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Chapter 4

Working with Multicultural Learners with Communication
Disorders

Martha Scott Lue and Janice Morgan Taylor

Chapter Outline:

Thinking About Multicultural Special Education

The Reality of Cultural and Linguistic Diversities
Language Difference Versus Language Disorder
Language Difference and Nonstandard Varieties English

Proactive Strategies for Multicultural Learners with
Communication Disorders

Valuing Language Minority/English Language Learners
Taking Advantage of Home and School Cultures

A Culturally Responsive Educator

Conclusion
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Thinking About Multicultural Special Education:
Louis, a 12-year-old middle school student of Haitian descent,

served as the "interpreter” for his entire family. He was the oldest of 10
siblings and lived with his mom, Bernice. Louis presented a challenge to his
teachers. Although he could translate in both English and Haitian Creole,
when his teachers gave him written work {in English} to read and explain, he
was not able to do that and became very frustrated. He was behind in most of
his academic subjects because of his inability to full understand English. He
spoke with a slight accent, and his classmates often made fun of him. Tests
performed by the speech language pathologist indicated a slight delay in
language, but one of that could be remediated with help from his family. The
speech pathologist recommended strategies that his parents and family
members could use in working with him at home in his natural environment.

Bernice, Louis's mother, worked at a theme park at minimum wage. She
spoke very little English. Formal education was not directly encouraged in the
family, because Bernice's main priority was to provide her family here, while
at the same time sending money back to those family members in Haiti. The
local community services coordinator had invited her to participate, free of
charge, in the community's English-language learners {ELL} classes. She
repeatedly declined because she had no time; she got by little English that she
knew. Her husband was deported to Haiti because of a criminal offense.
Before long, things began to change. The theme park had reached out to her in
its recruitment efforts to have more workers of Haitian descent, and she was
promoted to supervisor on her shift. Her hours became bit more flexible and
her hourly wage increased; she was able to participate at the community
services center. At the center, a family liaison began to recognize some of the
needs of the family and also began to hold evening office hours, so working
parents could drop in and talk. Things began to work out better for this family.

Jennifer, Louis's homeroom teacher, was in her second years of teaching in
this urban school. Jennifer was not certified in education. She was taking
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certification and ELL endorsement courses, while at the same time studying
for her teaching examination. Her frustration with her class grew daily. This
reached an unbearable level and she found herself saying "They just don’t see
the importance of education | talk to my middle school students all the time
about how much | care about them, and how anxious | am for them to learn.
One of the very few times that | see any of their parents is when there is a
conflict in the classroom. I am nearly burned out. Don’t you feel my dilemma
I'm doing the best that I can, but I just need some help!"

During this time, a local university developed an online certificate program
in urban education, and Jennifer was one of the first students to be admitted.
On the first assignment, "acknowledging your own biases", Jennifer admitted
that she held many biases toward same of the parents of students in her school
because of the way that they "presented themselves". Her relationship with the
family members of students in her class began to improve, as did her
understanding of the student's behaviors in the classroom. She began to seek
input from her mentor and principal, both of whom started commenting on
how she was appearing more confident in managing classroom behaviors. In
the end, she became an exemplary teacher and it was not uncommon to hear
her say, " | just want them to know that | care about them, not only now, but
what they will be in the future when I'm no longer their teacher". Jennifer and
Louis's mother developed an excellent collaborative relationship that helped
Louis both in his language skills and in his schoolwork.

* How did Louis's parent's condition affect his language learning abilities in
school?

* What conditions led to positive changes in the collaborative relationship
between Louis's teacher and parent

The National Center on Education Statistics {2005} reported that the
number of children ages 5 to 17 who spoke a language other than English at
home more than doubled between 1979 and 2003. Clearly, language has same
influence on education. One's language is personal, interactive, and original. It
IS an important human characteristic {American Speech-language-Hearing
Association {ASHA}, 2001}. Delpit {2002} noted that it “embraces us long
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before we are defined by any other medium identity" {p. xvii}. In addition, it
helps to shape one's cultural and personal identity {Gollnick & Chinn, 2002},
and to a large extent, demonstrates what separates human from other beings. It
celebrates who people are and from whence they have come. It should come
as no surprise, then, that as nation's schools become more diverse, more
challenging issues related to communication, language differences and
language disorders will arise {Kuder,2003;Manning,2000; Nieto, 2004;
Obiakor &Ford,2002 }.

Many forms of human diversity {e.qg., race, ethnicity, culture, gender, class,
language, and disability} exist. Diversity in the nation's schools continues to
evolve {Hodgkinson, 2000/2001; Lord, 2002; Martin & Midgley, 1994;
Orfield, 2001}. Today's society is in constant change {Roseberry-Mckibbin,
2000}. Although most students who enter school speak Standard English,
there are increasing numbers of students, many of whom are similar to Louis,
whose nationality, ethnicity, race, gender, social and economic classification,
and language patterns may be different. Often, stigma is attached to
youngsters, such as Louis, whose language patterns are different {Gollinick &
Chinn, 2002; Heward, 2003}. As Heward noted, learners who experience
difficulty in absorbing information through listening and reading and who are
unable to express themselves in spoken words are almost certain to experience
difficulties, not only in their schools, but in their communities as well. He
added that this difficulty may have an impact on the individual's ability to
form satisfying relationships with others.

This chapter provides a framework for understanding terms and concepts
concerning communication, language disorders, and language differences in
multicultural learners. It also discusses challenges of demographic change,
issues of language differences or language disorders, and Standard English
and ELLs. Lastly, it offers recommendations that the teacher, primary
caregiver, or service provider must use to facilitate communication and, if
needed, remediation.

The Reality of Cultural And linguistic Diversities:
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Diversity is all around. Where one lives, however, determines the level of
cultural diversity that one might encounter {Parker, 2005} . It is generally
agreed that in years to come, general and special educators will be teaching
groups of learners who are quite different from those they have taught in the
past. The number of students from diverse cultures is expected to grow to 24
million, 37% of the school-age population, by the year 2010. Hodgkinson
{2005} .however, noted that future population growth in the United States will
continue to be uneven, with an increase in students of Latino and Asian
descent, and with 10 states each contending 90% of the Latino population and
905 of the Asian population. Further, many of these youngsters will come
from more diverse cultural and linguistic backgrounds {ASHA, 2000;
Roseberry-Mckibbin, 1995}. As a result, they will exhibit a wide range of
language, learning, and behavioral characteristics that may present challenges
to educators {Adger, Wolfram, and Detwyler, 1993; Lue, 2001}. Some of
these students may be at risk of academic failure and placed in special
education settings because they are ELLs who have different behavioral
characteristics and different socioeconomic backgrounds {Roseberry-
Mckibbin, 15; Thomas, Correa, and Morsink, 2001}. Apparently, many
multicultural learners with exceptionalities experience general language
difficulties {Rodriquez, Parmar, and Signer, 2001}.

It is believed if students were distributed evenly across the nation's
classrooms, every class of 30 students would include about 10 students from
multicultural groups. Of the 10. About 6 would be from language minority
families. Two to four of these students would be ELLs. of whom two would
be from immigrant families. Of the six language minority students in the class,
four would speak Spanish in their native language, and one would speak an
Asian language. The other language minority students would speak any one of
more than a hundred languages {McLaughlin and McLeod, 1996}. A few
years ago, the U.S. Department of Census {2000} released preliminary U.S.
population figures for the year 2000. As the department explained, there are
slightly more than 281million persons, an increase of 13.2% in the last decade.
The greatest population growth in the nation occurred in the states of Arizona,
Georgia, Florida, and Texas, with growth ranging from 23% to 44%.
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Language Difference versus Language Disorder:

In view of the diversity in schools, it is important to understand
communication in the context of students like Louis. Payne and Taylor {1998}
noted that communication is considered when it {a} deviates from standards
of the community enough that it interferes with the transmission of messages,
{b} stands out as being unusually different and {c} produces negative feelings
within the communicator. Vaughn, Bos, and Schumm {2000} observed that
the disorder may either be developmental or acquired through injuries or
diseases that affect the brain. Conversely, speech disorders result when the
individual's speech is unintelligible, unpleasant, or interferes with
communication.

