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Abstract

The aim of this study is to investigate the impact of a portrayal of an integrative
program of general English, EAP and ESP on enhancing learners’ language
proficiency. The textbook which is designed by the researcher for the medical
laboratory sciences students at Sudan international university aims to integrate the
language components and academic skills around the ESP medical corpus since
this will help the students enhance their English proficiency as the study proposed.
The researcher has utilized different quantitative methods such as the pretest
posttest for the students, the questionnaire and the text book evaluation check list
for the English language teachers. (120) students of SIU first year at the faculty of
Medical Laboratory Sciences represent the population of the test. Sixty students
represent the experimental and another sixty for the control group. The
experimental group is taught the integrative programme designed by the researcher
for five weeks, four hours a day whereas the control group continues studying the
same conventional general English course (GAP) where the focus is on the
language structures, for the same duration of the experimental group. The two
groups were administered the reliable and valid pretest post test. On the other hand,
a questionnaire and a textbook evaluation check list were conducted for (60)
English language teachers to review their opinions about the designed text book.
The results have shown that there is a significant progress in the performance of
students in the experimental group compared to the control one. The analysis of the
guestionnaire and the textbook evaluation check list has also shown that the text
book bridges the gaps that conventional text books create as well as it motivates
the students to enjoy their major subjects classes . The study recommended the
English language teachers to design the materials that suit their students’ needs of

their chosen discipline and future career.
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The definition of the terms:

ESAP skills: English for specific academic purposes skills.
EGAP skills: English for general academic purposes skills.
SIU: Sudan International University.

ESP: English for specific purposes.

EL: English language.
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CHAPTER ONE
INTRODUCTION

1.0 Back ground

The situation of English language teaching is very challenging in Sudanese
universities in general and Sudan International University in particular. It is
challenging in terms of organizing the English education scheme to fit within
the constraints of theoretical approaches of language teaching, the prescribed
curriculum and syllabus, as well as the needs and interests of the students
within the classroom. The low level of the students necessitates the provision
of English program for Academic Purpose (EAP) courses to prepare such
students to study in English-medium institutions. Because of the variety of the
academic backgrounds of the students who take these courses, a syllabus of
English for General Academic Purposes (EGAP), is taught. It mostly
comprises a study-skills based approach. It is often difficult to relate such
EGAP content to students' academic disciplines or to address their academic
needs in classes which contain students from a range of academic
backgrounds. In order to address this problem, discipline-specific tasks were

integrated into an EGAP context and the effects evaluated.

English as a Second Language (ESL) and EAP are two different modes of
curricula in terms of student clientele, course content, objectives, and
instruction (Larklau, 1994). In preparing students to cope with the demands
of university study, English courses need to focus on what Cummins (2000)
refers to as 'context-reduced’ language which tends to be rather abstract and
to rely less heavily for its coherence on an immediate context than does the
‘context-embedded’ language of everyday interaction, which is the focus of
general ESL courses.



The EAP curriculum usually builds on student awareness that there is a
particular language of the academy, and certain ways of talking, reading and
writing about ideas and texts. It aims at developing what Cummins (2000)
calls Cognitive Academic Language Proficiency (CALP). CALP builds on
the students' acquisition of basic interpersonal communication skills (BICS) -
the verbal fluency needed in a target language for everyday informal
situations which is the case in most of the English language text books in the
market. As such, it can be seen that general English proficiency (BICS) is
merely the basis for CALP and is not a promising indicator of success in

academic study (Lewelling, 1991)

1.1 The Statement of the Problem

The English department has introduced skills in English levels on the bases
that the students of the university have a considerable proficiency in English
language. Students are taught intensive English for seven weeks four hours
per day. Overall results reveal that, our students are not competent in
English, but there is a significant scope for improvement in certain areas.
Students do fairly well in reading literacy, but standards of oral and written
Communication is highly low. The students had a variety of learning styles
and abilities.

According to the final test some of the students require substantial assistance
in a contextualized English language structure because they need to have a
better knowledge of ESP. EAP as well as of general English in order to
accommodate them with the strong base for their chosen disciplines study.
The ESAP units with general English ingredients could help them to get used
to the vocabulary of this particular area for them to be able to read journal
articles in their specialty in such a way they can identify the most

newsworthy information (Swales, 2000).



1.2 The Significance of the Study

One of the benefits of this study is paving the way for the Professional
Development. Another benefit of the study is to provide teachers with
opportunities for developing in-depth knowledge and experience. It allows
faculty members to share their particular expertise and research interests. It
also encourages the English language teachers to corporate with the content
teachers to develop and design their teaching materials to address the

students’ actual needs.
1.3 The Objectives of the Study

1- The main objective of this study is to evaluate and find out how the
integration of ESP and general English course enhances the learners’
proficiency.

2- It also aims to develop a unit of language materials using a natural
integration based on criteria derived from different approaches of syllabus
design

3- To identify the advantages and challenges of the integration of the ESP
with the main stream of English language courses.

4- The study also aims to discuss and describe how the curriculum should be

developed, and how to integrate the four skills as naturally as possible.
1.4 The Questions of the Study

The following questions will be studied to find answers to:

1-What is the effect of the integrated programme “General English,
Academic English and ESP” on the enhancement of the students’ critical
awareness of their chosen discipline?

2- What is the effect of the integrated programme “Genera English,
Academic English and ESP” on the enhancement of the students Language

Proficiency?



3- To what extent do the ESP courses that students study helps improve their

proficiency?

4- What language components do these ESP courses lack in order to meet the

students’ needs?

5- To what extent is it possible to integrate ESP, EAP and general English

courses into one syllabus?
1.5. The Hypothesis of the Study

The study addresses the following hypothesis:

1- The integration of general English, academic English and English for
specific purposes into English language programme is expected to enhance

students’ language proficiency.

2- Most of the tertiary level English courses are ESP and they lack the
considerable language components around the themes to enhance the student

linguistic competence.

3- The situation of English language as requirement course does not enhance

the students’ language proficiency.

4- The textbook taught for the students of SIU faculty of medical laboratory
sciences enhances the students’ language proficiency and hence it

demonstrates a practical model to apply for other disciplines.
1.6 The Methodology of the Study

The study utilizes different quantitative methods to collect the data as The
researcher will use the pretest post test method to investigate whether The

integration of general English, academic English and English for specific



purposes into English language programme enhances the students’ language

proficiency.

The researcher also will submit a questionnaire for the English language

teachers to investigate the second and the third hypotheses

Finally the researcher will also use both a text book evaluation check list for
the English language teachers who teach the course to the rest of the
groups of the same college and the review of the text book itself to

investigate the fourth hypothesis.
1.7 Limitations of the Study:

This study is limited to the integration of ESP, EAP and general English
courses on learners’ language proficiency of Sudan international university

students at the college of medical laboratory sciences.

And it is also limited to the academic year 2014-2015 at Sudan international

university.



CHAPTER TWO

LITERTURE REVIEW

2.0 Introduction

The chapter discusses all the related theories and the methodologies of the
syllabus design and how to apply them when designing an English language
textbook. It also contains some related literature about ESP, EAP, and EGP
and their integration into a main stream English programme for the ESL
students studying other discipline in English. Moreover, it discusses the
concept of the text book and the criteria of its evaluation.

2.1. Definition of a Syllabus

The main concern of this study is aligned with the area of syllabus design
and it is very essential for the syllabus designers to know the concept of the
term syllabus so that they can practically and pedagogically apply it when

they design or tailor their own syllabus

Many methodologists and experts define the term syllabus from different

perspectives and back grounds.

Richard & Schmidt (2010:25) state that the term syllabus traditionally refers

to “the form in which linguistics content is specified in a course method”

Richard (2001) defines syllabus as a pedagogical documentation of a
specified content of a certain course that can be taught and assessed by the

end.

Hyland (2006) describes it as an action plan that considers the methodology
and the objectives of the course in order to provide a valid and reliable basis

for evaluating the learners.

Nunan (1999) defines it as the sub component of a curriculum which is

concerned with the selection, sequencing and justification of experiential and



linguistic content, and makes a distinction between syllabus design and

methodology.

According to Prabhu, (1984: 274). “the function of the syllabus is to specify

what is to be taught and in what order"

Yalden (1987: 87) also refers to syllabus as a "summary of the content to

which learners will be exposed".

Strevens (1977) adds the administrative dimensions to the definition; which
Is the role of the teacher or the educational institutions where the course is
taught. So the teacher has to be aware of the process and the objectives of the
syllabus as well as breaking down the linguistic aspects in order to meet the

needs of the learners.

So the syllabus represents a direction to the teachers to decide what to teach,

to whom and how you teach it?

So from the above mentioned definitions of the term syllabus, it is obvious
that there are certain criteria every syllabus should meet, but there is always
a room for the teachers to tailor and design their own syllabus around these
basic concepts and criteria since they set their own objectives clearly.

Moreover, the needs of the learners have to be considered as well.

There are many purposes beyond having a straight forward syllabus for both
the learners and the instructors as; it simply draws a clear route for the
students and their instructors to go through. Therefore, they will achieve the

objectives of the course.

Some may not realize that syllabi play a variety of valuable functions for
different groups within an institution such as a communication mechanism, a
planning tool for instructors, a course plan for students, a teaching tool or
resource, an artifact for teacher evaluation, and evidence for accreditation
(Thompson, 2007)



Consequently, the components of the syllabus help the learners to cope with
their study and eventually enjoy it and they direct them to establish a good

learning environment.
2.2. Definition of Course Design

When it comes to design a course the teacher should be aware of many
concepts and even knowledge to help him or her to design a course that suits
his or her students. So as a syllabus designer teachers should be familiar with
some significant and various definitions of syllabus, all of them reveal its
practical applications to real life teaching or how real life teaching defines

and shapes the nature of syllabuses.

