4%
o 88% 4% 8%
A 80% 8% 12%
c 52% 36% | 12%
G 52% 40% 8%
B 88% 4% 8%
3 88% 8% 4%
& 88% 8% 4%

The | 633% | 30% | 6.7%
average

The above table shows some letters (sounds) from Arabic morphemes which
represent Arabic morphemes as well as phonemes in the same connection in
the orthographic of Tajweed and their relation to English pronunciation.

The question contains twelve letters/sounds: < ¢2 <) ¢3¢z & ¢ caF ¢ cpaua
<y categorized under consonant sounds. They are produced in seven places
of articulation. There are three options for candidates to choose which are:
(letters represent sounds in English pronunciation letters do not represent
sounds in English pronunciation and neutral options)

<» 1s on the top of the candidates’ choices, it is chosen by 23 candidates with
more than 90 percent of the total of the candidates, so almost of them agreed
upon.<» morpheme represents sound in English pronunciation; in contrast

almost all candidates agreed that <= is not available in English
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pronunciation and does not represent sounds in English pronunciation. The
candidates agreed upon four morphemes: «& <) «2 ¢ are available and
represent sounds in English pronunciation with more than 80 percent; that is
to say, most of the candidates. More than 70 percent of the candidates agreed
that «%»> is available in English pronunciation. with the contrast to more than
75 percent of the candidates agreed «3¢«z> are available and represent sounds
in English pronunciation in contrast with <¢» which is chosen by almost the
same percentage to denote that is not available and nor does represent sound
in English pronunciation

The result of the aforementioned Arabic sounds in Tajweed and whether
they have equivalence with English sound, is that the total percentage
average of the candidates who chose the option (available in English
pronunciation), was 63.3 percent. On the other hand, the total percentage
average of the candidates who chose the option (not available in English
pronunciation), was 30 percent. While the total percentage average of the
candidates, who were neutral, was 6.7 percent. To sum up this investigation,
the researcher found that Arabic sounds have positive relation with some
equivalent sounds in English pronunciation.

4.2.6 Tajweed diacritic in relation to English sounds

Table 22

Diacritic dacall | Jliacall | Al | oliadal) | 3 usl | ol sl
Identified the symbol 17 16 17 116 17 17

Not Identified the symbol |8 9 8 9 8 8
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Write the symbol in front of the diacritic

Table 23
Diacritic Identified the Did not
symbol Identify the
percentage symbol
percentage
4ozl 68% 32%
Qlawzall 64% 36%
dasial) 68% 32%
Ciadl) 64% 36%
3 sl 68% 32%
Qs 68% 32%
The 66.7% 33.3%
average

The above table shows the diacritic symbols used in Tajweed which
represent sounds by asking the candidates to write the symbol opposite the
diacritic that represents.

There are six diacritics in Tajweed represent sounds: < ‘,‘;‘N‘“‘-ff?»; these
diacritics represent sounds in English pronunciation either one phoneme or
sound compounds of two phonemes; the first of them is vowel while the
second of them is the consonant /n/.

More than 65 percent of the candidates identified four diacritics: <o ¢¢ ¢

with same percentage; while less than 35 percent of the total of the
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candidates did not identify the symbols. Nearly 65 percent of the candidates

identified two diacritic symbols <s-¢f?’>; whereas, less than 40 percent of the

candidates (did not identify)ciﬁ» and .,

The result of investigating the Arabic diacritics which are used in taj sounds

and matching them with their Arabic symbols, the total percentage average

of the candidates who identified the symbols and matched them perfectly

with their resemblance diacritics, was 66.7 percent. Whereas the total

average percentage of the candidates who did not identify the symbols nor

they did match them with their resemblance diacritics, was 33.3 percent.

Thus the result shows that more than the half of the candidates learned

Tajweed and knew the diacritics and their symbols.