Communication involves languages. How, then, can communication and/or
language disorders be explained there are different kinds of communication
disorders. Perhaps the most common speech disorders, result when individuals
are not able to produce the various sounds and sound combinations of
language at the developmentally appropriate age. A fluency disorders occurs
when the individual has difficulty with the flow and rate of the speech. Two of
the most common types of fluency disorders are stuttering {an interruption of
the forward flow of speech} and cluttering {speech that is overly rapid,
disorganized, and occasionally filled with unnecessary words and unrelated
insertions}. A voice disorder refers to difficulty with the quality, resonance,
pitch, or intensity of one's voice. Students with language disorders may have
delays in the development of comprehensive or expressive language. When is
a language difference, such as Louis's, misinterpreted to mean language
disorder?

In a society such as United States made of many cultural and languages,
each person uses language differently. Hedge {1995} noted that "in order to
understand a language, its use, its diversity, and its disorders, it is necessary to
understand the broader context of that language” {p.415}. Therefore, it is
helpful to understand the important attributes of the language {ASHA, 1982}.
As ASHA pointed out:

* Language evolves within specific historical, and Cultural, contexts.
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* Language is rule governed.

* Language learning and use are determined by the interaction of biological,
cognitive, psychological, and environmental factors.

* Effective use of language for communication requires a broad understanding
of human interactions, including such associated factors nonverbal cues,
motivation, and sociocultural role.

Often, language is described along dimensions such as form {phonology,
morphology, syntax}, context {semantics}, and use {pragmatics}. Phonology is
the system of rules that governs sounds and their combination. Each language
has specific sounds, or phonemes, that are characteristic of that language
{Bernstein, 1984}. Phoneme is further defined as the smallest unit of sound in a
word that makes a difference in its meaning, such words, suffixes, and prefixes.
Simple stated, morphemes are the smallest linguistic unit with meaning, and
they form a bridge between phonology and syntax. Syntax refers to the
arrangement of words combined by following rule governance and patterns of
the specific language to form meaningful sentences. The content of language is
referred to as the semantics of the language. The concept of semantics refers to
the ability to distinguish word meaning, including multiple meaning and subtle
nuances, and to understand the language. The actual use of language within a
social context is referred to as pragmatic. Moreover, it is the awareness of
socially appropriate behaviors in communication interactions. For more
information, read Lue {2001} and Heward {2003}. In addition, see the web site
of the ASHA {www.asha.org}.

ASHA {2001}, the national professional, scientific, and credentialing
association for speech, language, and hearing professionals, explains that
English is composed of many linguistic varieties, which may include Ebonics,
Spanish-influenced English, Appalachian English, and Standard English.
Accents, such as one exhibited by Louis, are sound differences of spoken
languages. They are derived from one's geographic region and the influences of
foreign languages. A dialect, on the other hand, can be a variation of the form
and content of a language {Culatta, Tompkins, & Werts, 2003}. Both accents
and dialects are types of language differences. A language difference, in and of
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itself, may not require intervention and remediation; however, those students
who are found to be language disordered by a team of professionals will require
intervention and remediation. Carmack and Thomas {1990} defined language
as being disordered when "it interferes with communication, calls unfavorable
attention to itself or causes its user to be maladjusted” {p. 18}. Earlier, ASHA
{1982} noted that an individual with a language disorder may have problems in
sentence processing and in abstracting information meaningful for storage and
retrieval from short-and-long term memory.

A language difference is not necessarily a language disorder. Each language
contains a variety of forms, called dialects, which are a variation of a symbol
system and reflect shared regional, or cultural and ethnic factors {ASHA, 1982;
Turnbull, Turnbull, Shank, Smith, & Leal, 2002}. ASHA {1983} further
posited that each dialect represents a functional form of English, permitting
speakers to communicate adequately, while at the same time maintaining a
"symbolic representation of the historical, social, and cultural background of the
speakers" {p. 24}. Although some dialect speakers may have speech or
language disorder, the dialect itself is not disorder. However, the presence of a
dialect should not necessarily rule out the possibility that a language disorder
might exist {Van Riper & Erickson, 1996}. A language disorder is a problem in
understanding or producing meaningful conversation and might involve {a} a
serious disruption of the language acquisition process; {b} difficulty with
following rules of grammar; {c} the ability to understand or use words in
correct context; {d} not choosing appropriate language for different situations;
and {e} problems of written or spoken language and/or other symbol systems
{see ASHA, 1982}. Language disorders may vary in severity, ranging from
mild to severe {Polloway, Patten, & serna, 2001}.

Speech-language pathologists, the professionals who treat speech and
language disorders, are trained to distinguish between a language differences
{e.g. dialect} and a language disorder. In some cases, it might be helpful for
them to become familiar with specific rules that underlie the use of particular
dialects {Van Riper & Erickson, {1996}. How, then, can a classroom teacher or
service provide determine when a child's language usage is different or
disordered it is important to note that the way a child speaks is a reflection of
his or her culture {Heward, 2003}. If a professional is unsure about whether the
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child has a speech or language problem, he or she might refer the child or
testing by a speech, language, or hearing professional. Speech-language
pathologists are specially trained to serve as consultants to teachers and other
professionals on dialectal variations and modifications.

Language Difference Nonstandard Varieties of English:

Like many youngsters, Louis entered school speaking a "home language".
Home language might include Black English, Spanish/French Creole,
Appalachian English, and Hmong. The majority of these youngsters may not
have anything "wrong” with their speech and will not require any special
educational services. Some, for example, dialect speakers, may face significant
barriers as they enter and progress through school {Bountress, 1994; Ovando,
2003}. The speech-language pathologist, as in Louis's case, must be
instrumental in developing strategies that may assist the student. For some
students of African American descent, their language use may not be the
"standard" that is usually heard in most middle-class families. Thus, the issue of
Standard English should be addressed in classrooms and school programs.

It is apparent that the population that speaks anther language or dialect outside
of Standard English has increased dramatically. Thus, it is important for general
and special education teachers to differentiate between typical and atypical
phonological development in children who do not speak Standard American
English. Should Standard English be taught Teaching Standard English to
multicultural learners is important because they may be at risk for academic
failure. Sometimes, however, teachers whose only language is English may feel
unqualified to teach non-English speakers. Further, offering instruction "to
improve” speech may send the mixed message of criticizing not only the
language but also the person. Robbins {1989} described a unit of study
designed to emphasize "Broadcast English™ as a register to be used in certain
situations {e.g. job interviews and reporting and presenting in class}. Other
suggestions include the use of journal writing, an effective tool helping students
to write on any topic they choose. Teachers, in turn, can read the journal entries
and respond. The classroom teacher may also try using reading materials that
deal with the cultural of the student. It is highly likely that bicultural readers
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comprehend and remember materials that deal with their own culture more than
those of another culture.

Proactive Strategies For multicultural Learners with
Communication Disorders:

In work with multicultural learners with speech and language disorders or
communication disorders, it is critical to form and maintain partnerships that
effectively facilitate the community of learning that occurs in the home, school,
and community environments. The types of parent-teacher-community
partnerships that are formed and maintained are related to an understanding of
both multicultural students with exceptionalities and their diverse cultural and
linguistic backgrounds. The ASAH {2005} confirmed that

In order to effectively meet the needs of an increasingly diverse multicultural
clientele, it is very helpful for speech-language-hearing professionals to be
aware of the historical, social and political factors that have contributed to the
development of various speech communities throughout the United States.