Robinson (2011, p. 294) describes syllabus design as the compilation of

decisions regarding units and their sequence of performance.

This concepts of course designing as Munby (1984:13), sees it as "a matter
of specifying the content that needs to be taught and then organized into a

teaching syllabus of appropriate learning units."

Many methodologists and syllabus designers define syllabus design from
different aspects According to Webb (1976), it is the way through which the
content to be taught is well selected, designed and organized to enable

teachers to deliver it easily and effectively.

Whereas Shaws (1982) gives it a broader dimension as it is simply following
the criteria of making the syllabus align with the curriculum process apart

from the evaluative procedure.

Munby does not go far from the same track of Webb’ but he adds the

dimension of specifying the content of the syllabus to match the needs of the



learners and this helps the researcher as the study is trying to specify the

content of the ESP to match the medical laboratory students.

These definitions of the term syllabus pave the way for the teacher to stand
on a very strong ground to design their own courses portraying the concepts

and approaches that makes it well designed and formatted.
2.3. Designing a language Course

For any syllabus designer, it is very important to have an idea about syllabus
design theories and approaches. This is clearly supported Dudley &ST John
(2011) when they argue that in order to design a syllabus many factors have
to be by considered and investigated. For instance, the nature of the course
the designer is planning to design; is it an intensive or extensive. Moreover,

does it address the immediate needs or the delayed ones of the learners?

Moreover, it is very important to identify the focus of the course whether it
addresses abroad area or just a narrow and specified one. In other words, the
materials of the course have to address specified core as this will help to

identify whether the teacher is a facilitator or a provider.

The learners are the core issue in designing a language course so they have to
be identified in terms of being homogeneous or heterogeneous. Finally, the
course should be designed by working out by language teachers with the
consultation with the learners and the institution as well as the course has to

be subject to a negotiation with the learners. Dudley &ST John (2011)

Graves (2000) adds that; to design a course, depends on different factors:
firstly, the course content, the goals and objectives of it, the designer and the

learners’ past experiences as well as their beliefs and understanding. Beside



the method followed in designing and forming the texts and context of the

course.

Those considerations are very significant as they identify to what extent the
course will be easily and effectively implemented and how the objectives

will also be achievable.

After the plat form of the course is decided, the course should go through the
basic steps of course designing as they are stated by Graves (2000) Those
stages are: assessing the needs of the learners, the formulation of the
objectives, the development of the materials selected, the organization of the
content, the selection of learning activities, the organization of learning
activities, and finally the decisions about what needs evaluation and how to

evaluate.
2.3.1. Needs Analysis

Needs analysis procedure in language teaching was first introduced and used
by Michael West in 1920, then developed according to the intensive studies
conducted on that area by the council of Europe team and many syllabus
designers and teachers in 1970. Khansir (2014)

Hutchinson and Waters (1984) point out that, what is meant by needs
analysis is the analysis of the target situation needs and the language that

learners have to acquire to cope in the target situation.

David Nnuan (1988:13) defines need analysis as "techniques and procedures
for collecting information to be used in syllabus design™

Graves (2000) states clearly that the first step in designing any language
course is to identify the learners’ needs and this can be systematically tackled

by deciding what information to gather and why, to whom this information is

10



gathered and how it can be gathered. After gathering the information, it has
to be interpreted and put into action and finally comes the step of evaluating

the effect of the action.

She continues adding that when the information is being gathered, the
designer should consider the learners’ abilities, attitudes and preferences
before the course in order to make decision about what to teach and how to

teach it.

From the very beginning the learners needs have to be analyzed in order to

decide the content and the objectives of the syllabus. Johnson K (2008)

Dudley (2001) claims that before it is been decided where the needs might
lead the learners in the end , it is better to decide upon the language tools
that will help the learners to achieve their needs and this is referred to as

present situation analysis,

Basturkmen (2013) argues that needs analysis help build up the students’
linguistic competencies and skills, eventually leading them to perform well

or at least helping them to get a good start in the future target situation.

Gurbuz (2013) adds that the concept of needs analysis helps very much in
determine the right targeted learners and then it will be easy to produce

specifically equipped syllabus that match their needs.

From the above definition syllabus designers come to the conclusion that
needs analysis is a process through which syllabus designers or teachers
collect the data they need to design their syllabus. So it is very important to
identify the source of the course materials. According to Graves (2000) the

learners are the main source of materials for the course design.

11



Moreover, the concept of needs analysis enable the designers to identify the
type of learners they address and Sometimes the frame work have to be
flexible because some learners use the language only for fun or to pass their

exams.

The needs analysis then is the basic process by which designers can identify

the learners’ needs of the course.

It worth mentioning that needs analysis should be conducted before
designing the course and then after the initial collecting of the data and once
again a continuous assessment should be followed before deciding upon the

last version of the course content.

There are many methods to collect the data to design a syllabus such as
guestionnaire, analysis of authentic spoken and written texts, structured
interview, observation, class activities and informal group discussion and

assessment.

Gavioli (2005) paves the way for the syllabus designers when he confirms
that materials can be collected in a corpus which addresses a specific
teaching situation and the rest of the linguistics elements can easily be

integrated and presented.

So syllabus designer can collect the ESP materials from the students or the
content teachers as the researcher did in this study in order to create a corpus

and then the rest of the language components can be drawn around.
2.3.2. Formulation of Course Objectives

The second step in syllabus design is forming the objectives which are
decided according to the social factors around the learners as far as the
content and the structure of the syllabus are concerned. Corder (1973)
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That means the objectives of the syllabus have to be clearly stated to make it
teachable and rationale. These objectives are usually taken from the social

educational sources around the learners which meet their needs.

Consequently, the objectives are set to enhance the content of the course or
syllabus as the learners can easily be thematically got involved in the social

aspects using the language they study in the course designed.

Van Ek (1976) concludes that objectives must be geared to specify the
situations in which the foreign language will be used, including topics, the

skills, the linguistics aspects as well as the activities.

Consequently, teachers can find a room to set the objectives of the course
they design or supplement according to their students’ needs and interest as

this will help enhance their language proficiency.
2.3.3. The Selection of Content.

In most context text books are chosen and prescribed by the highest level of
authority specially in the governmental institutions so teachers do not
involved in the process of the selection of the materials they teach Harwood
(2010). But according to Garton and Graves (2014) materials are
fundamental to language learning and teaching and they cannot be viewed

independently of their users.

Harwood (2010:4) argues that “no pre-prepared teaching materials can meet
the needs of any given class precisely; some level of adaptation will be

necessary".

So teachers are suggested to be involved or play a crucial part in the

selection and grading of the materials so that they can decide upon the
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content of the textbook and to what extent it is suitable and addresses the

students’ needs..

In other words the designer needs to identify the content of the course

according to the needs analysis he conducted.

The selection of the content should be related and relevant to the objectives
and the needs of the learners and then they have to be divided into units
according to the theme of each unit and the credit teaching hours of the
course. Trim, (1973) Shaw (1976) argues that the selection of content is
concerned mainly with how much can we teach or how much can be learnt

by the learners and which items should be included.

Shaw goes even far better and determines certain procedures for selection of
content: firstly the previous knowledge of the learners. Then the amount of
the content in general terms. After that listing and grouping the items in
rough order of specific frequency and finally make sure that the linguistic

elements are covered functionally and notionally.

So in this study the researcher considered the specific needs of the students
when he selected the materials to design the text book for the medical
laboratory students since the content is medical and addresses the medical

genre of the learners’ interests and specialty.

Firstly, the students previous knowledge is considered as they come from
high school background, then the content teachers are asked through one of
the stages of designing the book to provide the researcher with the
vocabulary and the texts that are relevant to their medical study. These
materials are graded and selected in away to be presented easily and

significantly. Finally the language components are drawn around to help the
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students to use them in a comprehensive and communicative context. . (See

the appendices 5)
2.3.4. The Specification of the Course Content

Reilly (1988) stated that: a language teaching syllabus involves the
integration of subject matter (what to talk about) and linguistic matter (how
to talk about it.

Brimful (19984) assumed that to specify the content of any language course,
designers should consider the linguistic aspects as well as the discourse
analysis. In other words, the linguistic content should be reflected on the
units and themes of the whole course so that the learners can use them

communicatively.

Trim (1973) agrees that the selection of the language taught should be

appropriate to the learners’ Interest to enable them to use it in any situation.
2.3.5. Course Organization

Having once decided on what to teach, the next step is to decide on an

appropriate strategy of presentation.
There are five concepts to describe any course:

First is how to determine the organizing principles e.g. themes, genres, tasks
or topics. Then the identifying of the course units based on the organizing
principles and after that, the sequencing of the units. Finally, determine the
language and skill content of the units. Graves (2000)

The objective of organizing a syllabus should be to promote learning, and
not just to provide a description of the language. Therefore, the content

matter should be organized in such a way so as to facilitate teaching and

15



learning. The unit of organization should also suit the particular purpose of
learning. The syllabus can be organized gradually on the basis of a gradual

move from the more general to the more particular.

The materials can also be processed inductively so that the direction is from

the particular to the general.

The syllabus can also be organized in such a way that the material starts with
the learner's home life, moves on to the classroom situation and then moves

out of the school into the different daily life situations.

