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"Hey Todd! How's it going?"” asked Liz O'Malley as she stepped
into the cafeteria line behind Todd Davis. Todd is in his first year
of teaching Intensive Reading to ninth- and tenth-grade stu-
dents at Lincoln High. Liz however is in her 21st year as an ESE
teacher al this rural location, and has served as Todd's mentor
since his arrival earlier this year,

"Whew! | am really looking forward to our break next
week," said Todd as he juggled his cafeteria tray while try-
ing to count out the correct change. “I'm hoping to find
some time to relax, but I'm also thinking it will be great to
have some time to regroup and make a few changes in my
classroom.”

‘I know exactly what you mean," Liz replied as both took a
seal in the teachers’ lounge. “I'm traveling to the city to spend
time with my grandkids, but before | come home, I'm attend-
ing a conference that will review the latest IDEA regulations.
I should have a lot to report when | get back.”

Todd shook his head as he replied, “I don’t know how you
do it. I am so busy with lesson plans, behavior plans, IEPs to
write, and a million other things! I'm worried I'll miss out on

policy changes and legal regulations that | should know
about."

‘Don’t worry Todd, Most first-year teachers feel like that.
Until you get your first few years behind you, it is best to rely
on the county updates we receive by e-mail and the profes-
sional development programs like the online module we
completed together last month. | know you are a member of
several professional organizations. Make sure you are on
their e-mail list and they will send you electronic updates.
And of course as your mentor, I'm not going to let you miss
anything!”

“Thanks Liz. I'll look forward to hearing about that
conference.”

It can be challenging to keep up with the latest information
in the field of special education. Look back for a moment at
the advice that Liz gave to Todd. Can you think of any other
suggestions she could have given him? What actions do you
currently take as an educator or a future educator to stay
abreast of the latest federal, state, or local school district
changes?

0N}



4
1]

T el wd ¥ 1 [
IDENT CH

PART 1 +* Foundations for Instruction

INTRODUCTION

The ficld of special education will continue to grow and change in the 21st century, sup-
ported by federal legislation, such as the Individuals with Disabilities Education Act
(IDEA) reauthorized in 2004. Current legislation has impacted students with disabilities
and reframed the roles of general and special education teachers, administrators, other
professionals, and families. Furthermore, as schools are restructured to meet the mandate
of the No Child Left Behind Act (2001), designed to reform federal education policy,
special educators are studying the impact of this legislation on students with disabilities.

In this chapter, we begin by focusing on the diverse needs and characteristics of
children and adolescents with learning and behavior problems. Being knowledgeable
about student characteristics means that you know your students” academic levels, can
identify the skills they bring with them to the learning situation, and understand their
cultural backgrounds. Children and adolescents with special needs often exhibit prob-
lems with academic and social skills that make it difficult for them to meet the demands
of school, home, and /or community.

For optimum learning to occur, you must use effective teaching strategies based
on sound research. Therefore, we provide an instructional framework based on proven
educational practice, which you can use in planning, implementing, and evaluating
instruction. You must also be aware of the issues related to the standards-based move-
ment, the legislation that regulates what is considered a highly qualified special education
teacher, the focus on creating Universally Designed Instruction (UDI) for all learners, the
increased availability of technology to assist students with disabilities and the emphasis
on inclusion of students with disabilitics in general education settings. More information
on these important topics will be provided throughout the various chapters. We conclude
this chapter with the Council for Exceptional Children Standards for Professional Practice
and ask you to make a commitment to students with exceptionalities, their families, and
the teaching profession,

ARACTERISTICS

Students with special needs often have problems in academic areas, social interactions,
motivation, and transition to adult roles. In many school districts, these students are
referred to as having learning disabilities (specific learning disabilitics), mental disabilities
(mental handicaps, mental retardation, educable mental handicaps), emotional disabili-
ties (emotional disturbance, behavior disorders), or high incidence disabilities. Often,
placed into the group of students with mild disabilities or varying exceptionalities, these
students have many similarities and often spend much of their school day in inclusive set-
tings. The U.S. Department of Education Programs (2002) reported that close to half of
the students with disabilities in regular school buildings were educated for most of their
day in regular classrooms.

Some of the characteristics that students with special needs or mild disabilities may
display include:

Inadequate academic achievement. Often, students are two or more years behind
their grade-level peers in reading, mathematics, spelling, written expression, and /or
oral language skills.

Inappropriate school behaviors. Students may be physically or verbally aggressive.
They may be easily frustrated or unable to cope with the demands of the school
environment. Other signs of inappropriate school behavior include noncompliance
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with teacher directions and instructions and lack of teacher-pleasing behaviors,
such as being prepared for class, maintaining eye contact, and raising hands.

Poor attending behaviors. Students with special needs may have trouble following
teacher directions and instructions. They seem to have difficulty attending to the
relevant information in a message and are frequently unable to concentrate on an
assignment or task,

Poor memory. Being unable to remember information from one week to the next
or from one day to the next is another characteristic common to many students
with special needs. These students frequently have problems remembering spelling
words, basic marth facts, and two or more directions.

Poor metncognitive skills. Often, students do not have the necessary organizational
and learning strategics to become self-regulated learners. They do not monitor their
understanding of new information or develop effective strategies to complete a task.

Poor self-concept. For many students with special needs, school is not a comfortable,
rewarding place. Instead, it is a place where they often fail to meet the standards for
SUICCESS.

Inadequnte social skills. Students with disabilities often cannot maintain satisfactory
interpersonal relationships, are less socially accepted by peers, and demonstrate
impaired communication (pragmatic language) skills. The lack of social skills pre-
cludes adequate adjustment not only to the demands of the school environment,
but also to the postschool environment. Students with special needs are frequently
less accepted and less successful in the world of work due to lack of social skills.

These arcas are what you are expected as the special educator to remediate in your
work with students with disabilities and their families. Your job is to get to know the
strengths of all the students you meet and to use their assets to assist them in overcom-
ing arcas of deficit. Throughout this textbook we focus on students with special needs
being served to the maximum extent appropriate in the general education setting.

IVERSITY

[ L.

Within the population of students with special needs are students who are not members
of the Anglo-American culture. These students are from Native American, Asian,
Hispanic (Latino), African American, and other cultures.

The school culture frequently reflects Anglo-American values and because of this
many children are being left behind (Hodgkinson, 2002) As indicated by Nieto (2000),
most prospective educators are female, white, and English speaking. Nicto (2004) chal-
lenges educators to see their role as interrupting the cycle of inequality and oppression
based on one dominant culture. This need for support is especially critical for students
who are culturally and linguistically diverse students with disabilities. This particular
population experiences some of the greatest language difficulties in the general educa-
tfion setting (Rodriquez, Parmar, & Signer, 2001).

As a teacher you see that our world is changing (Friedman, 2005), especially in our
classrooms, and your role is to advocate and provide appropriate evidence-based educa-
tion to all students. Remember some of your students may find that their culture is at
odds with the school culture. Yet too often students whose cultures do not match a tra-
ditional definition of “appropriate school behavior” are viewed from a deficit model
(Allen & Hermann-Wilmarth, 2004; Delpit, 2002). As a special education teacher, your
job is to view students from a strength-based model. Children and adolescents from



6 PART 1 = Foundations for Instruction

different cultural backgrounds have already demonstrated incredible skills by being able

to acclimate to a new culture (Darling-Hammond, Chung, & Frelow, 2002). We urge

you to use these strengths to help students be successful learners in your classroom.
Some strategies to use in your classroom that embrace different cultural values include:

1. Allowing students to help and assist each other at times, instead of requiring stu-
dents to complete work independently all the time, and giving some assignments
that require collaboration (e.g., group projects).

2. Using cooperative learning groups and peer tutoring.

3. Giving students alternatives for the completion of assignments (e.g., a hands-on
exhibition; a demonstration using technology).

4. Encouraging students to meet important deadlines by reminders of due dates.

5. Remembering to include both affective and academic objectives on the Individualized
| Education Program (1ED).

6. Teaching students to reach daily goals before asking them to monitor monthly goals.

We encourage you to become familiar with the cultural values of the community
and invite community members to share their expertise and cultural knowledge. You
should always be respectful of all cultures and try to bring in materials and perspectives
from various cultures. For example, when coteaching a unit on Western expansion in
the United States, Ms. Wright brought in materials that considered the Native
| Americans’ viewpoint in addition to that of the white settlers’ viewpoint.

ENGLISH LANGUAGE LEARNERS

In addition to the cultural differences in your classroom, you may have students who
are not native English speakers. The term English langunge learners (ELLs) refers both
to students who are not proficient in English and to students who use adequate con-
versational English but struggle with the language of the academic curriculum
(Gersten & Baker, 2000). Schools attempt to meet the needs of these students by
offering immersion programs, English as a second language (ESL) programs, or bilin-
eual programs (Gollnick & Chinn, 2002). In the structured immersion model, the
teacher teaches content information through adaptations in the English language with
the goal that students acquire proficiency in English while at the same time achieve in
| content areas. An ESL program is based on a special curriculum that typically focuses

on learning the English language as opposed to content and is usually taught during
| specific times. Every bilingual education program has an ESL component (National
Clearinghouse for English Language Acquisition). Bilingual programs use two lan-
guages (the native language and English) for teaching and learning. Usually, the native
language is used to teach concepts and knowledge, and English is used to reinforce the
information (Baca & Cervantes, 1998).

To meet the needs of students identified as ELLs, Gersten and Baker (2000), along
with other researchers, recommend a shift of focus from arguing over which programs
(i.e., immersion, ESL, or bilingual) should be selected to identifying the best methods
for teaching these students. In a review of 24 intervention studies (research-based and
descriptive) and interviews with professional educators and rescarchers, they identified
the following “critical components™ for instruction:

1. Reinforce auditory information with visual aids, such as graphic organizers and

word banks.
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2. Build the background knowledge of students. Going over the new vocabulary in a
reading assignment and discussing what the class knows about a topic before it is
presented are ways to build group knowledge.

3. Implement peer tutoring and cooperative learning.

Throughout the rest of this textbook, we describe additional effective strategies for teach-
ing students from a variety of cultures and English language learners with disabilities.

IMPORTANT POINTS

1. Students with special needs may display one or more of the following characteris-
tics: inadequate academic achievement, inappropriate school behaviors, poor
attendance behaviors, poor memory, poor metacognitive skills, poor self-concept,
and inadequate social skills.

2. Anglo-American values may be at odds with those of the many other cultures of
the students in your classroom.

3. The term English-language learners (ELLs) refers both to students who are not
proficient in English and to students who use adequate conversational English but
struggle with the language of the academic curriculum (Gersten & Baker, 2000).

Activity 1.1

Find someone who has a different cultural background than your own and then
compare the values of your cultures to those of the school culture. Discuss how
well the school culture meets the needs of your different cultures.

(Answers for this and other activities are found in the Instructor’s Manual,)

[EACHING STRATEGIES

In a meta-analysis of over 1,000 research studies, Forness, Kavale, Blum, and Lloyd (1997)
identified effective, possibly effective, and ineffective special education interventions. The
ineffective strategices included special class placement, perceptual training, the Feingold
diet, modality-based instruction, and social skills training. They identified psycholinguistic
training, peer tutoring, computer-assisted instruction, stimulant drugs, reduced class size,
and psychotropic drugs as possibly effective. Effective strategics included carly interven-
tion, formative evaluation, cognitive behavior modification, direct instruction, behavior
modification, reading comprehension instruction, and mnemonic training. Effective teach-
Ing strategies in special education are currently based on two paradigms of the learning
process. One view is the reductionist paradigm (also referred to as scientific, modern
empiricism, or Newtonian mechanistic), and the other is the comstructivist paradigm (also
referred to as holistic or social constructivism). In the reductionist paradigm, learning; tends
to be teacher-focused, skill-based, product-oriented, and highly prescribed (Johnson,
2004). In the constructivist paradigm, learning tends to be student-focused, meaning-
based, process-oriented, and loosely structured (Johnson, 2004).

Both paradigms influence instructional interactions and generate heated debate in
the special education field. For our discussion, we concentrate on a comparison of the
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two paradigms in regard to their views of the role of the teacher, the role of the stu-
dent, and their influence on instructional and assessment practices.

REDUCTIONIST PARADIGM

The reductionist paradigm views the teacher’s role as one of providing direct instruc-
tion through detailed lesson plans, systematic instruction, and feedback. Teachers
structure the school day by providing ample instructional time and high task manage-
ment. They introduce and orient, model and demonstrate, check for understanding,
maintain a brisk pace and a high success rate, and monitor secatwork and progress
(Englert, Tarrant, & Mariage, 1992). The teacher is in charge of instruction, and
knowledge is transmitted from teacher to student. The students frequently are not
involved in decision making and often engage in rote learning. Through the use of task
analysis, the curriculum is separated into components with scope and sequence check-
lists. Reductionism emphasizes lecturing, telling, showing, and explaining (Johnson,
2004), and direct, explicit teaching (Schug, Tarver, & Western, 2001 ).

CONSTRUCTIVIST PARADIGM

In the constructivist paradigm, the teacher’s role is more like that of a facilitator as stu-
dents assume responsibility for their own learning. The teacher embeds implicit instruc-
tion in meaningful contexts, promotes classroom dialogues, demonstrates responsive
instruction, links students’ prior knowledge with new knowledge, and establishes class-
room learning communities (Englert, Tarrant, & Mariage, 1992). Students often lead
discussions, select their own objectives, and learn from other students. They construct
their own knowledge through active involvement and integration into their schema.,
Asscssment includes authentic, real-life processes, and errors provide insights not into
students’ weaknesses but into how students think. Subject areas are taught in authentic
contexts (Englert, Tarrant, & Mariage, 1992).

SAMPLE LESSONS BASED ON PARADIGMS

An examination of sample lessons may assist in understanding the effects of the two para-
digms on instruction. We begin with a sample lesson from a reductionist viewpoint. Then
we present the same lesson based on the constructivist principles, adapted from a lesson
presented by Englert, Tarrant, and Mariage (1992). Both lessons are centered around
opening morning activities, a beginning routine in many primary inclusive classrooms.

Reductionist-Based Lesson

TEACHER: It’s time for our morning message. Today is Tuesday. What is today,
everyone (hand signal to cue unison responsc)?

STUDENTS: Tuesday.

TeacHER: Correct. Today is Tuesday. (Teacher writes the sentence on the board.)
Let’s read our first sentence together. Everyone (signal).

STUDENTS: Today is Tuesday.

TeACHER: Good reading, everyone. Jim, what is happening today?

Jim: We are going on a field trip.

TEACHER: Yes, we are. Where are we going?

SAMANTHA: To the fire station.