Several critical factors concerning multicultural families and their
involvement with schools are important to note:

e The participation of parents in an educational partnership with school
staff may be affected be their comfort level when dealing with the
schools. For same parents/family members of multicultural learners, like
Bernice, Louis's mother, schools are not often seen very user-friendly
places. If parents/family feel uncomfortable with the school's
conceptualization their involvement, they may choose to abstain from
any of the roles made available to them by school personnel {Voltz,
1995}

e Many parents with limited verbal skills and little experience in
negotiating the educational system may find it difficult to identify and to
access appropriate educational resources for their children {Sileo, Sileo,
& Prater, 1996}. Dealing with any bureaucracies, including school
system, can be frustrating and an overwhelming process. These parents
may rarely have the capacity to participate in educational partnerships,

72



especially when they sense that they are dealing with a system that does
not recognize that they suffer from the double whammy of dealing with
both race and disability {Haughton, 1993}.

e Parents have had negative experiences themselves with schools may not
be willing to participate as partners in educational process {Thorp,
1997}. Some of these negative experiences may be more subtle; other
experiences may be more overt. For example, when parents fell that there
Is little or no attempt to accurately represent the historical contributions
of Americans in the school curriculum, they may be reluctant or even
unwilling to form partnerships with teachers and others involved in the
education of their children. parents, including those who have children
with exceptionalities, usually understand that knowledge of one's racial
identity and cultural heritage is critical in promoting positive self-esteem
in children and socializing them to effectively cape with
racism{McAdoo, 1997}.

Valuing Language Minority/English-Language Learners:

Teachers and service providers are dream makers. Therefore, they need to
know if students have communication disorders or language differences. It is
believed approximately two thirds of youngsters from what they are described
as "language minority" households speak a non-English language at home
{McLeod, 1996}. Students from refugee and immigrant backgrounds
frequently have little or no English-language skills when they come to school.
Many are assigned to special ELL classes. However, their oral and written
skills often remain underdeveloped. This is often referred as the "limited
English proficiency forever" syndrome. For some, the difficulty of trying to
learn Standard English and develop speaking and writing proficiency is height
stressful and eventually leads them to drop out. Teachers and speech and
language professionals should recognize that the time to develop proficiency
in English varies and depends on many factors. As McLeod pointed out:

Many students come to school with limited English proficiency {LEP},
their speaking, reading, or writing skills in English are not sufficient to allow
them to full participate traditional all-English core curriculum classes....
Further, language minority, LEP, and immigrant youth are highly like to be
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poor, to be members of ethnic or racial minority groups, and to attend
segregated and poor schools. Their families and communities may suffer stress
resulting from inadequate health, social and cultural services; low employment
rates, and illegal and dangerous activities in their neighborhoods. {p. 3}

Taking Advantage of Home and School Cultures:

Regular classrooms have their own culture. All children arrive at
school with ways of speaking and interacting with adults and peers and with
ideas about the purpose of schools {Gersten, 1996}. Often, however, the skills
and strategies acquired to get along in a child's community may not be
compatible with the demands of the school setting {Cole & Taylor, 1998;
Craig & Washington, 1994, 2000; Craig, Washington, & Thompson-Porter,
1998}. Hence, these children may be at risk for becoming doubly
disadvantaged. It is critical to understand that

* Their patterns of language use, behaviors, and values do not match those
required in the school setting;

* Teachers, administrators, or primary caregivers fail to take advantage of
the strengths that these students possess;

* The greater the gap between the child's culture and the school's culture, the
greater likelihood of failure or low pupil achievement; and the greater the
overlap between the child's culture and the school's culture, the greater the
likelihood of success or high pupil achievement.

Most multicultural learners interact with two cultures on a daily basis: the
culture of the home and the white culture of schools and other social
institutions. It is very important, then, that these learners be taught at an early
age that their culture is different, not deficient, and that their culture should be
acknowledged and valued. For instance, in some Vietnamese families, parents
encourage their youngsters to master English communication, but may
become concerned when, after entering school, their youngsters lose important
vestiges of their native language. Moreover, it is not uncommon for elderly
members of the family to never fully master the English language.

It is important that general and special educators become sensitive to issues
related to home and school cultures. They must understand that culture
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conflicts can occur when both cultures are not fully recognized. For children
to be successful in school, effective collaboration between home and school
must occur at all levels. For some families, the school is not viewed as "user-
friendly" in contrast, some teachers, as in Jennifer's case, may feel that
multicultural parents may be apathetic about their children's educational
development. This points out the need for sensitivity to cultural and linguistic
differences by all. Morsink, Thomas, and Correa {1991} suggested that
understanding the acculturation process of families from various multicultural
groups is necessary process for working effectively with children with special
needs. Ovando {2003} observed that teachers of ELLs do not necessarily need
to speak the first languages of their students; however, it is helpful to have a
broad understanding of the history, traditions, folklore, attitudes, and values of
culture groups with which they work. Mayer, Bevan-Brown, Harry, and
Sapon-shevin {2003} noted that special education models are firmly rooted in
Western European culture values. For example, the special education structure
that requires written communication and formal face-to-face conferences
might provide a disconnect between the family and the school, especially if
the family has had difficulty in relating to the school personnel in the past. An
atmosphere of trust between multicultural parents and school personnel must
be developed before advocacy for the child can take place.

A Culturally Responsive Educator:

1. Understands the difference between language disorder and language
difference.

2. Knows the complexity of speech and language impairments.

3. Values language as a part of culture.

4. Understands the impact of demographic changes on linguistic differences
in classrooms and schools.

5. Teaches students with communication disorders in culturally responsive
ways.

6. Assesses communication disorders in multidimensional ways.

7. Uses bilingual professionals in working with multicultural learners.

8. Works with parents, family members, and guardians when a child has a
communication disorder.
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9. Uses a developmental perspective when working with learners with
communication disorders.

10. Differentiates between the various components of communication
disorders.

Conclusion:

Most would agree that the United States is a nation comprised persons
from different backgrounds, experiences, ethnic and culture groups, and
expectations. As a result, it is the responsibility of teachers and service
provide academic, social, and emotional supports that empower individual
cultural and language differences. For many multicultural learners, problems
of misidentification, labeling, and inappropriate schooling still remain. This
chapter presented strategies that general and special educators can use to work
with multicultural learners with communication disorders. Specifically,
educators must value community and family involvement. In addition, they
must understand when students have language disorders or language
differences as they explore the different types of communication disorders.
Finally, they must understand that collaboration with the child's parents can
have a major impact on the child's communicative development and skills.
This is true for all children, but especially for students like Louis whose first
language is not the majority language.

Discussion Questions:
1. Briefly explain the needs of learners with communication disorders.

2. Summarize why it is beneficial to distinguish between a language difference
and a language disorder when working with multicultural learners.

3. Design an activity that you might use to create better awareness of the
distinct features and qualities of other languages. For example, use game
formats, create a collage, or write a children's story as you design your project.

4. Analyze the special concerns that you need to address in working with
language minority/ELLSs.
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5. As a practitioner, describe changes you would make in your methodology
when teaching a recently immigrated student who does not have command of
the English language.
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Chapter 5

Working with Multicultural Learners with Cognitive
Disabilities

Festus E. Obiakor and Cheryl A. Utley

Chapter Outline:

* Thinking about Multicultural Special Education
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* ldentification and Assessment of Students with Cognitive
Disabilities

* Responding to Learning Characteristics of Multicultural
Students with Cognitive Disabilities

* Receptive and Expressive Language

* Generalization of Skills

* Memory

* Motivation and self-Direction

* Reaching Students like Joseph

* Culturally Centric Curriculum and Pedagogy

* A Culturally Responsive Educator

* Conclusion

Thinging about multicultural special Education:
Joseph, an African American child, was the only son of Mr. and Mrs.

