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Thinking About Multicultural Special Education

Mario Ramirez, who was born in Mexico, was a third-grade student at
Jones Elementary. His father was killed in a car accident when Mario was
one year old, and his mother came to the U.S. when he was 4 years old to
find work. Mario’s mother left him and his other siblings with her mother .
Fortunately, the family was reunited when Mario was 7 years old . Records
indicated that when Mario entered the school district in second grade ,
Spanish was the primary language of his home .it was the language he first
learned to speak and the one he preferred to use .his mother indicated that
he was a quiet child who tended to be a loner , although he had friends in
the neighbourhood .he got along well with his 11 year old sister , but did
not interact very much with other family members .Mario enrolled at
Haward elementary in December of his second grade year .his report card
did not indicate whether he passed or was socially promoted to third grade.
He enrolled at jones elementary at the beginning of his third grade year,
and he changed classrooms in October of that year , when the school added
a new teacher because of unexpectedly large class sizes. Mario Ramirez,
who was born in Mexico, was a third grade student at jones elementary .his
father was killed in a car accident when Mario was one year old , and his
mother came to the U.S when he was 4 years old to find work .Mario’s
mother left him and his other siblings with her mother .fortunately , the
family was reunited when Mario was 7 years old. results of the English
language learner's (ELLs) assessment conducted at the end of the second
grade indicated that Mario was a fluent Spanish speaker , but spoke little
English .Mrs. Gonzales , Mario’s third grade teacher , reported that he was
a quiet , well behaved child who could not work independently .with her
assistance ,however , he successfully completed assignments .he was

respectful toward teachers and peers, and they liked him , but he did not



seek them out , preferring to work and play alone .Mrs. Gonzales had
several conferences with the prereferral team. Based on team
recommendations, she provided daily phonics and vocabulary lessons. She
reviewed sounds previously taught and introduced new sounds daily. She
also worked on two syllable vocabulary words , but reduced the number
Mario had to learn ( 8 rather than the 10 presented to his peers ) .she used
these same vocabulary words for spelling and sent similar assignments
home for practice. Despite these modifications, he continued to exhibit
difficulty and his progress was slow . Mrs. Gonzales said that because of
the work schedule of Mario’s mother , she was unable to meet with her
however , she communicated with her often through the homework folder
she sent home with Mario. His mother ever responded to her notes
.however, Mrs. Gonzales talked to her by phone to obtain information
needed for the referral packet .Mario had no strengths in the area of reading
;he had significant problems in both word recognition and comprehension
and also had trouble in writing especially with spelling, sentence structure ,
capitalization, and punctuation. Mario' s handwriting was sometimes
illegible , but he did well in math .assessments conducted by the school
psychologist showed he met eligibility criteria under the category of
learning disabilities based on the discrepancy betweenlQ and writing
subtest. Based on the results of the full and individual evaluation (FIE) and
evidence that classroom modification were unsuccessful, the
multidisciplinary team determined that he met the criteria for learning
disabilities and recommended that he be provided support in the area of
reading, one hour per day, in a special education resource setting. Mario's
mother did not attend the meeting .she later signed the consent forms
agreeing to the special education placement .she expressed concern that the
copy of the IEP she was given indicated that special education instruction

would be in English .the principal assured her that Mrs. Gonzales , Mario's
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bilingual teacher , would work closely with Mrs. Martin, the resource
specialist . multicultural learners care no longer invisible in today's schools.
For instance in Texas ( minorities) are already the majority , a demographic
shift that occurred much sooner than originally projected (Babineck 2004;
Texas state data centre 2004) .multicultural individuals ( i.e. culturally and
linguistically diverse individuals ) are younger than the general population
and are therefore more likely to be of school age or to be parents of
children of school age .because of the cultural , linguistic, and learning
styles that they bring to school , they are less likely to be academically
successful than their white peers .concerns about the academic achievement
of multicultural students, worries about the adequacy of today's workforce,
and, in some instances, simply wanting to be politically correct , have led
to attempts to " do the right thing”. For example , the education for ALL
Handicapped Children Act recognized the disproportionate representation
of multicultural learners in special education and called for increased
research and culturally responsive teacher preparation programs to address
this issue. Even the name of the 2001 legislation , No child Left Behind Act
( PL 107-110), suggests a concern for the education of all students, this act
urges states to be accountable for the education of all students , including
ELLs and low- income groups , as well as students with exceptionalities
although there has been significant progress , efforts to address the
educational needs of multicultural students through public policy have not
been entirely successful. Half a century after the supreme Court decision in
the 1954 Brown v.Board of Education class action suit, segregation has yet
to be eliminated in fact , the majority of multicultural learners continue to
attend racially segregated schools .Moreover, standard measures of
educational progress, such as satisfactory academic achievement , normal
grade progression , high school graduation, and access to higher education ,

reveal significant gaps between the achievement of multicultural learners
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and their white peers .moreover , multicultural learners continue to be
disproportionately represented in special education programs (Artiles &
Ortiz ,2002; Donovan & Cross, 2002; Heller ,Holtzman, & Messick ,1982;
Ortiz & Yates , 1983 ; Utely & Obiakor , 2001patterns of representation are
often explained as stemming from such factors as intrinsic child
characteristics , poor nutrition , lack of medical care , environmental factors
(e.g, lead poisoning) , or deficit parenting .the contributions of contextual
or institutional factors , such as the quality of schools and programs
provided these students , and entrenched problems such as racism and
prejudice are typically not included in analyses of disproportionality this
chapter suggests a conceptual framework for examining discrepancies
between the intent and the actual implementation of educational outcomes
for multicultural learners .in addition , it suggests future ways for making

special education processes culturally responsive .

Espoused Theory Versus Theory In Action In

Education of Multicultural Learners

More than 30 years ago , Argyris and Schon ( 1974) developed a
framework for distinguishing espoused theories , which reflect beliefs ,
values , and ways of thinking about the world , from theories action , or
observed behaviours in daily practice in other words , an espoused theory is
what people say , whereas a theory in action is what people actually do
conceptually , a perfect match between espoused theories and theories in
action produces the highest levels of individual and organizational
effectiveness .however , what individuals say they would do under certain

circumstances is often different from what they actually do in that situation.



Transforming Special Education Through Culturally

Responsive Practices

IDEA (1997)established legal requirements for serving individuals with
disabilities that are then translated into operational guidelines , rules , and
procedures at state levels that govern services provided by school district
strict compliance standards and routinized operating procedures are
developed to ensure that students with exceptionalities are afforded an
appropriate education .however , the intent of policy and law often is not
met because observed behaviours are not culturally responsive .for
example, IDEA espoused non-discrimination in the conduct of individual
evaluations , but assessors continue to rely on instruments that did not
include multicultural students in norming samples .Ortiz and Yates (2001)
concluded that " the disproportionate representation of English Language
Learners in special education reflects the general lack of understanding in
our school systems of the influence of linguistic , cultural and
socioeconomic differences on student learning " ( p.65) .this lack of
understanding reveals the disconnect between espoused theory and theory
in action characteristics of positive school climates include strong
administrative leadership , a safe and orderly environment, ongoing
systematic evaluation of student progress, and involvement of
administrators in instructional decision and processes .Ortiz(2002) and
others have identified other components that must be in place to prevent
school failure for multicultural students .one is establishing school climates
that reflect that educators are responsible for ensuring that all students learn
.ensuring the success of multicultural students also requires that general
and special educators have in-depth knowledge of the unique attributes of
these students , including, for example, second language and dialect

acquisition, the relationship between a student's native language or dialect
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and the development of English as a standards dialect; first and/or second
language teaching methodologies; informal assessment strategies to
monitor language development; and appropriate techniques for working
with multicultural parents and communities .without this knowledge base ,
multicultural students will continue to experience achievement difficulties,
high rates of grade retention, high dropout rates, and inappropriate referrals

to special education .

Prevention And Early Intervention

Strong collaboration between special education, bilingual education, and
general education occurs in schools where the school principal publicly and
privately advocates for a strong system of support for multicultural students
and provides the necessity resources to meet the needs of students with
special needs, their families, and the professionals who serve them. With
strong collaboration , administrators , teachers, and other school personnel
celebrate linguistic and cultural diversities ;and special language programs ,
such as bilingual education and ELL programs , are viewed as integral to
the success of students .since the majority of ELLs are in English as a
second language (ESL) programs, receiving language support for only a
small part of the day , general education teachers must assume major
responsibility for ensuring that these students become English proficient
Students , including struggling learners , must be provided instruction that
"nests basic skill instruction in the context of higher order thinking and
problem solving" ( Ortiz,2002,p.38). Educators frequently espouse the idea
that early intervention programs are designed to prevent inappropriate
special education referrals. In practice , though, "prereferral™ procedures

occur too late to be effective and/or are viewed by general educators as a



hurdle they must jump before a student can be tested to determine
eligibility for special education services .too often, general education
alternative(e.g.; modifications or adaptations of instruction , tutorial or
remedial programs, and general education problem-solving teams ) are not
made available , are not considered , or are not implemented long enough
for the treatment to have an effect. Some multicultural students are
assessed but do not meet special education eligibility criteria; yet
multidisciplinary team members argue that general educators have " given
up " on the student and that special education services are better than no
services at all .Although their decision to place a multicultural student
without disabilities in special education may be well intentioned , this
action forces the student to "fit" the system rather than addressing system
rather than addressing system deficiencies that preclude offering effective