TEACHER: Let’s say that in a complete sentence, Samantha.
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SAMANTHA: We are going to the fire station.

TEACHER: Now that’s a complete sentence. (Teacher writes: We are going on a field trip
to the fire station.) Everyone, let’s read that sentence together (hand signal).

STUDENTS: We are going on a field trip to the fire station.

TEACHER: Good reading, everyone. So where are we going, Sherry?

SHERRY: We are going to the fire station.

TEACHER: Correct. When are we going to the fire station, Kenisha?

Constructivist-Based Lesson

TEACHER: Anything special to write about today in our morning message?

JosH: We are going to the fire station today.

MEGAN: A field trip.

TEACHER:  Let’s see. (Teacher writes: We are going to the fire station today, a field trip.)
Oh! That doesn’t sound right. What do you think?

KENISHA:  Something’s wrong with field trip.

SEBBIE: Maybe it needs a period.

TEACHER:  Let’s see. (Teacher adds a period before field trip and a capital A.) T added a

STUDENTS:

period so now I need a capital. Let me read it, A field trip. What do you think?
No.

TEACHER: Maybe, I can say for. (Teacher writes: We are going to the fire station
today for a field trip. Teacher reads sentence.) What do you think?

STUDENTS: Yes.

TrEACHER:  What do you want to say about the field trip?

MEGAN: We leave at 11:00.

Roy: I want to say 11:00 o’clock.

STUDENTS: (Some say Yes, and some say No.)

TEACHER: Let’s vote on adding o’clock. Thumbs up for Yes. Thumbs down for No.

B il e uede g4
ACTIVITY 1.=

Work with a partner to compare and contrast the two lesson samples based on the
reductionist and constructivist paradigms. Before reading the next section of the
chapter, predict when you might use each of the paradigms in your instructional
practice. Now read the next section.

ADIGMS F(

PRACTICE

Many experts feel that the selection of an effective instructional practice in special edu-
cation depends on the task and the individual. Research indicates explicit instruction
grounded in the reductionist paradigm is more effective in teaching basic decoding
skills, and implicit instruction grounded in the constructivist paradigm is effective when
the focus is on comprehension process or higher-level skills (Stanovich, 1994). Howell,
Fox, and Morehead (1993) suggest that students who have poor prior knowledge and
encounter initial failure on the task may need explicit instruction, whereas students who
have good prior knowledge and carly success may need implicit instruction,
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Harris and Graham (1994), proponents of the constructivist paradigm, argue that
extensive, structured, and explicit instruction does not need to “equate with decontextu-
alized learning of meaningless skills, passive learning, or the teaching of gradually accruing
basic skills as a prerequisite to higher-order thinking and learning” (p. 238). Instead, they
urge teachers to be responsive to individual needs, styles, and differences. We agree with
Harris and Graham; therefore, in this text, we incorporate practices based on both para-
digms. For example, we discuss assessments such as precision teaching (reductionist-
based), the use of portfolios (constructivist-based), strategies such as direct instruction
(reductionist-based), and reciprocal teaching (constructivist-based).

Planning lessons that address the needs of all learners should take both paradigms
into consideration. The concept of Universal Design for Instruction (UDI) focuses on
instruction that does not have to be retrofitted to meet the needs of various learners
(Hitchcock, Meyer, Rose, & Jackson, 2002) but is created with the needs of all learners in
mind during the initial planning phase and through all phases of instruction. Therefore,
we have framed this textbook in the concept of UDI wrapping around the instructional
framework. However, it is important to note that our instructional framework embraces
both reductionist-based and constructivist-based paradigms as we talk about planning,
presentation, independent practice, and evaluation (see Figure 1.1). In this instruc-
tional framework, the teacher, the students, or the combined efforts of the teacher and

Figure 1.1 INSTRUCITONAL FRAMEWORK
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students may lead to the planning of a lesson that is created for a range of learners with i

various disabilities in the general education setting. .
During the planning of a unit or a lesson, the various types of disabilities are used to |

frame a lesson that teaches to students’ various strengths and provides tools (e.g., i

metacognitive strategies or assistive technology) to navigate areas of weakness. Using a dia-
logue, the teacher may at first present the lesson and then turn over the lesson presentation
to the students; or in classroom communities, the students may learn from one another. .‘
In the feedback and evaluation process, the involvement of both the teacher and students is

essential. Students may self-evaluate or self-monitor and /or teachers may evaluate and

monitor. We discuss the instructional framework in detail in Chapter 5.

IMPORTANT POINTS

1. In a meta-analysis of over 1,000 research studies, Forness, Kavale, Blum, and
Lloyd (1997) identified early intervention, formative evaluation, cognitive-behavior
modification, direct instruction, behavior modification, reading comprehension
instruction, and mnemonic training as effective strategies.

2. Effective teaching strategies in special education currently are based on either the
reductionist or the constructivist paradigms of the learning process.

3. The reductionist paradigm views the teacher as the primary transmitter of informa-
tion and decision maker; students as active participants in rote learning with little
input; assessment as leading to sequential and hierarchical instructional objec-
tives; and instruction as fast paced and teacher directed.
4. The constructivist paradigm views the teacher as a facilitator and one of the deci-
sion makers; the students as major decision makers as they learn from each other;
assessment as occurring in authentic, real-life procedures; and instruction as
purposeful and matched to students’ interests and experiences. !
5. Many special educators feel that both paradigms include practices that are |
effective for students with special needs, depending on content and student |
characteristics. |
6. Understanding the principles of Universal Design for Instruction teachers can use
the instructional framework of planning, presentation, independent practice, and
evaluation to create lessons for all learners that incorporate practices based on
both paradigms.

A~tivity 1

Now that you have read this section, reflect on the different practices suggested by
the two paradigms. Discuss with a partner when you feel the different practices

may be effective.

The inclusion of students with disabilities into the general education setting is an
increasing trend due to numerous changes in laws that require students to meet the
same state standards as their nondisabled peers. The push for more inclusive placements
1s also supported by parents and educators who believe that students with disabilities
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have the right to be in the same classes as their nondisabled peers (Hitchcock et al.,
2002). As a special educator you should assume that all or at least part of your day will
be spent in the general education setting either coteaching or providing support to stu-
dents who arc expected to not only be provided the general education curriculum but
to pass rigorous standardized tests. Therefore, your understanding of effective research-
based strategies as well as a strong grounding in how to help students incinded in con-
tent areas across grade levels is critical.

Although some people see the inclusion of students with disabilities as a recent
trend, throughout history society has become more inclusive. Students who used to
be institutionalized are today allowed into schools and this trend continues with a
greater acceptance of the wide range of differences found in the general education set-
ting. For example, Kavale and Forness (2000) share that just 50 years ago students
with learning and behavioral challenges were not even allowed to attend public
school. Today, however, denying a child access to the general education curriculum is
the exception, whereas it was formerly the norm (Weiner, 2003; Bloomfield &
Cooper, 2003). '

The term or concept of inclusion actually took flight in American schools in 1986
when Madeline Will, Assistant Secretary of Education, proposed that we educate more
students with disabilities in general education settings. She advocarted a shared respon-
sibility and commitment between general and special education and the use of effective
special education techniques beyond the special class setting, called the Regular
Education Initiative {REI). This initiative led to one of the major reform issues cur-
rently facing the field of education, that of inclusion.

According to the Twenty-Fourth Annunal Report to Congress the inclusion of stu-
dents with disabilities in general education classrooms has continued to gain momen-
tum over the last several years (U.S. Department of Education, 2002). The
Individuals with Disabilitics Education Act (IDEA) throughout all revisions and
reforms contnues to support the use of a continuum of services, which emphasizes
that the first placement to consider is the general education setting to serve students
with disabilities. Yet what often occurs is that students with certain labels (e.g., behav-
ior disordered) may be denied progression through this continuum becausc in some
schools a label determines placement. In strong inclusive schools teachers believe that
all students are capable of being successful in the general education sctting. Despite
this belief and the continuum of services that includes the general education setting
as the first option to consider, the topic of inclusion remains a controversial one and at
times ill-defined, As you work as a special education teacher, make certain you listen
as well as look carefully within your teaching, team, school, or district to determine if
the actions match the definition of inclusion {Salend, 2005). Some professionals sup-
port full inclusion (placing all students with disabilities in general education class-
rooms), whereas others favor inclusive schools that welcome students with- disabilities,
but at the same time, realize that the general education placement may not be the best
educational option. Still others describe “responsible” inclusion, a school-based edu-
cation model that is student centered and bases educational placement and service
provisions on the needs of cach student (Dieker, 2007). Most models advocating full
inclusion include the following:

1. All students attend their home or ncighborhood school—where they would attend
if they did not have a disability.

2. A natural proportion (i.c., representative of the school district at large) of students
with disabilitics can be found at any school site and within each classroom.
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3. A zero-rejection policy exists, so that no student is excluded on the basis of type or
extent of disability.

4. Placements are age and grade appropriate, without any or limited self-contained
special education classes operating at the school site,

5. Cooperative learning and peer instruction methods receive significant use in gen-
eral instruction at the school site to provide natural peer supports.

6. Special education supports (e.g., coteaching) are provided within the general edu-
cation setting,.

7. A climate is created that embraces celebrating student differences and acknowl-
edging a need for change from the traditional models of instruction, collaboration,
and assessment.

Originally adopted at the annual conference of the Council for Exceptional

Children (CEC) in 1993, the CEC Policy on Inclusive Schools and Community
Settings calls for a continuum of services but supports inclusion as a meaningful
goal (see Figure 1.2). Leadership organizations in the United States such as the
American Federation of Teachers as well as many organizations in other countries
also have created policies or statements similar to the one in Figure 1.2 related to
inclusion. As a teacher you should be prepared to support a diverse student popula-
tion in inclusive settings and facilitate collaboration among families, educators,
businesses, and agencies to prepare students for membership in inclusive communi-
ties (Platt & Olson, 1997).

' living, productive engagement in the community, and participation in society at large.

The Council for Exceptional Children (CEC) believes all children, youth, and young
adults with disabilities are entitled to a free and appropriate education and/or services
that lead to an adult life characterized by satisiying relations with others, independent

To achieve such outcomes, there must exist for all children, youth, and young adults a
rich variety of early intervention, educational, and vocational program options and
experiences.

Access to these programs and experiences should be based on individual educational
need and desired outcomes.

Furthermore, students and their families or guardians, as members of the planning team,
may recommend the placement, curriculum option, and the exit document to be pursued.

CEC believes that a continuum of services must be available for all children, youth, and
young adults.

CEC also believes that the concept of inclusion is a meaningful goal to be pursued in our
schools and communities.

In addition, CEC believes children, youth, and young adults with disabilities should be
served whenever possible in general education classrooms in inclusive neighborhood
schools and community settings.

Such settings should be strengthened and supporied by an infusion of specially trained
personnel and other appropriate supportive practices according to the individual needs
of the child.

Source: From CEC Policy Manual, 1997, Chapter 3, "Special Education in the Schools,” Section Three,
Professional Policies, Part 1, p. 4. Reston, VA: The Council for Exceptional Children. Reprinted by
permission
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As a special education teacher, you may be hired to serve children with disabilities
in an inclusive setting in your school (which is a belief framing our work in this
textbook). One part of your job responsibilities is helping shape people’s beliefs
about the education of students with disabilities, a role you may not have antici-
pated. Remember, many of our students’ parents and grandparents did not go to
school with students with disabilities included in the general education setting.
As a result, they may have questions or concerns about how inclusive education
works. As a special educator you should anticipate what these questions may be
and prepare yourself to educate others about accepting differences within a class-
room. This education may need to include students without disabilities, their
parents, other faculty members, administrators, community members, and /or
school board members. A proactive approach to explaining inclusive education
will help everyone understand why students with disabilities have the right to be
in the general education setting,.

You may want to look at www.inclusiveschools.org and learn about inclusive
schools week. This site provides interesting ideas to use in your classroom as well
as week-long activities to raise awareness of administrators, teachers, students,
and your community about inclusive education. In addition to this, we invite you
to visit the informational websites in Table 1.1 that focus on inclusive practices.

A new emerging dimension of inclusion in our field has been students with disabilities

being included in local and state assessments. With the legislation of No Child Left
Behind and IDEA (2004) being passed, more and more students are being included in
local and state standardized assessments. For example, the U.S. Department of Education
National Assessment of Education Progress (NAEP) now defines criteria for students with
disabilities to be included in assessments.

According to the current criteria, a student with a disability is to be included in the

NAEP assessment except in the following cases:

I

The student’s TEP team determines that the student cannot participate; o,

. The student’s cognitive functioning is so severely impaired that she or he cannot

participate; or,

The student’s IEP requires that the student has to be tested with an accommodation
or adaptation that NAEP does not allow.

The Working Forum on Inclusive Schools (1994 ), a consortium of 10 national

education associations, identified 12 characteristics of inclusive schools:

k.

b

6.

A sensc of community (e.g., all students belong and can learn in the mainstream of

the school and community).

[Leadership (e.g.. principals should involve faculty in planning and decision making),
2 F [ yin | £

aor

given the opportunity to achieve high educa-

o

High standards (e.g., all students are
tional standards and outcomes).

4. Collaboration and cooperation (e.g., there is an emphasis on collaborative

arrangements and support networks among students and staff).

Changing roles and responsibilities (e.g., roles of school professionals change, and

everyone becomes an active participant in the learning process).

An array of services (e.g., varied school /community services are available, all coordi-

nated with the educational staff).

CI
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7. Partnerships with parents (e.g., parents are full partners in the education of their
children).

8. Flexible learning environments (e.g., flexible groupings and developmentally
appropriate experiences are provided to meet students’ needs).

9. Strategies based on research (e.g., practices include cooperative learning, curriculum
adaptation, peer tutoring, direct instruction, reciprocal teaching, social skills instruc-
tion, computer-assisted instruction, study skills training, and mastery learning).

10. New forms of accountability (e.g., there is less emphasis on standardized tests and
more on assessment to monitor progress toward goals).

1. Access (e.g., adaptations, modifications, and assistive technology ensure access).
12. Continuing professional development (e.g., staff members continue to improve
their knowledge and skaills).

Many professionals agree on the value of integrating students with disabilities into gen-
eral education classroom settings, There is disagreement, however, as to how inclusion is
implemented. Collaborative models that ignore the individual learning needs of students
can be problematic (Zigmond & Magiera, 2001). Many educators believe that inclusion is
most effective when the integration of students with disabilities is combined with a broader
restructuring that includes multiage classrooms (Irmsher, 1996). Others recommend
guidelines for “responsible” inclusion: “(1) the student and family are considered first;
(2) teachers choose to participate in inclusion classrooms; (3) adequate resources are pro-
vided; (4) models are developed and implemented at the school-based level; (5) a contin-
uum of services is maintained; (6) the service delivery model is continuously evaluated; and
(7) ongoing professional development is provided” (Vaughn & Schumm, 1995, p. 264).