4.2.7 Matching Tajweed diacritics with the English sounds

Table 24
Diacritics dazall | el | dasll | oliadal) | 3 usl | ol sl
Arabic symbols 16 16 |16 18 18
English sounds 9 9 9 7 7
Table 4.25
Diacritic Arabic English
symbol symbol
Percent Percent
daall 2% 28%
Qliaszall 64% 36%
dasal) 64% 36%
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Qi) 64% 36%
5 sl 72% 28%
Qs 2% 28%
The 68% 32%
average

The above table explains the relation between the diacritics in Tajweed and
some sounds in English pronunciation by asking the candidates -from grade
4 of English language learners in Omdurman Islamic university in Khartoum
in 2021- to match the diacritics with the English sounds.

The six diacritics divided into two equally parts (dezall 5 8 Sl (5 5l) the
other part contains (el s daidll (Usidll), Each three of them is equal in
percentage.

Eighteen students matched correctly the diacritic Swith English sound /u/.
The same number of candidates matched correctly Tajweed diacritic £+ with
English sound schwa /o/. Again the same number of candidates matched
correctly Tajweed diacritic::with English sound /an/. However, seven
candidates failed to match the three diacritics with their resemblance sounds.
The correct matching scored over 70 percent, while the wrong matching
scored below 30 percent. The second part of grouping consists of 3. 16
candidates out of 25 matched perfectly Tajweed diacriticwith English
sound /on/ which is a combination of vowel sound /u/ plus consonant sound

In/. the same number of candidates successfully match Tajweed diacritic /

[ with the sound and short vowel which is schwa /a/. Again for the third
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time the same number of candidates matched properly diacritic / / with
English sound /an/ which consists of the combination of two phonemes:
schwa /ao/ plus the consonant /n/. Nevertheless, nine candidates failed to
match the last three diacritics with their resemblance English sounds. The
correct matching scores reached more than 65 percent, while the wrong
matching scores reached less than 35 percent.

The result of investigating the Arabic diacritic symbols in Tajweed, and
matching them with their resemblance sounds in English. The total
percentage average of the candidates, who matched the diacritics correctly
with English sounds, was 68 percent. In contrast, the total percentage
average of the candidates who did not match the diacritics with their
resemblance English sounds. So, the outcome of this investigation is that the
diacritics represent sounds in ESS.

4.2.8 Places of Articulation in Tajweed

Table 26
p. of | Lip [ Nos |Jaw | Teet | Alveol |S. H. Pharyn | Laryn
Art. S e S h ar palat | palat | x X

e e

Availabl |19 (18 |20 |17 18 17 19 19 19
e
Not 6 |7 5 8 7 8 6 6 6
avail.
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Table 4.27

Place of
articulation in

Tajweed

Available

percent

Not available

percent

Lips

76%

24%

Nose

72%

28%

Jaws

80%

20%

Teeth

68%

32%

Alveolar

2%

28%

Soft palate

68%

32%

Hard palate

2%

24%

Pharynx

2%

24%

Larynx

72%

24%

The average

73.8%

26.2%

department in Khartoum 2021.
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The above table shows nine places of articulation and their relation with
Tajweed places of articulation through investigating twenty five candidates

from Omdurman Islamic university from college of Arts English language

According to the responses of the candidates, one can divide these places of
articulation into four groups: group of jaws, group of lips, hard palate,
pharynx and larynx) and group of (teeth and soft palate).
At the top of these four groups is jaws were chosen by twenty candidates

who represent 80 percent, since five candidates failed to spot it scoring 20




percent. The second group consists of (lips, hard palate, pharynx and larynx)
which are chosen by 19 candidates representing over 75 percent, while six
candidates declined that this group is available in Tajweed. The third group
of places of articulation contains (nose and alveolar) which was chosen by
18 candidates representing over 70 percent, whereas seven candidates chose
wrong responses, representing lower than 30 percent. The last group consists
of (teeth and soft palate) which was chosen by 17 candidates representing
more than 65 percent; with the contrast to eight candidates forming less than
35 percent.