services

Accountability

Despite standards-based reforms, there continue to be a significant gap
between the achievement of students with special needs and their middle-
class, majority peers. A contributing factors is that educators and policy
makers have essentially ignored the changing student demography reflected
by an increased diversity in today's classrooms .under the No Child Left
Behind Act, students with special needs must be held to high expectations
and provided access to a challenging curriculum. Educators are also
accountable for their performance. however, while this is an espoused
theory , accountability systems involve high stakes and rewards and
sanctions distributed according to outcomes of district or state-wide testing.
As a result , students with disabilities are excluded from participation when
student outcomes are used to rate teacher effectiveness or to classify

schools as low or high performing .Or these students are referred for
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special education , presumably because a disability label makes it easier to
justify exclusion .Exclusion policies can have far-reaching, negative
consequences because if students are not part of the assessment program,
they are not targeted to receive racecourses to improve performance .on the
other hand, inclusion in high-stakes testing does not yield expected results
without appropriate accommodations and modifications of performance
measures and administration procedures (e.g.; alternative assessments,
assessments normed on students with disabilities, and tests available in
languages other than English ).A culturally responsive accountability
system deals directly with issues of equity, fairness, and access to resources
. Although it is known that certified, experienced teachers produce greater
student achievement, multicultural students are more likely than their white
peers to be taught by uncertified or alternatively certified teachers or by
teachers with the least teaching experience. This is contradictory to the
espoused belief that every child should have access to highly qualified
teachers. The lay and business communities are concerned with the
development of an appropriately educated workforce and thus support
current accountability efforts it improve the educational proficiency of
students .this is an appropriate concern, but accountability efforts are too
often focused solely on academic achievement .Schools must be
responsible for the physical and emotional well-being of students. Few
would argue that students can learn academic material if they are hungry,
sick, or experiencing physical or emotional trauma. Accountability for
multicultural students’ must then include a restructuring of the power in
decision making relative to parents and communities .Currently , the
primary stakeholders of schools (i.e; students, parents, and communities)
have little influence over decisions that are being made based on
accountability information and processes .there is a significant discrepancy

between informing parents of accountability results for the "espoused"

9



purpose of allowing parent participation and the "action" of developing
mechanisms for parents to be equal participants in decisions responding to

accountability information.

Full And Individual Evaluations

Another espoused belief is that assessments used for special education
eligibility determinations provide the data necessary to determine whether
multicultural learners have disabilities and to plan individualized education
programs .however, the disproportionate representation of these learners in
especial education suggests that this is not the case .for example, few ELLs
(i.e.; students who come from homes and communities where a language
other than English is spoken ) are tested in their native language and
standardized assessment procedures often include inappropriate adaptations
such as direct translation of tests (Ortiz et al;1985) or rely on interpreters
who are not trained to serve in this role. Even under the best conditions,
when assessments are conducted by bilingual assessment personnel,
distinguishing between difference and disability is a complex task
.culturally responsive practices require that assessment personnel have
knowledge and skills specific to the assessment of multicultural learners.
Moreover, they must examine their beliefs and values to ensure that these
do not bias their practices or their interpretation of evaluation data. if
assessors find they cannot provide a nonbiased assessment, assessors must
refer the student to someone who can . if appropriate personnel are not
available , the school system should make every effort to contract such
expertise .Not to do so is powerful evidence of actions that are discrepant
with the intended goals of assessment . The espoused purposes of
assessments are to define problems or issues and develop interventions

appropriate to the success of multicultural learners. As indicated, there is
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often a discrepancy between the intended and actual actions of assessment
professionals who work with these learners. According to Ortiz and Yates
(2001), culturally responsive practices include, for example, assessing in
the native language /dialect, invving parents , using valid and reliable
instruments or acceptable adaptations of these (eg; testing limits) , and
incorporating curriculum based assessments to support or refute outcomes
of standardized testing .practices such as these would help achieve the
espoused beliefs that assessments provide the data necessary to distinguish
cultural and linguistic differences from disabilities and increase the
likelihood that assessment outcomes can guide the selection of effective

interventions for multicultural learners with exceptionalities .

Decision Making
The multidisciplinary team ( MDT) is frequently charged with determining

special education eligibility and must by law include representatives from
administration, general and special educators involved in instruction and
assessment, parents and guardians, and if appropriate , the student .the
espoused purpose for including these representatives is to bring
information, expertise, personal concern and knowledge of the student , and
individuals with the power to implement decisions to these meetings. Yet,
although schools ensure that the representatives required by special
education law are present at MDT meetings, a person's title or position is
insufficient to meet the espoused purposes of team membership. For
example, if an ELL who is being served in an ESL teacher should be
present at the meeting. Unfortunately, ESL teachers often are not invited
because the student's mainstream teacher fills the role of "general
education” representative. If the general education teacher does not have
the expertise to participate in discussions of whether limited English

proficiency or cultural differences are the cause of the student's problems,
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the espoused theory that MDTs represent the expertise needed to make
appropriate eligibility decisions is unmet. parents are required members of
the multidisciplinary team , but their presence alone does not satisfy the
"espoused” belief that parents should be partners in decision making .MDT
meetings may be conducted in English even though the parent does not
speak English .sometimes an interpreter is provided , without first
determining whether the interpreter is proficient in the parents' native
language and understands special education processes well enough to
provide an adequate representation of the discussions. Often the discussion
that follows is between the educational representatives, who use
educational jargon , further limiting a parent's ability to participate
meaningfully. These actions are incongruent with the espoused belief that
parents have a right to make informed decisions about their children's
education  .beyond concern for meaningful representation
multidisciplinary teams have an obligation to ensure that student's
difficulties are not the result of a lack of academic support, limited English
proficiency , cultural differences , or inappropriate assessment processes
.culturally responsive practices in MDT decision making require that
members ask questions that will help them rule out factors such as
linguistic and cultural differences being the source of difficulties .the
information most critical to determining eligibility must include
verification that : (a) the child is in a positive school climate ;(b) the
teacher uses effective instructional strategies;(c) neither clinical teaching
nor intervention strategies recommended by early intervention or
prereferral committees failed to resolve the problem;(d) other general
education alternatives proved unsuccessful;(e) results of formal
assessments are corroborated by informal measures ;and (f) parents are also
concerned about the child's performance .unless these data are considered ,

there will be a significant discrepancy in the espoused purpose of the
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multidisciplinary team, that is , to prevent the inappropriate placement of
multicultural learners in special education , and the "actions™ of the team

may lead to inaccurately labelling differences as disabilities .
Intervention

Multidisciplinary teams have legislated responsibility for developing the
individualized education plan (IEP) if a student is eligible for especial
education services .although the descriptor " individualized" espouses that
the plan will address specific student needs, the IEP formats typically used
by school districts address disability -related needs but may not ensure that
selected interventions are linguistically and culturally relevant .IEP teams
may select interventions from computerized "banks" of goals and
objectives or may " check off" options from lists of interventions and
placements. unless the forms and the banks used by committees include
linguistically and culturally responsive goals and objectives , IEPs hold less
promise of helping students achieve their maximum potential. because
ELLs with exceptionalities do not lose their right to special language
program support once they are determined eligible for special education,
Individualized Education Plans for these learners should indicate whether
special education services will be provided in the native language or using
English as a Second Language strategies . although the research literature
is clear on the importance of the native language in producing higher levels
of proficiency in English , some educators mistakenly believe that to
master the target language of English, the amount and intensity of
instruction in English should be increased . for example , Wilkinson and
Ortiz (1986) found that IEPs for Latino students rarely indicated native
language instruction or Ells’ goals or objectives . this is clearly discrepant
with the research literature on second language acquisition . Asking limited

English proficient parents to speak only English at home is another
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example of the lack of understanding of second language development . the
irony of this recommendation is that often such a recommendation is given
through an interpreter at the meeting. the question then is: how logical is it
to expect that a special education teacher who is not bilingual , and who has
no training in second language acquisition or ESL techniques , can provide
English-language learners an appropriate education? unless IEPs are
linguistically and culturally appropriate , there will be a discrepancy
between the intended purposes of special education and the instructional

programs provided , precluding the success of interventions .