Emerging from our field is a number of instructional practices that are essential for
successful inclusion of students with disabilities. These practices include coteaching,
cooperative learning, peer support strategies, positive behavioral support, embedded
learning strategies, and content-enhancements (Ehren, Lenz, & Deshler, 2005; King-
Sears, 1997), As the debate over how best to meet the needs of students with disabilities
continues, we urge you to evaluate the cffects of separate programming and integrated
settings on student achievement. Table 1.1 provides informational websites that we

Fable 1.1 Informational Websites

The United Nations Educational, Scientific and Cultural Organization (UNESCO)—
WWW,UNEesco.org
Inclusion.com provides materials and resources on inclusion—www.inclusion.com
ERIC Clearinghouse on Disabilities and Gifted Children—www.ericec.org
National Association of State Directors of Special Education—www.nasdse.org
National Center on Educational Outcomes—http://education.umn.edu/nceo
National Center to Improve Practice in Special Education (NCIP)—www2.edc.org/NCIP
National Information Center for Children and Youth with Disabilities (NICHCY)—
www.nichcy.org
National Center for Education Statistics—nces.ed.gov
Special Education Resource Center (SERC)}—www.ctserc.org
U.S. Department of Education Office of Special Education and Rehabilitative Services
(OSERS)—www.ed.gov/offices/OSERS
Federation for Children with Special Needs—www.fcsn.org
Parent Advocacy Coalition for Educational Rights (PACER)—www.pacer.org
Family Village: A global Community of Disability-Related Resources—
www.familyvillage.wisc.edu

Parent Education and Assistance for Kids (PEAK) Parent Center, Inc.—www.peakparent.org

e — = = o
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believe are helpful to teachers and may also help you shape your thinking about inclusive
practices.

Activity 1.4

Part 1: Visit a school and talk to as many people as possible about their thoughts
on inclusion. After you have interviewed people, re-read this chapter and write a
summary of your thoughts on inclusion.

Part 2: Arrange your class to sit in two circles (one on the outside and one on the
inside). The inner circle discusses what they learned about inclusion and their own
thoughts on the topic while the outer circle listens. Next, students in the outer cir-
cle talk while the inner circle listens. Then each group writes a summary of what
they heard as they listened to their peers.

IMPORTANT POINTS

1. Inclusive education is still somewhat controversial but is an emerging trend for
many students with disabilities.

2. Students included in the general education setting is often argued as a human
rights issue and that a student’s label should not determine placement.

3. The premise for inclusion is that students with special needs benefit academically
and socially by being served alongside normally achieving students as opposed
to being separated from them.

4. Many organizations around the globe have created statements related to inclusive
practices.

UCATION AND STANDARDS-BASED REFOI

“The participation of students with disabilities in standards-based reform was mandated
with the 1997 amendments to the Individuals with Disabilities Act (IDEA). IDEA
(1997) requires states to include all students with disabilities in their accountability pro-
erams and to provide students with disabilities the accommodations they need to be so
included” (Fuchs & Fuchs, 2001, p. 174). The Individuals with Disabilities Education
Act (1997):

assures that all children with disabilities have available to them . . . a free appropriate public
education which emphasizes special education and related services designed to meet their
unique needs, to assure that the rights of children with disabilities and their parents or
guardians are protected, to assist states and localities to provide for the education of all chil-
dren with disabilities, and to assess and assure the effectiveness of efforts to educate children
with disabilities. (IDEA, 20 U.S.C.: 1400[c])

The recent reauthorization of IDEA affirmed the 1997 legislations and paralleled
the statements in the No Child Left Behind Act (NCLB) representing a national initiative
for education reform to improve our systems, policies, standards, and most importantly,

Pl
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outcomes for all students. The four basic components of this new act from the Fact Sheet
(2002) were:

a. Accountability for Resulis: Creates strong standards in cach state for what every
child should know and learn in reading and mathematics in grades 3-8. Student
progress and achievement will be measured for every child, every year,

b. Unprecedented State & Local Flexibility & Reduced Red Tape: Provides new
flexibility for all 50 states and every local school district in America in the use of
federal education funds.

c. Focusing Resources on Proven Educational Methods: Focuses educational dollars
on proven, research-based approaches that will most help children to learn.

d. BExpanded Choices for Pavents: Enhances options for parents with children in
chronically failing schools—and makes these options available immediately in the
2002-03 school year for students in thousands of schools already identified as fail-
ing under current law. (http://www.whitehouse.gov/news /releases /2002 /01 /
20020108.html)

This law, NCLB, set high expectations for public education on the national level. We
recommend that you check with your state department of education and examine the
cducation reform initiatives that your state has established and are being implemented
in your area, and monitor the impact these initiatives are having on students with dis-
abilities and on teacher preparation. We hope you will make staying current with legisla-
tive policies and advocating for the needs of the students you serve as one of many of
the goals you commit to as a life-long learner and educator,

|

This level of strong commitment to the field of special education by parents, educators,
and leaders is the reason our field continues to evolve and move forward towards par-
ity between general education and special education. The primary international organi-
zation that represents the special education field is the Council for Exceptional
Children (CEC). The mission of CEC is to improve educational outcomes for individ-
uals with exceptionalities:

The Mission of the Council for Exceptional Children (CEC) is to promote professional
excellence to meet the educational needs of individuals with exceptionalities worldwide.
CEC supports professionals, families, and all others working on behalf of individuals with
exceptionalities; advocates for the needs of culturally and linguistically diverse individuals;
advances research and evidence-based practice; advocates for appropriate governmental
policies; scts professional standards; provides continuing professional development; and
helps professionals achieve conditions and access resources necessary for effective special
education professional practice.

Members of the special education profession are responsible for upholding and
advancing certain standards for professional practice (CEC, 2003). These standards
include:

L. Identify and use instructional methods and curricula that are appropriate to their
area of professional practice and effective in meeting the ‘individual needs of per-
sons with exceptionalities.

2. Partcipate in the selection and use of appropriate instructional materials, equipment,
supplies, and other resources needed in the effective practice of their profession.
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. Create safe and effective learning environments that contribute to fulfillment of

needs, stimulation of learning, and self-concept.
Maintain class size and case loads that are conducive to meeting the individual
instructional needs of individuals with exceptionalities.

. Use assessment instruments and procedures that do not discriminate against persons

with exceptionalities on the basis of race, color, creed, sex, national origin, age, polit-
ical practices, family or social background, sexual orientation, or exceptionality.

Base grading, promotion, graduation, and /or movement out of the program on
the individual goals and objectives for individuals with exceptionalities,

Provide accurate program data to administrators, colleagues, and parents, based on
efficient and objective record-keeping practices, for the purpose of decision making.
Maintain confidentiality of information except when information is released
under specific conditions of written consent and statutory confidentiality
requirements (p. 2).

With your acceptance of these responsibilitics, you make a commitment to stu-

dents with exceptionalities, their families, and the teaching profession. We hope you
will give careful thought to these responsibilities.

WHAT WE BELIEVE

Our text is centered around five beliefs:

L.

n

Rescarch-based instructional techniques are available for all teachers of students
with special needs to know how to apply and assess.

. These research-based techniques may be used in teaching various content areas/

subject matter and for various ages and levels of students with mild disabilities in a
variety of settings.

In the 21st century, special educators must modify curriculum and adapt instruction
as they work in collaborative partnerships with general educators, administrators,
families, and other school professionals to meet the needs of students in increasingly
diverse and inclusive classes.

. As external partnerships become more critical to the success of students prior

to entering school, during school, and in postschool situations, special educators
will need a varied repertoire of collaborative skills to initiate and maintain these
relationships.

. All instruction should be student-centered, family-centered, and embrace the cul-

tural and diverse backgrounds of today’s learners.

Currently, many texts focus on mathematics, reading, and other content areas.

Instead, we thoroughly discuss research-based instructional techniques and apply
them, with examples, to various content areas, levels, and settings. We feel that in most
inclusive settings, special educators will be responsible for modifying curriculum and
adapting instruction, while relying on general educators for their expertise in curricu-
lum areas. We believe our text fulfills the need for pre-service and in-service teachers to
have a solid foundation in effective research-based methodologies built around reflec-

tive

practice. From this solid foundation, teachers, through practice and successes, will

add their own adaptations to best meet the needs of individual learners, as no one

method works for all students.

D
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As you think about your role as a special educator, remember that at the core of our
profession is protecting and ensuring the rights of students with disabilities and their
families. Students with disabilities can come from all walks of lives and all cultures from
around the globe. As a special educator you are expected to use teaching techniques
that embrace the wide range of learners that you serve while ensuring these students
are successful not only in school but also in life. Students with disabilities have the right
to be an equal member in all aspects of society including being part of the general edu-
cation setting. As a professional you can be guided by national organizations but the
bottom-line is your dedication and commitment to ensuring the best possible outcome
and future for the students you will be privileged to serve in your career as a special
education teacher.

W

IMPORTANT POINTS

. Participation of students with disabilities in standards-based reform was mandated

with the 1997 amendments to the Individuals with Disabilities Act (IDEA), reautho-
rized in 2004.

. The reauthorization of the Elementary and Secondary Education Act (ESEA), also

known as the No Child Left Behind Act, was signed into law in 2002 with an empha-
sis on accountability, local conirol, expanded parent options, and doing what works.

. A career in special education carries with it many professional responsibilities that

are stated in the CEC Standards for Professional Practice.

. In this text, we focus on research-based instructional techniques that may be used

for teaching in various content areas for various levels of students. These techniques
can be used by special educators to modify curriculum and adapt instruction as they
work in partnership with general educators to meet students’ needs.

reform on children and adolescents with disabilities.

. Discuss with a partner the implications of national education and standards-based

Examine the CEC Standards for Professional Practice. Reflect on what the stan-

dards mean to you as a member of the special education teaching profession.

Discuss some of the common characteristics of students with special needs. Relate
the characteristics to students with disabilities whom you have taught or worked

with previously.

Websites: Useful websites related to chapter content can be found in Appendix A.
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KEY TOPICS

Designing Individualized Education Programs and Plans
Components of the Individualized Education Program

Weekly and Daily Plans

Creating Instructional, Assessment, and Management Decisions
Instructional Grouping Arrangements

Student Variables

Grading and Record-Keeping Procedures
Management of the Classroom

Scheduling for Instruction

Scheduling in Elementary Schools
Scheduling in Secondary Schools
Students Who Need More Time

Efficient Use of Time
Putting It all Together

It was the first day of pre-planning with one week to go
before the start of school. Ivey Leonard was standing in the
middle of her classroom surveying the blank slate before her.
The boxes around her feet contained the materials she had
accumulated throughout her years in college and now she
was finally ready to create the classroom community she had
dreamed was possible. In her first assignment as a special
education teacher at an urban elementary school she knew
she would face many challenges in the days to come, but for
now the biggest challenge was where to begin.

She remembered from her internship experience that the
daily schedule seemed to be somewhat difficult to establish
$0 she decided to start there. She pulled out the folder she
had received at the faculty meeting that marning with all the
iools she would need for planning. In the folder there were
grade-level lists of students sorted by their classroom
leacher's name, planning period schedules, and lunch
schedules for the entire school. For the next few hours she
sat at her computer and checked her students' IEPs for the
services they would need to receive. Eventually she pulled it
all together into a schedule that appeared to meet everyone's
Needs and allowed for time spent in planning with other
teachers. Her biggest block of time would be spent with
Cheryl Gleason, the third-grade teacher with whom she was
assigned lo coteach for language arts and mathematics. Ivey
woulld also need to work with fourth and fifth graders in her
Pull-out classroom. After e-mailing the schedule to all the

teachers who would be impacted, she went to see Cheryl
Gleason in her third-grade classroom.

lvey was a little nervous about the coteaching portion of
her leaching assignment. What if Cheryl didn't like her or
didn’t want to coteach? What if Cheryl had a totally different
philosophy of teaching than she did? lvey had heard stories
about coteaching assignments where the special educator
was little more than a glorified teaching assistant. However,
Ivey had strong feelings about the power of teacher collabo-
ration for meeting the needs of students, and she kept this in
mind as she entered the third-grade classroom.

She needn't have worried. Cheryl Gleason was very
pleased to see her, and for the rest of the afternoon, they put
their heads together and worked out a plan that would involve
sharing responsibilities for both whole-group and small-group
instruction. They reviewed IEP goals and objectives for the third
graders with learning disabilities, discussed grading, record
keeping, classroom rules, and plans for guiding and managing
behavior. Since Cheryl had been a part of a coteaching team
before, she was able to share some of her perspectives on
what had worked best to meet the needs of all the students in
the classroom. In fact, by the time |vey had left, Cheryl had
encouraged her to think of it not as "Cheryl's third-grade class”
but as “their third-grade class,” their community of learners.

At the end of the day Ivey returned to her pull-out class-
room and again surveyed the boxes she had left unpacked.
She smiled to herself as she mentally reviewed all she

e
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had accomplished on that first day. "I wonder what | should a good night's sleep, what do you think Ivey should do
do first tomorrow?" she thought to herself. fomorrow?

Beginning-of-the-year planning and organization is really
all about prioritizing. Do you think Ivey Leonard made wise Responses to these questions are found in the Instructor’s

choices in how to spend her time on her first day? After Manual.

The Council for Exceptional Children (2003) has identified the knowledge and skill
base for all entry-level special education teachers of students with exceptionalities, and
among the essential knowledge and skills are an emphasis on planning and managing
the learning environment, The planning, management, and organization decisions you
make prior to and during the first week of school can establish the climate and set the
tone for the rest of the school year (Ammer, Platt, & Cornett, 2004). The beginning
of the school year is the ideal time to establish a safe, risk-free classroom learning com-
munity where all students are welcomed, valued, respected, and supported; where they
are given opportunities to be active participants in the learning process; where they
know and understand the rules and expectations; and where they will experience suc-
cess. Taking a proactive approach at the start of the school year, quickly establishing
systems and routines, and clearly communicating expectations to students will mini-
mize the likelihood of problems later in the year. Therefore, in this chapter we present
information to guide you in your efforts to plan and manage your teaching and learn-
ing environments particularly at the beginning of the year. We focus on what you
should do prior to and during the first week of school as you review individualized
education programs (IEPs), develop goals and objectives for students, prepare for a
variety of instructional grouping arrangements to promote student participation,
establish and communicate grading practices, record-keeping procedures, and class-
room rules, and develop schedules.