Williams. When he was a baby, he fell from the couch on his head. In first
grade, he had many difficulties with language {i.e., receptive and expressive
processes}, prereading skills, spelling assignments, and math quizzes. During
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a psychological evaluation, Joseph was administered the traditional
intelligence and achievement tests and adaptive behavior tests. His
intelligence quotient {IQ} on the Wechsler Intelligence Scale-Revised
{WISC-R} was 69, and he was diagnosed with a mild cognitive disability.
His scores on the adaptive behavior scale showed that his social and emotional
behaviors were functional and adequate for first grade. His special education
teacher, Mrs. Thorne, noticed that he had considerable artistic talent, and she
began to hope he would be a graphic designer. His parents, although interested
in their son's education, were unclear about the teacher's perceptions of
Joseph. During parent-teacher conferences, Mrs. Thorne was careful to
explain the reports about Joseph's progress in language and reading. In
addition, Mr. and Mrs. Williams were intimidated by the jargon used by
professionals who made

up the multidisciplinary team. But the teacher took time to explain those
terms in simpler, easy-to-understand language. Collaboratively, Joseph's
individualized education plan {IEP} was developed and included placement in
self-contained classroom.

Joseph's special education teacher was very structured and instruction was
direct and consistent. She was his potential for learning new skills and
observed that he responded to reading stories in which he saw pictures of
African American boys, girls, and adults like himself and his family. She used
mnemonic strategies {i.e., cognitive procedures used to achieve the storage of
information in long-term memory} to help Joseph improve his memory and to
complete a variety of tasks. She taught problem-solving skills and used
computer-based instruction. As time went on, his receptive and expressive
language showed improvement when he was asked questions that let him
connect his own cultural experiences to themes of stories he read. The
vocabulary from reading stories were his spelling word, and he was able to
demonstrate that he could accurately remember and spell words when
instruction involved his visual and auditory modalities. He was motivated to
learn to read history books. Behavior problems were minimized because his
teacher used culturally sensitive behavior management techniques. For
example, when Joseph was acting out, his teacher did not reprimand him in an
aversive manner; instead, she had peer role models to help him differentiate
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between appropriate behaviors. Because of Joseph's creative and artistic
ability, he drew, colored, and painted pictures of people, objects, and events
from stories that he read, and they were placed on the walls of the hallway
throughout the school. Joseph won first place in art contest in which he
painted pictures of students participating in the Special Olympics and
extracurricular activities at school.

Joseph's parents were contacted on a weekly basis to discuss his academic,
creative, and behavioral strengths in school. Their involvement in school
increased as their feelings of intimidation lessened, and they began to
participate in parent-teacher association {PTA} and other fund-raising
activities at school. Before long, Joseph was moved from a self-contained
classroom to a resource room with the majority of his instruction in the regular
education classroom. As he progressed through middle and high school, his
IEP reflected a transition plan for him to begin working in the community in
an art shop. His academic program concentrated on developing academic
functional reading, writing, and mathematical skills. His prevocational
program involved attending school for a half day followed by working in the
art shop where he learned how to mount photographs in frames. Joseph
became an independent adult living in the community and working a full-time
job at Hallmark Card Company. Because of his artistic skills, he was often
asked to attend local community events where he painted pictures of the event.
He was responsible for creating pictures to accompany poems for different
occasions such as wedding, birthdays, and holidays. He continued to receive
awards for his artistic talent, took care of his own personal needs, and began to
serve as a role model for young adults cognitive disabilities who were being
transitioned from school to community.

* How did Joseph's teacher get his parents to reduce their feelings of
intimidation by educational professionals?

* What did Joseph's teacher do to maximize his potential as a student and her
own potential as a teacher?

Joseph's case reveals how general and special education professionals and
service providers can maximize the potential of learners with cognitive
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disabilities, especially those who come from multicultural backgrounds. These
individuals endure "double jeopardy" {i.e., problems associated with
culture/racial valuing and problems associated with disability valuing}. As a
consequence, there appears to be efforts to water down their curriculum and
concentrate on the restrictive labels that they are given based on test
instruments that are not good predictor variables of individual capabilities,
learning styles, and cultural values {Bessent Byrd, 2002; Valencia & Suzuki,
2001}. But great teachers like Joseph's teacher frequently make a difference in
their student's education and survival. This chapter examines issues
surrounding the definition, assessment, and educational practices for
multicultural learners with cognitive disabilities. In addition, it explores
Joseph's case from the perspectives of curricular and pedagogical
modifications within a cultural framework.

Identification and Assessment of Students with Cognitive
Disabilities:

The educational psychological identification and assessment of students
with cognitive disabilities make up a systematic process of gathering relevant
information to make legal and instructional decisions about the provision of
services. The 1975 Education for All Handicapped Children Act {P.L. 94-
142} and the subsequent 2004 Individuals with Disabilities Education
Improvement Act {P.L. 108-446} indicated that the identification of all
children eligible for special education services must adhere to the following
explicit guidelines for the use of tests:

* |Q tests must never outweigh other test results in making diagnostic
decisions.

* 1Q tests must be viewed as only one piece of evidence in making diagnoses
and assessments.

* 1Q tests must be translated, modified, and administered in the child's native
language without undue influence from linguistic differences.

Despite the legal provisions of these laws, educational and measurement
trends have influenced the assessment process, some of which are centered on
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the debate that intelligence is {a} one entity that comprises a set of factors;
and {b} a product of the interaction between people and their environment,
and therefore, is subject to change. In addition, significant revisions in the
American Association on Mental Retardation {AAMR} definition of mental
retraction {also referred to as cognitive disabilities} has shaped the assessment
process {Luckasson et al., 2002}. About a decade ago, MacMillan and
Reschly {1997} noted that "slight shifts in the upper limit have rather dramatic
consequences in terms of the percentage of the population eligible. For
example, a shift from 1Q 70 and below to a criterion of 1Q 75 and below
results in twice as many people being eligible. Because of the acceleration of
the curve in this portion of the normal curve, there are more cases falling in
the interval of 69 to 75 {2.80%} than in the entire range scoring 1Q 70 and
below {2.68%}" {p. 57}.

To obtain an 1Q score, the mental age {MA} is divided by the chronological
age {CA} and multiplied by 100:

Q=100 x MA
CA 1

One MA reflects a person's mental or capability age and the CA reflects a
person's chronological or actual age. The mean of all 1Q tests {e.g., Wechsler
Intelligence Scales for Children-Third Edition {WISC-1II} and Stanford-
Binet, Fourth Edition} is 100. The Standard deviation {SD} for the WISC-III
is 15 and that of the Stanford-Binet is16. {Note: SD is a score that is
positively deviated from the mean.} If an individual scores within the mild
range, the 1Q is about 2.0 to 3.0 SD below the mean. When an individual
scores within the moderate or trainable range, the 1Q is 3.0 SD below the
mean. Finally, when an individual scores within the severe/profound range,
the 1Q is 4.0 below the mean {see figure 5.1}. Clearly, cognitive disabilities
encompass the aforementioned components of mental disabilities. This is
particularly relevant in this era of inclusive education when the focus is not on
a person's cognitive label but on his or her unique educational needs.
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demonstrate significant limitations in an individual's effectiveness.

FIGURE 5.1 Bell-shaped Curve:

In meeting the standard of maturation level and cultural group, as
determined by clinical assessment and, usually, standardized scales. The
debate concerning adaptive behavior has centered on its inclusion in the
definition of cognitive disabilities and assessment. Some professionals have
suggested that a score of 70 or less on an 1Q test is the only criterion necessary
for a diagnosis of cognitive disabilities, while other researchers have
suggested age-appropriate learning, personal independence, and/or social
responsibility must be considered in the diagnostic process. With regard to
adaptive behavior assessment, school-based practices must include in-school
behaviors {i.e., functional academic skills}, conceptual skills, social skills,
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and daily living skills {Luckasson et al., 2002}. In Joseph's case, the
identification and assessment process relied heavily on the I1Q test score as the
primary measure for his placement in special education. A valid assessment of
his abilities was not conducted. There was no consideration of {a} cultural
factors that may influence the 1Q and adoptive behavior test scores, {b}
documentation of limitations in adaptive skills that occur within the context
community environments typical of the individual's age peers. It appears
unethical to use a white culture-bound test to assess prevalence of cognitive
disabilities among people from multicultural backgrounds. Moreover, it
appears unethical to use information obtained from this test to plan
educational services for multicultural persons with cognitive disabilities to
learn to function adequately in the majority white culture.