Personal Preparation

Professional personnel are the "linchpin™ of educational service delivery .
significant conceptual, human, technical and fiscal resources are committed
to preservice and continuing professional preparation of teachers,
administrators, instructional supervisors, and school psychologists.
educating students in the "least restrictive" environment (IDEA,1997)
requires significant collaboration between general education and special
education personnel. students with mild disabilities spend the majority of
the day in the general education classroom ; some students with
exceptionalities are the responsibility of general education teachers and
administrators 100% of the time. the espoused theory behind the integration
of students with disabilities into the mainstream is that general educators
will have the professional competencies needed to serve these students.
Given that many of these learners are members of racial/ ethnic groups, it is
also assumed that both general and special education educators will be able
to provide instruction that is culturally and linguistically responsive . for
example , analysis of the programs of the annual conferences of

professional education organizations shows a paucity of content relative to
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special education and multicultural populations . in addition ,an annual
analysis of preparation programs for general education teachers and
administrators in central Texas, a state in which for more than 11 years the
majority of students in public school have been "minority" reveals that
teachers are typically prepared to serve such students by one course . this
course could be described as having a "disability a week™" focus for
elementary teachers . (No course work that addresses special education is
required for secondary teachers ) .Most general and special education
teachers do not have training related to the education of multicultural
students . most preparation programs for principals and superintendents do
not require formal course work in special education . an examination of the
preparation of general education personnel relative to multicultural special
education reveals discrepancies between "espoused theories" and the
"theories in action".

formal preparation of general education teachers and administrators in
content and processes of second language acquisition or stages of language
development for second language learners is typically not part of their
preparation. for example: teachers in preservice training or continuing
education are often provided training in techniques for teaching reading.
however , it would be very unusual for training content to include methods
of teaching reading using ESL techniques or advancing reading skill by
building on the knowledge , vocabulary , grammar of a child's native
language . with regard to general education administrators are typically
responsible for being the instructional leader of the school. Yet, without
training in the knowledge and skills needed to help these learners to
develop English , it is not uncommon for general administration to
encourage or insist that teachers utilize English as the primary language for
instructional content with students who are acquiring English . they

mistakenly think that since English is the target language, it should be the
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language of instruction . this, of course, ignores the extensive and
consistent research that supports the use of the native language for content
instruction as the child acquires English proficiency . issues of prevention
.early intervention, assessment , placement, instructional intervention , and
accountability as they relate to multicultural students with exceptionalities
are issues that must be addressed by well-prepared professionals . (No one
would advocate that physicians be involved in providing treatments such as
surgery if they had no formal surgical training.) yet today , professional
educators with little or no preparation are required by law to be involved in
the determination of treatments designed to be life changing or lifelong in
terms of effect for students with special needs. there is a significant
discrepancy in the "espoused theories" of professional preparation and the
"theories in action" relative to special education services for multicultural
students . Again, culturally responsive practices require that organizations
and individuals responsible for professional educator preparation
restructure preparations to meet the needs of multicultural populations. It is
no wonder that appropriate professional preparation has continued and will

continue to be a burning issue in education.

A Culturally Responsive Educator

1. Examines his or her perceptions for bias and prejudice .

2. Is informed of and acknowledges changes in demography .

3. Brings multicultural expertise to his or her decision process .

4. Examines the organization for discrepancies in goals and actions .

5. Recognizes , accepts , and honours cultures different from his or her

culture.
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6. Does not impose his or her cultural views on other cultures .
7. Recognizes the importance of education in all cultures .

8. Designs and implements processes that ensure access to education for

all persons .
9. Recognizes and accepts the value of language differences .

10. Recognizes the primary of language in educational processes .

Conclusion

The conceptual framework of Argyris and Schon (1972, 1978) provides a
helpful means of analyzing agreement between " espoused theories " what
people say or believe , and "theories in action " what people actually do or
how they behave .Teachers and professionals who can work with students
like Mario in the introductory case are needed .Current practices reveal that
there is a lack of a match between espoused intents of special education
policy or law and actions of educators charged with ensuring compliance
with legal mandates .Because discrepancies such as these serve to maintain
students' low functioning , it is imperative that general and special
educators examine the underlying values and beliefs , policies , procedures
, and content of programs and processes with a focus on expected versus
actual effects of these programs and services. Otherwise , there will be a
proliferation of programs outside the mainstream , aimed at addressing the
"deficits" of multicultural populations , but failing to do so because they are
not linguistically responsive .Programs and services must be in consonance
with best practices in the education of multicultural students in general and

special education .these learners and their parents deserve no less .Given
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the dramatically changing demography of the United States , the future of

the nation depends on it .
Discussion Questions

1. Discuss two discrepancies between " espoused theories " and " theories

in action " identified in this chapter .

2. Based on the case of Mario , identify and explain discrepancies between
"espoused theories " and " theories in action " related to services given to

him .

3. Evaluate two potential explanations for discrepancies identified in your

school system .

4. Develop an action plan for you or your group to address accountability

problems in your school district .

5. In two short paragraphs , forecast the future of special education for

multicultural learners .
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Thinking About Multicultural Special Education

Lorenzo Addison always wanted to become a teacher .He became a special
educator because of his belief in fairness and equity .When he completed
his special education teacher preparation program , He was proud to be
entering a system that would ensure a quality and equitable education for
all students , regardless of their educational needs .He was eager to begin a
career that he believed would allow him to have a positive impact on the
lives of many students .Mr. Addison had been hired to teach at an urban
middle school in the nation's second largest school district .He had
enthusiastically accepted the position and relocated from the small college
town in the Midwest where he earned an undergraduate degree in math and
his special education teaching credential .But after only one day on the job ,
he began to wonder if he had been adequately prepared to effectively
address the array of educational needs presented by his students .Mr.
Addison was assigned a self-contained class of 22 students from the
improver is had urban community surrounding the school twelve of his
students were English language learners with varying degrees of
proficiency . Four different languages were represented among those 12
students. Three students lived in foster homes and each had changed
schools at least twice during the previous year. One student lived in a
homeless shelter with her mother and four siblings. three of the boys in Mr.
Addison’s class had been involved with the juvenile justice system; one
student returned home from the state's juvenile detention centre just days
before the start of the school year . As Mr. Addison watched his students
file out of the classroom at the end of the first week, he sensed that they felt
disconnected from the school environment, and he knew that they were not
interested in what school had to offer them. As he watched them leave, he

contemplated his background, his education, and his preservice preparation.
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He Dbegan to realize that he would need to draw from all of these
experiences to address the challenges he now faced.

after reflecting Mr. Addison realized that his teacher preparation program
had included topics related to working with multicultural learners with
special needs .his coursework addressed parents' roles in the education of
their children , the effects of socioeconomic factors on learning , the issues
associated with English-language learning and the need for culturally
relevant pedagogy .through his preservice preparation , he had acquired a
basic understanding of multicultural special education .however , his
preservice training had neither provided opportunities to actively engage
with these issues in a meaningful way nor fostered the development of
skills necessary to use this knowledge effectively .his real -world situation
demanded that he integrate what he had learned into his day -to- day
practice , and therefore develop a deeper , broader, and more constructive
understanding of multicultural special education .Mr. Addison concluded
that his own growth and development as a professional were both his
responsibility and his obligation .Although it had been a challenging few
weeks , by the second month of school , Mr. Addison’s apprehension about
his ability to have a positive impact on his students was replaced by his
enthusiasm and eagerness. Reflection and review of his preservice teacher
preparation program let him see that he had the knowledge necessary to be
a successful teacher .He began to view his class as a positive challenge as
well as an opportunity to develop the necessary skills to provide a quality
and equitable education for all students .his ability to integrate and
synthesize knowledge acquired in his preparation into his current setting
enhanced his understanding of multicultural special education .He also
realized his responsibility to address the individual and collective needs of
his students through the implementation of these practices , ideally

changing their attitudes about education and potentially changing their life
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outcomes .Before long , he began to make remarkable differences in his
students' schoolwork and life .At the same time, his students they began to
feel comfortable around him , and to a large measure , they began to

maximize their potential .

@® What would have happened to Mr. Addison’s career if he did not have

any preservice preparation on multicultural learners with special needs ?

@® Why should teacher preparation programs today and in the future ?Any
time spent on the grounds of any public school in a large urban U.S. city
will clearly reveal the multiplicity of cultures and languages present in
schools today .Hodgkinson (1997) stated that every nation in the world is
represented among the immigrant population of the United States. Even as
diversity increases in the population at large and among schoolchildren in
particular , it is predicted that he teaching workforce will remain
predominately white, middle-class, female, and monolinguistic for
instance, Carlson et al .reported in their recent study of personnel needs in
special education that the mean age of the personnel is 43 years, and 86%
of the personnel are female and white .As a result , institutions of higher
education are challenged to recruit and prepare educators who have the
necessary skills and dispositions to remain effective as the student body
becomes increasingly diverse. Clearly, the frustrations experienced by Mr.
Addison in the introductory case reveal sociocultural problems encountered
by teachers in today's schools. Fortunately, Mr. Addison possessed an
ideology that supported his personal growth and development toward
becoming an effective teacher for the diverse group of exceptional students
in his class. Many new teachers enter the profession ill prepared or
unprepared, lacking core knowledge and skills related to multicultural
special education and without a system of personal values and beliefs that

support their growth as effective educators . Although adequate
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preparation is not a panacea for solving all educational problems facing
multicultural learners, it provides multidimensional perspectives for

experienced and future teachers. This is the major focus of this chapter.

Educating Multicultural Learners

As demographic conditions in the United States shift in favor of diversity ,
the goals of multicultural education will become increasingly relevant to all
learners .Banks (1992) defined multicultural education as a reform
movement designed to bring about equity in education for (all students)
including those from diverse racial , ethnic , social , and economic
backgrounds .institutions of higher education are assigned the
responsibility to redefine teacher preparation programs in ways that
ameliorate the array of educational deficiencies that result from the ever
widening gap between American teachers and their students .Realization of
the goals of multicultural education will rest on the strength and adequacy
of teacher preparation programs . in addition to cultural and language-
related issues present among students in general education environment |,
special education teachers of the future must be prepared to deal with other
levels of diversity .these teachers must need skills and strategies in the
identification of special educational needs related to disability |
individualization of instruction , modification of curriculum , and
appropriate assessment. Additionally , they must possess the ability to
identify and address cultural variables and to recognize the impact that they
may have on any aspect of the teaching and learning process for students
with special needs .the "new age " special education teacher will need
preparation to effectively address special educational needs manifested

through the interaction of students disabilities and these students' differing
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responses to macro cultural perspectives embedded in public education
.this interaction of culture and disability creates variables that are likely to
influence the ability of multicultural learners to succeed in school .Clearly
institutions of higher education have the responsibility for preparing the
special educators of today and those of tomorrow to (a) dis the interaction
of cultural and linguistic differences with disability , and (b) recognize the
interaction of cultural and linguistic differences with disability , and (c)
effectively address educational needs as they occur on any level

Tomorrow's special education teacher preparation programs must include
more than training on what to teach and how to teach it . programs that
thoroughly prepare special education teachers to serve the needs of diverse
students will engage preservice teachers in a process of analysis and
reflection on issues of difference , culture , and diversity . such programs
will provide knowledge and experiences that foster in these new teachers

the will to pursue quality and equity for all students they serve .