IVIDUALIZED EDUCATION PROGRAMS AND PLANS

With the passage of PL 94-142 in 1975, the development of an Individualized
Education Program (IEP) for students with disabilities became a requirement. The
1990 amendments renamed the law the Individuals with Disabilities Education Act

(IDEA) and added the requirement that plans for transition services be made part of

the IEP no later than age 16.

The IDEA Amendments of 1997, PL 105-17, amended and reauthorized the
Individuals with Disabilities Education Act. The 1997 IDEA amendments placed a
greater emphasis on providing access for students with disabilities to participate and
progress in the general education curriculum including provision of the supports
needed to enhance that participation and progress (Katsiyannis, Ellenburg, & Acton,
2000; Pugach & Warger, 2001). The 1997 reauthorization of IDEA called for sub-
stantive participation by general education teachers as active members of IEP teams
who are essential to the development and implementation of instructional strategies,
interventions, accommodations, and services. The emphasis on providing access for
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students with disabilities to the general education curriculum has increased the atten-
tion given to the selection of appropriate accommodations that can be used in gen-
eral education settings (Etscheidt & Bartlett, 1999). Furthermore, “The 1997 IDEA t
amendments specifically addressed the need for students with disabilities to be |
included in state and district-wide assessment practices (with or without accommo- |
dations or through alternate assessments)” (Katsiyannis, Ellenburg, & Acton, 2000,
p. 119). In addition, the 1997 amendments changed the age from 16 to 14 for
developing a statement of transition service needs. This change emphasized the
importance of early planning and preparation by students, parents/families, and
teachers. Students’ TEPs should reflect the courses that relate to their desired
postschool outcomes, such as business and technology courses for a student inter-
ested in computer-related employment, and should contain content that addresses
| postschool desires and needs.
| The reauthorization of IDEA in 2004 changed the name to the Individuals with
1> Disabilities Education Improvement Act, but it is still referred to as IDEA (Smith,
2005). The changes that affected IEPs included adding flexibility to attendance
requirements at IEP meetings; establishing a pilot project for multiyear IEPs in effect

¥ " . . . . .

> in some states; allowing modifications to IEPs during the year without the presence
i of the entire team; deleting the requirement of writing short-term objectives unless
T . o ~ .

) students are assessed with alternate assessments; and requiring a statement of transi-
i

tion goals beginning with the first IEP to be in place when the student reaches 16
years of age (Smith, 2005). Notice the 2004 IDEA amendments changed the age for
3 the development of transition services back to age 16. Along with these revisions to
the IEP are other procedural safeguards that were amended regarding procedures

> when students move to a different school or state in terms of who can call for assess- .
1 ment of a potential disability. These new provisions of IDEA regarding IEPs took
'y effect on July 1, 2005, |
d ‘
.
1, :OMPONENTS OF THE INDIVIDUALIZED
5- EDUCATION PROGRAM
“The IEP is the cornerstone of IDEA-2004 and outlines the accommodations, goals
and services a child needs to receive an appropriate education” (Burns, 2006, p. 3).
[t is like a road map for special education instruction, because it tells where students
arc going and how they are going to get there. It describes what the student needs
and what will be done to address those needs. One of your essential tasks at the
=d beginning of the year is to become thoroughly familiar with each student’s |
e Individualized Education Program. IEP forms vary by state, school district, and
ct sometimes by category within the same district. Although some states are beginning
of to adopt statewide IEPs, these documents across all states must contain the-following |
components: |
e |
B 1. The student’s present levels of academic achievement and functional performance,
d including a statement of how the disability affects the student’s involvement and
L progress in the general education curriculum.,
'1]:_’ 2. A statement of the annual goals (academic and functional) that the student is
1S expected to attain and how and when the goals will be measured.
5., 3. For students with disabilities who take alternate assessments, a statement of bench-

or marks or short-term objectives.
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4. A statement of the special education and related services, supplementary aids, pro-
gram modifications, or supports that will be provided

. The extent, if any, to which the student will not participate with nondisabled stu-
dents in a general education classroom

[ #a ]

6. Projccted dates for initiation and duration of special services

7. Modifications needed for participation in statewide or districtwide assessments or
if it 1s determined the student cannot participate, why the assessment 1s inappro-
priate and how the student will be assessed

8. Needed transition services (from school to work or postsecondary education)
beginning with the first IEP to be in place when the student reaches 16 years
of age

9. Rights that transfer at age of majority and focus on students who are in their
last year of receiving services, informing them of any services that will transtfer
upon reaching the age of maturity

10. Signatures of participants at IEP meeting

We encourage you to visit the U.S. Department of Education Website, http://
www.ed.gov/policy /speced /guid /idea/idea2004.html, and go to the page for IDEA
2004 resources. Under technical assistance tools you will see information on model
forms including guidance on required content and information on procedural
safeguards.

Present Levels of Academic Achievement and Functional Performance
The student’s present levels of performance are nsually based on results from both for-
mal and informal measures. Formal assessment measures contain specific rules for
administration, scoring, and interpretation. They are typically based on a comparison
with the performance of students of the same age and grade level (that is, they are norm
referenced). Informal measures do not contain rigid rules for administration, scoring,
and interpretation. They may consist of inventories, observations, criterion-referenced
tests, or probes. Chapter 4 presents a detailed description of informal assessment.

In examining the sample IEP in Figure 2.1, notice that both formal tests, such as
the Florida Comprehensive Assessment Test (FCAT), and informal measures, such as a
Directed Reading Activity (DRA), were administered to determine the current levels of
educational performance.

Annual Academic and Functional Goals
A student’s annual goals are developed by IEP team members after they examine the
student’s present levels of performance. Examples of annual goals appropriate for stu-
dents with special needs are:

1. Master basic computation facts at the first-grade level.

2. Read the 220 Dolch words.

3. Apply note-taking techniques in content area classrooms.

4. Comply with teacher’s requests.

Progress toward goals may be assessed by using the IEP as a tool to monitor stu-
dents’ progress. In Figurc 2.1 three annual goals are written for Jimmy. Two of them
are academic and one is functional. Notice that the statewide assessment test and
teacher observation are among the evaluation methods that will be used.




Individualized Education Program

Student Information Parent Notification Box

Name: Jimmy Smith Date: 12/&/06 (If not attending meeting)

Student ID: Date of Birth; 10/5/91 Type of By

Date  Attempt Whom  Results

Address: €54 Sunsst Avenue, Smalltown USA

Phone: (407) 543-1224

School: Enterprise Elem Grade Level: 5

Present Level of Academic Achievement and Functional Performance

Jimmy is a bth grade student who is currently reading at a 3rd grade level, as indicated by
a score of 38 on a DRA (administered 10/21/06). He demonstrates adequate phonemic
awareness but he struggles with phonics, fluency, vocabulary, and comprehension.

His current oral fluency rate is 93 words correct per minute which places him in the second
quartile for 5th grade. Jimmy has not yet mastered basic addition facts (10 correct/5 wrong
in 1 minute probe on 11/4/06) or subtraction facts (8 correct/5 wrong in 1 minute probe on
11/5/08). Jimmy's scores for the 2005 FCAT were as follows: Reading 262 (level 1)

Math 281 (level 2), Science 260 (level 2).

|EP date; 12/8/06

IEP review date:; 12/&6/07

In Attendance at IEP Meeting

Parent/Guardian Lorna Smith Student Jimrmy Smith

ESE teacher Ivey Leonard Regular Education Teacher Eve Fgabody

School Psychologist Maria Hayes LEA representative Steve Falladine

Other ___ Other

Annual Academic and Functional Goals

Indicate short term objectives for those students who participate in alternate assessments

Evaluation Date Date
Method Initiated Completed

Goal 1 Jimemy will itnprove grads level

reading and lanquage arts CBM 1206

skills, —
Goal 2 Jimmy will improve grade level

math skils, CEM 12/1/06
Goal 3  Jitnmy will improve homework

completion skills, Checklist 12Mioe

Jimmy's progress towards meeting annual goals will be reported through
progress reports (8 times yeatly) report cards (3 times yearly), and periodic
parent/teacher conferences.

Special Education and Related Services

Program | Amount Projected Anticipated Person Supplemental | Accommo-
or of Time Initiation Duration Responsible Aids and dations
Service | per Week Date Services
5 hours . Jlag
s | P emioe 12 months i AlphaSmart
week Teacher

igure | SAMPLE IEP

ixa
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A Statement of Benchmarks or Short-Term Objectives

As a means of reducing paperwork, IDEA 2004 requires 1EPs to include short-term
objcctives only if a student is being assessed with alternate assessments (Smith, 20053},
Please keep this in mind when you are trying to decide whether you need to write
short-term objectives as part of a student’s IEP. We include this section because you
may have students who are assessed with alternate assessments. In addition, your state
or school district may still require short-term objectives as part of the IED. Be sure to
determine what your state and school district require.

Informal measures, such as curriculum-based measures or Directed Reading
Activities, may be used to identify and evaluate the attainment of short-term objectives.
Short-term objectives should be stated in instructional or behavioral terms. For exam-
ple, “Lucy 1s hyperactive” is not written in behavioral terms, whereas “Lucy got out of
her seat 32 times during her 25-minute music class” is written in behavioral terms.
A behavioral objective includes four components: the learner, the target behavior, the
condition, and the criterion.

The target behavior identifies what the learner is asked to do. It should be observ-
able and specific so it can be measured. Following are some sample target behaviors
frequently found in the IEPs of students with special needs. Notice that the target
behaviors are observable and measurable.

1. Write the answers to subtraction facts.
2. Rephrase the main i1dea of a paragraph.

. State verbally two expectations of an employer.

(¥ 5]

H

Foliow teacher’s requests.

The condition of a behavioral objective usually relates the circumstances under
which the behavior will occur. It frequently tells when or how. Following are examples
of conditions:

L. Given a worksheet . . .
2. Without use of a dictionary . . .

3. Using a calculator . . .

The criterion of a behavioral objective describes the minimum level of perfor-
mance for mastery of the target behavior. The criterion may be expressed in terms of
the following:

1. Accuracy—90%, or 15 correct.
2. Rate—15 correct in 1 minute.

3. Time—10 minurtes.

Academic behaviors are usually measured in terms of accuracy or rate. To
ensurc mastery of an objective, an overlearning measure is frequently suggested
(Alberto & Troutman, 2006). The overlearning measure requires that the student
perform this behavior more than one time. Examples of overlearning include the
followmg;:

1. three days

2. four scssions

3. five attempts
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Now, putting all four components of a behavioral objective together along with
the overlearning measure, the following examples represent behavioral objectives
appropriatc for students with special needs:

1. Upon request, Jerome will apply the steps of a test-taking strategy to a practice test
within 40 minutes for three sessions.

[

. When asked, Penny will read aloud a passage at 150 correct words per minute with
rwo or fewer errors for three days.

3. When asked to begin, Zita will say the names of 20 targeted states and their capi-
tals within 3 minutes for three trials.

4. Without prompring, Joe will begin the teacher’s assignment within 2 minutes for
three sessions.

A Statement of Special Education and Related Services, Supplementary Aids,
Program Modifications, or Supports

Special education and related services appropriate for each student must be included
in the TEP. Special education services include direct and indirect services. Direct
services are those provided by a special education teacher to the student, whereas
indirect services are those provided by a special education teacher to the general edu-
cation teacher. Special education teachers may provide these indirect services by
helping classroom teachers identify effective instructional techniques and adapt
materials. Related services, provided by specialists, include counseling, social work,
adapted physical education, psychological testing, and transportation. The roles,
responsibilities, and amount of time alfocated for special education and related
services must be clearly stated in the IEP. Figure 2.1 shows that Jimmy receives
specific learning disabilitics (SLD) services for 5 hours a week and participates in
regular /general education for 25 hours a week. It also shows that the supplementary
aids, accommodations, or supports include assistive technology in the form of an
AlphaSmart.

Participation with Nondisabled Students in General Education
The amount of time a student will participate with nondisabled peers, must be noted
on the TEP (see Figure 2.1). ;

Projected Dates for Initiation and Duration of Services

The projected dates for the initiation and duration of services must be indicated on the
IEP. For example, Figure 2.1 shows that Jimmy will spend one hour a day receiving
special education services beginning 12 /10 /06 {initiation of services), for 12 months
(duration of services).

Accommodations in Statewide and Districtwide Assessments

One section on the TEP describes participation in statewide and districtwide assess-
ments. In some cases, the student will participate in these assessments, but will need an
accommodation in the administration of the tests {e.g. use of AlphaSmart). A space is
provided on the TEP to describe the accommodations. In cases in which the student
will not participate in state and district assessments, the IEP team needs to state a rea-
son along with a description of an alternate assessment. Figure 2.1 shows that Jimmy
did participate in statewide assessment and nceded an accommodation.
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Transition Services

The transition planning section of the IEP includes a place for the IEP team to include
transition goals, academic/instructional activities, related services, community experiences,
employment and adult living objectives, and functional evaluation information.
Because Jimmy is only 12, no mention of transition services appears on the IEP.
Chapter 12 provides a detailed description of transition IEPs.

Rights at Age of Majority

The purpose of this section of the IEP as provided by the U.S. Department of
Education is, “Beginning not later than one year before the child reaches the age of
majority under State law, the IEP must include a statement that the child has been
informed of the child’s rights under Part B of the IDEA, if any, that will, consistent
with 34 CFR 300.520, transfer to the child on reaching the age of majority,” Basically,
this statement is included to help students understand their rights for services once
they are of legal age to make their own educational decisions. Notifying parents and
students of this transfer of rights one year in advance allows the parents and students to
discuss how they will make this transter or seek legal documentation necessary if stu-
dents need continued support to create their educational plans once they reach the age
of majority.

Signatures of Participants at IEP Meeting

Appearing on the TEP is a section that includes the names of those who attended, their
roles (e.g., parents, special education teacher, student), and the date of the meeting.
Visit the U.S. Department of Education Website (http://www.ed.gov/policy/speced /
guid /idea /ideca2004.html) and go to the page for IDEA 2004 resources. On this page
under the Technical Assistance Tools you will find the information on Model Forms,
including guidance on the required content, as well as information on the Procedural
Safeguards.

WEEKLY AND DAILY PLANS

“Effective teachers are expert at planning and preparation for instruction” (Nougaret,

Scruggs, & Mastropieri, 2005, p. 219). Planning guides teachers for a year, a 9-week

term, a day, or a lesson. It requires identification of learner needs, goals and objectives,

materials, instructional strategies, and evaluation procedures. In addition to the TEP,

which is mandated by law, weekly planning is required by many school principals.