Responding to Learning Characteristics of Multicultural
Students with Cognitive Disabilities:

General and special educators must respond to the learning characteristics of
multicultural students with cognitive disabilities to address their instructional
needs. Following are discussions on these characteristics and their impact and
relationship with instructional provisions.

Receptive and Expressive Language:

Receptive and expressive language impairments occur more frequently
among students with cognitive disabilities as compared to "normal™ achieving
peers {Conners, 2003; Longone, 1996}. Language impairments may consist of
an inability to articulate sounds or pronounce words. For these students,
speech and language impairments may be diagnosed as a secondary disabling
condition. Impairments may also be due to hearing problems that affect speech
production. Additional factors that adversely affect receptive and language
developments in students with cognitive disabilities include poor
environmental conditions, cultural differences, language barriers, and a lack of
expositive role models. According to Warren Yoder {1998}, intervention
goals should be based on a "continuum of optimally effective,
developmentally appropriate communication and language intervention
procedures” {p. 360}. Appropriate interventions and instructional strategies
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should vary according to a child's developmental level and across multiple
areas. As the child develops cognitively, responsive interaction approaches
must be implemented to facilitate the acquisition of higher levels of receptive
and expressive language skills {Brady & Warren, 2003}.

Generalization of Skills-

Generalization refers to the extent to which students with cognitive disabilities
have extended what they have learned across settings and over time {Conners,
2003; Stokes & Osnes, 1989} and to a unique situation {Rosenthal-Malek &
Bloom, 1998;Wehmeyer, 2002}. Research has shown that these students have
impairments in their ability to transfer or generalize information and skills
learned in one setting or one way to new situation that involve different
people, expectations, and skills {Langone, Clees, Oxford, Malone, & Ross,
1995; Meese, 2001}. A skill is not learned until it has been generalized in
multiple settings. To enhance generalization skills, Rosenthal-Malek and
Bloom {1998} suggested a variety of behaviorally oriented learning
principles such as varying settings, time of day, materials, and community
based instruction. In addition, they recommended the use of cognitive learning
strategies {e.g., shadowing, verbatim notes, organization and elaboration,
graphic organizers, and semantic mapping} to facilitate the spontaneous use of
new skill in novel situations. Clearly, multicultural students with cognitive
disabilities have difficulty distinguishing and paying attention to relevant cues
in learning and social situations and attending to several different cues
simultaneously {Zeaman & House, 1979}. In addition, these students tend to
exhibit a high level of distractibility when external stimuli are presented. To
deal with these situations, instructional strategies must focus on teaching
students to pay close attention to the relevant parts of any task by color coding
the important components of school tasks.

Memory:
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Earlier research on the memory capabilities of students with cognitive
disabilities showed that they differed in the rate at and efficiency with which
they can acquire, remember, and use newly knowledge as compared to normal
achieving peers. From this line research, memory characteristics of students
with cognitive disabilities include problems associated with memory-related
processes and short-term to long-term memory skills {Merrill & Taube, 1996;
Scruggs & Laufenberg,1986}. In addition, research has shown that students
with cognitive disabilities are less likely to use spontaneous rehearsal
procedures and are unable to benefit from incidental learning cues in their
environment as compared to their normal-achieving peers {Henley, Ramsey,
& Algozzine, 1993}. This is critical for multicultural learners who frequently
survive based on cues and opportunities for growth from their communities.
More recently, Bray et al. {in press} noted that memory studies with students
with cognitive disabilities, as compared to normal-achieving peers, showed
that they are equivalent in visual recognition, automatic processing, spread of
activation, short-term retention rate, stimulus organization, organization of
semantic memory, and long-term retention skills. It behooves general and
special educators to facilitate memory processes {a} using mnemonics as
mediators to help learners with poor memory to complete a verity of tasks, {b}
teaching appropriate problem-solving skills, and {c} using computer-based
instruction. Multicultural learners will clearly benefit from these intervention
approaches.

Motivation and Self-Direction:

Motivation is an important aspect of learning. Because of their past
history of negative experiences, multicultural students with cognitive
disabilities may lack the necessary motivation needed to be successful
learners. A frequently mentioned motivation characteristic of students with
cognitive disabilities is their lower expectance of success and higher
expectance failure than their normal-achieving peers {Zigler & Bella, 1981}.
The cycle of academic failure frequently leads to feelings of learned
helplessness  in which these students are not motivated to achieve
academically or exhibit symptoms of maladaptive motivational orientations on
attentional tasks {Obiakor, 1999}. An important characteristic of these
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students is self-direction. Self-direction is defined as one's ability to control
the events that ultimately affect one's life. Studies on locus of control, an
individual's belief concerning the relationship between efforts and
achievements, have shown that students with cognitive disabilities have a
history of not being self-directed. This is especially critical for multicultural
learners because of the history of sociocultural problems {e.g., racism and
prejudice} that they confront. Research suggests that these students
demonstrate a tendency toward an external locus of control in which
individual contribute outcomes to forces outside of themselves {e.g., Luck and
fate; Levin, 1992}. In studies examining locus of control in students with
cognitive disabilities, Weisz {1990} found that these students have an external
locus of control and that under conditions of failure feedback showed a
significant decline in their use of effective strategies. It is important that
general and special educators provide them with novel situation that are
motivating and rewarding.

REACHING STUDENTS LIKE JOSEPH:

Because Joseph is an African American with cognitive disability, he
may show unique patterns of learning {referred to an cognitive styles} and
multiple intelligences {Bessent Byrd, 1995}. Although there is variability
among African American children with and without cognitive disabilities,
Bessent Byrd described learning patterns of African American children as the
following :

. Responding to more kinesthetic/tactile learning with hand-on activities
Responding to things in terms of the whole instead of isolated parts Preferring
inferential reasoning.
Focusing on people rather than things.
Preferring learning by doing .

. Being more proficient in nonverbal than verbal communication
Preferring learning characteristics characterized by variation in activities
.Preferring group learning activities.
Approximating space and numbers rather than adhering to exactness or
accuracy .
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Effective general and special educators who are culturally aware and
sensitive to the academic, social, and behavioral needs of African American
students with cognitive disabilities culturally responsive teachers base their
beliefs, methods, and strategies on what we have learned through the teachers
effectiveness literature. For example, see the traits of culturally responsive
teachers in Table 5.1.

Culturally Centric Curriculum and Pedagogy:

Bessent Byrd {2002} developed a learning-centered cultural centrism model,
which has the learner at the core of the curriculum in educational processes.
She noted that this model .

serves five functions critical to the success of the African American learner
{such as Joseph} with cognitive disabilities. Such a curriculum {a} affirms the
child's identity, {b} ensures understanding of the child's own culture, {c}
promotes understanding of other individual cultures, {d} serves as a
foundation for valuing a common culture, and {e} provides cohesion that
sustains a nation. The self-understanding, understanding of others, awareness
for and appreciation of commonalities, with recognition of connection with
others, are direly .

Table 5.1  Traits of culturally Responsive Teachers/Service Provides

Self-Understanding:

. Sees self as part of each child's community.

Models behaviors expected of the child.

Evinces awareness of own values and belief systems.
Manifests awareness and control of own prejudices.
Exemplifies determination and commitment to teaching.
Maintains a sense of humor.

Child Focus:

e Likes children.
e Gives
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e each child an identity base and enhances self-esteem.

e Helps each child to develop prerequisite skills and abilities.

e Promotes equitable teacher-students relationships Encourages children to
learn collaboratively.

o Makes expectation known to the child in a friendly, firm, calm, and
confident manner,

e Reacts

e appropriately to child's display of hostility.

e Praises that which is praiseworthy.

e Values multiple simultaneous exchanges; neither expect nor requires
silence often.

Content Mastery:

Knows the sequence of developmental stages.

Understands cultural indices of the child and family.

Understands and recognizes intellectual, emotional, social, and cultural
strengths of the child.

Knows subject matter and relates it to the child's experience and life.