The result of the investigating the relationship of places of articulation in
Tajweed, English pronunciation, and their roles in producing sounds in
Tajweed the total percentage average of the candidates, who decided the
option (available in Tajweed), was 73.8 percent. Since the total percentage
average of the candidates, who decided the option (not available in
Tajweed), was 26.2 percent. The outcome of this investigation is that the
candidates decided that the places of articulation are available and contribute

in producing sounds in Tajweed.
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4.2.9 Places of Articulation in English pronunciation

Table.28
place of | Lip | Nos | Jaw | Teet | Alveol | S H. Pharyn | Laryn
Articulati | s e S h ar palat | palat | x X
on e e
Available |19 |17 |15 |20 |19 19 19 19 19
in English
Not 6 8 10 |5 6 6 6 6 6
available
Table 4.29
Place of Available Not available

Articulation percent

Lips 76% 24%

Nose 68% 32%

Jaws 60% 40%

Teeth 80% 20%

Alveolar 76% 24%

Soft palate 76% 24%

Hard palate 76% 24%

Pharynx 76% 24%

Larynx 76% 24%

The average 73.8% 26.2%
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The above table shows nine places of articulation and their relation to places
of articulation in English sound system (ESS) through investigating 25
candidates from Omdurman Islamic university, the finalist students taking
English language as major stream, in 2021.

According to the candidates’ responses, places of articulation can be
categorized into four categories: teeth is on the top of the choices, (lips,
alveolar, soft palate, hard palate pharynx and larynx) in the second category,
nose is in the third category and jaws at the bottom of categories.

Twenty students out of twenty five representing 80 percent agreed that the
teeth are involved in producing English sounds, while five candidates
representing 20 percent of the total candidates disagreed that the teeth are
not used to produce English sounds. 19 candidates out of 25 whom
representing more than 75 percent considering six places of articulation:
(lips, alveolar ridge, soft palate, hard palate, pharynx and larynx) are
involved in producing English sounds with the percentage more than 75
percent; since six candidates representing less than 25 percent disagreed that
these places of articulation are not part of English sound system (ESS). 17
candidates representing more than 65 percent agreed that nose is a part of
ESS; yet eight candidates representing less than 35 percent did not agree that
nose is a part of ESS apparatus.

The result of investigating the relationship of places of articulation in
English pronunciation, Tajweed and their roles in producing English sounds,
the total percentage average of the candidates, who selected the option

(available in ESS), was 73.8 percent. While the total percentage average of
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the candidates, who selected the option (not available in ESS), was 26.2

percent. Thus this investigation resulted in- according to candidates’

responses- these places of articulation are involved in and participated in

producing English sounds.

4.2.10 Manners of Articulation in TSS

5 Table 4.30
Manner | Plosive | Fricative | Affricate | Elision | Tones | Nasal | Lateral
of
Acrticl.
Agree |25 25 21 19 16 20 18
Disagree | 0 0 4 6 9 5 7
Table 4.32
Manner of Agree Disagree
articulation percent percent
Plosive 100% 0%
Fricative 100% 0%
Affricate 84% 16%
Elision 76% 24%
Tones 64% 36%
Nasal 80% 20%
Lateral 2% 28%
The 82.3 % 17.7%
average
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The above table shows seven manners of articulation of sounds in ESS
through investigating 25 candidates from grade 4 in the college of Arts,
English language department at Omdurman Islamic university in Khartoum
in 2021.

There are seven manners of articulation: plosive, fricative, affricate, elision,
tone, nasal and lateral. They are limited by two options: agree and disagree.
Thus, the candidate has to determine his choice on one of the two choices.
The total number of the candidates with 100 percent agreed that plosives and
fricatives are involved in Tajweed sound system (TSS). Almost not less than
80 percent of the candidates agreed upon the affricates and nasals are
involved in Tajweed manners of articulation; however, not less than 20
percent of the candidates disagreed that these two manners of articulation
which used in TSS. More than 70 percent of the candidates confirmed that
elision and lateral are parts of manner of articulation which used in Tajweed
to produce sounds; since less than 30 percent of the candidates disagreed
about that.

Nearly 65 percent of the candidates agreed that tone is a manner of
articulation found in TSS; yet less than the half of the candidates did not
agree that the tone is a part of TSS.