Multicultural Teacher Preparation

The effective education of students from diverse social , cultural , and
linguistic background is a complex undertaking .the following questions
represent issues that confound the design and development of programs to
effectively prepare pre-service special educators to address multicultural
student needs .definitive answers to these questions continue to plague
teacher preparation even though these answers are needed to develop
solutions to the challenges presented by diverse exceptional learners to

typical educational paradigms .= will the use of validated instructional

practices equalize the educational environment for diverse students ? = to

What extent do intergroup preferences related to learning style,
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instructional modality , or communication patterns influence the

educational environment for multicultural learners with exceptionalities
? = which educational Needs of multicultural learners are related to
disability , and which are related to cultural or linguistic difference? Does it

matter ? = will an increase in the number of culturally and linguistically

diverse teachers solve the problem ? = = to what degree do social variables
such as socioeconomic status and the parent's educational level influence
outcomes for multicultural students ? = how can the inherent biases
generated by the monolingual or monoculture upbringing of most teachers
be negated ? = Does American public Education represent a level playing
field for multicultural students with and without special needs ?Although
thoroughly addressing these questions is beyond the scope of this chapter ,
it is important to recognize challenges these uncertainties pose to the task
of educating multicultural students with special needs .the effect becomes
increasingly complex for teacher educators as people attempt to
disaggregate the inextricable influence of each the variable represented by
these questions in planning effective special education programs for diverse
students . Add to this matrix individual internal differences related to
culture , ethnicity , language , or disability that each student brings and that
impinge on learning and growth .Teacher preparation programs generally
have specific areas of focus that most likely require at least one course
dealing with cultural competency, cultural sensitivity training, or
multicultural education .Although such programs are capable of producing
new special educators who are highly skilled in the delivery of specialized
instructional services , these teachers , like Mr. Addison , may have
insufficient knowledge about and experiences with multicultural issues and
may be quite naive about the impact of culture on education .Yet

disturbingly low percentage of special education teachers report extensive
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experience with multicultural students in the filed-based aspects of their
preservice preparation .As Carlson et al.(2002) noted only 20% of special

education teachers surveyed reported a " great extent " of exposure to
culturally and linguistically diverse students in their student teaching
experiences .An equal percentage of special education teachers reported
that they were " not at all" exposed to cultural and linguistic diversity in
their practicum experiences .Teacher preparation programs of the future
must provide sufficient opportunities for preservice special education
teachers to acquire knowledge about culture and to experience working
with multicultural groups .these experience must be accompanied by
content integration and guided reflection embedded into the program
curriculum .Together , these aspects of preservice preparation will set into
motion the ongoing development of personal perspectives and individual
ideologies that support the pursuit of quality and equity for multicultural

learners with and without exceptionalities.

Program Components for Multicultural Teacher

Preparation

Specific components of teacher education programs determined largely by
state certification or licensure requirements and influenced by the
perspectives of the faculty and local school districts. However, extensive
educational standards for the teaching professions have been developed by
national organizations such as the Interstate New Teacher Assessment and
Support Consortium (INASC) and National Council for Accreditation of
Teacher Education (NCATE). The Council for Exceptional Children (CEC)
(2004) has combined its standards with NCATE to establish parameters for
preparing special educators. Major institutions of higher education choose

to adhere to these standards to demonstrate a high level of quality in their
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programs and to ensure that their program graduates are highly qualified
and employable. Clearly, attention to the needs of students from
multicultural background is addressed in both the INTASC and NCATE
standards. Within the CEC special Education Content standards, standard
3: Individual Learning Differences acknowledges that: special educators
understand the effects that an exceptional condition can have on an
individual's learning in school and throughout life. Special educators
understand that the beliefs, traditions, and values across and within cultures
can effect relationships among and between students, their families, and the
school community. Moreover, special educators are active and resourced in
seeking to understand how primary language, culture, and familial
backgrounds interact with the individual's exceptional condition to impact
the individual’s academic and social abilities, attitudes , values, interests ,
and career options . The understanding of these learning differences and
their possible interactions provide the foundation upon which special
educators individualize instruction to provide meaningful and challenging
learning for individuals . (CEC, 2004 ) Full accomplishment of the
standards stipulated by state agencies and national organizations will be
realized only through a comprehensive and multifaceted approach to
special education teacher preparation that (a) focuses the attention of
preservice special education teachers on diversity in the school population
and related issues , and facilitates their understanding of the concept of
culture ; (b) increases preservice special education teachers' knowledge
level about various multicultural groups ; (c) facilitates the development of
multicultural teaching competencies ; and (d) initiates the development
through the synthesis of knowledge , experience , and reflection . These
points represent different levels. The content, meaning, and application of
each level of this approach to the preparation of special educators are

further discussed below .
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Focusing Attention on Diversity and Culture

This first level introduces preservice teachers to the concept of cultural
pluralism . At this level, it is important to recognize that many preservice
teachers have been raised in middle-class , monolingual communities
where their opportunities to become aware of the range of diversity have
been limited . This level provides an orientation to the nature of diversity
and difference and articulates the impact of cultural and linguistic diversity
on the processes and outcomes of education . Preservice teachers are
challenged to (a) explore their perceptions about difference , (b)
acknowledge the basis for their own worldviews , and (c) explore the
foundations of competing worldviews . The concept of bias is introduced
and explored. Preservice teachers are guided through the process of
introspection , and ideally , they begin to develop a tolerance for difference
. Apparently , conversations about difference and diversity must begin as
soon as candidates are inducted into a credential or licensure program .
Every education course should include discussions about diversity ,
providing opportunities for open dialogue and feedback . the developing
workforce , likely to be white, middle class , and female , must be exposed
to the full range of diversity they will likely encounter in their teaching
profession . Ultimately , the information and dialogue presented at this
level will serve to release , preservice special educators from the limitations
of their own cultural experiences , fostering acceptance and objectivity
regarding others . This level of openness is necessary as a precursor to the

exploration of other cultures .

Increasing Knowledge About Multicultural Groups

Once teachers come to understand their own cultural perspectives ,

worldviews , and the biases created by their individual experiences , they
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can be open to learning about other cultural and linguistic differences
without imposing judgments about good versus bad or right versus wrong .
Numerous experiences with students from multicultural backgrounds are a
fundamental part of this level . Preservice special educators can begin to
learn with understanding about different cultures and their varying ranges
of beliefs , attitudes , and behaviors . The social context of attitudes and
behaviors particular to certain cultural groups will become more
meaningful to the preservice teacher and will become an important
consideration in planning and programming for multicultural students
teachers will gain an appreciation for diversity , and consequently , begin to

view diversity as an asset .

Facilitating the Development of Multicultural

Teaching Competencies

Programs that prepare special educators usually emphasize methods of
individualization of instruction and the modification of curriculum for
students with special needs .This level focuses of the processes of
multicultural education and addresses the development of methodological
competencies related specifically to multicultural students .At this level ,
the underlying assumption that educational practices validated on
nonminority populations will be effective in addressing the needs of
diverse students is challenged .According to Valles (1998) , teachers are

better prepared to address " a broader spectrum of children and their
differing abilities " when programs address " diversity , culturally relevant
methods and strategies , and knowledge about second language acquisition
" (p . 53) .Additionally , at this level , preserve teachers learn it apply their
understandings about students' cultural and linguistic backgrounds to their

teaching practices .They develop expertise in adapting validated practices
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related to instruction , curriculum modification , and behaviour
management to specifically address the needs of diverse learners , As
Daunic et al .(2004) pointed out " to be effective for culturally diverse
learners , teachers must translate these practices as they work with
individuals - not through generalized prescriptions , but through a critical
awareness of the pervasive influence of language and culture on how

teachers teach and how students learn "' (p.106 ) .

Initiating Ideological Development

In this final level , special education teacher candidates begin to synthesize
their learning and experiences about diversity and start to develop reformed
perspectives about differences and the impact of culture on educational
needs . preservice special educators should begin to embrace their
responsibility to educate all students , understanding that high-quality
education is a right of all citizens and not a privilege reserved for those of a
particular group . In fact , this level should begin at the preservice stage of
teacher preparation , but the transformation set in motion by the preservice
teachers' progressions through the four levels should continue throughout
their respective teaching careers . This important level is often overlooked .
Bartolomeé (2004) concluded that :Increasing teachers' ideological
awareness and clarity requires that educators compare and contrast their
personal explanations of the wider social order with those propagated by
the dominant society . Unfortunately , transforming educators' conscious
and un conscious beliefs and attitudes regarding the legitimacy of the
dominant social order and the resulting unequal power relations among
cultural groups at the school and classroom level has , by and large ,
historically not been acknowledged in mainstream . teacher education
programs as a significant step towards improving the educational
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processes for and outcomes of low-SES , non-white , and linguistic-

minority students.(p.99) .