Strategic Proficiency:

e Draws upon cultural experiences of the child and family to include
authentic cultural perspectives in the curriculum.

e Uses the child's culture to help create meaning and understanding of the
world.

e Possesses a repertoire and varied teaching styles and adjusts them to
accommodate varied learning styles among children.

e Maintains participatory, dynamic, and spontaneous classrooms.

o Displays flexibility in the context of a structured learning environment.

e Maintains a high rate of academically engaged time.

e Expands the child's capacity to appreciate and deal with differences in others
and helps him or her to perceive self in an international or global
perspective.
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Source: Bessent Byrd, H. {1995}. Curricular and pedagogical procedures for
African American learners

Consonant with the culturally centric curriculum is the multicultural
multicognitive curriculum. Components of this curriculum consist of
cognition, curriculum, culture, and pedagogy. Cognition refers to the teaching-
learning experience, which is guided by the teachers goals, decision and
planning. This component also includes cognitive style and multiple
intelligences frameworks. Curriculum is the content that is the taught the
students with cognitive disabilities with a focus on functionality of skills.
Culture is the third component and refers to the context of the educational
environment. Lastly, Pedagogy refers to the specific strategies used to impart
knowledge.

Many definitions of culturally responsive pedagogy exist in the literature
{Banks & Banks, 1997; Gay, 1994; Ladson-Billings, 1994; Villegas, 1991}.
Gay {2002} posited that culturally responsive pedagogy is "using the cultural
knowledge, prior experiences, frames of reference, and performance styles of
ethnically divers students to make learning encounters more relevant to and
effective for them. It teaches to and through the strengths of these
students"[p.29}. similarly, Bessent Byrd {2002} concluded that:

1 . Culture can be a powerful variable that influences teaching and learning.
2 . Effective teaching can be supportive of culturally responsive pedagogy.
3 . Teacher knowledge and reflection can be important when designing and
implementing a culturally responsive lesson. 4
Realistic expectations can be important components of cultural
responsiveness.

On the whole, effective culturally responsive pedagogy entails {a} teachers
and students producing together, {b} developing language and literacy across
the curriculum, {c} making meaning through connecting student's lives, {d}
teaching complex thinking, and {e} teaching through conversion (Bessent
Byrd, 2002; Gay, 1994). A logical extension is that culturally responsive
pedagogy motivates general and special educators to have self-understanding,
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mastery of content, real pedagogical power, and a knowledge base regarding
multiple intelligences and learning styles.

A Culturally Responsive Educator:

1. Understands the traditional dilemmas of multicultural learners with regard
to intelligence testing.

2. Knows that all learners have multiple intelligences and learning styles.

3. Values the "double jeopardy" situation in which multicultural learners
with cognitive disabilities find themselves.

4. Understands that multicultural learners with cognitive disabilities can
learn.

5. Knows that different professional thinking represents paradigms or
models.

6. Is flexible in responding to individual differences.
7. Does not mistake cultural differences for mental deficiency.
8. Works collaboratively with colleagues and parents.

9. Understands that effective teaching can have a positive influence on
multicultural learners with cognitive disabilities.

10. Sees education as a continuous process of growth.

Conclusion:

This chapter examined pertinent issues related to education of
multicultural learners with cognitive disabilities. Given the changing
demographics of student populations and the controversial issues related to the
classification of multicultural students, their learning characteristics must be
taken into consideration. It is imperative that general and special education
practitioners understand that multicultural learners with cognitive disabilities
can learn when taught appropriately. They need to focus their efforts on
classroom and school learning environments and move away from
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perspectives that divert their attention from quality instruction and behavior
management issues. Additionally, these professionals must continue to
examine their collaborative relationships within and across school districts and
communities to achieve major changes in how multicultural learners with
cognitive disabilities are provided services. They must also realize that 1Q test
scores not determine a person's ability to succeed in school or in life, and that
good teaching and learning are important for students' growth.

Discussion Questions

1/ Briefly explain why Joseph did not maximize his potential in first grade.

2/ Discuss why multicultural learners with cognitive disabilities find
themselves in a "double jeopardy™ situation.

3/ Examine why is not productive to categorize all students with cognitive
disabilities from one perspective.

4/ Develop four culturally responsive activities for a multicultural learner with
cognitive disabilities.

5/ All learners with cognitive disabilities are not brain- damaged. In two short
paragraphs, give reasons why.
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Chapter 6
Working with Multicultural Learners with Learning
Disabilities
Patrick A. Grant and Sunday O. Obi
Chapter outline
* Thinking about Multicultural Special Education
*Conceptual Frameworks of Learning Disabilities
* The Imperative Nature of Multicultural Education
* Working with multicultural learners with learning
Disabilities
* Doing Clinical Interviews
* Making Assessments Ecological
* Interviewing parents
* Doing Teacher Interviews
* Interpreting Intelligence Tests Multidimensionally
* Understanding Achievement Testing
* Reviewing Cumulative Reports and Records
* Incorporating Innovative Teaching Techniques
* A Culturally Responsive Educator
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* Conclusion .

Thinking about Multicultural Special Education:

Don was an American Indian student with problems related to poor
academic performance. More specifically, his poor reading ability appeared to
be the root of his behavior problems. His parents first noticed Don's learning
problems during his preschool and kindergarten years. While other children
were learning their letter names and numbers, Don was struggling to
remember even a few letter names. Yet he scored above average intelligence
tests. Some of his teachers asked how Don could have an average 1Q, yet
perform so poorly in school?

As Don advanced through first, second, and third grades, he continued to
struggle in school. Mrs. Fernandez, his third grade teacher had a conference
with his parents, Peggy and Bill, to discuss Don's lack of progress. At the
meeting, his teacher suggested that Don remain in third grade for another year.
His parents were mortified upon hearing such news and immediately told his
teacher that they would hire a tutor for him. After a few months of repeating
third grade, Don still failed to make progress. A note requesting permission to
have him tested to determine if he had a learning disability was sent home. His
parents agreed to the revaluation, and within a few days they were asked to
attend a meeting about the assessment results. During the meeting, the school
psychologist reviewed the results of Don's performance on an intelligence test
and an achievement test along with some other supporting observations and
test scores. As expected, Don qualified to receive special education services,
and it was suggested that he attend a learning disabilities {LD} resource room
for half a day each day.

Don's sixth-grade teacher, Mr. Swanz, decided to try some new
modified teaching techniques with his class. About 5 months after the
implementation of the strategies, Don was not only making above average
grades, but he was also on the honor roll for the first time. As a result, he felt
more confident about school. During high school, Don began to develop

102



effective note taking and study routines. Many of these routines incorporated
techniques and strategies he learned from Mr. Swanz. Years later Mr. Swanz
heard that Don was considering going to college to become a teacher. With
help of special admission policies designed for people with learning
disabilities, he received three acceptance letters. Don began college and
continued to maximize his potential in his courses.

* Why were Don's school problems perplexing to his teachers and parents?
* What inspired Don to major in education in college?

The issue of whether a student has a learning disability or learning
difference has continued to be controversial in general and special education.
The learner, the learning environment, the subject to be learned, and the
individual teaching the learner all have been known to effect learning. When
any of these variables appears problematic, the potential for learning is not
maximized. Then the learner might begin to question himself or herself, and
the teacher might begin to question the learner. This phenomenal disconnect
might lead to misidentification, misassessment, misplacement, and
misinstruction of multicultural students with learning problems. Researchers
has shown that differences in intelligence scores between multicultural
learners {e.g., African American, American Indians} and whites are almost
eliminated when educational and socioeconomic adjustments are made
{Books- Gunn, Klebanov, & Duncan, 1996; Herrnstein & Murray, 1994;
Kagan, 1971; Schaefer, 2006; Young, 2003}.