The result of investigating that there are manners of articulation in both Eng
pho and Tajweed with whether there are connections between them or not.
The total percentage average of the candidates, who selected the option
(agree) was 82.3 percent. Since the total percentage average of the

candidates who selected the option (disagree), was 17.7 percent. By
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comparing the two averages, the researcher reached to conclusion that the

manners of articulation are used and contributed in producing sounds in

Tajweed.

4.2.11 Connected feature of speech sounds in Tajweed

Table 32
The Feature Rhythm Assimilation | Elision Linking
Agree 22 19 17 20
Disagree 3 6 8 5
Table 33
The feature Agree Disagree
percent percent
Rhythm 88% 12%
Assimilation 76% 24%
Elision 68% 32%
Linking 80% 20%
The 78% 22%
average

The above table explains the choices of the candidates about the relation of
the features of the connected in ESS and TSS Candidates from the final year
in the college of Arts at Omdurman Islamic university in Khartoum Sudan in
2021.

There are four features of the connected speech, namely, rhythm,

assimilation, elision and linking. Rhythm is on the top of the choices, linking
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and assimilation are in the middle; while elision is at the bottom of the
choices without any more differences.

More than 85 percent of the candidates agreed upon the rhythm is within the
connected features of speech sound used in Tajweed; whereas less thanl5
percent of the candidates did not agree that rhythm is found in TSS. 80
percent of the candidates confirmed that linking is one of the features of the
connected speech used in TSS; since 20 percent of the candidates disagreed
about that. Assimilation is in the middle of the candidate choices, more than
75 percent of the candidates considered assimilation is performed in TSS;
however, less than 25 percent disagreed about assimilation is one of the
Tajweed connected feature. At the bottom of the choice is elision; more than
70 percent of the candidates agreed that elision is one of the features of the
connected speech that performed in Tajweed; yet less than 30 percent of the
candidates disagreed and refused that elision is manifested in TSS.

The result of investigating the relationship of the connected features of
speech sounds in Tajweed with the connected features of speech sound in
English pronunciation. The total percentage average of the candidates who
chose the option (agree), was 78 percent. However, the total percentage
average of the candidates who chose the option (disagree), was 22 percent. It
is clear that the investigation reached to the conclusion, is that connected

features of the connected speech sounds are available in TSS.
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4.2.12 Connected Features of Speech Sound in English Pronunciation

Table 34
The Feature Rhythm Assimilation | Elision Linking
Agree 18 21 23 21
Disagree 7 4 2 4
Table 35
The feature Agree Disagree
percent percent
Rhythm 72% 28%
Assimilation 84% 16%
Elision 92% 8%
Linking 84% 16%
The 83% 17%
average

The above table shows the features of the connected speech in ESS

according to the determination of 25 candidates in the final year studying

English language as major stream in the college of Arts at Omdurman

Islamic university in Khartoum in Sudan in 2021.
There are four features marked in the connected speech of ESS: (rhythm,

assimilation, elision and linking). The candidates determine their choices

upon two options, either to agree or to disagree.

Elision scored the top rank of the choices of 23 candidates representing more

than 90 percent agreed that it is a feature of a connected speech in ESS;
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whereas 2 candidates representing less than 10 percent determined
negatively. Assimilation and linking are determined by 21 candidates
representing more than 80 percent that they are in the middle of positive
ranking, since four candidates in both of them representing less than 20
percent disagreed that the assimilation and linking are performed in ESS.
Rhythm is in the bottom of positive rank choices is chosen by 18 candidates
with percentage more than 70 percent said that it is one of the feature of the
connected speech in ESS; whereas seven candidates disagreed that rhythm is
found in ESS.

The result of investigating the relationship of the connected features of
speech sounds in English pronunciation with the connected features of
speech sounds in Tajweed the total percentage average of the candidates,
who decided the option (agree), was 83 percent. Since the total percentage
average of the candidates, who decided the option (disagree), was 17
percent. To conclude this investigation, the researcher- according to
candidates’ responses agreed that the connected features of speech sounds
are involved in ESS.