According to Allen (1984), the syllabus can be organized by applying the
three following approaches; the first approach is to give grammar the highest
priority. The second one is to direct the objectives towards the
communicative language use; and finally to involve the learners in real-life

communication.

To provide cohesion to the syllabus, the organization of the content has to
consider the intrinsic factors as well as extrinsic ones. By this Brumfit (1984)
indicates the outside influences that help the learners to interact and benefit
from the course. And by intrinsic he refers to the language components that
are to be drawn systematically with the general constrains of the syllabus or

the course designed.

Many scholars argues Brumfit in his assumption because they see that the
intrinsic does not play big role in designing the content of the syllabus

Wilkins(1981) rather than the extrinsic factor which they agree it does.

Gibbons (1984) continue arguing that, syllabus organization is determined
largely by extrinsic considerations especially learner needs and pedagogical

factors.
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Until quite recently in language teaching, one syllabus type has generally
been accepted and has dominated the preparation of teaching materials. This
syllabus generally consists of two components: a list of linguistic structures
(the 'grammar’ to be taught) and a list of words (the lexicon to be taught).
The items are sequenced usually according to degrees of complexity or
difficulty.

According to Gurbuz (2013: 39) “The objective of organizing a syllabus
should be to promote learning, and not just to provide a description of the
language. Therefore, the content matter should be organized in such a way so
as to facilitate teaching and learning. The unit of organization should also
suit the particular purpose of learning”.

In conclusion, the objectives and content of the syllabus allow the designer
to organize the materials eclectically; considering the learners’ needs, the
pedagogical environment and above all the grading of the content.

2.3.6. Course Implementation

There are many factors that affect the choice of any syllabus to be taught:
Those factors according to Maley (1984) are the cultural, educational,

organizational, learner, teacher, and the material.

It is necessary to consider the cultural context of the syllabus and to what
extent it can be matched with the learners. Also, the educational background
of the learners and the pedagogical environment should be tackled so that the
syllabus can be effectively implemented. The organization of the syllabus
has to be attractive and motivating in terms of both the content and the
physical appearance. And finally the important pedagogical triangle: the

teacher, the learner and the syllabus itself.

The teacher is supposed to be qualified and aware of the syllabus he/she

teaches in all aspects. The learners should be oriented that the syllabus
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addresses their needs and interests so that they will interact and develop their
language competence. The materials have to be suitable to the learners in

terms of the content and organization.

No matter how well developed a syllabus; it would not be able to achieve
what it is meant to if serious consideration is not given to its successful

implementation.

The economic condition is another important factor, because new materials
and retraining of teachers are expensive, it is vital that this factor is kept in
mind for all aspects of the implementation process because the whole

process actually depends on it.
2.4. Approaches to Language Course Design

Hutchinson and Waters (1989) identify three main approaches to course
design. These approaches are still gaining ground in field of languages
course design because they cover in details all the related aspects, notions
and theories that should be taken into consideration before the design of any

course.
2.4.1. Language-Centered Course Design Approach

As it is described by Hutchinson and Waters (1987,:66) “this approach
proceeds by identifying learners’ target situation and selecting in parallel
theoretical views about the language, then identifying the linguistic features

of the target situation”.

As in most of the English language courses that were used to be taught in the
Sudanese universities, which are based on the language, the situations and
topics related to the daily life of the learners, but the consternation is mainly

on the language elements to be practiced by the learners.
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In other words, this approach focuses on the language, the real life situations
and topics taught rather than on the learner. Hence this approach is the
appropriate one for the syllabus designing in general and to ESP course
design in particular as it is a logical process that starts from the identification
of the learners’ target situation to the material design and to the evaluation

procedures.
2.4.2. Skills Centered Approach

As Hutchinson and Waters confirm (1987: 69) “A skills centered course,
therefore, will present its learning objectives in terms of both performance

and competence”.

In other words, do the learners make use of the skills so that they can use
them? Rather than they are just highly exposed to the language elements
drilled and master them cognitively. Consequently, the skills centered
approach proceeds by identifying the target situation through analyzing the
needed skills and strategies in the target situation. It proceeds also by
gathering the theoretical views of both language and learning. Finally it ends
with establishing evaluation procedures that require the use of the skills and

strategies in the syllabus.
2.4.3. Learning Centered Approach

This approach is also referred to as a learner centered approach. Its main
focus is the learner and his motivation of using the language. This approach
is defined by Hutchinson and Waters (1987: 72) as:

“Learning is seen as a process in which the learners use what knowledge or
skills they have in order to make sense of the flow of new information.

Learning, therefore, is an internal process, which is crucially dependent
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upon the knowledge the learners already have and their ability and

motivation to use it”’.

The learning centered approach considers the learner at all the stages of
preparing and teaching the course. The learner is taken first into
consideration at the first step of analyzing the learning situation then at
writing the syllabus and then at writing the materials. He is considered also
at the step of teaching the materials and finally at evaluating his
achievement. Henceforth, the learner has an active and central role in the

course design. Hutchinson and Waters (1987)
2.5. Types of Syllabuses

According to Karhanke (1981) the main concept of language teaching course
Is to what extent the designer can integrate what to teach and the materials to
be taught and to who it has to be taught. This definitely leads to the choice of

the syllabus and what type of a syllabus match the needs of certain learners.

According to Yalden (1987) Syllabuses are divided into two types: the first
one is the product — oriented Syllabus where the focus is on what the learners

will know.

The second type is the process - oriented syllabus which is what the learners
are able to do by the end of the teaching process. It worth mentioning that the
process syllabus is first introduces by Cook (2001) as an approach to learner
autonomy. Moreover, Richard & Schmidt (2010) defines it as the focus is on
the experience of the learners which helps decides the methodology the
teachers have to adopt rather than the learning out comes. Nunan (1988)
explains that more by stating that what is meant by process is a series of

actions leading to an end where as product is the end itself.
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So the group of the product oriented syllabus seems to consist of
grammatical, lexical, functional and situational syllabi while the process

oriented one include task based and leaner — centered syllabi.

The question is where in this classification an ESP syllabus belongs.
According to Nunan (1988) a good ESP syllabus considers both the product
and the process because any teaching materials must, in reality, operate
several syllabuses at the same time, one of them will probably be used as the
principal organizing features, but the others are still there, even if they are

not taken into account in the organization of the material.

Syllabuses are also divided into analytic and synthetic. According to Ur
(2011) the analytic syllabus identifies needs and then satisfies them with the
appropriate language usage. Whereas, according to (Beglar & Hunt 2002) in
the synthetic syllabus the target language is segmental into discrete linguistic

items and the learners just utilize it to help them to communicate effectively.

But, Robinson (2011: 306) assures that due to cognitive research and
various other factors, “the shift from synthetic to analytic approaches ... can

be expected to continue.”

It is the teacher’s own understanding an experience to filter and decide how
the both approaches can help him to modify or supplement the syllabus
he/she uses.Elkis(2012)

Saraswathi (2004) elaborates that syllabi are classified in terms of the
relationship between the items into linear and spiral or cyclical. The linear
one is when the units are not related to each other and is isolated where as
the spiral one is when the items learnt are reintroduced each time they occur

and in relation to other units.
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Hutchinson and Waters (1987) identify other types of syllabuses in terms of
the underlying approach, they claim that the syllabus is the main component
in a language — centered approach where the materials are produced to match
the objectives set in the syllabus and the activities are created to practice the
items included in the syllabus as well. They continue arguing that in terms of
a skill- centered approach the syllabus provide opportunities for the learners

to apply the language they learnt.

Any syllabus including an ESP syllabus should be multinational and can
organized around different aspects such as topics, situations, structures,
notions, skills or learning tasks. It should also be oriented towards and end or

product. It should therefore accommodate the students’ needs as well.
2.5.1. A Situational Syllabus

In this syllabus, situational needs are important rather than grammatical
units. The major organizing feature is a list of situations which reflects the
way language and behavior are used every day outside the classroom. Thus,
by connecting structural theory to situations the learner is able to induce the
meaning from a relevant context. One advantage of the situational approach
is that motivation will be heightened since it is learner- rather than subject-
centered. (Wilkins.1981).

2.5.2. A Skill-Based Syllabus

Skill based course is the course that organized around the four integrated
skills (listening, speaking, reading and writing) and the abilities involved in
using them. (Richards, 2001)
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Katsara (2008) states that the primary purpose of skill- based course is to
teach the specific language skills which may be of use or necessity in using

the foreign language.

So this kind of syllabuses is based mainly on certain skills that are proposed
to enhance the learners’ language competence by practicing those skills
therefore; the content of the language teaching involves a collection of
particular skills that may play a role in using language. The main objective of

skill-based syllabus is to learn and develop the specific language skill.
2.5.3. A Structural Syllabus

The grammar-translation method (GTM) is the basis of the grammatical
syllabus. This explains why this method was not concerned with developing
productive L2 competence in the learners because it is not conducive to

developing productive language skills.” (Dornyei, 2009).

In this syllabus the focus is on grammatical structures. The selection and
grading of the grammatical content is supposed to provide the learners with
considerable set of grammatical items. The learner is expected to master

those grammatical items to enrich his grammar knowledge.
2.5.4. Task-Based Syllabus

Van den Branden (2006) defines the word task as an activity that has a

communicative goal to be met via meaningful usage of language.