In the end , when preservice special education teachers are provided with
the appropriate experiences and opportunities to explore culture on the
levels described above , they frequently experience transformations of their
thinking and behaviours . These teachers will become acculturated to the
impact of culture on teaching and learning processes and will come to
understand that the interaction of disability and difference creates a unique
set of educational needs . These special educators will become model
teachers and will demonstrate disposition and behaviors indicative of their
transformational experiences provided though the intensive attention to
cultural and linguistic diversity provided in the aforementioned four-level

approach .

A Culturally Responsive Educator

1. Is aware of his or her own perspectives.
2. Owns the responsibility to each .
3. Is aware that the over identification of difference is counterproductive .

4. Does not look for reasons why he or she cannot teach the child ; waters

down neither the curriculum nor expectations .
5. Believes all children can learn .

6. Communicates with students .

7. Looks at students , not labels or colors .

8. Ask for help .
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9. Uses validated methods that work .

10. Analyzes the environment and ventures beyond the boundaries of the

school wall for answers .

Conclusion

This chapter addressed multicultural issues in teacher preparation programs
.Clearly , special education teacher preparation programs have a
responsibility to their graduates , but ultimately they have a greater
responsibility to students who are served by their teachers . National and
state accreditation reviews are not likely to occur frequently enough nor at
a sufficient level of scrutiny to measure a program's quality in terms of the
success of its graduates in addressing the needs of multicultural learners
with exceptionalities . In order to ensure that general and special education
teachers of tomorrow are well equipped to address the needs of an
increasingly diverse population of exceptional students, teacher preparation
programs must be subjected to an additional level of periodic review
measured by the success of its graduates . The success of institutions of
higher education in adequately preparing general and special education
teachers to address educational issues related to diversity will relate
directly to the level of positive outcomes that multicultural learners
experience in their educational careers . Programs will have to be diligent
in making sure that all preservice teachers have experiences about diversity
, and in sustaining the ongoing reflection and evaluation processes that are
necessary for the full development of cultural competency in preservice

general and special education teachers .
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Discussion Questions

1.Discuss two issues that make the identification of special education needs

particularly challenging for multicultural learners .

2. Explain two areas in which preservice special educators need

preparation to work effectively with multicultural groups .

3. Analyze two issues that complicate the development of culturally
sensitive special education teacher preparation programs for multicultural

learners

. 4. In two sentences , summarize essential components of a teacher

preparation program that addresses the needs of multicultural learners .

5. Discuss why culture must be an integral part of teacher preparation

programs in this millennium .
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Thinking About Multicultural Special Education

Alissa was a 14-year-old Latina student with athetoid cerebral palsy . She
was of average intelligence and used a walker at home , school, and in the
community . She had good receptive language skills , though her speech
was unintelligible . As a result , she received a Dynavox augmentative and
alternative communication (AAC) device for communication in her general
education classroom settings . The speech-language pathologist (S/LP) who
conducted Alissa’s evaluation and advocated the importance of getting the
Dynavox into her IEP had programmed many phrases into her device to
allow her to talk about herself with communication partners . Her parents
were not able to attend the AAC evaluation that preceded the IEP team’s
decision to provide her with the Dynavox , nor were they able to participate
in the IEP meeting because her father was working at local factory and the
family did not have transportation to the meeting . Several of Alissa’s
teachers reported that she demanded a great deal of individualized attention
from them and that she did not exhibit the desire to excel in her studies .
Each of her teachers valued individual achievement and personal
excellence in education . Alissa came from a very religious family that
included her parents and grandparents . Her father was the only adult who
spoke English in the family , and Spanish was the primary language spoken
in the home . Alissa’s teacher and IEP members had emphasized to Alissa
the importance of using English in her home and community settings ,
though the speech-language pathologist reported resistance from Alissa in
using her device at home . When asked why she did not like to use the
AAC device at home , Alissa answered that her family “ did not like it , and
it just wasn’t working out . Alissa reported that she loved her family , but
that she “ did not get out much in the community “ . During a language

therapy session with the S/LP, Alissa described a fifteenth birthday party ,
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or quinceanera, that her family was planning for her . The S/LP convinced
her to use the Dynavox at this party to demonstrate the potential of the
device to her family and community members . The S/LP also agreed to
program some Spanish phrases into the Dynavox and worked with Alissa
during the intervening weeks to prepare her to use both English and
Spanish sentences at the party . Although Alissa’s progress in learning to
use all the programmed phrases was not as rapid as the S/LP had hoped ,
she felt that Alissa would make a ““ good showing “ at the birthday party .
She contacted Alissa’s father at work and urged him to allow Alissa to use
the Dynavox at her birthday party . Alissa’s father seemed excited about
allowing her to use the device to talk to others at the party . But on the
Monday morning after Alissa’s party , when the S/LP met with her , Alissa
said that the Dynavox had embarrassed her family and that they would not

allow her to use it again at home .

@ How can teachers and service providers succeed when traditional culture

and technology collide ?

® What can special educators do to motivate multicultural families to

value technology in school programs ?

Alissa’s case reveals a range of issues relevant to practitioners who work
with multicultural learners with exceptionalities , particularly when
technology solutions are being considered by decision-making teams . For
decades , there has been a growing awareness and acceptance of the role of
multicultural education in educational settings across the country .
Teachers and other school professionals are challenged to build on , rather
than ignore or minimize , the values and traditions that students bring to
school . Bowles and Gintis (1976) noted that many students and families

are disadvantaged socially , given that they are required to consume and
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value the cultural products of others , especially in team decision making
and curriculum building . Thus , the cultural products typically presented to
children with disabilities and their families are those reflecting white |,
middle -class values . As a result , successful school experiences occur to
the extent that students , families , and professionals adhere to a primarily
white , “ prescribed set of cultural content delivered through a narrowly

defined curriculum and set of behaviors “ (Carlon , 2001,p.6) .

To develop multicultural literacy , school personnel must understand and
incorporate cultural , linguistic , and experiential differences , as well as
differences in social class , into the learning process for all students .
Understanding each student , particularly characteristic of his or her culture
and respective value systems, is essential for facilitating , structuring , and
validating successful learning for all . If classroom expectations are limited
or primarily shaped solely by a teacher’s own cultural orientation and
experiences ( e.g.; a white perspective ) , teachers may unintentionally
impede successful learning experiences by students from other cultural
backgrounds (e.g. ; African Americans , Latinos , American Indiana , and
Asian Americans) . According to Gorski (2001) , multicultural pedagogy
should be student centered so that learning is active , interactive , and
engaging with emphasis on critical and creative thinking , learning skills ,
and social awareness as well as facts and figures . Clearly , technology
cannot be infused or incorporated properly if students’ cultures are

undermined . This is the premise of this chapter .
Multiculturalism And Technology

Developing multicultural literacy requires that school personnel understand
the role of technology in working with multicultural learners . There are

several categories of technology , each playing different roles for students
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from diverse cultural and linguistic backgrounds . Two pertinent categories
are (a) instructional technology and (b) assistive technology (AT) devices

and services .

Instructional Technology

Today , many teachers are committed to the goal of providing their students
with active and dynamic learning environments . As they strive to reach
this goal , they are discovering that effective classroom-based applications
of instructional technology go far beyond simply knowing about
technology . In fact , when students possess the knowledge and skills
regarding when and how to apply technology strategically , they can solve
instructional problems with greater success . By definition , instructional
technology may be any technology used to support the process of teaching
and learning . Generally , it includes a range of tools that facilitate learning
for students or make the learning process faster or more efficient . However
, Instructional technology tools are not required for such learning to take
place . For example , calculators are often used in general education
settings to enable students to compute math problems more efficiently
when speed of completion is an issue , though these students do not require
calculators to use longhand computational processes that have been taught .
Similarly , computer software programs are often integrated into classroom
settings for drill and practice to teach new skills , though more traditional
approaches to teaching those same skills would be equally as effective .

Instructional technologies for all students can be invaluable tools that
promote active student involvement in the learning process and assist
students in accessing and organizing information . Students use electronic

instructional technologies as powerful tools for investigation , problem
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solving , and creative expression . These technologies have the potential to
create highly sophisticated learning environments in which both products
and knowledge can be constructed , while being sensitive to each student’s
needs in an economically acceptable fashion . Of particular importance has
been the use of computers in the modern-day classroom . The power of the
computer is used for individualizing instruction toward prespecified |,
fragmented knowledge and skills . In addition , the computer allows
students to work at their own speed as well as provides extra support for
classroom instruction . General and special education teachers , however ,
need to be aware of how to use instructional technology applications such
as computers appropriately . For instance , they can select multimedia
programs to apply in different learning environments that could include a
teaching and demonstration tool , an individual learning station or tutor, or
a small-group creation station where multimedia becomes the tutee . The
use of multimedia as a tool can increase the teacher’s effectiveness at
demonstrating subject matter to the whole class or facilitating group
interaction . Teachers and students alike can use multimedia presentations

to enhance any subject matter demonstration , lecture , or report .