5 The conclusion of the second hypothesis of this study (what are sounds
and areas in Tajweed have effect on learning English sound?), it is
obviously, according to the decision of the candidates there are sounds and

areas in Tajweed affect on learning English pronunciation.
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4.3 Problematic Sounds and Areas for Sudanese Learners of English

Pronunciation

Table 36

The sound vl Ip/ 1 13/ /13:/ /y/
Difficult 5 11 12 8 18 8
Moderate 6 7 7 13 3 5
Easy 14 7 6 4 4 12

The above table performs the problematic sounds for Sudanese learners of
English pronunciation in the final year candidates from Omdurman Islamic
university in Khartoum Sudan in 2021.

There are six sounds /v, p, {, 3, 3:, n/ are considered to be problematic for
Sudanese learners of English pronunciation, with three options to determine
the level of difficulty which are: (difficult, moderate and easy).

/3:/ is on the top rank of the difficult English sounds for Sudanese learners of
ESS. The level of difficulty is above 70 percent. /3/ is the only moderate
sound; it is difficulty level a little above fifty percent. /v/ is an easy sound
among these sounds for Sudanese learners of English pronunciation

It is better to perform these sounds in pie charts form to show clearly the

percentage of the three options: (difficult, moderate and easy).

4.3.1 VI

Table 37

The Difficult | Difficult | Moderate | Moderate Easy | Easy
sound percent percent percent
VI 5 20% 6 24% 14 56%
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Pie Chart 6 for v/
/NV/

56%

= Difficult percent = Moderate percent Easy percent

The above pie chart explains the level of difficulty of the /v/ sound for
Sudanese learners of English pronunciation at Omdurman Islamic university
for the finalist undergraduates in 2021.

The chart performs three percentages: 56 percent is the highest percentage
which represents easy is on the summit of the choices. 24 percent is the
second percentage which represents moderate level. 20 percent is the third
percentage on the bottom of the choices of the candidates which represents
the difficult level.

From the three percentages displayed above; it is clear that this sound does
not pose problem for Sudanese learners of English pronunciation; although it
Is not found in the Arabic phonemes and neither represents any Arabic
morpheme, even if the level of moderate is better than the level of difficulty.

Thus the /v/ sound can be ruled out from this list.
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4.3.2 [P/

Table 38
The Difficult | Difficult | Moderate | Moderate Easy | Easy
sound percent percent percent
P/ 11 44% 7 28% 7 28%
Pie Chart 7 for /p/
/P/

The above chart displays the levels of difficulty of /p/ sound for Sudanese

learners of ESS level at grade 4 undergraduate students from Omdurman

m Difficult percent

Islamic university in 2021.

There are three percentages: one for the difficult level, second for moderate
level and the third is for the easy one. These three percentages represent the

point of views of three groups of the candidates. The largest percentage of

m Moderate percent
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the three is 44 percent which express the level of difficulty in learning /p/
sound.

On the other hand, the level of moderate and the level of easy are each one
of them is 28 percent, which are equal.

From the displaying of the three percentage that graded the level of
difficulty, this sound is a little bit difficult; nevertheless, it can be learned for
Sudanese learners of ESS, although it is not found in the Arabic sound
system.

4331t/

Table 39

The Difficult | Difficult | Moderate | Moderate Easy | Easy

sound percent percent percent

It/ 12 48% 7 28% 6 24%

Pie Chart 8 for /41

m Difficult percent ® Moderate percent = Easy percent
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The above chart illustrates the level of difficulty in learning /47 for Sudanese
candidate learners of ESS for grade 4 undergraduate students from
Omdurman Islamic university in 2021.

The pie chart above performs three percentages represent three levels of
difficulty namely, (difficult, moderate and easy). The balance pan of the
difficulty overweighed the level of moderate and the level of easy
respectively. It is scored 48 percent of the candidate’s choices. Moderate is
in the second level of difficulty scored 28 percent while easy is in the lowest
level scored 24 percent.

From displaying the aforementioned percentages, it is clear that the /4/ sound
represent difficult phoneme for Sudanese learners of ESS. In addition to it is
not found in the Arabic sound system. Thus, it needs some sort of

concentration to be learned.