To understand issues confronting learning and teaching of multicultural
students with learning disabilities, it is important to look at historical contexts.
This is especially relevant to the case of Don, an American Indian. As the
original inhabitants of North American, the American Indians were the first to
be subordinated by Europeans {see Schaefer, 2006}. In past, the American
Indian who survived contact with some white people was usually removed,
often from his or her ancestral home. The U.S. government tried to weaken
tribal institutions through a succession of lows, beginning with the Allotment
Act of 1887. Every effort to strengthen tribal autonomy, such as the 1934
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Recognition Act, did so by encouraging American Indians to adopt the white
society's way of life. Today, the pan- Indian movement speaks for a diverse
American Indian people with many needs: settlement of treaty violations,
economic development, improved education, effective health care, religious
and spiritual freedom, control over natural resources, and greater self- rule. As
Schaefer pointed out, American Indian children are actively learning only 20
of the surviving 154 American Indian languages. While much of the country
debates the need for a larger percentage of new immigrants to master English,
the major concern of American Indians is maintaining the tie to their linguistic
past and making it a viable part of the present.

It is important to note that American Indians are not monolithic.
According to Ogunwole {2002}, the different tribes include Cherokee,
Navajo, Choctaw, Sioux, Chippewa, Apache, Black Feet, Iroquois, and
Pueblo. These tribes speak different languages. Despite the diversity among
American Indians, the conditions in which they generally find themselves
make school or classroom problems inevitable. Studies of American Indian
children using intelligence tests that do not require knowledge of English
consistently show scores at or above the level of middle-class urban children.
Yet, in the upper grades, a crossover effect occurs {when previously high-
scoring American Indian students score below average because intelligence
tests are given in English rather than their native language}. When they drop
behind their white peers, they are classified as underachievers {Bureau of
Indian Affairs, 1988; Coleman et al., 1966; Fuch & Havighurst, 1972}. For
Don in the introductory case, have exceptionality like a learning disability
makes his problems perplexing and multidimensional. Consequently, Don's
success in school and in life calls for well-prepared teachers and service
providers. That need is the thrust of this chapter.

CONCEPTUAL FRAMEWORKS LEARNING DISABILITIES:

Learning disability is a perplexing category of exceptionality. Hunt and
Marshall {2002} reported that children with learning disabilities have always
existed, but for many vyears, educators failed to recognize their unique
problems and characteristics. Burkhardt, Obiakor, and Rotatori {2004} and
Lloyd {1996} noted that the term children with learning disabilities means
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those children who have a disorder in one or more of the basic psychological
processes involved in understanding or in using language, spoken or written,
whose disorder may manifest itself in imperfect ability to listen, think, speak,
read, write, spell, or do mathematical calculations. Such disorders include
such conditions as perceptual disabilities, brain injury, minimal brain
dysfunction, dyslexia, and developmental aphasia. Learning disability does not
include children who have learning problems, which are primarily the result of
visual, hearing, or motor disabilities; mental retardation; emotional
disturbance; or of environmental, cultural, or economic disadvantage. Based
on the 1990 Individual Disabilities Education Act {IDEA}, a student has a
learning disability if he or she {a} does not achieve at the proper age level and
ability level in one or more or several specific areas when provided with
appropriate learning experiences; and {b} has a severe discrepancy between
achievement and intellectual ability in one or more of the following areas: oral
expression, listening comprehension, written expression, basic reading skills,
reading comprehension, mathematics calculation, and mathematics reasoning.
The key element of the federal definition is the emphasis on the performance
of students with learning disabilities, which is often tied to their ability or
express information {see Hunt & Marshall, 2002}. These characteristics
become loaded with misconceptions when multicultural learners exhibit them
{Grant & Grant, 2002; Obiakor & Utley, 2004}. Clearly, multicultural
learners such as Don bring to school different behavioral and learning styles
that could be easily misinterpreted as learning problems.

The category of learning disabilities was created before 1963 when Dr.
Samuel Kirk introduced it at a meeting of parents advocating special
educational services for their children who were having difficulty in school
{Kirk, 1975}. In earlier decades, these children's difficulties had been
variously categorized as mild exogenous mental retardation {mild mental
retardation caused brain injury}, minimal brain dysfunction {behavior
associated with brain injury, although brain damage that cannot be verified},
perceptual impairment {persistent difficulty in making sense of sensory
stimulation}, hyperactivity {excessive and socially inappropriate behavior
accompanied by problems in learning}, and show learning {a child whose
achievement is not for enough below average to indicate mental retardation}
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{see Hallahan & Cruickshank, 1973; Hallahan & Kauffman, 1977; Mann,
1979; Wiedherhold, 1974}. These difficulties create intensive problems for
many multicultural learners whose mental and learning capabilities are viewed
from very deficit perspectives {Obiakor, 1999; Obiakor, Grant & Dooley,
2002}. Don's case presents an excellent example of the plight of these learners
in school programs. The term learning disability has gained almost universal
acceptance among regular educators, special educators, and the general public
in the United States and in many foreign countries {Mazurek & Winzer, 1994;
Winzer, 1993}. Hallahan, Kauffman, and Lloyd {1996} reported that the
history of learning disabilities could be summarized in relation to how the
field has developed. For instance, learning disabilities {a} represent an
interdisciplinary field that is international and multicultural in scope; {b} have
a variety of possible causes; {c} are, in part, a social construct; {d} are
heterogeneous in nature; {e} vary in severity and pervasiveness; {f} are
characterized by intra-individual differences; {g} affect a diverse group of
people; {h} may coexist with other disabilities giftedness; {i} require training
in systematic approaches the tasks; {j} require educators to minimize the
contribution of poor teaching; {k} are developmental disorders persisting over
the life span. Additionally, it mast acknowledged that advances in the field of
learning disabilities can occur only through careful, persistent research.

The field of learning disabilities is complicated by controversy in the
areas of definition, prevalence, and demographics. Kirk {1962} defined
learning disability as follows:

A learning disability refer to retardation, disorder, or delayed developmental
in one or more of the processes of speech, language, reading, writing,
arithmetic, or other school subject resulting from a psychological handicap
caused by a possible cerebral dysfunction and/or emotional or behavioral
deprivation, or cultural and instructional factors. {p. 263}.

Kirk definition has five components, namely, {a} subaverage achievement
{e.g., in reading, writing, arithmetic} or achievement-related behaviors {e.g.,
in speech or language}; {b} intra-individual differences in achievement-
related behaviors; {c} psychological "handicaps" { often referred to as
psychological processes}; {d} cerebral dysfunction; and {e} exclusion of
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other disabling conditions {e.g., mental retardation} and environmental
conditions. A student of Kirk, Bateman {1965}, offered the following
definition:

Children who have learning disorders are those who manifest an educationally
significant discrepancy between their estimated intellectual and actual level of
performance related to basic disorders in the learning process, which may or
may not be accompanied by demonstrable central nervous system dysfunction,
and which are not secondary to generalized mental retardation, educational or
cultural deprivation, severe emotional disturbance, or sensory loss. {p. 220}.

Bateman's definition differed from Kirk's in at least two ways. First, it did not
include reference to emotional factors as a cause of learning disabilities. In
fact, it mentioned severe emotional disturbance as one of the disabilities that
does not cause learning disabilities. No major definitions since Bateman's
have mentioned emotional disturbance as a possible causal factor. Second, and
even more important included reference to a discrepancy between intellectual
potential and actual performance.

The federal government defined learning disabilities in the 1975 Public Law
94-142, and later in 1990 and 1997 amendments and reauthorization. Based on
the 1975 law, learning disability is defined as follows:

A disorder in one or more of the basic psychological processes involved
understanding or in using language, spoken or written, which may manifest
itself in an imperfect ability to listen, think, speak, read, write, spell, or do
mathematical calculation. The term includes such condition as perceptual
handicaps, brain injury, minimal brain dysfunction, and developmental
aphasia. The term does not include children who have problems that are
primarily the result of visual, hearing, or motor disabilities, or mental
retardation, emotional disturbance, or of environmental, cultural, or economic
disadvantage. {see Hunt& Marshall, 2002, p. 140}.