Technology is frequently implemented to make learning situations realistic
. The use of multimedia programs with vivid visual representations can be
an effective tool for presenting content and assisting transfer of learning to
new situations for some students . However, for students who are at risk ,
in remedial settings , or who have learning disabilities , teacher- directed
multimedia lessons on specific skills will not necessarily assist the transfer
of learning to real- life situations without meaningful dialogue and
activities related to that . As a result , general and special educators must be
cognizant of the fact that technology alone often will not produce the

desired transfer of knowledge . For example , most computer spreadsheet
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programs have integrated charting and graphing features and can be used to
demonstrate mathematical concepts , sort and analyse data, make
predictions , and support problem solving ( Robyler) . The most obvious
way to incorporate spreadsheet programs into a lesson is to construct math
activities related to the unit’s theme that call for students to collect data ,
enter them into a spreadsheet , create a chart or graph , and make
judgments based on interpreting the results . One positive aspect of
spreadsheet is that they relieve students of the computational burden of
math and help them to concentrate on higher level thinking skills related to
math , such as analysis , synthesis , and decision making using numerical
information , rather than calculations . In addition , the ease of changing
values in a spreadsheet to create new graphs provides students with a tool

to make predictions and then test those predictions .

Computer networks are beginning to provide powerful possibilities for
student cross-cultural communication . These networks could help students
to teach each other about different cultures . Such an education could
involve a broadly defined and enriched form of cooperative learning ,
involving not only groups of students in a single classroom , but groups of
students from different geographical locations . Multimedia in the hands of
a resourceful teacher can help create situations that stimulate interest ,
generate questions , find problems , or motivate investigations . Clearly ,
the integration of multicultural education into educational technology can
be to closing the digital divide for certain students ( e.g., female students ;
students with disabilities ; and students from diverse ethnic , linguistic , and
economic backgrounds ) . In some ways , the infusion if technology into
schools can lead to an increased emphasis on including multicultural
education as a curriculum topic . Another area in which the capabilities of

instructional technology have made a contribution is in meeting the unique
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learning needs of youngsters who are English-Language Learners . New
developments in multimedia seem to have accelerated the use of
multimedia products in multicultural education . Many educators seem to
feel that the motivational qualities of multimedia make it the instructional
material of choice . These programs make it easier for teachers and other
professionals to provide visually compelling examples of people and
practices from other cultures . In addition , they provide vivid , concrete
examples that are especially important in monoculture classrooms where
students may never get to see or meet people from other cultures .
Multimedia products thus provide supportive environments in which
multicultural students can practice their writing , reading, and
communication skills . In addition , these products (a) allow dialogue
and communication , (b) enhance creativity ,(c) foster a sense of personal
worth ,(d) facilitate collaboration among students working together ,(e)
increase the possibility for interdisciplinary projects , (f) provide rich
learning experiences for all students ,(g) strengthen student’s
communication skills , and (h) permit students to express their feelings and
opinions .

It is absolutely imperative that educators realize that all students can
benefit from instructional technologies such as computers and that
inequities in the availability of such technologies exist across the country.
For example , family members have noted that greater expenditures have
been made on computers in school settings serving middle and upper
income children than their lower income peers . Milone and Saltpetre
(1996) observed that just as budgetary constraints have widened the gaps
between the haves and have-nots , so too have technologies in the home .
Earlier ,Piller (1992) found that children and teachers in impoverished
school districts are less likely to have computers in their homes . Such

disparities have been the focus of discussions pertaining to the digital
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divide ( National Telecommunications & Information Administration,
1999; U.S. Department of Education ,2003) . The digital divide can be best
described as access to computing and information technology by those who
are privileged and less access by those who are economically
disenfranchised . This phenomenon appears to reflect a recognition by the
government and other entities that differences in technology utilization is
influenced more by economics than by cultural factors . When individuals
from multicultural backgrounds are afforded the opportunity to access and
use computers , more often than not , their patterns of usage vary little from

patterns exhibited by whites .

Assistive Technology Devices and Services

For students who have disabilities and who are from diverse cultural
backgrounds , instructional technologies alone may be inadequate to meet

their unique needs . Assistive technology (AT) devices and services are

often required for them to succeed in classroom settings . AT is defined by
individuals with Disabilities Education Act of 1990 (IDEA) , as “any item ,
piece of equipment , or product system .... that is used to increase ,
maintain , or improve the functional capabilities of children with
disabilities “ . Sometimes referred to as adaptive or access technology, AT
includes technology devices that address students’ needs in such areas as
mobility , communication, adaptive toys, positioning independent living,
computers and information technologies , environmental access,
leisure/recreation, visual, and listening . AT devices may also be
categorized along a continuum , ranging from no-tech to high- tech in
design . No-tech solutions include strategies that do not require devices or
equipment ( Lindsey ,2000) , such as modifying the way that teaching is
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delivered to accommodate a particular child’s unique needs . Low-tech
devices include such devices as Velcro fasteners, foam pencil grips, and
adapted eating utensils . High-tech devices include more sophisticated
devices such as computers and environmental control systems . Factors that
may affect whether a particular AT is deemed to be low tech or high tech
include (a) cost, (b) flexibility of use , (c) durability, (d) training required,

(e) sophistication, (f) transportability, and (g) maintenance requirements .

Equally important in understanding AT are services often needed to
support their acquisition and use among students from diverse cultural
backgrounds . According to IDEA , an AT service is defined as “ any
service that directly assists an individual with a disability in the selection,

(X3

acquisition, or use of an assistive technology device “ . Such services
would include (a) evaluation of the child’s needs, such as a functional
evaluation of the child in his or her customary environment; (b) purchasing,
leasing, or otherwise providing for the acquisition of AT devices by the
child ; (c) selecting, designing, fitting, customizing, adapting, applying ,
maintaining, repairing, or replacing AT devices ; (d) coordinating and
using other therapies, interventions, or services with AT devices, such as
those associated with existing education and rehabilitation plans and
programs ; (e) training or technical assistance for the child , or, where
appropriate, the child’s family; and ( f) training or technical assistance . AT
devices and services must be considered by team members during any
service planning processes for children with disabilities . These devices and
services are designed to increase the independence of these children by
enabling them to compensate for deficits , enhance self-confidence, and
participate more fully in all settings-work, school, home, and leisure . In
addition , they enhance the quality of life for a person with a disability by

enabling him or her to circumvent specific deficits , while capitalizing an
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given strengths . Numerous resources are available that describe the
continuum of AT devices to assist children with disabilities across both
academic, leisure, recreational, self-care, communication, and other
important areas of life functions [ cf. Able data, n.d; Assistive Technology-
Strategies, Tools, Accommodations, and Resources ( ATSTAR) , n.d;
Edyburn, Higgins, & Boone, 2005; Georgia Project for Assistive
Technology ,2005; Rehabtool.com, 2004) .

Numerous approaches have been advocated to assist teachers in
understanding the process of selecting AT devices and services for children
with disabilities . As understanding of AT assessment and service delivery
processes has evolved, attention has increasingly focused on cultural issues
and assistive technology . Devices and services are student cantered , and
they include a range of considerations, such as the child’s physical,
cognitive, and communications skills; preferences; cultural values; and
experiences. One goal of AT is to capitalize on the ability of an individual
to offset areas in which he or her has difficulties . It is in this stage that
school personnel must compile as much information as possible, including
information from family members, to more comprehensively understand
exactly what the child brings to the educational setting . The second area in
the consideration of assistive technology focuses on environmental factors .
Typically , one’s ability to perform is greatly dependent on what the
environment allows one to do . The third areas of AT consideration focuses
on the tasks that the student is being asked to accomplish. Finally , tools
must be identified that can be of use to the student, across environments, to
support the identified tasks . This “phase” occurs in four parts ; (a) the
identification of possible tools , (b) the evaluation of tool characteristics ,
(c) the trail of the tool with the student, and (d) the acquisition of the tool

for long term use .
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When an AT device is considered for a student with certain learning
characteristic , careful attention must be given to ensure that the
recommended device or service will help the student to be successful while

also reflecting an appropriate match for him or her .

For example, given that prescription eyeglasses can be considered AT and
that a certain degree of visual acuity is generally needed for an individual
to visually access print, it is important to ensure that the prescription is
indeed required for the student to perform and is appropriately matched to
his or her overall performance . When deciding on the appropriateness of
the AT device , the characteristics of that device or service are important in
determining the best match between the tool and the student . Earlier ,
King(1999) proposed four dimensions along which AT characteristics
should be evaluated . The first dimension deals with cognitive demands
placed upon the student by the AT device or service . Cognitive demands
refer to the determination of the amount of thinking that is required to use a
device or service . This may include remembering , sensing, analyzing ,
discriminating, and sequencing actions needed to operate the tool . The
second dimension refers to the extent to which the AT places physical
demands upon the student . Physical demands refer to the amount of
muscle strength and movement required to initiate, pursue, and complete
the task of using the tool . The third dimension is linguistic, which refers to
the amount of symbolic interpretation and processing that the user must
invest to operate the particular AT device or service . Finally the last
dimension is time : whether the AT device will aid in the completion of the
task within an acceptable amount of time . Other factors related to the
characteristic of tools include the tool’s durability , dependability.

Lifespan, and maintenance costs/ programs .
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New Vision For The New Millennium

In case of Alissa presented at the beginning of this chapter , there a number
of cultural issues that contributed to the ultimate abandonment of the AT
device recommended for her. It is critical for school personnel to first
develop a better understanding of racial, cultural, and linguistic
backgrounds of students when considering AT solutions . Characteristics of
various cultural groups and their influences on AT decision making have
been described in more detail elsewhere . Though specific issues that may
be related to some persons from Latino backgrounds are noted in Table
20.2 . Caution should be exercised when examining any listing of
characteristics of cultural groups , for there are wide variations across
families with regard to the acceptance or presence of these values ; and
families are , admittedly, changing in response to acculturation effects

across time and circumstance .

Looking back at Alissa’s case , we see some potential areas of concern .
surely , they must be addressed to make the new vision a reality .