4.3.4 13/

Table 40
The Difficult | Difficult | Moderate | Moderate | Easy Easy
sound percent percent percent
I3/ 8 32% 13 52% 4 16%
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Pie Chart 9 for /3/
/3/

m Difficult percent ® Moderate percent Easy percent

The above chart shows the level of difficulty in learning /3/ for Sudanese
candidate learners of ESS in grade 4 undergraduate students from
Omdurman Islamic university in 2021.

The chart divided into three sections. In each one of these sections represent
a level of difficulty. The first level assumed the difficult level, the second
one assumed the moderate level and the third one assumed the easy level.

52 percent from the total choices of the candidates is the moderate on the top
of the level choices. 32 percent represents the difficult level; while the easy
level is 16 percent is the lowest level of the three, which represents
unfavourable option.

By comparing the moderate and difficult level, the moderate level
overweighs the difficult level; the first is on the top of the scale, since the

latter is in the second scale with the variation of 20 percent between them.
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Therefore, the sound /3/ does not cause problems for Sudanese learners of
ESS.

435/ 3:/

Table 41

The Difficult | Difficult | Moderate | Moderate | Easy Easy

sound percent percent percent

13/ 18 2% 3 12% 4 16%

Pie Chart 10 for /3:/

/3:/

= Difficult percent = Moderate percent = Easy percent

The above chart displays the level of difficulty in learning the sound /3:/ for
Sudanese candidate learners of ESS for grade 4 undergraduate students from

Omdurman Islamic university in 2021.
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As shown in the chart above there are three options control the levels of
difficulty: (difficult, moderate and easy) in learning the sound /3:/. The big
portion of the chart is dominated by 72 percent which explains the difficult
option. Moderate level represents a percentage below 15 percent; while easy
option represents a little above than 15 percent.

Comparing the option moderate to easy; the level of easy is higher than the
moderate one; although they are both below 30 percent. To compare
moderate and easy against difficult; the difficult level overwhelms the chart
area. Thus according to the point of view of the candidates choice, the
difficult level dominates on the other two options; consequently, the sound

/3:/ 1s a difficult sound for Sudanese learners of ESS.

4.3.6 /n/
Table.42

The Difficult | Difficult | Moderate | Moderate | Easy | Easy

sound percent percent percent

y/ 8 32% 5 20% 12 48%
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Pie Chart 11 for /y/

m Difficult percent = Moderate percent = Easy percent

The above chart explains the level of difficulty in learning the nasal sound
/y/ for Sudanese candidate learners of ESS for grade 4 undergraduate
students from Omdurman Islamic university in 2021.

The candidates are controlled by three options (difficult, moderate and easy)
to determine their choices. Moderate option is on the top of the candidate
choices, and then difficult is the second rank of the choices; at last is easy is
at the bottom of the choices.

Moderate topped to 40 percent; whereas difficult scored 32 percent, and easy
reached 20 percent. Comparing moderate to difficult, moderate overweighs
difficult level. Adding easy to moderate level against difficult level the pan

of the sum of first two levels balances the latter one.
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4.4 Confirmation of the Hypotheses + the Results
Hypothesis (1) the previous learning of Tajweed affects on later learning
English pronunciation. From the discussion of the first question of the study
which is “Does the previous learning of Tajweed affect on later learning of
Eng pho?” it has been splitted down into five statements. According to the
responses of the candidates; the first statement scored 76 percent positive
response supporting the statement. The second statement scored 92 percent
positive response. The third statement scored 68 percent positive response
supporting the statement. The fourth statement scored 60 percent positive
response supporting the statement. The fifth statement scored 60 percent
positive response supporting the statement. The total response of the first
question is 71.2 percent. So, the first hypothesis is accepted.