Often, teachers turn in plan books on Friday for the principal’s approval of the next

weel’s lessons. When teachers write their plans for the week in a plan book, they typi-

cally include times, names of texts or materials, and page numbers. Sometimes, special

and general education teachers record information such as the levels of the students in

each of the curriculum materials used in the class, the groups to which they are

assigned, and the names of students receiving related services. In pull-out programs,

teachers list the names of students and the subjects they are assigned to in general class-

room settings. |
Weekly plan books do not provide teachers with specifics about presenting lessons

or adequate space to add much detail, which may be a problem if there are 10 students |

working on different objectives. Therefore, in addition to using a weekly plan

book, resource teachers and teachers who coteach with classroom teachers in general ‘
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education classrooms need to use an additional planning format to enable them to be
aware of their objectives, procedures, materials, and evaluation methods for each les-
son. Figure 2.2, which contains an example of a lesson from a science unit on the rain-
forest, includes the essential parts of a lesson. Please see Chapter 5 for a detailed dis-
cussion of lesson planning and presentation.

Activity 2.

Contact your local school district for a copy of the IEP that is used in that dis-

trict. Look for the IEP sections that were described in this chapter. They may be

found in different locations on the form you have because IEP forms vary from

district to district.

1. Write two annual goals for Carl (description follows).

2. For each annual goal, write two short-term objectives. Remember to include
the learner (i.e., Carl), the target behavior, the condition, and the criterion.

Carl is in seventh grade and attends Sprague Middle School In mathematics,
he is functioning on a fifth-grade level. However, his reading difficulties make it
hard for him to solve word problems unless someone reads the problems to him.
He can add and subtract well, but has difficulty with multiplication, division, and
all operations involving fractions.

Carl has difficulty decoding words and therefore does not comprehend what
he reads if the level of the material is higher than fifth grade. His teacher has dis-
covered that he enjoys reading materials that involve science topics. With these
materials, he has better success with decoding, fluency, and comprehension.

(Answers for this and other activities are found in the Instructor’s Manual.)

IMPORTANT POINTS

1. The planning and organization decisions you make prior to and during the first
week of school can establish the climate and set the tone for the rest of the
school year.

2. An Individualized Education Program (IEP), mandated by law, includes the
accommodations, goals, and services a student with disabilities needs in
order to receive an appropriate education.

3. The components of an IEP describe (a) the student’s present levels of academic
achievement and functional performance; (b) annual academic and functional
goals; (c) a statement of benchmarks or short-term objectives only if a student is
being assessed with alternate assessments; (d) a statement of special education
and related services, supplementary aids, program modifications, or supports;

(e) participation with nondisabled peers in general education; (f) projected dates for
initiation and duration of services; (g) modifications in statewide and disirictwide
assessments; (h) transition services; and (i) signatures of participants at the |IEP
meeting.

4. In addition to the IEP, planning includes using a weekly plan book and designing
specific lesson plans that include objectives, procedures, materials, and evaluation
procedures.

—— s —_

|
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Individualized Education Programs (IEPs) are one of the special education
teacher’s responsibilities. However, there is increasing interest in engaging stu-
dents in IEP development and in student-led TEP meetings particularly at the
sccondary level. After all, when students take ownership for what they are going
to learn, there is a greater chance they will learn it. Therefore, increasing a stu-
dent’s responsibility for IEPs can positively impact student buy-in and participa-
tion in the IEP process (Mason, McGahee-Kovac, & Johnson, 2004). Students
can and have been assisted to lead their own IEP meetings (Eisenman,
Chamberlin, & McGahee-Kovac, 2005). Mason, McGahee-Kovac, Johnson, and
Stillerman (2002) found that when students took responsibility for leading their
IEP conferences, they tended to know more about their disabilitics, legal rights,
and needed accommodations than other students. By law, students of any age
must be invited to be part of their IEP meeting if the purpose is to plan transition
services, and transition planning must begin at age 16 (Kupper & McGahee-
Kovac, 2002).

Preparing students to lead their IEP meetings requires preparation and train-
ing. Mason et al. (2004) identified three general levels of student participation
ranging from presenting limited information to assuming responsibility for all
aspects of the IEP meeting;:

Level 1: Student presents information about or reads from his or her transi-
tion plan for the future.

Level 2: Student explains his or her disability, shares information on individ-
ual strengths and weaknesses (present levels of performance), and
explains the accommodations needed. Students present Level 1
information and may suggest new IEP goals.

Level 3: Student leads the TEP conference, including Level 1 and Level 2
responsibilities, introductions, and closing. (p. 19)

If students are to become advocates for their in-school and postschool activities
and outcomes, they will benefit from participating in the IEP process. By partic-
ipating they will learn to speak for themselves, explain their disability to others,
contribute to the decision making, and become more involved in their own
education (Kupper & McGahee-Kovac, 2002). For more information about the
student-led IEP process, consult:

Eisenman, L., Chamberlin, M., & McGahee-Kovac, M. (2005). A teacher inquiry group
on student-led TEPs: Starting small to make a difference. Teacher Education and
Specinl Eduecation, 28(3-4), 195-206.

Kupper, L., & McGahee-Kovac, M. (2002). Helping students develop their IEPs, Technical
assistance guide (2nd ed.) (and) A student’s guide to the IEP (2nd ed.). Washington,
DC: NICHCY.

Mason, C. Y., McGahee-Kovac, M., & Johnson, L. (2004). How to help students lead
their IEP meetings. TEACHING Exceptional Children, 36(3), 18-25.

McGahee, M., Mason, C., Wallace, T., & Jones, B. (2001). Student-led IEPs: A guide for
student involvement. Arlington, VA: Council for Exceptional Children.
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Figure 2.2 A LESSON FROM A SCIENCE UNIT
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Subject:
Science (1:45-2:30)—"The Rainforest”

Objective:
After instruction, the students will write in their journals three facts about the rainforest,
with 95% accuracy, for 2 days.

Procedures:
o

Introduce the lesson by asking students if they can describe a rainforest.
Read A Day in the Rainforest.
Discuss the story with the students.

Have the students generate words from the story that describe how it feels to be in
the rainforest.

Write their suggestions on an overhead transparency.
Give a 10-minute presentation on life in the rainforest.
Have students name things that live in the rainforest.
Write these on an overhead transparency.

Have students write in their rainforest journals three facts about the rainforest that
they learned in the lesson.

To close the lesson, have the students share one fact that they have written about
the rainforest.

Materials:
8
2.
3. Journals

The book, A Day in the Rainforest
Overhead projector, transparencies, and pen

Evaluation:
Students will be evaluated by checking their journals to be sure they wrote three
accurate facts about rainforests.

AL, ASSESSMENT,

SIONS

31

Due to the varied and complex demands placed on special education teachers (e.g.,
implementing the goals and objectives of 1EPs, planning appropriate learning activi-
ties, adapting instruction, and modifying materials), many tasks must be accomplished
before the start of the academic year. Careful attention to these tasks eases the transi-
tions students experience as they return to school. Part of beginning-year planning and
organization involves making decisions about how to coordinate instruction, assess-
ment, and management. This planning includes attention to instructional grouping
arrangements, student variables, grading and record-keeping procedures, setting up
the learning environment for technology and establishing management procedures

such as classroom rules,
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INSTRUCTIONAL GROUPING ARRANGEMENTS

One of the challenges teachers face as they begin the year is organizing and managing
the classroom environment for instruction. Polloway, Patton, and Serna (2005) under-
score the critical importance of classroom organization, which has taken on even more
significance with the inclusive education movement. Teachers must consider instruc-
tional arrangements that are conducive to learning and yet minimize distractions, and
that promote student engagement and academic achievement.

Instruction may be provided in a variety of ways: large groups, small groups,
one-to-one, with peers, or independently. Individualization of instruction may be
achieved by using any of these instructional arrangements. As Christenson, Thurlow,
and Ysseldyke (1987) point out, individualization does not limit the grouping
arrangement to situations in which a student works alone or in a one-to-one arrange-
ment with a teacher. Individualization refers to “helping students succeed, to
achieve a high percentage of correct responses and to become confident in his/her
competence” (p. 6).

Factors influencing decisions about how to provide instruction include (a) the
characteristics and needs of the students, (b) the type of learning planned—whether
the teacher is teaching a skill for the first time (i.e., acquisition learning) or students are
practicing and maintaining a skill that has already been taught (i.c., fluency and main-
tenance learning), (c) the task or activity (e.g., engaging in a dialogue about a literature
sclection, discussing job interviewing, building a model of the digestive system, or
writing and reflecting in journals), and (d) the types of instructional methodology that
are available. Callahan, Clark, and Kellough (1998) recommend that you consider the
types of instructional methodology that are available, including:

e Cooperative learning

* Debates

o (Games

o Laboratory experiments

» Multimedia and other types of technology
* Problem solving

o Peer tutoring

* Simulations

¢ Textbooks

e [earning centers

e Computer-assisted instruction
o Demonstrations

o Guest speakers

o Lecture/presentations

e Panel discussions

* Questioning,

e Role-playing

o Think-pair-share

* Coteaching

Teachers should choose instructional arrangements that meet students’ needs as docu-
and linguistic diversity. In addition, as

mented in their IEPs and that address cultura

C]
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they plan these arrangements, they should consider how to set up the learning envi-
ronment for technology for both students and teachers. A method to incorporate tech-
nology is to check students’ IEPs for any mention of technology. For example, Jimmy’s
IEP calls for him to use the AlphaSmart. Special education teachers in pull-out pro-
grams need to set up their classrooms with appropriate technology, and those working
in inciosive settings need to plan with coteachers for the use of technology in general
education settings (¢.g., computer work stations off to the side; large-group seating
to view a DVD; availability of assistive technology tools to enable students with
special needs to access the general education curriculum). As you read the next section,
think about how you would use technology within cach of the instructional arrange-
ments. Please see Chapter 11 for a complete description of technology for teaching and
learning,.

Large-Group Instruction

There are many opportunities for using large-group instruction. For example, you
could use large-group instruction to introduce a strategy for taking notes. Lewis and
Doorlag (2006) suggest providing guided practice for the whole class at once. Have
the students practice taking notes by watching a videotape of a content lesson (e.g,.,
global warming), while you circulate around the room to monitor use of the note-
taking strategy. Other appropriate uses of whole-class instruction include the viewing
of multimedia presentations, large-group discussions of content area subjects, and
demonstrations. Fister and Kemp {1995) recommend the use of the Ask, Pause, Call
technique during presentations to large groups. The teacher asks a question, pauses to
allow students to process the question and formulate a response, and then calls on
someone. :

Large-group instruction is used extensively in general education classroom set-
tings. Now that greater ecmphasis is being placed on coteaching of classes by general
and special educators (Dettmer, Thurston, & Dyck, 2005), special education teachers
who coteach in inclusive classrooms can share with general education tecachers the
responsibility for providing instruction to the whole class. Be awarce that when using
large-group instruction, not all of the students will learn all of the content you present.,
You still need to think about individual student needs. Dyck, Sundbye, and Pemberton
(1997) usc an Interactive Lesson Planning Model to determine the topic of a lesson,
the content of the lesson, and what parts of the content can be learned by all, most, or
some of the students given their varied levels and skills. This planning model, particu-
larly usctul for coteachers, serves as a basis for differcntiating activities, objectives, and
assessments for students.

When providing instruction to the entire group, many tcachers arrange the desks
m rows. This structurc may be appropriate when you are lecturing and making presen-
tations through directive teaching or giving a PowerPoint presentation. When utilizing
this type of arrangement, move around the room, and direct comments and questions
to students scated in various parts of the classroom to keep all students engaged.
Cegelka (1995) emphasizes the importance of arranging the desks so thar all students
can see the whole-group instructional area and yet not face areas that could distract
them, such as learning center activity arcas, windows, or doors.

Small-Group Instruction

Small-group instruction is appropriate when teachers present different material to dif-
ferent students (Lewis & Doorlag, 2006). Small groups are frequently used in acquisi-
tion learning to teach a specific skill (Polloway, Patton, & Serna, 2005). Groups should
be fexible: Sondra, Tim, Rahji, and Bertha may be grouped together for instruction in
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Figure 2.3 LARGE- AND SMALL-GROUP INSTRUCTIONAL ARRANGEMENTS
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VARIABLES

Student variables that affect instructional decisions and classroom organization
include the number of students in the class, their age and grade levels, their skill
levels, cultural and language differences, and related challenges students have
(mobility, language, behavior, ete.). You may, therefore, arrange the room to accom-

modate students who are working at various levels and who are focusing on different

content and skills by including learning centers, computers, a variety of instructional

CE
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grouping arrangements, and modified curriculum materials written for several differ-
ent grade levels. Heron and Harris (1987) suggest that yerbal communication moves
across, not around, tables. Therefore, they recommend that a student with low ver-
bal skills be seated across from a student with high verbal skills to maximize the
reception of verbal messages and nonverbal cues (that is, facial expressions and ges-
tures). Student placement is something to keep in mind as you work with coteachers
in inclusive settings.

Consider cultural differences in setting up the classroom. In some cultures stu-
dents participate freely in group discussions while in other cultures they do not. This
fact is important to remember as you plan your instructional activities so you do not
mistake limited participation due to cultural differences as lack of ability. Students from
cultures that are people oriented or that endorse working together for the good of the
group may benefit from cooperative learning activities, group projects, and other col-
laborative activities. Teachers may want to consider using physical arrangements and
activities to complement various cultural preferences by including tables, peer-tutoring
areas, activity areas, and independent work areas.

GRADING AND RECORD-KEEPING PROCEDURES

As part of the assessment decisions you make at the beginning of the school year,
decide how you are going to grade student work, monitor progress, and keep records
of student performance, and how you will communicate these procedures to your stu-
dents. We suggest that you do this verbally, in writing, as part of the classroom rules, or
in all three ways.