Task-based (TB) syllabus according to (Tagg & Woodward, 2011) is a type
of learning-centered syllabus as it is the role of the teacher to select the
tasks that consolidate the language aspects the learners are supposed to
study and hence they are assumed to promote the language learning

process.
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Consequently, the content of this syllabus is based around the integration of
different tasks and activities to encourage learners to utilize the language
communicatively so as to achieve a purpose. Since language learning is
considered subordinate to task performance and language teaching also

occurs just as the need arises during the performance of a particular task.
2.5.5. A Content-Based Syllabus

Larsen-Freeman (2011: 144), state that, “CBI can also be an effective way
for students to learn language in the language class, using themes that
students find of interest. Whong (2011) adds that from theoratical
perspective point of view CBI is a type of ESP because it has the ESP
framing and this may have the advantage because it would seem to have

more.

Nation & Macalister (2010) suggest that the content based instruction
focuses on the major subjects of the students to be integrated into the English
course considerably. Nunan (2004) stands on the same ground as he claims
that to integrate the different approaches into content based instruction is the
substantial point towards making it like an eclectic method of syllabus

design.

According to Richard (2001) content based syllabus is simply designed
around certain areas of the learners’ content of their chosen discipline in
order to help them to develop their language proficiency. Richard (2001)
argues that to develop a topic based syllabus some issues have to be
considered:

o The selection of the topics and to what extent they are related to the
learners’ content.

o How to make the syllabus balanced in terms of grammar and content.
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o Make sure that the learners are eligible to topic based syllabus.
o Decide effective criteria of assessment to both the syllabus and the

learners.

Richard and Schmidt (2010:284)) introduce the term “the language across
the curriculum” and defines it as an approach that emphasizes the teaching of
language skills in relation to their uses in total school curriculum,

particularly the content areas rather than in isolation from school curriculum.

So the idea of content based syllabus focuses on the content of major
subjects of the learners so that it is significantly integrated with the language

constrains to help enhances the learners’ language proficiency. Notion
&Macalister (2010)

Nunan(2004) states that the thing uniting different approaches to content
based instruction is that the departure point for syllabus design and materials

development is derived from experiential content than linguistic data.

So this syllabus is intended to design the language around the specific
content or information the learners need or interest, therefore, the crucial
goal is to teach specific information and content using the language that the
learners are also learning as language learning occurs concurrently with the

content learning.
2.5.6. A Notional/Functional Syllabus

This type of syllabus is a logical step up from the grammatical syllabus, yet
it does not bury grammar. It simply shifts the priority to more meaningful
usage (to notions and functions), with the importance of grammar teaching
basically remaining intact. In this way, it embodied natural language usage
more realistically (Whong, 2011).
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The integration of the language use and the meaning it communicates is the
main objective of this syllabus. This notion is supported by (Brumfit and
Johnson, 1979:84) that “the functional/notional syllabus seeks for ‘what is a
learner communicates through language”. In other words, how the learner
use the language functions to convey a communicative message in a certain

situation.

This type of syllabus proposes a new list consisting of notions and functions
that become the main focus in a syllabus. White (1988:77) argues that
"language functions do not usually occur in isolation and there are also

difficulties of selecting and grading function and form.”
2.6. Designing Teaching Materials

According to Notion &Macalister (2010) the language teachers have the
right to adopt, adapt and evaluate the text book they teach. So Sometimes

teachers need to supplement the materials they teach.

Ellis (2012) justifies that the course design materials should be selected and
graded sequentially so that they can significantly and communicatively be

taught.

It is even more obvious that most of the commercial materials, particularly
those produced for the world wide use do not consider the cultural and the
educational context as they are globally designed to be stubbornly Anglo —
centric.(Altan1995)

This is why it is important for the teachers to consider these perceptual

differences and engage them in the course they teach.

Crawford (2001) determines the key assumption that should underpin

instruction materials if they are to enhance the learning environment of the
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classroom. She states that the effective materials are likely to reflect the

following statements:

o The language is contextualized and functional.

o Language development requires leaner management in purposeful use
of language.

o The language which is used will usually include an audiovisual
component.

o In our modern world, second language learners need to develop the
ability to deal with written as well as spoken genres.

o Effective teaching materials foster learner autonomy.

o Materials need to be flexible enough to accommodate individual and
contextual differences.

o Learning need to engage language learners both affectively and

cognitively.

The advantage of teacher produced materials is contextualization as they
develop and add the materials that aim to name the course at any specific
group of learners or any other particular cultural or educational context.
Block (1991)

Another aspect that teachers have to consider to design their own materials is
the resources available. Some teaching contexts will be rich in resources
such as supplementary texts, readers, computers, audio-visual equipment and
consumables But, other context teachers lack the commercial materials
which force the teachers to fall back on their own resources and design their

own teaching materials.

Teacher designed materials are also referred to as homemade materials as the

teachers add their own touch which Block (1991) called personalization. It is
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very essential in materials development to adopt and adapt the materials that

are recommended to be taught.

The teacher designed materials are also timeliness because they can respond
to local and international events with up to date, relevant and high interest

topics and tasks.

Podromou(2002) suggests that there is greater choice and freedom for the
teacher to design their own materials so as to avoid the one - size - fits - all

approach of the commercial materials.

Graves (2000) identifies that there are many aspects to be considered to
develop the teaching materials, first the materials should be relevant to the
learners’ experience, Background, the target Needs of the students as well as
the social context because it develops the critical social awareness of the
learners. Moreover the activity types also determine to what extent the
materials are up to date and suitable for the learners or not. The learning
style and the language also have to be taken into account to develop the
teaching materials besides, the presentation and grading of the grammar and

vocabulary by using authentic materials.
2.6.1. The Main Factors of Designing Materials

There are many factors that teachers need to take into account when
embarking on the design of teaching materials. The first one is the learners as
the teaching — created materials should be relevant, of their interest,

motivate, and meet specific individuals’ needs. Hadfield(2003)

The second one is the curriculum and content. The curriculum outlines the
goals and objectives for the learners and the course of the study and it is the

teacher responsibility to ensure that the goals and the objectives of the
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overarching curriculum are kept close at hand when designing materials.
Nunan(1988)

The third one is the resources and facilities available for the designer. The
teachers have to be realistic about what they can achieve in terms of the
materials design and production within the limitation of the available
resources and facilities such as computer access, cassette recorder, CD

player, photocopier, language lab, white board. Hadfield (2003)
The fourth one is the teacher designer personal confidence and competence.

This will enable them to embark on materials development as it is influenced
by the teachers’ level of teaching experience, his teaching skills and
perceived creativity, as well as, the teaching understanding of the principles

of materials design and production.

The teachers undertake materials design to modify, adapt or supplement the
course book rather than starting from the scratch. For examples, teachers can
add activities to those already suggested. They can also sometimes leave
activities that do not match the students’ needs. Even more they can replace
or adapt materials; they can do so with supplementary materials or authentic
ones. They can also change the organizational structure of the materials and
activities. Harmer (2001)

It is also very important to consider copyright and compliance because the
teachers should be aware of the laws place on the copying of the authentic

materials published materials and materials downloaded from the internet.
2.6.2. Guidelines for Designing English Teaching Materials

Tomlinson (2003) proposes some principals for ELT materials:
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1- Learners are expected to be exposed to a rich, meaningful and
comprehensive input of language use. That means the student should be

engaged.

2- A lot of spoken and written texts provide language and a variety of related
topics, themes, targeted to the learners so that they will be relevant and
useful for them.
3- Predicting, connecting, interpreting, and evaluating second language use
help the learners to achieve communicative purposes.
4- Texts and tasks must be relevant and interesting as well as consider the
effective and balanced approaches to cover the language aspects
5- Learners use materials recourses typically as when acquiring for language.
6- Learners produce the language in order to achieve communication

purposes.

English language teaching materials should be contextualized to the
curriculum they are intended to address. Materials design should be ranged
from one off single use to the extensive program of work and activities build
on each other to create a coherent progress of skills, concepts and language
items. They should also be solely determined by a list of course

specification. Nunan(1988)

Materials should also be contextualized to the experience, realities and first
language of the learners. It is the designer’s role involves the socio - cultural
appropriacy to his /her own style of the presenting materials. It is important
for the designer to consider the cultural specific learning process of the
intended learners. Materials should also link the explicitly to what the
learners already know, to their first language and cultures, and very most
importantly should alert learners to any areas of significant cultural
differences. Jolly & Bolitho (1998)
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Howard & Major (2004) state that teaching materials should meet the

following guidelines so that they can be easily designed:

1- They should stimulate interaction and they should also be generative in
terms of language.

2- They should encourage learners to develop learning skills.

3- They should allow for a focus on form as well as function.

4- They should offer opportunities for integrated language use.

5- They should be authentic in terms of the texts and the tasks.

6- They should be linked to each other to develop a progress of skills,
understanding and language items..

7- They should be attractive.

8- They should have appropriate instructions.

9- They should be flexible.

2.7. The Concept of the Textbook:

“The textbook is a book used as a standard source of information for formal
study of a subject and an instrument for teaching and learning” (Graves
2000: 175).

According to Harmer (2001:304) “many good textbooks are attractively
presented and they are prepared with a good structure that offer a coherent

syllabus, satisfactory language control and motivating texts and tapes”

Textbooks can help in consolidating the enhancement of the proper language
acquisition if they are designed and modified to meet and address the
learners experience using varied and suitable language as well as update the
teaching methods to cope with the modern technological pedagogical
processes In order to help learners become autonomous language learners.
Tomlinson (2012).
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Sheldon (1988) states that the text book is the core of any ELT program and
it gives both the teachers and the learners considerable advantages when they
use the text book in the ESL/ELT class room.

According to Tomlinson (2003: 2) “Textbooks for teaching languages are
nothing but language teaching materials which can be instructional,

experiential, elicitative or exploratory”.