Hypothesis (2): “There are sounds and areas in Tajweed have the effect on
learning Eng pho”. From the discussion of the question two of the study
which is “What are the sounds and arecas in Tajweed have the effect on
learning Eng pho?” This question is divided into twelve sub-questions.
According to the responses of the candidates the first question scored 67.3
percent of the positive responses supporting the question of the study. The
second question scored 64.3 percent of the positive responses supporting the
question of the study. The third question scored 61.6 percent of the positive
responses which is supporting the question of the study. The fourth question
scored 54 percent of the positive responses which is supporting the question
of the study. The fifth question scored 63.3 percent of the positive responses

which is supporting the question of the study. The sixth question scored 66.7
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percent of the positive responses supporting the question of the current
study. The seventh question scored 68 percent positive responses supporting
the question of the study. The eighth question scored 73.8 percent of the
positive responses which supports the question of the current study. The
ninth question scored 73.8 percent of the positive responses which supports
the question of the current study. The tenth question scored 82.3 percent of
the positive responses supporting the question of the study. The eleventh
question scored 78 percent positive response supporting the question of the
current study. The twelfth question scored 83 percent of the positive
responses which supporting the question of the current study.

The average of the total positive responses of the twelve sub-questions of the
main question two of the study is 69.7 percent. Therefore, the second
hypothesis is accepted.

Hypothesis (3): “There are sounds are problematic for Sudanese learners of
Eng pho.” From the discussion of the third question of the current study
which is “what sounds are problematic for Sudanese learners of Eng pho.
This question falls into six items.

The first item scored 20 percent negative response supporting the question of
the current study. The second item scored 44 percent negative response
supporting the question of the current study. The third item scored 48
percent negative responses supporting the question of the current study. The
fourth item scored 32 percent negative response supporting the question of

the current study. The fifth item scored 72 percent negative response
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supporting the question of the current study. The sixth item scored 32
percent negative response supporting the question of the current study.

The average of the total negative responses of the third question of the
current study is 41.3 percent negative response. So, this hypothesis is

accepted.
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Chapter Five
Main findings, Conclusions, Recommendations, And Suggestion for Further
Studies
5.0 Introduction:
This chapter contains literary content under the traditional subtitles which
are:
5.2 Main Findings
- The learning of Tajweed prior learning eng pho helps students in learning
English pronunciation.
- There are sound are common between Tajweed and English
pronunciation.
- There sounds in Tajweed are not available in English pronunciation.
- There are sound in English pronunciation are not available in Tajweed.
- The places of articulation are common between Tajweed and English
pronunciation.
- The features of the connected speech are use in both Tajweed and English
pronunciation.
- There are difficult sounds in Eng pho for the Sudanese learners of English
pronunciation.
5.3 The conclusions
The study reviewed the related literature of both Tajweed and English
pronunciation thoroughly and then displayed the studies that had relation to

the research locally, regionally and internationally.
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The data was collected through a questionnaire, since tables, percentages,
diagrams and charts were used to analysed the data qualitatively and
guantitatively. The three hypotheses of the current study were tested at the
end of the discussion and found accepted.

5.4 The Recommendations

The researcher recommends

1. Encouraging students to learn Tajweed before learning English
pronunciation.

2. 1t is Dbetter to learnt Tajweed science in the early stages because it
improves the pronunciation and acquaint the learner with the places of
articulation and the features of the connected speech.

3. Practicing Tajweed makes the learner fluent in speaking and trains the
ears of the learner in listening so as to be a good listener.

4. Learning two sciences in the same field is better than learning one field in
a science.

5. Encouraging the learner to train oneself in comparing the similar things
and contrasting the different things to find out the relation between them.

5.5 Suggestions:

The researcher suggests these areas for further studies:

1. The relation between features of connected speech in Tajweed and
English pronunciation.

2. The relation between places of articulation in Tajweed and English

pronunciation
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3. The study of the sounds of different Sudanese local languages in relation

to English pronunciation
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Appendix

Questionnaire of the Study
This questionnaire is a part of linguistic study entitled “Investigation the
Effect of Tajweed on Under Graduate Students in Learning English
Pronunciation (A case study consists of undergraduate students. Your
answer will be strictly confidential and used only for the purpose of the
research. Your co-operation will be highly appreciated
(A) How does the previous learning of Tajweed affect on later learning of
English pronunciation?
Respond to the statements below by putting tick (V) in front of one of the

five choices in the opposite columns

No Statements Agree | Strongly | Neutral | Strongly | Disagree

agree disagree

1 | The previous learning
of Tajweed affects the
later learning of
English

pronunciation.