Grading
Grading 1s an essential part of educational practice, providing feedback to students,
their families, and others (Miller, 2002). More and more students with disabilities are
receiving instruction in general education classrooms and, therefore, are being graded
there. Grading students with disabilities is particularly perplexing in inclusive settings.
In a grading survey, 368 general education teachers rated pass-fail grades and checklists
as appropriate for students with disabilities (Bursuck, Polloway, Plante, Epstein,
Jayanthi, & McConeghy, 1996). Both general educators (Bursuck et al., 1996) and
secondary students (Munk & Bursuck, 1997) felt that grade adaptations only for stu-
dents with disabilities were unfair. As a special education teacher, you may be responsi-
ble for assigning grades, you may not assign grades at all, or you may assign grades in
collaboration with a general education teacher. Bursuck et al. (1996) found that 50%
of the general educators in their survey assumed complete responsibility for grading,
whereas 40% shared grading responsibilities with special educators. Remember that in
truc cotcaching the special educator and the general educator should co-plan, co-
instruct, and co-assess, so grading should be part of your role in an inclusive classroom.
General techniques such as assigning multiple grades, basing grades on a variety of
assignments, factoring in growth rate (Guskey & Bailey, 2001; Munk, 2003 ), contract-
ing for grades, and establishing criteria for grades have been found to be effective in
grading students with special needs (Bursuck & Munk, 1997). Written narratives may
also be used to supplement the use of letter grades (Munk & Bursuck, 2004 ). A mod-
ified grading system can be used for students with disabilities, but it must be available
to all students unless the student with disabilities is taking the general education class
for no credit or is not required to master the course content (Salend & Duhaney,
2002). Check with your school district to see what the grading guidelines are and
whether you have the flexibility of utilizing alternative grading systems with your
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students. Also make sure to consuit the student’s IEP as grading modifications listed in
the TEP are binding (Friend & Bursuck, 2006).

Assigning Multiple Grades Assignments may be cevaluated with multiple grades. For
example, you may assign two grades for a report—one for content and one for
mechanics. Giving two grades takes into consideration the ideas (content) as separate
from the mechanical aspects (punctuation, spelling, grammar), which present stum-
bling blocks for many students with special needs. Munk (2003) and Guskey and
Bailey (2001) suggest the use of multiple or balanced grades as a way to assign students
grades on their report cards. Munk and Bursuck (1997} found that general education
teachers and secondary students believed assigning separate grades for effort and prod-
uct to be a helpful adaptation for students with special needs. For example,
Ms. Barbour assigned a grade of C for the quality of the writing of one of her student’s
essays and a grade of A for effort for the time and effort the student devoted and the
research the student completed on the topic.

Basing Grades on a Variety of Assignments Miller (2002) recommends basing grades
on multiple dimensions such as tests, homework assignments, projects, and extra credit
work. Additionally, you have the option of determining the final grade by giving more
weight to reports and homework scores than exam scores.

Factoring in Growth Rate Grading based on improvement is another adaptation that is
effective for students with disabilities (Munk, 2003). One of the authors based students’
spelling grades, in part, on the increase in the number of words spelled correctly from the
Monday pretest to the final spelling test on Friday. For example, both Marcus and
Bridget earned an A grade. Marcus improved by 10 words from the speliing pretest to
the posttest, which boosted his grade to an A. Bridget improved by only one word, yet
earned an A grade as she scored 100% on the postrest,

Contracting for Grades Contracting with students for grades based on a certain level
of proficiency on [EP objectives is another suggestion (Polloway, Epstein, Bursuck,
Roderique, McConeghy, & Javanthi, 1994). In this grading procedure, you discuss
short-term objectives with the students and agree on the level of proficiency to be
reached by the end of each grading period. Reaching the predetermined level of profi-
ciency results in a higher grade than not reaching it.

Estnblishing Critevin for Grades In addition to percentages, make sure that you provide
vour students with grading criteria. For example, is it possible for a paper with a grade of
A to have spelling errors? Discuss with the students the characteristics of outstanding
work, average work, and poor work, and show them examples. Mr. Lucas teaches student: :
how to take notes so that they can improve their performance in history class. As part of -
his teaching procedure, he shows them examples of good and poor notes. He specifies hi
criteria for grading students’ notes for the content (e.g., key points of the lecture) and the
technique (e.g., accurate use of a note-taking sstrategy).

Using Written Narragives In addition to assigning letter and number grades you can
also add written narratives about student performance (Munk & Bursuck, 2004).
Frequently, these written descriptions of student performance provide more meaning-
ful and specific information to students and their families than a letter grade does
These narratives can also be used to set or adjust the student’s goals (Miller, 2002)
and /or identify what students must do to improve (Friend & Bursuck, 20006).
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Some effective instructional practices that support grading procedures for students
with disabilitics in inclusive settings arc (Salend & Duhaney, 2002):

1. Communicate expectations and clear guidclines to students and families. Sharing
information may be accomplished during an open house or on the Internet by
posting your grading criteria and guidelines.

2. Show modecls of exemplary work before assigning projects.

3. Provide nongraded assignments to students first with feedback and additional
instruction if necessary before grading the final product.

4. Guve extra credir.

N

. Calculate grades based on median, not mean, scores.

6. Involve students in the design of grading rubrics.

One of the most troublesome questions for you as a teacher is whether students
with special needs should fail in classes for which you have the responsibility of
assigning grades. Special education teachers are supposed to provide students with an
appropriate education plan. If a student is failing, the teacher should ask such ques-
rions as, Did I design an appropriate education plan? Did I implement it correctly? Is
there something else I might do? Should I add other incentives? We feel that stu-
dents should not fail in a special education setting if they truly have been provided
with an individualized education program. Whatever grading system you use, be sure
you explain it thoroughly to your students and their parents and implement it in a
consistent manner, giving cach student what he or she needs for success.

Record Keeping
“Record keeping consists of collecting, maintaining, and utilizing student information
and data for instructional and /or administrative purposes” (Polioway, Patton, & Serna,
2005). Teachers should keep careful, written records on a daily basis regarding student
performance. “The most important factors are that data are collected regularly, recorded
in a systematic fashion, and then valized to determine whether instructional modifications
should be made” (Lewis & Doorlag, 2006, p. 170). Record-keeping systems may be
designed prior to the start of the school year, Charts, graphs, checklists, and other forms
may be developed to accompany the activitics and materials that students will use in the
classroom. In some classes, the record-keeping system is visible to everyone, as in Mrs,
Murphy’s fourth grade, where the names of the books each student has read are posted.
In other cases, the record-keeping system 1s kept in a digital format, as in Mr. Russo’s high
school class, where mathematics stadents are studying probability. In addition, Mr.
Russo’s school uses a tool that allows parents to review their child’s progress via the web.
A checklist containing mathematics vocabulary and rules is available on the computer and
in a format that Mr. Russo and each student can access and update on a daily basis.

Teachers may develop other record-keeping systems by recording the date and
score for computer and learning center activitics; progress toward mastering specific
skills; attendance records; precision teaching; scores on tests, homework, and other
assignments; and progress in portfolios, journals, and group projects. Having these
records available in digital format may be particularly helpful for teachers. For example,
using grading software allows teachers to manipulate the data, a significant advantage
over looking at information on paper (e.g., sorting students to see if they are experi-
cncing difficulty in multiple subjects; looking for a correlation between poor academic
performance and absences or tardiness }{ Cohen & Spenciner, 2005).

Students may be responsible for some of their own record keeping. Lewis and Doorlag
(2006) recommend involving students in checking their answers with an answer key and
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.

 Rubrics can be a valuable tool for grading and record keeping. Teachers who use
rubrics have found them helpful in monitoring student progress in academic and
social skill areas, and parents gain a better understanding of which skills their children
have mastered and which ones they need to work on. When a rubric system is used,
the ratings can be used to create IEP goals, determine class rank, and monitor stu-
dent learning gains. The rubric shown illustrates how students are performing in rela-
tion to skills needed for success in school and is being used to generate IEP goals.

IEP Data Collection Tool

(=
~

Tom |Jim | Bill |Sue |Matt |Quincy |Deon (Tyler

Respects others and property ° °
Shows positive attitude/behavior | e ® ® '
Completes tasks 0 ° ¢
Stays on task 0 o o . ®
Completes homework ° ° e ° °
Uses assignment book ° ° °
Initiates tasks @ e
Breaks down and completes
tasks on time P °
Seeks support when needed °

— academic

— medical
Organizes materials .
Checks work ®
Follows directions ’

Just imagine the different ways the information from this rubric could be used
for one or all of the students listed. The squares that are marked could represent
a pretest, posttest, or progress monitoring of specific skills in a cotaught environ-
ment. [n this case, the squares that are marked are going to become goals for the
students” IEPs. When using rubrics, remember to clearly define each of the terms
so that your students know exactly what is expected. For example, “uses assign-
ment book” means that students write down each day’s homework assignment in
an assignment book, which is checked by the teacher at the end of school /class
each day. We encourage you to use a rubric system with your students as part of
your grading and record-keeping systems.

then recording or graphing the results. For example, Ms. Broxton has her students practice
their multiplication facts with flash cards and then graph their own performance. Figure 2.4
contains a graph of Shamika’s performance for one week (see Figure 2.4). This record
keeping on the part of students provides them with immediate awareness of their perfor-
mance and may lead to application of strategies to improve that performance.

Whatever record-keeping procedures you develop, be sure they reflect the instruc-
tional objectives and levels of performance designated for each student in each arca of
the academic and social skills curriculum. Records of student performance in pull-out
and inclusive settings may be used to plan, modify, and evaluate instruction and to
motivate students to greater achievement.
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Figure 2.4 SHAMIKA’S MATHEMATICS RECORD
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Activity 2.3

Part 1: Work with a partner for this activity. You are coteachers in a sixth-grade
classroom. Design a record-keeping system to keep track of your students’ daily
performance in mathematics (you choose the particular mathematics skill).

Part 2: Work with your partner again. Design a self-assessment record-keeping
system for a high school class (you choose the grade, subject, and skill).

IMPORTANT POINTS {

1. Large-group instruction is appropriate for guided practice acitivities, the viewing of
multimedia presentations or videotapes, large-group discussion of content area sub-
jects, and demonstrations and is frequently used in general education classrooms.

2. Small-group instruction is used to present different material to students and is
effective for acquisition learning, teaching of academic skills, and student-led
activities in which students take turns assuming the role of the leader as in reciprocal
teaching, cooperative learning activities, and role-playing.

3. Peer tutoring is effective for fluency and maintenance learning, monitoring
progress, providing feedback, and teaching and reteaching specific skills to
students who need extra help.

4. Independent learning may include a student’s independent practice of something
that has already been taught or a student’s completion of an independent project
with little or no assistance needed from the teacher.
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5. Student variables that affect classroom organization include the number of students
in the class, their age and grade levels, their skill levels, cultural and language
differences, and related challenges students have (mobility, language, behavior, etc.).

6. Grading techniques include assigning multiple grades, basing grades on a variety
of assignments, factoring in growth rate, contracting for grades, establishing criteria
for grades, and using written narratives.

7. Record-keeping procedures can be used to record student performance in pull-out
and inclusive settings and may be used to plan, modify, evaluate instruction, and
motivate students to greater achievement.

MANAGEMENT OF THE CLASSROOM

Part of beginning-year planning and organization includes making decisions about the
management of the classroom. Some of these decisions center around establishing a
classroom rule system.

Positive Behavioral Interventions and Supports (PBIS) are school-wide systems of
support for all students in the school both inside and outside classrooms (e.g., hallways).
This type of support includes the development and implementation of rules. According
to information available at the National Technical Assistance Center’s PBIS website
(www.pbis.org):

Emphasis is on school-wide systems of support that include proactive strategies for defining,

teaching, and supporting appropriate student behaviors to create positive school environ-

ments. Positive Behavioral Interventions and Supports (PBIS) represent an application of a

behaviorally-based systems approach to enhance the capacity of schools, familics, and com-

munities to design effective environments that improve the link between rescarch-validated
practices and the environments in which teaching and learning occurs.

Rules arc consistent from class to class throughout the school; students know the
expectations; positive behaviors are rewarded instead of negative behaviors punished;
and a continuum of support is used to address students’ behavioral needs (particularly
useful for students with behavioral disabilities) instead of using a one size fits all
approach. In a PBIS school, more attention is given to a student’s positive behavior
(i.e., getting to school on time) than a negative behavior (i.e. being tardy for school).
[n a middle or high school where students change classes all day, the PBIS model may
be particularly helpful for students with social or behavioral problems because the rules
are consistent throughout the school and students do not have to figure out the expec-
tations for each class. Also helpful in inclusive schools, the PBIS model can assist co-
teachers to work together more consistently and effectively. However, since it is likely
you will find yourself in a school in which faculty members are responsible for setting
expectations and establishing rules in their individual settings, we present ideas for
establishing a classroom rule system as part of your beginning-year planning and orga-
nization. For a thorough description of how to use the PBIS model to teach students
positive social behaviors, please see Chapter 9.

You will notice as you are reading this section that many of the suggestions are very
teacher directed, even though we strongly encourage the use of student input in formu-
lating the rules and selecting choice strategies. Eventually, we feel that self-management
s 15 a gradual process. Self-management strate-

should replace teacher direction, but t
ojes are discussed in Chapters 4 and 7.
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Bstablishing Rules

Rules let students know what you expect. Students react differently during the completion
of independent assignments when the teacher expects talking in a low voice and when the
teacher expects total silence. One effective way to identify class rules is to make a list of your
behavioral expectations ahead of time (Sprick, 2006). Another is to ask if there are any
schoolwide rules (Sprick, 1985). An examination of the list of schoolwide rules will let you
know what behaviors administrators and teachers feel are necessary for maintaining order.

Once you define your expectations, you should establish rules. Following are some

guidelines:

Provide opportunities for students to give input concevning the vules. Involving
students in the development of rules gives them a sense of being part of the
decision-making process and a sense of ownership, but leaves the teacher without
rules for the first day of school (Sprick, 2006). Sprick (1981) suggests that if you
want students to design their own rules, you should post temporary rules for the
first three or four days, unti] students become familiar with the routines. Emmer,
Evertson, and Worsham (2006) report that students in secondary settings do not
typically share in the development of rules because of the nature of the secondary
school with teachers teaching multiple sections and the use of schoolwide rules are
not up to compromise. In this setting specifically a PBIS model can be very effective
especially to help smudents with the transition from middle school to high school.

. Base rules on acceptable belhaviors. In deciding on the rules, keep in mind the

behaviors that are expected in the general classroom setting, It may be acceptable
for a student to complete work standing at a table in a pull-out setting, but this
behavior may be totally unacceptable in an inclusive setting. In many school dis-
tricts, there are certain rules that all students are expected to follow. If this is the
case, incorporate these rules into your system. Other considerations for deciding
which behaviors to include in rules are to select those that promote the ease of
functioning as a classroom community.

State rules positively. Positive rules lcad to a positive atmosphere in the classroom
and clue the students into appropriate behavior. “Speak politely to others by saying
thank vou and pleasc” is a much better rule than, “Don’t shout at others.” The
first rule suggests an appropriate behavior, whereas the latter just warns the stu-
dents not to shout.

Seleci only about three ov six rules. A rule cannot be invented for every slight
infraction that may happen in class. Sprick (2006) suggests three to six rules, and
no more than six. Some schools use three simple rules all focused on respect. The
rules are respect yourself, respect others, and respect property. Almost any issue
that anses can fall under these three rules.