Text books in general as Prucha (2005) sees them are pedagogiacl means
where they meet the concepts of being a source of educational register for

the students.

Graves (2001) defines two different kinds of textbooks. The traditional
textbooks, which are still in use all over the world, such textbooks help the
students to learn the language as a system and they tend to emphasize the
form, the grammar more than the communicative functions of language. In
other words, they focus narrowly on a syllabus and examinations and are
highly examination-orientated. The second type of textbooks, as Graves
(2001) suggests, are communicative textbooks. These textbooks give
opportunities for the students to use the language in the classroom and in

their daily life as well.

The researcher in this study deigns the text book for the medical laboratory

sciences college on the assumption that the integration of ESP which is the main

focus of the students’ medical corpora and the general English enhances the

students’ interpersonal skills and at the same time it develops their academic

cognitive language proficiency.
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2.8. The Objectives of the Textbook

The objectives according to Tuba (1962) of any text book determine the
content of it and the appropriate methodology that should be followed to teach

it and the proper pedagogical way of assessment.

Defining the objectives of the text book determine how effective the text
book will be in the end so the main focus should definitely go to the
educational objectives which they serve as guide lines for the syllabus
designers in every single step they follow in their decision to design the

syllabus or the course.

Moreover, the designers have to consider two types of objectives: general
objectives which are what the learners will get by the end of the course and

specific ones which mean what the learners are able to do at the end of the

course. Tuba (1962)

Kitao (1979) points out that textbook is just a source of the materials the
students need in their study so they just fit within that specific pedagogical
situation and they only offer learning opportunity rather than dictating a

particular methodology.

It is agreed upon the whole syllabus designers and educationalists that any

text book should address the learners’” needs.

Richards (2001) goes more further and argue that once the materials are
selected appropriately and they address the learners needs as well as they
consider the objectives and methods, this will reflect the value of the
teaching process and at the same time the book will be ideal as it matches the
situations that the students are supposed to encounter whether linguistically
or socially.
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Ur (2011) argues that to make any text book attractive to the learners, it
should have clear objectives which address the learners’ actual needs and the
teachers’ interests. He also recommends that teachers should supplement the
textbook with self-created materials or materials from other sources that suit

the learners.

It is very essential to identify the objectives of the text book according to
learners’ needs and to the pedagogical situation where it is supposed to be

implemented.

In order to form the objectives of an ELT text book Cunningsworth,( 1995)

recommends the following check list.

1- Do the aims of the course book match both the aims of the teaching

program and the needs of the learners?
2- |Is the course book cope with the learning / teaching situation?
3- How comprehensively and thematically the textbook is presented?

4- Does it cover most or all of what is needed? Is it a good resource for

students and teachers?

5- Is the course book eclectically flexible? Does it allow different teaching

techniques and approaches?
2.9. The Characteristics of Good English Textbooks

According to Kitao (1979) a good textbook is a book which is presented in a
natural communicative high standard and updating language which addresses
the needs of the learners. The vocabulary should address the students’ needs
and interest as this is the weakest point and much of the students suffer a lot
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from as their vocabulary is limited. So the vocabulary has to be presented in
the textbook to help the students cope with it easily and communicatively. In
terms of grammar, it should be presented and explained in a way that
consider the learners either they are inductive or deductive. E.g. in the
Sudanese context, the students now are inductive learners therefore,
grammar is recommended to be explained inductively since English is

completely foreign language nowadays.

The cultural information included in English textbooks should be correct and
recent. It should not be biased and should reflect background cultures of

English.

Kitao (1979) stresses the importance of students” enjoyment of their
textbook. This is why the general lay out of the book should be attractive and
motivates the learners. This can be applied by using pictures and different

significant relevant illustrations.

The textbook should have clear instructional procedure and methods, that is,
the teacher and students should be able to understand what is expected in

each lesson and for each activity.
2.10. The Development of the Materials of the Textbooks

In order to make sure that the students will benefit from the course they
study, we have to consider the intersection of content and pedagogy, in other
words does the teachers knowledge help them methodologically to deliver
that knowledge to their students pedagogically powerfully. Do the teachers
address the linguistic ability and back ground of the students?
Shulman(1987)
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Nation & Macalister (2010) elaborate on how langue teachers should
supplement the materials they teach to develop them and this can be through

adaptation and adoption of the materials they utilize pedagogically.

Shulman (1987) goes on describing the phases through which the course
materials can be developed: The first phase is the preparation of the materials
then, the representation of them, after that, the selection of the material and
finally the adapting tailoring to students' characteristics Materials also should
be developed in order to help students cope with the general objectives of the
course designed for them. So in order to develop the materials of any course,
designers have to be quite sure and aware that those materials arouse the
learners’ interest as they address their needs. This is very clear in most of the
courses designed to match the students’ interest and cover the area of their
chosen discipline. In addition to that, if the materials are selected and
developed to remind the learners of what they have learnt earlier i.e. it has to
be linked to their study and they have to practice what they came across
during their classes, it will encourage them to use the language
communicatively. It is also recommended to check whether the materials tell
the learners what they will be learning next and hence explain new learning
content to them. Materials are also supposed to relate the learners to think
about new content and that will help them to get feedback on their learning.
Above all, the materials have to be developed in order to encourage the
learners to practice and make sure they know what they are supposed to be
doing. Furthermore, it is very essential for the materials chosen to design a
course to enable the learners to check their progress and help them to do
better. Rowntree(1997)

Tomlinson (2012) justifies that to develop any language materials, many

criteria have to be considered:
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First, the language acquisition theories through which the syllabus can be
based have to be taken into account. Second, the principles of the teaching
process as the teaching methodology should decide which syllabus is suitable
or applicable. Third, the complete awareness of the current situation of the
students’ competence of the target language and how they can understand it.
Finally, to get accurate results, the procedure of the assessment and the

evaluation has to be valid and reliable.
2.11. Methods of Textbook Evaluation

Grant (1987) identifies three stages to evaluate any text book: the first one is
the initial evaluation where the designers have to filter out the unsuitable
materials and this is what is done for the text book of the study, the un
suitable materials are taken out and replaced by the materials that directly
helps the students’ needs and interest as it is from their hand outs of their
chosen major discipline. Moreover, the materials have to be presented in an
attractive and beautiful way so that they appear communicative. In this stage
it is recommended to ensure that the textbook addresses straight forward
clear and achievable objectives as well as they have to be well organized and

easy to use.

The second stage is the detailed evaluation. After the designers decide that
the text book is suitable according to the above mentioned criteria, then they

have to decide how well the text book will do.

Thirdly, the in use evaluation, it is the evaluation of the text book while in
use. Here the content areas have to be addressed and assessed continuously.

Some teachers assume that the most effective manner through which they
can evaluate the text books is to examine the language and the objectives

contained in them.
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Garinger(1998) indentifies three different content areas to be evaluated and
assessed. Firstly, does the book meet the learners’ needs? Second, are there
sufficient materials engaged in the textbook. Finally, will the text book need

to be supplemented?

On the other hand, Cunningsworth (1998) recommends two types of
evaluation a textbook. The first type is the evaluation for potential, which
means which means that a textbook could be evaluated without any
predetermined use in mind to see what it might be good for and in what

situations it could be expected to be successful.

Secondly evaluation for suitability which involves matching the textbook
against specific requirements including the learners objectives, the learners

background, the recourses available.

According to Garinger (1998) Sheldon’s checklist is very expansive and
attempts to assess all aspects of content including such diverse factors as

graphics, and physical characteristics to authenticity and flexibility.

So teachers can create their own evaluation checklist to evaluate the text
books they design since they know the directions and the objectives around
which they design the textbook. But this eclectic approach has to be within

the standard of the general frame of the standardized checklists.

Byard (2001) considers the evaluation and of textbooks as a complex
process because this process goes through a system that involves input from
supervisors and colleagues, and does not emphasize the individual teacher
making a personal decision (yet few teachers use textbooks that they have
themselves designed or selected through a process that has focused simply

on their interests and the needs of the students.
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“Developing of checklists built around numerous aspects of teaching and
student-teacher interactions is the best way for evaluating a textbook.
“Making a comprehensive yet reasonable checklist for evaluation of
textbooks is an enormous challenge that requires different lists for different

types of courses in different settings™ Byard (2001: 416).

Cunningswords (1995) recommends that any evaluation checklist should be

organized under the following criteria:

) Aims and approaches

o Design and organization
o Language content

. Skills

o Topics

o Methodology

. Teachers books
2.11.1. The Criteria for the Text book Evaluation.

According to Cunningsworth (1995) there are four main criteria to evaluate
text books. So that designers should consider when design their text books.
Sometimes they can supplement them to suit their learners’ pedagogical

situation.

1- The text books should address the learners’ needs and match the goals and

objectives of the language programme.

2- They reflect the communicative use of the language. In other words, the
language components should be presented in a way that enables the learners
to understand it and use it communicatively and effectively for their own

purpose.
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3- They should facilitate the learners’ needs and processes easily and clearly.
4- They should help the teachers to mediate between the content and the

learners.
2.12. The Needs for Using Textbooks:

There are many reasons that texts books are to be used appropriately in the
class rooms Richards, (2001). The first reason, text books provide structures
and syllabus as it is very essential for the learners to have a central core and
they will receive a syllabus that has been systematically planned and
developed. The second reason is the availability of the text books to
guarantee that the whole learners receive the similar content therefore, they
can be assessed equally. The third reason is that, the text book has to be
developed in away ensures that the learners are going to be exposed to the

materials that have been tried and tested.