2 | I had learned Tajweed
before learning
English

pronunciation.

3 | | advise others to
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study Tajweed before
learning English

pronunciation.

4 | | advise others to
study English
pronunciation before

learning Tajweed

5 | I have made use of

Tajweed in learnining

English pronunciation

(B) What are the sounds and areas in Tajweed have effect on studying
English sounds?

1.a Consonants

Put a tick if the consonant is available in Tajweed under the column
(available in Tajweed.), if it is not available put a tick under the (not

available in Tajweed)

No | The Sound Available in Tajweed Not available in
Tajweed

1 |/p/

2 |/b/

3 |

4 |/

173




K/

g/

1. b Short Vowels

Put a tick if the short vowel is available in Tajweed under the column

(available in Tajweed), if it is not available put a tick under the (not

available in Tajweed)

No

The Sound

Available in Tajweed

Not available in

Tajweed

h/

el

[=/

Inl

/ol

%

~N (o (o | bk W (DN

/a/

1.c Long Vowels

Put a tick if the long vowel is available in Tajweed under the column

(available in Tajweed), if it is not available put a tick under the (not

available in Tajweed)
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No

The Sound

Available in Tajweed

Not available in

Tajweed

h:/

la:l

[o:/

lu:/

g B~ W [N |

/3:/

1.d Diphthongs

Put a tick if the diphthong is available in Tajweed under the column

(available in Tajweed), if it is not available put a tick under the (not

available in Tajweed)

Z
o

The Sound

Available in Tajweed

Not available in Tajweed

lel/

a1/

o1/

laol

lav/

o/

leal

0 (N oo (o1 [ b~ W IN |

[oal
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2. Letters represent sounds

No | The Letter Represents sound in Does not represent
English sound

1 e

2 U=

3 |t

4 ¢

S e

6 |U

7 2

8 |¢

9 |G

10 |

11 |2

12 | &

3. Tajweed diacritics in relation to English sounds

Match the sounds with the diacritics below in the table

/9, U, 1, N, 1N, an/

No | Diacritic The Symbol The Sound
1 dazall

2 | dbeal

3 | dam

4 | Qs
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5

E)uﬁ\

6

4. Places of Articulation

Put a tick or cross under Tajweed and English Pronunciation in the column

opposite to the place of articulation if it is used

No | Place of Articulation Available in Not available in
Tajweed Tajweed

1 Lips

2 Nose

3 |Jaws

4 | Teeth

5 | Alveolar

6 | Soft Palate

7 | Hard Palate

8 Pharynx

9 Larynx

No | Place of Articulation Available in English | Not available in
Pronunciation English

Pronunciation

1 | Lips

2 Nose

3 |Jaws
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Teeth

Alveolar

Soft Palate

Hard Palate

0 (N oo o1 | b

Pharynx

9 Larynx

5. Manners of Articulation
Do you agree these manners of articulation are performed during the

production of sounds in both Tajweed and English pronunciatioin?

No | Manner of Articulation Agree Not Agree

Plosive

Fricatives

Affricate

Elision

Tones

Nasalization

i =2 2 I ® 2 T I~ (G T B O B I

Lateral

6. Connected feature of speech sound
If these features are common between Tajweed and English pronunciation
put a tick in front Tajweed and English pronunciation, if not put across in

front of them
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NO

The feature

Available In English

Pronunciation

Not available in

English Pronunciation

Rhythm

Assimilation

Elision

A W [N |

Linking

The feature

Available inTajweed

Not available in

Tajweed

Rhythm

Assimilation

Elision

A W [N |

Linking

(C)What sounds are problematic for Sudanese ELT learners?

Do you think these sounds are problematic?

No

The sound

Difficult

Moderate

Easy

v/

Ip/

/41

I3/

I3/

o (O | B~ W (N

Iy/
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