. Select rules for both academic and social bebaviers. Rules usually deal with acade-

mic behaviors, such as “Complete all assignments,” or social behaviors, such as
“Keep hands and feet to yourself.” Often academic rules will prevent inappropriate
social and affective behaviors.

Relate rules to specific behaviors, but be geneval enough to cover many classes of
that behavior. A rule such as “Be kind to others” is general; it can cover many
classes of behaviors, including “Say nice things to other students” and “Keep your
hands to yourself.” Thus, the use of a general rule reduces the number of rules
needed. However, students may not understand what is meant by the rule if no
specific behavior s identified. This problem may be solved by listing examples of spe-
cific behaviors next to the rule or by discussing and role-playing specific behaviors.
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7. Change rules when necessary. 1f being unprepared for class is a problem for your
third-period class, this behavior should become the focus of a new rule. If students
are completing all work, it may be time to remove the rule that deals with com-
pleting all assignments. This change does not mean that students no longer have
to complete the work; rather, since everyone is remembering it, a written rule is no
longer necessary.

8. Relate vules to IEP objectives. For many students with special needs, functional goals as
well as academic goals are written in the IEP, These goals may be added to the rules for
each individual student as individual goals or, if many students have similar objectives,
may become part of the group list of rules (e.g., completion of homework).

9. Consider culinval diffevences. In some cultures, student involvement in class is
often vocal, exuberant, and physical, so students may be on task even though they
are not sitting quietly in their seats. You may want to incorporate such factors into
rule sclection. For example, “Finish all assignments” may be a better rule than
“Work quietly at your seat.”

Activity 2.4

As a special education teacher, you may be working in both pull-out and general
education classrooms. It is important to establish rules in both of these settings in
order to let students know what you expect. |

Part 1: Make a list of five or six rules you might use in an elementary level pull-
out classroom. Describe how you could involve students in developing the rules. |

Part 2: Make a list of five or six rules you might use in a middle or high school
inclusive classroom. Be sure to describe how you would work with the general
education teacher to establish these rules.

Teaching Rules

Once rules are selected, the next step is to teach and discuss them frequently.
Particularly at the beginning of the school year, the class rules should be discussed,
demonstrated, and for younger children, practiced. Good and Brophy (2003) recom-
mend that you state rules clearly and include a rationale.

The following techniques, adapted from Direct Instruction procedures (Engelmann &
Carnine, 1991), are suggested for teaching rules. They include defining or describing the
relevant attributes of the behavior, modeling examples and nonexamples, and asking stu-
dents to discriminate between them (Morgan & Jenson, 1988). For example, with the
stay-on-task rule, define for the students what “stay on task” means (e.g., “Stay on task
means you write or listen or read when you work”). Next, give positive examples (e.g.,
“When you are doing a mathematics paper, you are on task if you are writing down the
problems, figuring out the answers, or thinking about how to solve the problem”) and
negative or nonexamples (e.g., “You are not on task it you are looking out the window,

thinking about lunch, or talking to a friend”). Then model examples and nonexamples of

on-task behaviors and ask the students to identify and explain why the behavior is an
example or a nonexample of on-task behavior. In response to this question, a student may
say, “You are on task because you are looking at the mathematics book,” or “You are not
on task because you are looking around the room.” Next, have students model the appropri-
ate or inappropriate behavior and have others identify whether the students are displaying

CH
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on-task behaviors. During this role-play activity, the students are not only practicing the
rule, but also learning to evaluate behaviors.

Post the rules in the room or in individual notebooks to help students remember
them. Many adolescents write the rules on a sheet of paper to keep in their notebooks.
One creative student teacher incorporated the rules into a class constitution to parody
the United States Constitution.

Prompting the Use of Rules

Having rules does not mcan students will automatically follow them immediately.
Students often need prompts to internalize or perform behaviors independently
(Rosenshine, 1990). Prompts are ways to remind students to follow the rules. For
example, verbal prompts such as “Remember, raise your hand,” or visual prompts,
such as a finger over the lips, may prevent talk-outs. The visual prompt of standing near
the whispering students often stops off-task behavior. Other prompts include sharing
expectations, pecr modeling, positive repetition, and issuing either warning or choice
statements. Sometimes students can remind their peers to follow classroom rules.

Shaving Expeciniions Sharing expectations is a way to explain to students what rules
are in effect or what behaviors you expect for that particular activity (Sprick, 2006).
Rules often vary, depending on whether the activity is to be completed by individuals
or by small groups. Stating behavior rules at the beginning of a lesson is especially
effective for students with problem behaviors {Emmer, Evertson, & Worsham, 2006).

An example of sharing expectations about behaviors appears in these sample instruc-
tions given to secondary students: “Today, we begin our study of the Roman Empire. As
we discuss the beginning of Roman civilization, please remember to listen to others’
ideas without interruptions, to copy the notes from the board, and to participate in the
discussion.” With many clementary students, you must share your expectations before
academic and nonacademic activitics. For example, “Rashida, remember, when we stand
in line for lunch, we keep our hands to ourselves and face the door.”

Peer Modeling Peer modeling may also serve as a prompt for following rules (Alberto &
Troutman, 2006). To use peer modeling, praisc students who are following the rule by
identifying specific behaviors (c.g., “Good, Jason, you are standing quietly in line”) and
ignore the student who is not (e.g., ignore Trae). Then, when the student displays the
appropriate behavior, praisec him or her (e.g., “Good, Trac, that’s the way to stand

quictly m line™).

Positive Repetition Positive repetition is similar to peer modeling in that you first tune in
to positive behaviors of the students who are following the rules. Then you repeat the
directons or instructions you gave. For example, if Jane, a middle school student, is refus-
ing to follow your directions to take out her science book and turn to page 45, ignore
Jane and say to Ramone, “Thank you, Ramone. 1 can see you have your science book out.
[ appreciate your turning to page 45, Vayola. This side of the room is ready to begin.”

Praising other students instcad of tuning in to the inappropriate bebavior of a
student is difficult cven for seasoned teachers. The natural reaction to this type of situ-
ation is to focus on the deviant or noncompliant behavior immediately, instead of prais-
ing the students who are following the rules. Deviant or noncompliant behaviors can
make teachers fearful that their authority is being questioned and thart they are losing
control. Yet being positive as a first step is frequently sufficient to stop inappropriate
behavior. In addition, praising reaches students that teacher attention, often a powerful
motivator {Alberto & Troutman, 2006), may be secured throngh appropriate behav-
iors instead of inappropriate behaviors.
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Issuing Warning Statements and Choice Statements We recommend the use of warn-
ing statements and choice statements only after you have tried to change the behavior
by positively attending to the appropriate behaviors of other students. If; after praising
others, you find that a student is still not following the rule, you may want to use a
warning or a choice statement. A warning statement alerts the student to the rule
infraction. For example, “You are forgetting our rule to listen to others, Sam. This is a
warning,” lets Sam know that he needs to display appropriate behavior immediately.
Warning statements are often used with younger children.

With a choice statement, you present the appropriate behavior that relates to the rule and
some sort of unpleasant option to the student, for example, “Sally, you are breaking Rule 4.
Either remember to raise your hand (rule) or leave the group (option). It is your choice.”

Once you issue a choice statement, give the student an opportunity to think about
the choice. Move out of the student’s vicinity to avoid a direct confrontation and con-
tinue with other activities. That way, a student can save face and even mumble nasty
things out of your hearing range (or, at least, you can pretend not to hear them). Be
certain always to acknowledge an appropriate choice in some way, such as “I see you’ve
made a good choice, Sally. Thank you.”

In issuing choice or warning statements, you should remain calm and speak in a
quiet, firm voice. Lower your voice at the end of a warning statement. Be aware of non-
verbal behaviors, such as eye contact. When issuing a warning statement, avoid pointing
a finger at the student, which is a clue to the student that he or she is upsetting you.
Instead, if your hands are resting at your sides, you convey an air of confidence.

Emmer, Evertson, and Worsham (2006) suggest that teachers give students a list
of options when they break a rule. With this strategy, teachers focus students’ attention
on ways to solve the problem, instead of focusing on noncompliance. For example,
options for Sally, who is not raising her hand, may include: “Sally, talking out is not
appropriate. You may raise your hand when you need help, go on to the next problem
until I can help you, or reread the directions.”

The type of prompt given depends on the type of behavior and the time of the year.
You would not administer a choice statement for behaviors that are physically detrimental
to a particular student, other students, the teacher, or school property. Samantha cannot be
given a choice if she is hitting Jim. You must stop her immediately. Typically, more prompts
are given at the beginning of the year until students become familiar with the rules.

Activity 2.5
Vork with a partner for this activity. Share with your partner an example of how
you would teach and prompt rules in an elementary and a secondary setting,.
Now ask your partner to give you an example of a warning statement and a
choice statement at both elementary and secondary levels. Make sure all of the

emmplcs are age and gmdc appropriatc.

Enforcing Rules
The next step is to decide what you are going to do when students follow rules and
when they do not. You may want to use specific praise or positive attention intermit-
tently to call attention to students who are following the rules, and then award certifi-
cates or free time at the end of the week based on particular criteria.

Specific praise statements identify the praiseworthy aspects of students’ behaviors.
When using a specific praise statement, include a description of the specific behavior
the student is demonstrating and the student’s name, for example, “I like the way you
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are working quietly, Terri” for the young student and “That was a good decision when
you ignored Hugo’s remark, Josh.” For many adolescents, positive public praise from
a teacher is unpleasant or embarrassing, as they don’t want to be singled out from their
peers (Sprick, 2006). Thus, you may want to praise adolescents in private or praise the
group effort instead of individuals. This is also true for various cultural groups who
prefer quict, private, specific praise.

Specific praise and positive attention may be interwoven into your daily routine; nei-
ther is time consuming,. Attending to the student with a raised hand and ignoring the one
shouting out requires no extra time. Stopping at secondary students’ desks to compliment
them for staying on task during independent practice activities is appropriate for students
who enjoy being praised or singled out for teacher attention in private (Sprick, 20006).

What are your options when, even after prompting, a student continues to break
the rules? Usually, the options are (a) withholding something the student likes, or
(b) presenting the student with something he or she doesn’t like. Many teachers with-
hold points, privileges, or free time from students who do not follow the rules; others
write referrals or require students to eat lunch alone. In a PBIS school, the options
should be articulated in advance and consistent across all classrooms.

L Whatever consequence you use, remember to remain calm and follow through.
Some students try to talk teachers out of the consequence, such as “Oh, Mr. Jones,
please don’t send me to the principal’s office. I’ll do my work now.” A teacher who
does not follow through at this time is teaching students that they can wait to do their
work until the teacher threatens to take them to the office, and then they can talk the
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IMPORTANT POINTS ]1

| 1. Positive Behavioral and Intervention Supports (PBIS) are school-wide systems of
support for all students in which rules are consistent from class to class throughout
the school; students know the expectations; positive behaviors are rewarded
instead of negative behaviors punished; and a continuum of support is used to
address students’ behavioral needs (particularly useful for students with behavioral
disabilities) instead of using a one size fits all approach.

| 2. In a middle or high school where students change classes all day, the PBIS model
may be particularly helpful for students with social or behavioral problems because
the rules are consistent throughout the school and students do not have to figure
out the expectations for each class.

| 3. Guidelines for establishing rules are to incorporate student input, base rules on

| acceptable behaviors, state rules positively, select only about five or six rules,
select rules for both academic and social behaviors, make rules specific, change
rules when necessary, relate rules to |EP objectives, and consider cultural differ-
ences.

4. Teaching rules require defining or describing the important attributes of the behav-

¢ lor, modeling examples and nonexamples, and asking students to discriminate

e between them.

| 5. Prompting the use of rules includes the sharing of expectations, peer modeling,
positive repetition, and the issuing of warning or choice statements.

b 6. Teachers must be consistent in enforcing rules and following through when stu-
i dents do not follow rules.
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| teacher out of taking them there. You need to follow through with the consequence,
or your effort becomes just an empty threat.

In addition to following through with consequences, consistency is a prime con-
sideration in enforcing rules. If “Raise your hand to speak” is a rule, then all students
should have to follow it or in a PBIS school these rules are consistent as are conse-
quences. Be careful not to fall into the trap of giving attention to a student who is
shouting out because that student happens to be blurting out the correct answer.
Consistency allows students to learn that there are expectations in your class accompa-
nied by rewards for following them and consequences for not complying,.

Finally, remember to provide appropriate feedback. For example, Mr. Anderson
gave his secondary students the following feedback at the end of fifth period: “Most of
today’s class went well. All of you followed directions, copying the notes from the
board, but I had to prompt you not to interrupt when someone was talking. Let’s
work on this during tomorrow’s class. Tomorrow I will write the goal on the board,
Try not to interrupt when others are speaking.”

SCHEDULING FOR INSTRUCTION

In the chapter opening scenario Ivey Leonard chose to make the scheduling of her smu-
dents in her own pull-out class and in general education classes her highest priority. We
agree with Ivey that scheduling is an essential part of effective teaching and should be
given priority at the beginning of the school year. Schedules provide structure and orga-
nization and allow teachers to accomplish the goals and objectives that they have planned
for their students, Students with learning problems can benefit from the routine that
systematic scheduling provides (Mercer & Mercer, 2005). Teachers should let students
know what activities they are to accomplish and when they should complete them. Thus,
the use of systematic scheduling may increase self-directedness and independence among
students by eliminating the need to check with the teacher about each assignment.

Polloway, Patton, and Serna (2005) underscore the importance of a carefully
planned schedule: Students are intrinsically motivated, the use of schedules maximizes
the appropriate use of time, and teachers can provide an educationally relevant program
with appropriate transitions between instructional activities. It is important to provide
students with a schedule that will maximize learning opportunities and address the
goals and objectives of students’ IEPs.

.*
I
SCHEDULING IN ELEMENTARY SCHOOLS

As teachers develop schedules in elementary schools, they should use the following
information in making instructional decisions: (a) each student’s needs, which can be

prioritized and taken from the IEP; (b) the amount of time the student is supposed to
work in the special education setting; (¢) the amount of time the student is sched uled
in other settings; and (d) the schedules of general classroom teachers.

Consultative Services and Cooperative Teaching

Many students who have special needs are capable of functioning in inclusive settings
with modifications and adjustments made by their teachers. These modifications and
| adjustments are accomplished through collaborative consultation between special and
| general educators. Special education teachers provide indirect services by participating
on school-based assistance teams and by helping general education teachers modify the
curriculum, develop and adapt materials, and assess students’ academic and social
behavior, Chapter 3 provides a detailed description of collaborative consultation.
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At other times, special education teachers are called on to provide direct services in
the general education classroom. These services may involve coteaching, that is, work-
ing with classroom teachers to coteach students in inclusive classrooms. When both
special and general education teachers share the responsibility for providing instruc-
tion, they should plan schedules together.