Additionally, Richard (2001) continues arguing that textbooks usually have
high standards of design and production and hence are appealing to learners
and teachers. As well as they represent a well organized plan that provide
structures and syllabus for certain programme as this is the main core for the

learners.
2.12.1. The Content of the Textbook:

The content of any text book should provide the four integrated language
skills in such way that they consider and address both the linguistics and the
cultural content of the learners. In other words, the text book provides and
presents the language four skills in an integrated way with the involvement
of the basic linguistic elements the learners need to elevate their language

proficiency.
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Donough & Shaw (2003) state that in order to make it easy for the learners to
use the language communicatively, replicate it and make the learners
communicatively competent in English, then this will involve more than
being able to perform in each of the four skills separately, but by giving the

learners activities that expose them to the four language skills in conjunction.
2.12.2. The Style of the Textbook:

Grainger, (2001) assumes that the style of the text books should consider the
learners environment as there are many factors that affects the pedagogical
and the learning process positively. Those factors are; the age of the learners,
the cultural back ground and their interest in learning English. This will
surely decide upon and result in the topics chosen and the activities in the
text book.

The style of the textbook should also consider the grading and sequencing of
the structure of the textbook. The textbook will be more effective if it
follows the difficulty level. Which implies that the content presented earlier
Is thought to be simpler than later items. In other words ,the textbook
presents the easiest materials earlier and then gradually and in an integrated
way the more complicated or difficult ones as this style will prepare the
learners to develop their critical thinking and force them to practice what
they went through in the earlier stages and link it with latest stages. “later
stage. Richards (2001)

2.12.3. The Organization of the Textbook:

“Textbooks are always organized around an identifiable principle and follow
a discernible pattern throughout. While this can be rather dull and boring it
does provide both teachers and students with some security and a coherent
body of work to remember and revise form”. Harmer (2001:7)
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Harmer continues stating that teachers can make decision when designing
their own materials and the activities. Most of the courses remained
organized around the grammar elements. It is recommended to take more
control over the teaching materials production, so that teachers can choose
from the range of possibilities including topics, situation, notions, functions

and skills.

Litz (2008) describe the organization of the text book as the presentation of
the language items and activities in a way that help the learners to understand
it and use it communicatively. This will be significant if the learning
objectives are clear and straight forward. The course components have to be
organized around the specific topics e.g. our body, body defenders, in the
lab...etc

The detailed overview of the topics, function, grammar, and skills should be
integrated in each unit within its theme. The language components such as
grammar and the four skills can be drawn round the theme or the topic
presented to be covered in the unit. So the vocabulary, the grammar, the
listening, speaking, reading, writing are supposed to be integrated around the
theme of the unit to make the text book communicative and more functional
and situational.(Litz 2008)

The textbook should have very clear objectives which address the learners’
needs and the teachers’ interest. Furthermore, the general layout of the text
book has to be designed in a way that thematically reflects the learners’

needs and classroom satisfaction.

There are some other factors that add pedagogical weight to the text books.

For instance, the vocabulary list, the grammar reference which in the most of
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the text books are presented in the end of the text book are added

methodologically to provide references for the learners to consult.
2.12.4. The Language of the Text book

Richard (2001) suggests that before designing the course or even choosing
the material, the level of the students should be identified and determined in
order to know at which level the programme should start and what are the
learners expecting to reach by the end of the course. So the students’
language proficiency should be considered so that the language elements

presented in the course will meet their interests and preference.

The grammar is very important to be injected in any language course, but it
has to be communicatively presented and well drilled or tested. In order to
integrate the language components around the course Brown (2001) suggests

checklist to evaluate the best way to engage the language in a text book:

1- Does the course book cover the main grammar items? What is meant by
the main items can be clearly identified after conducting the needs analysis at
the beginning of the project of syllabus design. Moreover, the grammar
should be presented thematically and communicatively

2- Are the vocabulary items adequate and suitable for the students? This
mean that the vocabulary items should address and satisfy the students needs
so that they will enrich their vocabulary and consequently they will use it in
their daily life language. So the presentation of the vocabulary in the text
book should consider the recycling of the vocabulary. The selection of the
vocabulary depends on the type of the text book. For example, is it general,
academic or ESP.

3- Does the book include any activities that help the students to improve

their pronunciation?
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4- Does the text book deal with the structuring and convention of language
use about sentence level? In other words, how does the grammar presented to
help the learners use it rather than know the set of the grammatical rules and
language system. Moreover, the text book should address the reading and
writing skills in a way that enable the students to improve them through
practice.

5- The language style also is matched to the social and cultural factors of the
learners? Does it consider the social and the perceptual differences of the
students? If so how the native social and cultural equivalences can be

presented in order to create a good learning condition for the learners,
2.12.5. The Activities of the Textbook:

The activities and exercise are playing a very vital role in determining
whether the text book is effective and enhances the learners’ competence, so
according to Long and Richard (1989) there are certain measurable questions

need to be answered when evaluating the quality of textbook's exercises and

guestions in the textbook:

1- Do the activities help the students to use the language communicatively?
So the text book should include activities that give the students opportunities
to practice and extend their language skills.

2- Do the activities contain free practice such like open ended questions
where the learners can extend their skills and knowledge to answer them? So
that the situation can be more expressive for the learners and help them to
use the skills and knowledge they get from the course they studied. On the
other hand, concerning the controlled activities the students have to answer
the questions objectively as it guides the students to a single correct answer

e.g. fill in the blanks and grammar activities or questions.
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3- Do the activities reinforce the Ilearners’ knowledge and skills
progressively? In other words, are they integrated in a way that considers the
students’ level and interest are considered?

4- The activities should be miscellaneous and challenging. What makes the
activities challenging as Grainger (2001) justifies, is when the students see
something new so they get highly motivated. It is good some times to get the
students familiarized with activities but too much of that might get them
bored .so the text book should stimulate students for the communication.
2.12.6. The Vocabulary of the Textbook:

Richards (2001:5) states that “VVocabulary is the very important section in
designing a text book as it paves the way for the learners to practice the other
elements of the language that are recommended to be engaged in the text
book.” Even more the vocabulary section directs the learners’ attention and
interest towards the domain or the field of their interest or chosen discipline.
This is why the linguists turned their attention to focus on what words should
be taught in a second language? This depends on the objectives of the course
and the amount of time available for teaching.

White (1997) suggests that to select and grade the vocabulary effectively in a
text book, designers should consider the following:

1- Frequency which means how the vocabulary items are presented and
recycled

2- Coverage which means how much does the vocabulary items cover
according to the theme of unit or the whole textbook.

3- Range which means the amount of times a word or words appear in texts
within a given corpus.

4- Availability which means the way the vocabulary items are presented and
are they presented communicatively, i.e commonly used by native speakers

In certain situations),
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5- To what extent are the vocabulary items easily to be understood and used
by the learners?

2.13. English for Specific Purposes

The main focus of the ESP textbooks is the concept of specificity of the area
of the learners’ interest and specialty. This concept is clearly stated by
Swales (2000) who defines ESP as a general field that comprises English for
Occupational Purposes (EOP) and English for Academic Purposes (EAP).
According to Koester (2012) ESP is characterized by its focus on selected
topics relevant for a particular professional field, such as business, medicine,
aviation, tourism, etc.

“ESP course are those where the syllabus and materials are determined in all
essentials by the prior analysis of communicative needs of the context
“Robinson (1991:20)

In other words, ESP courses are goal oriented programmes since they are
mainly developed from the needs analysis, this also indicates that they are
time limited period.

Hutchison and Waters (1987) explain that ESP is an approach rather than
practice. It does not involve particular kind of language teaching materials or
methodology. According to them ESP is defined by the reason for which the
students are learning English.

That means ESP is mainly designed to meet the learners’ needs and it is
thematically related to the learners’ particular disciplines, occupations and
activities. Moreover, the content language is appropriate and suitable to
those activities in terms of grammar, vocabulary, and discourse.

In other words, the grammar and the vocabulary taught should be related to
the learners’ chosen discipline or field of study.

According to Strevens (1988) ESP is highly recognized with some specific
characteristics. Those characteristics are absolute and variables ones and the
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restriction between these two types of characteristics identify what ESP
course is. He goes deep identifying them as follows:

The absolute characteristics are:

1- ESP courses are designed to meet specific needs.

2-They are related to contextualized area of specific language elements.

3- In contrast with general English, ESP courses are centered to the language
appropriate to specific content.

The variables characteristics are:

1- ESP may be related to or designed for specific disciplines,

2- ESP may use, in specific teaching situation, a different methodology from
that of general English.

4- ESP is likely to be designed to for adults’ learners.

5- ESP is generally designed for intermediate or advanced students.

ESP should be restricted to learning skills. They may not be taught according
to any pre ordinate methodology.

Robinson (1991) accepts the priority of needs analysis in defining ESP.

ESP is goal directed and it is developed from a needs analysis. ESP courses
are limited time period. They are taught to adults in homogenous groups
because such learners assure basic knowledge of the language system. But it
can also be taught to beginners.

Evans& John (1998) elaborate that ESP are designed to meet specific needs
of the learners.

ESP makes use of the underlying discipline it serves and it is centered on
language appropriate to the activities. It is also related to specific discipline
because it is used in specific situation.

Nunan(2004) argues that ESP is important sub component of language
teaching because the language is a communication tool and thus it simply
reflects the needs of the desperate groups of learners’ future careers or
professionals.
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In ESP “language is learnt not for its own sake or for the sake of gaining a
general education, but to smooth the bath to entry or greater linguistics
efficiency in academic, professional or workplace environment”
Basturkmen(2010:6)

Consequently, ESP approach enables the learners to acquire English
communicatively as they work it out contextually and it addresses the area
of their interest.