Following are detailed discussions on the potential areas of concern .

Involving the Family in Decision Making

In Alissa’s family, as may be the case in many families from non-white
backgrounds, grandparents may be important decision makers for the
family . In some families , parents may be the initial point of contact with
school personnel and openly agree with their recommendations, but may
defer implementation of an AT device or service only after seeking the
counsel of revered grandparents who might disagree with the

recommendations of the school . For technology to work with multicultural
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learners with exceptionalities in this new millennium , families must be
involved very early during decision making, and it is the education team’s

role to understand who the primary decision maker is in each family unit .

Understanding the Family’s Value System

Much has been written about the value systems of individuals from Latino
and other multicultural backgrounds . The values of these families are
often quite different from those of school personnel from white
backgrounds . The individualized education plan ( IEP) team must obtain
family input and understand the family’s value system and preferences — a

critical component of family-centered, culturally sensitive practice .

In Alissa’s case , by not understanding the family’s values and preferences,
school personnel moved forward in setting an IEP meeting at the school
where it was convenient for professionals , but perhaps not for the family
given their limited transportation resources . No apparent effort was made
to meet the family in an alternative setting that was convenient for them so
they could participate in the IEP meeting, a need often expressed by
families who might prefer more neutral or accessible meeting sites .
Although Alissa’s family may certainly defer educational decision making
regarding her education to experts, given that Latino families value the
perspectives of educators , the extension of recommendations into the
home setting may be intrusive and overwhelming , and be ignored .
Additionally, in Alissa’s case, no effort was made to offer or provide
training in the use of the Dynavox at home to family members, so it might
be expected that the family was ill prepared to support Alissa during her

attempts to use the device at the quinceanera .

47



Knowing the Importance of Cooperation Versus

Personal Achievement

For many Latinos and other multicultural families , the role of the
individual is deemphasized , with greater importance placed on
collectivism , or the unity and cooperation of the family . Unfortunately ,
school personnel value individual responsibility and achievement, while
greater importance is placed on cooperation. If the S/LP had placed greater
emphasis on Alissa in setting up her language system ( versus an emphasis
on cooperative phrases ) , her communicative efforts might have been
disapproved by other individuals within the family . Involving the family in
identifying key language for use at home and social event might have
contributed to a more successful outcome for Alissa . The Latino value of
machismo or male dominance and protective feelings toward women, also
appeared to present in her family . Lack of sensitivity to this value by
encouraging interactions “ in the community” ( with other males outside
the family ) may have become problematic at her quinceanera .
Understanding such contexts is important for professionals interested in
maximizing the fullest potential of multicultural learners in this new

millennium.

When families from diverse cultural backgrounds place less importance on
the individual ( versus the family ) and/or also feel obligations to take care
of a child with disability due to religious belief systems ( e.g.; “ God
intervened and gave me this special child”) , there may be a tendency for
families to foster a sense of dependence . School personnel from white
backgrounds may place great values of families with whom they are
working. It is extremely important that professionals understand the

relationship between cooperation and personal achievement .
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Recognizing Important Holidays

In Latino culture, the quinceanera is a fifteenth birthday celebration that is

[13

a women’s “ coming of age” and more people are invited . Typically,
activities surrounding the event occur across an entire day, including
attendance at church and recognition by the priest , followed by live music,
dancing, and other celebratory activities at the family’s event, this
ceremony would have been a wonderful time to showcase the power of the
Dynavox and achieve family buy-in. Because the S/LP failed to understand
its significance and work with family members have noted the importance
of their children “sounding like” other individuals in their cultural setting .
Each student and case is different , but when working with multicultural
learners with exceptionalities, educators must be culturally responsive to

student and family needs .

A Culturally Responsive Educator

» Believes students who are economically disadvantaged and culturally
different must have access to materials and technology in the

classroom .

* Understands that technological infusion in school curricula will

benefit multicultural learners with exceptionalities .

 Incorporates cultural, linguistic, and experiential differences, as well as

differences in social class, into the learning process.

* Knows that the student’s culture is essential in facilitating, structuring,

and validating successful learning for all students .

» Provides supportive multimedia environments in which multicultural

students can practice their writing, reading, and communication skills .
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« Understands that failure to address familial/cultural factors may result
in the prescription of inappropriate AT devices to children and/or

family members .

» Appreciates technology as a valuable tool that promotes active

multicultural student involvement in the learning process .

» Assists multicultural students in accessing and organizing

technological information .

» Decides on the appropriateness of AT for multicultural learners with

exceptionalities .

« Supports multicultural collaboration and consultation on technological

issues .

Conclusion

With all of the technological growth and advancements currently and in
the foreseeable future, it is inevitable that technology will change the way
general and special educators teach . Technology will provide students
and teachers more resources as well as opportunities in and outside of the
classroom to do things they may never have had access to doing before .
General and special education teachers must make careful and thoughtful
decision on when and how to use technology and make sure that it is
appropriate and not actually hindering multicultural students with
exceptionalities . Just like teaching with any method , assessment should
be an interwoven component that looks at the effectiveness of the
technology in current settings and applications . It is important that all
students have accessible and unique opportunities regarding technology

regardless of cultural and linguistic backgrounds . To help students in this
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new millennium, school personnel must teach how to transfer skills from
the classroom to the real world and work closely with multicultural

families to accomplish this endeavour .

Discussion Question

» Briefly explain how technology can aid teachers of multicultural

learners with disabilities

e Describe how AT tools should be evaluated for multicultural learners

with disabilities .

« Evaluate how teachers can properly facilitate learning for all students

« Discuss two examples of ways multimedia can enhance a

multicultural classroom .

« In two short paragraphs , summarize how the family can have an

effort on technology for multicultural learners with exceptionalities .
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Thinking About Multicultural Special Education

Several years ago, Latino college professor was conducting a research
study in a special education classroom in Southern California populated by
low-income English-language learners . The school was situated in a
neighborhood played by poverty , gang problems, and other factors that
unfortunately characterize many urban multicultural schools . One aspect
of the study was looking at teachers’ perceptions of students’ academic
problems . Teacher interviews pointed to many of the *“ usual suspects”-
visual motor processing problems, low motivation, and low 1Q-which
reflected the training and labels acquired by them in their teacher education
programs. By chance, this professor started a discussion with the Para
educator ( a Latino from the surrounding community) in the classroom on
the same set of questions, focusing on a particular student he called
Armando. Surprisingly, her answers reflected neither the same labels’
problem areas, or definition of the problem used by the teacher. In
discussing Armando’s academic difficulties, she pointed to family
problems, ( e.g. pending divorce in the family and involvement of an older
sibling with a gang) that had nothing to do with presumed psychological
deficits within the child. She only knew this because of her familiarity with
the community and families in the neighborhood, something not shared by
the teacher. Watching this student struggle to write an essay about an
abstract person named Abraham Lincoln in preparation for the pending
holiday, this professor wondered how the student would ever make some
connection between his own experiences and that of President Lincoln
from so long ago . How could the issues and problems faced by this far-
removed character have some importance or bearing on Armando’s own
life? Without skillful help that would assist him to make this bridge, it
seemed highly unlikely. Unfortunately, the scripted independent writing
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exercise(“ Write two paragraphs about Abraham Lincoln and make sure
you have correct spelling and punctuation so that | can check it”) fell far
short in this regard. Predictably, Armando spent a great deal of time off-
task and produced a couple of sentences that were full of mechanical and
grammatical errors. As a result, the professor noted to himself that this
scene is played out in many classrooms every day, and was left wondering,

“What would it take to engage a student such as Armando?” .

In that same classroom, the professor noticed something else that struck
him. The teacher interacted with the students in a relatively formal
“teacher-like” way, as might be expected. The Para educator, on the other
hand, tended to act much more like a grandmother or older relative in terms
of language use ( using terms of affection in addressing students, switching
between Spanish and English similar to students, language patterns, and
using locally recognizable words and forms), physical contact ( affectionate
touching), and general demeanor. In turn, Armando’s behavior was
different around the Para educator than it was around the teacher, often
more informal and relaxed. What was the connection between these two
observations? The professor began to consider that while the teacher had a
great deal of pedagogical knowledge as a result of her teacher education
program, she did not know a great deal about the lives or interests of the
students nor much about the surrounding community . The Para educator,
on the other hand, had a significant amount of knowledge in these areas,
but lacked formal training in pedagogy. This unfortunate disconnect
highlights a significant issue with a great deal of relevance to the future of
special education .

* How should culture and cultural differences be considered in special

education practice and pedagogy?
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» How can students from all backgrounds be provided a relevant education
that builds on their existing skills, knowledge, and interests?

There are clearly many forces that have served to compel change in
special education as a field in the recent past . Some of these forces have
included school reform and restructing efforts, calls for closer collaboration
or merger with regular education, an emphasis on inclusion and least
restrictive environments, and increased accountability pressures . Just as
significant, however, but perhaps less recognized , is the change in the
population served by the system. The population in general has become
more diverse along the lines of racial, cultural, language, and immigration
backgrounds. Not surprisingly, this has been reflected in the population of
students with disabilities . What the implications of these changes for the
special education system? What are the ramifications for instructional
practices? How should the field prepare for an increasingly diverse

clientele? How can past problems in this area be overcome?