Pull-Out Programs

Scheduling in the elementary pull-out program can be time consuming and challeng-
ing because students usually participate in multiple settings with several different
teachers. Scheduling is typically accomplished in cooperation with general education
teachers and others (such as speech/language pathologist, counsclor, etc.). Students
attend the pull-out program for part of the day to work on specific academic and social
behaviors identified in their IEPs and spend the rest of the time receiving instruction in
the general education classroom and/or in various related services. Because students
attend pull-out programs for varying amounts of time, teachers are faced with many
challenges in scheduling students for instruction. For example:

Students may range in age from 6 to 14.

. Students may have varied and specific needs.

w N =

. Students may be functioning on many different levels.

4. General education teachers may have preferred times for sending students to the
pull-out program.

wn

. Communication with many general education teachers may be difficult and time
consuming,

6. Locating materials appropriate for many levels, ages, and interests may be chal-

lenging, but should be tied to the general education curriculum.

Despite the difficulties in scheduling students in a pull-out program, special edu-
cation teachers may develop effective schedules by following a few guidelines:

1. Collect the schedules of all teachers who have students with mild disabilitics
assigned to their classrooms.

2. List the academic and social skill areas with which students need help.

3. Group students by area of need, making an effort to keep primary and intermedi-
ate students separated.

4. Plan individual and group times to keep class size reasonable and instruction workable.

5. Revise the original schedule until it works.

In addition to providing direct services to students in a pull-out program, you will also
need to consult with general education teachers. This collaboration is important because
of the responsibility for students that is shared by special and general education teachers
and because you will want to reintegrate your students into the general education class-
room to the extent that is appropriate. Reintegration requires close communication and
collaboration. Table 2.1 provides an example of an elementary pull-out program schedule.

CHEDULING IN SECONDARY SCHOOLS

At the secondary level (middle school and high school), special education teachers may
serve as consulting teachers and coteachers in general education classrooms or they
may provide instruction in a pull-out program.
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Table 2.

| 8:00-
8:30

8:30~
9:30

9:30-
10:30

10:30-
11:15

11:15-
12:00

12:00-
12:30

12:30—
1:00

1:00—~
1:30

1:30-
2:30

2:30—
3:00

‘ 3:00
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1 Elementary Pull-Out Program Schedule (One Weel)

Monday Tuesday Wednesday Thursday Friday

Problem-solving Consult with Consult with Consult with Consult with
committee meeting classroom teachers classroom teachers classroom teachers classroom teachers

Work with 18- 2N eoeoaoae—ma—e—s—————————— e
and 3rd-grade

students (Teacher- (Learning Centers) (Teacher-directed
directed instruction instruction in

in reading) comprehension)

(Teacher-directed
instruction in
comprehension)

(Process writing)

(Comprehension (Paraphrasing)

monitoring)

Work with 4th- and (Comprehension (Summarization)
5th-grade students monitoring)

(Listening)

Coteach in Coteach in Coteach in Coteach in Coteach in
3rd grade 4th grade 5th grade 1st grade 2nd grade
Assessment Adapt materials Assessment Adapt materials Assessment
L unch Lunch Lunch Lunch Lunch

WOI"( Wlth ,{Hh_ and ﬁ
5th-grade students (Small group) (Computer) (Learning center)  (Small group)

in mathematics

(Small group)

Work with 2nd- and _
3rd-grade students Games (Small group and (Computers) (Small group)

in language arts self-correcting

(Small group) materials)

Assist in general classrooms on "as needed" basis in content area subjects (science, social
studies, health)

Planning/
Consulting

Dismissal

Dismissal Dismissal Dismissal

Consultative Services and Cooperative Teaching

Special education teachers at the secondary level fulfill the roles of consulting teachers the
same way that special education teachers at the clementary level do. Services to stu-
dents with special needs may be both direct and indirect. However, secondary schools
are typically larger, which means there are more teachers to work with, more schedules to
work around, and more subject area classes. Special education teachers may coteach with
classroom teachers in general education classrooms. For example, Mr. Jessup teaches an
outlining strategy to a science class to help the students organize the content Mrs. Lange
presents in science. He also works with her in adapting some of the material in the text-
book. Table 2.2 provides an example of a middle school teacher’s block schedule. In the
first period language arts program, Mr. Fletcher uses the first 10 minutes of class for atten-
dance, general directions, orientation to the day’s activities, and a brief review. He spen ds
the next 30 minutes of class providing direct instruction and guided practice to students.

CH
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Table 2.2 Middle School Teacher's Block Schedule—Consultative Services in General Tducation Classrooms

First Period
9:00-10:32

Second Period
10:36—11:46

Second Period
(Continued)
11:46-12:23
Third Period
12:07—-1:655

Fourth Period
1:59-3:20

3:20

Monday

Language Arts
(7th Grade)

Coteach Social
Studies
(8th Grade)

Lunch

Adapt Materials
for Content
Teachers

Learning
Strategies
(7th Grade)

Dismissal

Tuesday

Language Arts
(7th Grade)

Coteach Social
Studies
(8th Grade)

Lunch

Adapt Materials
for Content
Teachers

Learning
Strategies
(7th Grade)

Dismissal

Beginning-of-the-Year Planning and Organization

Wednesday

Language Arts
(7th Grade)

Coteach Social
Studies
(8th Grade)

Luneh

Adapt Materials
for Content
Teachers

Learning
Strategies
(7th Grade)

Dismissal

Thursday

Language Arls
(7th Grade)

Coteach Social
Studies
(8th Grade)

Lunch

Adapt Materials
for Content
Teachers

Learning
Strategies
(7th Grade)

Dismissal

51

Friday

Language Arts
(7th Grade)

Coteach Social
Studies [
(8th Grade)

Lunch

Evaluate and
Select Software
Programs

Learning
Strategies L
(7th Grade)

Dismissal .

The next 30 minutes are devoted to small groups, where students work cooperatively to
complete assignments. The final 15 minutes of class are used for whole-class discus-
sion, in which students report the results of their group work. The final 5 minutes is
used for wrap-up activities. In addition to teaching language arts, Mr. Fletcher
coteaches and consults with classroom teachers and adapts materials.

Pull-Out Programs

Students at the secondary level may attend pull-out programs for assistance in academic
skills, social skills, job-secking skills, learning stratcgies, and leisure skills (Deshler &
Schumaker, 2006), Teachers in pull-out programs at the secondary level are responsible
for providing direct services to students and may also be responsible for assessment of
students. In addition, they may have consulting responsibilitics, such as working with
teachers to adapt materials and mstruction. They often work with guidance counselors
to schedule students into their classes and into select general education classes.
Secondary schools operate with fixed class periods that are approximately 50 minutes
long. Good and Brophy (2003) suggest that the first 8 minutes of class be used for
review, the next 20 minutes for teacher presentation and guided practice, and the next

15 minutes for independent practice.

Mrs. Hefter uses the first 5 minutes of class for attendance, general directions, ori-
entation to the day’s activities, and a brief review. She spends the next 20 minutes
teaching her students how to monitor errors in their written work and providing
guided practice. Then the students spend 15 minutes in independent practice with
feedback. The next 10 minutes are allocated to addressing pressing individual student
needs, such as clarification of an assignment from a general education class, organiza-
tion of notes and materials from a content area classroom, or a quick review for a test
education classroom. These final few minutes of class are also

or report from a gencra
spent giving a post organizer, such as previewing the next day’s class schedule, rein-
forcing work completed, reporting progress toward class or individual student goals,

o
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Table 2.3

8:00-8:05

8:06-8:25

8:25-8:40

8:40-8:50

8:50

PART 1 ¢ Foundations for Instruction

Secondary Schedule—Learning Strategies Class (One Class Period)

* Take attendance.
* Announce next week's exam schedule.
¢ Explain activities for class period.

* Review previous lesson in error monitoring.

» Teach students how to detect and correct punctuation errors in paragraphs.

* UUse overhead projector and handouts (cue cards).

» Have students take turns practicing on overhead projector and orally as a group.

¢ Hand out paragraph worksheets.
* Have students work incdependently to detect and correct punctuation errors.
e Circulate to monitor and check work.

e Check with students on regular class assignments, homework, etc.
* Recap day’s activities and preview tomorrow's lesson on detecting and correcting spelling errors.

e Dismissal

and announcing schedule changes. By scheduling this way, Mrs. Hefter has effectively
used all of the class time and met her objectives and curricular responsibilities while
providing time for individual student needs (see Table 2.3).

Some special education teachers at the secondary level use a folder system.
Students come into their classrooms, get their folders, and examine the schedule in
the folder. This system gives them a preview of the activities for the class period.
While some students are receiving tcacher-directed instruction, others complete
work in their folders or work with a partner or a small group. Some teachers rotate
students in and out of learning centers or cooperative learning activities. When not
involved with other instruction, the teacher circulates around the room, providing
instruction to individuals and groups, monitoring progress, and giving feedback and
reinforcement.

Like pull-out program teachers at the clementary level, these teachers at the sec-
ondary level wear many hats. They must fulfill consulting responsibilities with general
education teachers, be curriculum and materials specialists, have knowledge of sec-
ondary diploma options and the classes students must have to graduate, possess good
ations skills, and be prepared to help students make the transition from

public re
school to work and adult living,.

Students with special needs may receive instruction in mathematics, English, sci-
ence, and other subjects from a special education tecacher in a pull-out setting.
Materials are available to present the same subject matter that is covered in a general
education class, but with less emphasis on reading. For example, students with special
needs may take a class called Oceanography, which parallels the class that other stu-
dents take, but they complete it using modified texts and adapted curriculum materials.

Despite all your efforts at scheduling, you will find that it is next to impossible to plan
one schedule and expect it to work for all students. Some students need more time than
others to complete assignments. Scheduling becomes especially problematic in inclusive
classrooms, as the same students always seem to be the last to finish or finish at all.
For students who show a willingness to work hard but who need more time because
of a learning problem, limited English proficiency, or other factors, we recommend the

CE
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. Adapt instruction and modify materials if needed.
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There are a variety of ways to get to know your students at the beginning of the
school year in order to create a classroom community, build rapport, and estab-
lish effective classroom management. Following are several ideas that may help
teachers of students with special needs at the elementary and secondary levels.
The activities are appropriate for both special and general education settings.

Interviews. Secondary students, in particular, enjoy interviewing another
student in the class to collect biographical information. Give the students
10 to 15 minutes to talk with a partner. Have the students develop two head-
lines that can be put up on a bulletin board. One headline should be a
school-related achievement and the other a personal accomplishment. Then,
have the students present their information. For example, Manny Owens
introduced another senior, Jerard Collins, with the school-related headline,
“Collins Makes Honor Roll at End of Junior Year” and the personal head-
line, “High School Senior Lands Summer Job at the Wilmington Sentinel.”

Life Lines. Many students enjoy constructing a life line (i.e., time line) of
their personal and school-related activities. Have the students draw a hori-
zontal line and write in major events along the line. (This is also an excellent
sequencing activity.) Have the students begin with the time of their birth and
continue to the present. Let the students present their life lines orally in class
or transfer them to a bulletin board.

Games. After students introduce themselves to the rest of the class, collect
cards on which the students have written introductions. As you read what it says
on each card, such as hobbies and favorite food, let the rest of the class guess
which student is being described. You may also include a card for yourself.

Vanity Plates (Graves & Bradley, 1997). Give students a sheet of oak tag

the size of a license plate and ask them to create a vanity plate that gives

important information about themselves using letters, numbers, pictures,

and other symbols. After creating their vanity plates, have the students share

them with the class.

Whatever you choose to use, make sure you spend time getting to know your
students at the beginning of the year. The time spent in building a classroom
community through getting-to-know-you activities is well worth it.

lowing strategies adapted from Kellough and Carjuzaa (2006) in combination with
r own ideas.

Learn as much about the student as you can.

Adjust your instruction to the student’s preferred learning style.

Use all modalities when you teach.

Help the student learn content in small, sequential steps with frequent checks for
understanding,

Use frequent positive reinforcement (verbal and written).

Check readability level of materials.

_
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8. Maximize the use of cooperative lcarning, peer tutoring, role-play, student-led
group activities, and hands-on activities.
9. Be less concerned about the quantity of content coverage and more concerned
with the student’s understanding of the content that is covered.
10. Teach study skills, strategics, and survival skills (such as listening strategies, test-taking
strategies, teacher-pleasing and class participation skills, and time-management skills).

11. Use peer pairing for support and to enhance learning,
5 [ o

EFFICIENT USE OF TIME

In observation of 230 elementary students with mild disabilities, Rich and Ross (1989)
found that noninstructional time such as transitions, wait time, free time, snacks, and

housekeeping accounted for almost 3 hours of the school day. An examination of

52 high school programs for students with learning or mental disabilities indicated that
the students spent an average of 24% of their time in nonacademic activities (Rieth,
Polsgrove, Okolo, Bahr, & Eckert, 1987). Since research shows that time spent on
academic learning tasks increases achievement, you should schedule the day to maxi-
mize student involvement in direct learning activities. As a teacher, you can control the
time dimensions of housekeeping and transition times by the way you schedule.

Housekeeping Time

Housekeeping time is the time spent in performing such routine chores as taking
attendance, collecting homework assignments, and writing on the board. If they are
well organized, these activities make a class run smoothly: If they are not managed cor-
rectly, these activities can cause behavior problems and loss of valuable teaching time.
Housekeeping questions that need to be resolved include how to sharpen pencils, ask
for assistance, and get permission to leave the classroom. If you spend time planning
routines, you will spend less time on housekeeping activities during class, thus maxi-

mizing instructional time.

Transition Time

Transition time involves changing from one activity to another or from one setting to
another. Again, valuable teaching time may be lost without smooth transitions. For
young students, role-playing transition times, such as moving from the desk to the read-
ing group, is helpful. Posted schedules make both secondary and elementary students
aware of subject changes. Teachers who circulate throughout the room to answer ques-
tions and monitor students’ behavior promote more on-task behavior during transition
times (Englert & Thomas, 1982). Frequently, much time is lost in transition from pull-
out programs to the general education classroom. Incentives are often necessary to moti-
vate students to arrive on time. Extra points, public posting of the names of on-time
students, and on-time clubs with special privileges are effective solutions for late arrivals.

Activity 2.6

Work with a partner to develop a list of ideas for creating a community of learn-
ers and getting to know your students at the beginning of the school year. Do
this for elementary, middle, and high school levels,

PL

DIE