This why ESP becomes an area of interest in most of the universities as it
iIs the basic track for the most English programmes taught at the

universities.

They continue arguing this is why those who teach ESP are called
practitioners because they are: teachers, course designers, and materials
providers, collaborators, researchers, evaluators. They represent all of those

at the same time.

2.13.1. Characteristics of ESP Courses

Evans &John (1998) identify two defying features for ESP courses. First,
they make use of the methodology and activities of the discipline they
serves. Second, they are also centered on the language, skills, discourse

and genre appropriate to these activities.

These are the general characteristics that every text book should at least
addresses therefore, text book designers consider them, but it does not
mean that they have to follow them blindly since the text book will directly

address the learners’ need and it has clear objectives.

Whereas Carter (1983) argues that there are three features that every ESP
text book should have to make it good and comprehensive. The first one is
authenticity which means the learners have to be exposed to the language

in its real context. This can be more applicable since the ESP text books
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are designed according to the needs of the learners, in other words, the
learners are exposed to the materials that are related to their field or jobs so

that they can understand them and therefore use them communicatively..

The second one is the purpose of the course should be Purpose-related
orientation one; which refers to the simulation of communicative tasks
required of the target setting. Where the students they use the langue in
their professions as well as they can demonstrate it to their daily life.

Adding to this, all the activities are set to help purposefully.

Finally, self-evaluation in ESP turns the learners into users where they
have a great chance to study what suits and meets their needs. The learners
must have a certain degree of freedom to decide when, what, and how they
will study. Carter (1983) also adds that there must be a systematic attempt
by teachers to teach the learners how to learn by teaching them about

learning strategies.

So the course should provide some sort of autonomous learning
environment for the learner because using such materials motivates the

learners help them particularly in self-directed study.

2, 13.2.ESP learners

Gavioli(2005) see that the ESP learners are unlike the general English
ones, are enrolled in the course in order to function in specific context to
the language which is just a tool for them so they do not run after broaden

their language knowledge.

Gavioli(2005) defines the ESP learners as an instrumental motivation
because many of them do not possess integrative motivation and they are
not integrated in cultural, literary, and aesthetic life of English speaking

countries.
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ESP learners are more willing to apply the newly acquired knowledge in
practice because ESP learners are usually adults and they determine what

they lack and what they need, so they are eligible for the ESP courses

Young learners are also considered, but they lack work experience
therefore, they demonstrate low level of motivation. This really what most
of the students at Sudan International University suffer from since they are
young and they lack that level of motivation, the teachers found great

difficulties to engage them in the ESP courses.

ESP learners’ language level tend to be intermediate or above Evans&
John) cited in Gate House (2001).

This is why the ESP learners are recommended to be preceded by at least
(120) hours of general English course where the students are equipped by
the basics and the main elements of the language that will enable them to

cope with the ESP course effectively.

The researcher in this study assumes that the area of the general language
can be integrated with in the ESP ones thematically so that the learners can
engaged in both areal situation of structural communicative and contextual

language corpus and genre.

The Most challenging situation that most of the ESP teachers face with the
requirement to teach ESP courses is their lack of knowledge of the content

area.

To overcome this dilemma the researcher in this study engaged the content
teachers of Sudan International University, faculty of medical laboratory as
they represent the main part of the population of the study, to provide him
with the medical corpus of the college. The researcher studied it carefully

and then based his text book design on that basis.
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As Rogers (2000) says “There is no need for an ESP teacher to be an
expert in the subject matter”

But in order to build the sense of confidence on your learners, teachers
need to consult the content teachers about the texts of the students major
discipline.

2.13.2. ESP Materials

Gatehouse (2001) considers the use of the authentic materials as one of the

essential features of ESP courses.

Hutchinson &Waters (1987:59) doubt the possibility of using authentic
materials justifying that the text in ESP text book should be automatically
removed from its original context. So the focus will be on the pedagogical

value of the text rather than on its authenticity.

They also add that the text should not be high specialized so as not to be
incomprehensible for the teachers. The main purpose is to teach them

English through the area of their interest.

Rogers (2000) go deeper saying” the materials covered in the course may
be out dated, which could bore the learners. So the content should be

pertinent to the current working environment of the students.”

To stay the materials up to date text books do not need to concentrate too

much on the details and narrow specialization.

ESP courses are exploit some sort of authentic materials and encourage at
the same time the communication as their content is relevant to the
students’ purposes but need not be highly specialized. So the materials
more or less are up to date and help the learners to develop their skills and

can use the language in their professional surroundings.
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2.13. 4. Types of ESP

Carter (1983) identifies three types of ESP. the first type is English as a
restricted language. The restricted language is a language designed mainly
to serve in a certain restricted situation or domain. For example SIU
English for the laboratory sciences is a restricted language ESP text book
as it addresses the restrict language of these learners. This type is also
considers linguistic content that suits and address the specialized language
needs of the restricted learners. The second type is English for the
academic purposes. This type is also called English for the occupational
purposes because Hitchinson and Waters(1987) do not see any distinction
between them, but they go further in this line by classifying English for
science and technology(EST), English for business and economics(EBE)
and any English course that serve an area of profession, as English for
occupational purposes(EOP). So the focus of this type is on the

occupational needs rather than communication.

The third type is English with specific topics. They are programme which
focus on the situational English. Such language has been determined based
on the interpretation of results from needs analysis of authentic materials
used in the target work place.

Evans& John (1998) state that ESP courses are classified in terms of their
actual content, which is the actual language content or carrier content ,
which the process used to teach specific language in order to use and teach

specific language that the unit of the book which to introduce
2.13.5. Historical Perspective on ESP

ESP became one of the linguistics areas because it is the main components
of syllabus designed for the university students. It is thus the corner stone
in the area of EFL.
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According to Hutchinson and Waters (1987) ESP did not appear due to the
systematic plan, but it was due to the revolution in linguistics and
technology. They both attribute the foundation of ESP to two historical
periods:

The first one is in1945 when the Second World War ended, and the second
one is in the beginning of the technological era when new scientific,
technical and economic demands grew and English became the
international language and the language played the dominant role in all the
advancement, therefore English became the language of business and
technology.

The other reason that leads to the origin of ESP is the focus on the learners
as ESP is learner- centered approach. This is why ESP courses are
designed to satisfy the learner’s' needs.

English language is greatly developed and became subject to needs and
demands of the people other than the language teachers. Hutchinson&
Waters (1987)

They divided the history of ESP into four phases:

The first phase stretched from 1960s to 1970. The focus of this period was
just on the lexical and grammatical characteristics of the academic or
professional register. The second phase stretched between 1970s to
1980s.the practitioners began to focus on the organization and the function
of discourse at a number of levels of abstraction. Phase three they began to
integrate the discoveries of phase one and phase two and the researchers
shifted their emphasis on learners’ centered- approaches as the
communication purposes were more attended to.

Evan & St John (1998) agreed that the ESP movement originated from the
massive expansion of revaluation changes in technology and business in
1950s and 1960s.
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In the early life of TESOL era, EAP became dominant the area of EFL
beside expansion of the international business which led to the existence of
English for business purposes (EBP). Consequently, ESP became
recognized field in TESOL movement by 1980s .Howatt (1984).

Hutchinson and Waters (1987) assumes that ESP programme became a
marketable service with a growing number of customers who had specific
needs for learning English for their fields of work or study. The constraint
of time and money required ESP courses to be cost-effective and goal

oriented.
2.14. English for General English (EGP)

“English for general purposes (EGP) refers to the context such as the
school where needs cannot be readily specified. It is more useful to
consider EGP providing a broad foundation rather than a detailed and
selective specification of goals like ESP.” (Hutchinson &Waters1988: 54)

Widdowson (1983) identifies the EGP features as follows:
1- The focus is often on education.

2- As the learners’ future needs are impossible to predict, the course

content is more difficult to select.

3- The content should enable the learners to have good command of the

language.

EGP courses are called TENOR which means the teaching of English for
no obvious reason. Jordan (2002)
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EGP courses focus on grammar language structures and they are

responsible for the general language acquisitions.

So they help the students to get easily adapted to any subject matter course
and to generate more language. It worth mentioning that EGP courses do

not needs analysis to be conducted. Hutchinson & Waters (1987)

Ajideh (2009) compares that ESP is objective — oriented course where as
EGP is aim oriented dealing with the development of the general capacity.
This is why the EGP teachers do not need to set goals or objectives for the
programme as it is just their role to equip the learners with the general
capacity to help them to master the language and therefore elevate their

linguistic competence performance.
2.15. English for Academic Purposes (EAP)

Jordan (2002) assumes that the term EAP was apparently coined by Tim
john in 1970. It was established as one of the two main branches of ESP
together with EOP.

EAP covers many areas of academic communicative practice such as study
skills, seminars skills, academic writing and any similar class room
activities. Hayland and Hamp Lyons (2002) explain that EAP is
differentiated from ESP by its focus on academic context and it is

considered as sub-discipline of ESP.

When designing any EAP text, it has to cover considerable academic
genres that the learners need for their academic journey.

EAP reaches the global market due to the huge growth of English as
leading language for the spread of the academic knowledge. This is what

Hayland called the academic discipline because EAP pedagogies help
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students to distinguish the differences and provide them with a means of

understanding their educational experiences.