Cultural Issues In Special Education: future challenges

One of the biggest issues having to do with diversity in general and special
education in particular has been the tendency to consider differences as
deficits. Differences based on race, ethnicity, language, and socioeconomic
status (SES) either alone or in combination have a long history of being
considered de facto problems to be overcome independent of information
directly relating to ability or competence . Given the longstanding but
continuing controversy over the issue of overrepresentation of diverse
students in special education, the future implications for identification,
referral, assessment, and instruction are abundant . What are some of the

specific challenges that need to be addressed in the future?
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An important challenge for the future will be to remember that racial,
ethnic, cultural, and language differences should not automatically be
considered deficits. Another issue has been the tendency to generalize real
or presumed characteristics of a group or subgroup to all members of that
group. Yet general overarching cultural values, artifacts, and attributes,
even if they are shared by a number of people of a particular group, are
mediated by the unique contexts in which these are constructed and
expressed . It is more useful to look at what people actually do (cultural
practices) than to make assumptions about large-scale belief or value
systems that they may or may not share ( cultural models) . Attempting to
reduce culture by focusing on visible or invisible attributes is a start at
examining cultural factors but it is not a particularly useful one. Another
challenge for the field will be to remember that global labels such as those
based on race, ethnicity, or even language are not useful or informative
about individuals without other evidence .

A common error in the educational and psychological literature has been
the failure to differentiate SES, ethnicity, race, language, and culture.
Sometimes studies group participants by ethnicity and/or race, and they
treat these as equivalent to culture . Other times what are thought to be
cultural factors may in fact be socioeconomically driven . Crowded living
conditions, parents’ long working hours, lack of print materials, may all
affect an individual student’s learning. The field will be challenged to keep
in mind that race, ethnicity, language, and SES can influence learning and
development independently as well as interactively.

Another interesting characteristic of discussions of culture in educational
circles has been the appearance that culture and cultural factors are mainly
or exclusively characteristics of minority students . Yet culture is a
characteristic of every human activity and institution . Every teacher

brings unique cultural characteristics to the classroom, and every classroom
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Is characterized by a unique culture and a unique sociocultural organization
. In a recent paper | and some of my colleagues examined, for example,
how teachers’ personal early learning experiences helped shape their
current teaching practices . An additional challenge for the field will be to
remember that teachers, no matter what their background, bring their own
unique cultural beliefs and practices into the classroom-culture is not just a
characteristic of “minority” students . It is precisely because much of
cultural knowledge is automated and invisible that we are often not aware

of how it affects personal behaviors or judgments about others .

Accommodating Culture In Special Education Practice

: Future Directions

Recent syntheses of research and theory in the area of learning suggest that
cultural factors are more important than had been thought in the past .
Indeed , the store of knowledge that a learner has forms the foundation for
future learning. Unfortunately , in special education, there has been a
tendency to minimize or ignore such factors in the face of learning
difficulties or low achievement, as if an entirely new set of principles were
operating. The general rationale seems to be that factors such as cultural
considerations should be secondary to more “ basic” or fundamental
learning. There is little evidence that the learning characteristics of low
achievers are regulated by different theories of learning. Although there are
some students with disabilities who suffer severe cognitive, effective, and
physical impairments, including central nervous system damage that might
influence learning , this does not characterize the largest part of the special
education population ( U.S. Department of Education, 2002). Thus, a major
challenge for the field in the 21% century is to consider cultural factors in

policy and practice in ways that have not been done thus far. What are
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promising areas that will guide the field over the next decades? One
promising direction for the future is to build on the realization that the
cultural knowledge that a learner brings to a learning situation or task
should not be ignored but rather seen as an important resource for
learning and therefore needs to be built on as a tool for learning .

It is important to note that culture cannot be trivialized . it has not been
uncommon to see cultural issues being addressed in many classrooms,
although it is less common in special education. However, it is often done
in ways that focus on trivial cultural artifacts and in ways that are not
connected to instructional goals . An instructional challenge for the future
will be to act on the idea that culturally responsive teaching should not
focus on trivial cultural artifacts such as holidays or dress or food in a
manner that is unconnected to academic goals, but rather should be
strategic and connected to instructional goals that are complex and
challenging .

In the past, interestingly, a common approach to dealing with cultural
issues in the classroom has been to incorporate some type of learning styles
instruction that seeks to match instructional practice with presumed
culturally based learning style . However , it is important to keep in mind
that there are many conceptual and methodological critiques of learning
style approaches and moreover, learning theory does not support the view
that we learn only through one modality . Most important, there is no
research base for the claim that adapting instruction to presumed learning
style makes a difference in achievement . culturally responsive teaching
does not mean focusing on learning styles in a simplistic way that matches
teaching practices with cultural features presumed to characterize entire
groups.

It is critical to know what needs to be accommodated and how far it should

go. A common criticism of work in the area of cultural accommodation is
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that if taken too literally , it would mean transporting all of the features of
student’s homes and communities into the classroom . However, this is an
inappropriate generalization. Culturally responsive teaching also does not
mean trying to recreate children’s homes in-the classroom . it needs to be
selective , strategic , and tied to instructional goals . As argued here ,
culture is a characteristic of every human activity . Every teacher, every
classroom , every school , every community all are surrounded by cultural
features and cultural inheritances . It should be kept in mind that culture is
not just a characteristic of minority students . Rather than teaching about
students’ culture , teachers should learn to teach culturally . This means
that teachers need to be aware of their own cultural practices and to
examine carefully the sociocultural organization of classroom settings they
orchestrate , as these can be important mediators of learning .

A current area of much concern in education is opportunity to learn . this is
important under the current emphasis in educational policy on
accountability, since in norm-referenced system, valid comparisons about
ability and potential can only be made when equal opportunity to learn has

been established.

Cultural accommodation may be seen as addressing the issue of
opportunity to learn-students can be advantaged or disadvantaged by the
way instructional activities are organized and carried out . Given the
history of dissemination practice in education , the temptation might be to
design and test a replicable program of culturally responsive instruction for
wide-scale dissemination . Indeed , in the current educational Landscape,
there is a great deal of concern with scientifically validation interventions,
explicability, and “ scale-up” .

This current focus on scientific validation interventions practices is critical

(although somewhat methodologically narrow in the insistence on true
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experimental design as the only way of gaining important information
about classroom interventions and processes) . The emphasis on better and
more systematic investigation and empirical ( not necessarily experimental
) evidence is a worthy and important target of the field . Yet the hope
should not be to design a package that is transportable and “ practitioner-
proof” equally applicable in all contexts. What is often left out of this
discussion is the important mediating influence of context in human
behavior . Broad-based principles of practice are extremely valuable; but
to think that they can be implemented without considering the features of
the local context is to ignore the wealth of research over the last half
century that has documented the impact of context. After all , schools are
not factories , and students are not products, so there will always be a place
for experience, judgment , and local knowledge in deciding the best ways

to facilitate learning for any individual student or group of students .

A Culturally Responsive Educator

» Understands that the future of a student’s education is tied to his or
her cultural knowledge.

« Knows that knowledge alone is not enough and that it must be
applied to be relevant .

« Values and infuses culture in skills for identification , assessments ,
and categorization .

« Believes disproportionality exists and plans ways to positively deal
with it .

« Sees current demographic changes in the student population as a
motivational factor to shift instructional practices in his or her

teaching .
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« Understands the importance of multicultural special education in
working with students from culturally and linguistically diverse
backgrounds .

« Believes a narrow focus on evidence-based strategies alone will not
address pedagogical issues nor foster equitable outcomes for
multicultural learners with exceptionalities without attention to
sociocultural and policy issues.

« Shares innovative ideas with parents , colleagues , and students , in
spite of their cultural backgrounds .

» Understands that education is a continuous process of growth for all
stakeholders.

« Understands that the complexity of cultural influences cannot be
used as an alibi for not infusing multicultural education in school

programs.

Conclusion

The issues raised in this chapter are not new , and as it stands, others
have raised similar concerns . Amado’s situation in the introductory
case supplies significant and important future challenges for the field .
What is new is the extent to which the population served by the system
has changed . As the field thinks ahead to the next decades, it will be
important to deal with the significant variability in the population served
and to weave this focus into the extensive knowledge base acquired to
this point. The future test lies in the extent which the field provides
equitable instructional and academic outcomes to the entire range of

students served .
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Discussion Question

« Briefly explain cultural characteristics that you as a future teacher

bring to the classroom .

« Discuss salient sociocultural characteristics that you intend to

observe in your multicultural classroom .

» Describe the unique knowledge, skills, and strengths of students in

your future classroom and community .

« Explain how you can build on strengths to create culturally
responsive teaching environments and further your instructional

opportunities and goals .

« Evaluate cautions that you should be aware of in thinking about

cultural factors in your own teaching and your own classroom .
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List of abbreviations

IDEA Individual Development And Educational Assessment

ELLs English Language Learners

FIE (FIIE) Full Individual Evaluation ,An Assessment Of Your
Childs Abilities To Determine His Eligibility And
Needs For Special Education Services ( Full Individual
And Initial Evaluation They Used Interchangeably )

ESL English As A Second Language

MDTs Multi Displinary Team

IEPs Individual Education Programs

SES Socioeconomic Status

CEC The Council For Exceptional Children

NCATE National Council For Accreditation Of Teacher
Education

INTASC Interstate  New Teacher Assessment And Support
Consortium

S/ILP The Speech —Language Pathologist

AAC Augmentative And Alternative Communication

IEP Individualized Education Plan

AT Assistive Technology

ATSTAR Assistive Technology-
Strategies, Tools,Accommodations,And Resources

IT Instructional Technology
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