Although the federal definition governs the identification of services to
children with learning disabilities, there are variations between states and
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among school systems. In an attempt to clarify the identification, some states
specify an intelligence range. Others add the concept of a discrepancy between
potential and achievements, sometimes quantifying the discrepancy using test
scores. These slightly different parameters are indicative of a lack of clear
consensus about exactly what learning disabilities are. Despite the apparent
logic of explaining learning disabilities as a discrepancy between intellectual
potential and academic achievement, many people have criticized the concept.
Researches {e.g., Stanovich, 1989} have pointed to at least four problems
inherent in the ability achievement discrepancy concepts:

1. Disputes continue regarding the definition and measurement of intelligence.

2. The intelligence of students with learning disabilities may be
underestimated by 1Q tests because the latter depend on the former to some
extent.

3. It is difficult to distinguish between groups of poor readers whose
achievement is discrepant from 1Q.

4. Using discrepancy makes it difficult to identify young children because they
are not yet old enough to have demonstrated a discrepancy.

More than a decade ago, the U. S. Department of Education {1994} noted that
public schools identified approximately 2.3 million students 6 to21 years of
age as learning disabled, which represented 4.09% in this age range. However,
this appeared to be a slight underestimation because the number of students in
private schools identified with learning disabilities have tripled. This rapid
growth may be because learning disabilities is an ill- defined category, with
confusing diagnostic criteria. Hallahan {1992} speculated that there may be
others reasons for some of the growth. The field of learning disabilities was
quite new in 1976 when the government started keeping prevalence data, and
it may have taken professionals several years to decide how to identify
children. As he pointed out, a number of social and cultural changes that have
occurred in the last 30 years have heightened children's vulnerability to
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develop learning disabilities. Earlier, Baumeister, Kupstas, and Kkindworth
{1990} suggested that an increase in poverty has placed more children at risk
for biomedical problems, including central nervous system dysfunctions.
Hallahan further speculated that stress on parents may result in them being
less able provide the social support necessary to help their children, who
themselves are experiencing an increasing amount of stress. The result may be
that children who in a previous time of less stressful lifestyle and more support
would have gotten by in their schoolwork are now experiencing failure. Issues
raised by Baumeister et al. and Hallahan are especially critical for
multicultural parents and their children and youth.

THE IMPERATIVE OF MULTICULCURAL EDUCATION:

Heward {2003} argued that multicultural learners come to school with
rich and complex cultural backgrounds that may be influenced be the family,
home, and local community. To reach these learners, general and special
educators must accept and respect their unique characteristics and diverse
backgrounds. Additionally, several authors {e.g., Gay, 1997; Gollnick &
Chinn, 2002; Obiakor & Utley, 2004; Prater, 2002} suggested that culturally
responsive instructional practices must be used to enhance students'
opportunities to reach their potential. The need for a culturally responsive
pedagogy is even more critical when referring to multicultural learners with
disabilities. For instance, prater acknowledged that current visibility of people
from different social classes and ethnic groups must force schools to interact
with families from different cultures as they redesign their programs. This fact
must be recognized and respected when working with students and planning
their educational experiences to provide parity opportunity. Earlier, Gay
acknowledged that despite legal mandates prohibiting discrimination,
educational inequalities continue to prevail at crisis levels. More than two
decades ago, the college Entrance Examination Board {1985} in its report,
Equality and Excellence, concluded that "although many of the legal barriers
to educational opportunity have been removed, education to a large extent
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remains separate and unequal in the United States" {p. vii}. This inequality
becomes clear when one analyzes pervasive problems experienced by African
Americans, Latinos, and American Indians. The situation is not quite as
serious for Asian Americans, at least on some standardized test measures of
school achievement, school attendance, and graduation rates.

The controversial issue is whether educators and psychologists have
used assessment procedures, too often designed and standardized with a
middle-class orientation, to unfairly and label children from culturally and
linguistically diverse backgrounds as individuals with mental retardation who
require special education services {Baca & Cervantes, 1984}. There is some
controversy over whether most cases of mild mental retardation and placement
in programs requiring special education services can be accounted for in terms
of an assessment bias against intellectually intact, ethnically diverse,
disadvantaged children. Clearly, society is enriched by the traditional values
of people from different national origins, different language backgrounds,
different areas of the country, and different genders. According to Robbins,
Lindsey, Lindsey and Terrell {2002}, the learner who enters the classroom has
not only his or her own learning styles but his or her own distinctive cultural
background and experiences. As a person in charge of students' learning, the
teacher or service provider also brings to the classroom some distinctive
experiences and cultures. As a result, teachers must understand, appreciate,
and respect the various cultures represented in their class-rooms and try to
proactively design instructional strategies that include all learners. Yet,
diversity in schools comes with the dilemma of having been steeped in
customs, knowledge, language, modes of thought, and styles of behavior that
may not be well matched with school expectations, as in Don's case. The fact
remains that no two learners or groups of learners process information in the
same way; and no two learners read, speak, or think in the same way {Robbins
at., 2002}.

It is common knowledge that the school curriculum is built on middle-
income white expectations for the appropriate language to learn, the best
knowledge to learn, and the behaviors that are most acceptable. Rather than
celebrate the differences among different people, there is an underlying
message that the white middle-class ways of behavior and thinking are more
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important than any other. Don would have failed completely if his teacher had
not tried new and innovative strategies. Since whites represent almost 80% to
90% of all teachers in the educational system, they is a greater tendency to
refer African American students based on personal stereotypes {Smith, 1994}.
Although Don's teacher is white, he wanted to maximize his potential by
modifying his methods and engaging in good teaching. According to Smith,
good teaching entails {a} the kinds of expectation teachers communicate to
students, {b} the teacher's ability to deal with special needs in the classroom,
{c} the teacher's knowledge of normal child development, and {d} the
teacher's sensitivity to different learning strategies/behavioral styles that
students bring to the school environment.

About three decades ago, Adelman {1971} noted that when teachers
do not personalize instructions to accommodate individual differences, the
number of children with learning problems increases. Later, Larsen {1978}
contended that some students might be erroneously identified as learning
disabled because they are not afforded appropriate learning opportunities. This
misidentification leads to why many multicultural learners and up being
misdiagnosed, misreferred, and most often misplaced. General and special educators
must understand that many other factors may contribute to the misclassification of
multicultural learners as behaviorally disordered instead of learning disabled
{Turnbull, Turnbull, Shank, & Smith, 2004}. Don's case showed that while he was
able to pass tests, he was not able to be successful in his school work_ he still
needed help, which his teacher provided.

WORKING WITH MULTICULTURAL LEARNERS WITH

LEARNING DISABILTIES:

To work with multicultural learners with learning disabilities, general and
special educators must focus on appropriate identification and assessment, along
with developing new and proven strategies that meet the needs of individual
learners. Cultural sensitive teachers and service providers have good command of
their subject matter and use a variety of techniques {Obiakor & Utley, 2004;
Richards & Dooley, 2004}. They see each learner an individual and express to the
learner, in myriad ways, their interest in the learner's success and ability to learn.
Such professionals know their learner's learning styles and teach to those styles.
They work with learners to experiment with, and become comfortable with,
alternative learning styles; and they recognize that each learner needs to know the
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information by preparing him or her to succeed in a variety of settings {see Obiakor
& Utley, 2004; Richards & Dooley, 2004}. Furthermore, they try to avoid cultural
destructiveness as a practice or policy and collaborative efforts to much teaching
with assessment.

About two decades ago, Ysseldyke et al. {1983} found no reliable
psychometric differences between students labeled learning disabled and those who
were perceived to be low achievers. In addition, identification as learning disabled
depended on the definition applied. If that child moved to a different school district,
he or she might no longer be identified as being learning disabled {Shea & Bauer,
1994}. More than a decade ago, Algozzine {1991} argued that the move toward
excellence in education might increase the likelihood that low-performing students
would be referred to as having learning disabilities. For multicultural learners, these
referrals are most often based on behavioral and teacher expectations rather than
pedagogical imperatives needed to enhance school success. In order to diagnose a
child with a suspected learning disability, following procedures and criteria should
be considered {see Obiakor & Utley, 2004; Richards & Dooley, 2004}.

112