So EAP is considered as a branch of ESP, but it is taught in higher
institutions and universities as supportive courses to help the students to
develop some academic skills in order to help them involved in the
academic atmosphere. EAP also helps to improve the learners’ proficiency
in English Language and to help them to overcome some of their
difficulties in English as a medium of instruction and communication.

The first stage in the teaching of EAP is to assess why the students are
learning English and the skills they need. This is what is called in the study
of ESP needs analysis.

Jarvis (2001) states that EAP are designed in the English speaking
countries universities mainly for the none native students so that they can
help them get well easily with their university classes as well as with their
daily university life , and the situation in British Universities, where they
compulsory provide English for academic purposes courses as an important
language provision for non-native speakers (NNS).Jarvis also points out
that EAP courses can be either pre —sectional, where students take the
course before they go into further academic study or in-sessional, where
students study while already on academic course. The pre-sessional EAP
programme is designed to provide the learners of English as a foreign
language with Basic English Language Skills that will enable them to
pursue their academic course of study in English. The in-sectional on the
other hand is taught to the learners of English as a second language to

improve their proficiency in English.

English for academic purposes (EAP) provide the university students, with
the appropriate language academic skills that help them in s their university
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study. This definitely proofs that why EEAP is treated as one of the most

common forms of English for specific purposes (ESP).

Consequently, it is supposed to say that EAP program focuses on the skills
that the learners need to cope with their study, for example, how to deliver
a presentation, taking notes and essay writing. All these topics are
academic since they help the learners to tackle most of their academic

discipline appropriately.

Moreover ,The learners study vocabulary, grammar and the four skills
(reading, writing, speaking - including pronunciation - and listening), but
usually tries to tie these to the specific study needs of students. The
vocabulary chosen for study tends to be based on academic texts. In

addition, it prepares the learners academically for their study.

In many contexts it has been felt that students require adequate English
language skills in order for them to cope with the academic demands of
their study programme. Hence a course of English for Academic Purposes
(EAP) is designed and taught to them. Such a course includes the teaching
of such skills as critical thinking, critical reading, listening for global and
specific comprehension (e.g. lectures, talks, announcements, etc), writing
essays, terms papers, critical analysis, reports, participation in group

discussions, making oral presentations, etc.

Academic English is the genre of English used in the world of research,
study, teaching and universities. If you read an article in an academic
journal or listen to someone giving a presentation or a talk about an
academic subject in an academic environment, Academic English is
probably being used. If you are studying in an English speaking university

(or going to) you will need to learn this type of English. Native English
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speakers also have to learn Academic English too because it is not like the
English that is used every day by English speakers. Academic English is

different from other types of English and it often has features like these:

. It uses formal academic language and avoids colloquialisms.
. It usually avoids ‘I’ and is written in the third person and often uses

impersonal structures

. It is objective and impartial

. It often uses the passive voice

. It is tentative and cautious

. There are lots of references to other writers

. The texts are well structured

. There are well developed paragraphs which often start with a strong

topic sentence

. There are linking words which give the text cohesion.
2.16. Content and language integrated learning (CLIL)

Content and language integrated learning (CLIL) seems to be anew
candidate likely to produce a paradigm in the world of language teaching.
Ball (2013)

Graddol (2005) suggests English seems so much in demand in the world
today that it may be preserve to suggest that English teachers are becoming
endangered species. So the ESP teachers are not considered to up raise
their knowledge up to the students’ chosen discipline standard rather than
just teach them the linguistic area with the help of their corpus and genre of
their specialty.
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In other words, English language teachers are supposed to be trained in
order to integrate the students’ main subjects and the English language

effectively when they design or even supplement the course they teach.

When the researcher starting designing the MLS English text book, he had
collected a corpus of medical laboratory vocabulary and texts from the
content teachers then he started to integrate the English language

components around them.

The acronym CLIL was coined in 1994 by David Marsh, who defined it as
content and language integrated learning refers to any dual- focused
educational context in which an additional language of thus not usually the

first language of the learners involved, is used as a medium of instruction.

Coyle (2010) defines CLIL as an educational approach in which various
language and supportive methodologies are used which lead to the dual —
focused form of instruction, where the attention is given to both to the

language and to the content.

Ball (2013) argues that CLIL approach encourages that the language
elements and the vocabulary should be specific to the subject fields since
this help the teacher when they choose the materials and encourage them to

adapt them within the students’ major subjects of their chosen discipline. .
Ball (2013) identifies that CLIL materials usually are:
1- Different from materials found in ELT course books

2- Are selected because of the subject content and the language needed to
support the subject considered.
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Many texts are non chorological and are used in most curriculum subjects
because each genre has specific features which make it different from other

genres.

Pica, (2002) proposed that content based language should include more
appropriate to focus on intervention strategies which would assist in the

noticing and correction of grammatical errors.

In most of the Sudanese universities and mainly at Sudan International
University (SIU) , where English is the medium of instruction they use
English for learning in other subjects, and consequently , the programme
taught is designed to make use of how other subjects can be sources for

English language learning.

When the English language teaching and subjects teaching is coined and
not learned in isolation, the academic content of the curriculum will be

then strong and interesting basis for language learning.

since every subject has its own vocabulary and way of teaching, so the
Content subject through the medium of foreign language and learning a
foreign language by studying content based subject is the significant
method and approach to flow to help the learners improve their language

proficiency as this study proposed.

Using English for learning other subjects according to Reilly involves the
integration of subject matter (what to talk about) and linguistic matter (how
to talk about it); that is, the actual matter that makes up teaching effective
and help the learners to use the language and at the same time understand
their basic chosen discipline. This will be easy Reilly (1988) goes on to say
that there has been much confusion over years as to what different types of

content are possible in language teaching syllabi and whether the
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differences are in syllabus or method. Almost all actual language teaching
syllabi are combinations of two or more of the types.

Techniques and activities for the implementation of content-based syllabus

2.17. Review of Related Literature
Study (1)

Ahazeege (2017) in her study Using Authentic Materials to Teach EFL
Writing for the Work Place aims to prove the effectiveness of using
different types of authentic materials to teach EFL writing for the work
place at Sudan University of Science and Technology. The study was
mainly experimental in nature. The sample consisted of 103 students
studying marketing. Two instruments were used; (pre- and post-tests, and
interview with 15 teachers who teach ESP at three leading universities in
Khartoum and the language module designed for the experiment based on
authentic materials. The students of the experimental group were taught
writing for the work place using different types of authentic materials and
through authentic tasks while the students of the control one did not. The
experiment lasted seven weeks. The result of comparing the results of the
pre-test and post test revealed statistically significant differences between
the performance of students before and after the treatment which indicates
the improvement of the level of the students in the experimental group. The
analysis of the interview with the teachers supported the results of the
experiment and also indicated that authentic materials will solve the
problem that is caused by unaffordable and expensive textbooks. Teachers
also believe that using such materials motivates students and connects them
to the real world of language usage which creates a sense of purpose for

learning. The interview also proved that the absence of using authentic
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materials at tertiary level is due to the lack of training teachers on how to

use them.

The study recommended the use of authentic materials to teach writing for
the workplace as well as the provision of training for the teachers on how
to use them.

Comments

This study is similar to the current study in many ways. Both are
experimental descriptive study and they both use the materials designed by
the teacher that the students or learners need to enhance their language
competence and they use the corpus based approach to collect the materials
of the course as well. The two studies show the importance of using
authentic materials. In the previous study where the authentic materials is
equivalent to the use of ESAP and general English integrated into main
stream course so as to improve English language in non-native speakers
context. Furthermore, both studies approved the positive effect of using
authentic materials in teaching English language and finally the teachers'
positive attitude towards using such kinds of materials in their classrooms
to teach different skills of English language. However, the two studies are
different in other ways. The previous study focused on the use of authentic
materials to enhance writing for the work place at university level in
Sudan, whereas, the current study focuses on the four integrated skills for
the medical laboratory sciences students in a comprehensive text book
Study (2)

Dardig (2016) in the study he conducted about the use of ESP and English
for Workplace in the context of Sudanese banking investigated the area of
authentic workplace texts and to analyze the discourse of the written texts
for pedagogical language use. In order to gain a comprehensive picture of
this particular variety of English register, the researcher used the Corpus
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Linguistics Approach (CLA) to investigate authentic banking texts as "data
collection” that have been downloaded from websites and personally
collected from various resources. The method used to analyze authentic
banking texts is WordSmith Tools Version (6) which is a software lexical
analysis that uses a computerized analysis of a large number of texts.
Based on the needs analysis survey, the annual reports (ARs) and
irrevocable letters of credit (LCs) represent the daily language use for
banking discourse. Therefore, (48) annual banking reports and (12) letters
of credit were collected to investigate the characteristics and functions of
written banking texts. The analysis concentrated mainly on the frequency
of lexical bundles and collocation phrases. Results of written banking
collocation analysis have found significant differences from other ESP
texts and corpus. Finally, the analysis showed the tendency of repetitive
habit of fixed collocation phrases used frequently in written banking texts
for communication. Findings have provided a clear understanding that
banking professionals have difficulties writing abstract noun phrases and
passive verb phrases.

Comments
This study is similar to the current study in many ways. The previous study
aims to research into the use of ESP and English for Workplace in the
context of Sudanese banking. As well it investigates into the area of
authentic workplace texts and to analyze the discourse of the written texts
for pedagogical language use In order to gain a comprehensive picture of
this particular variety of English register. The current study is similar to
this one in using the corpus based approach to identify the ESP materials to
design a good ESP text book .They both conducted a needs analysis to
determine the learners’ needs for an appropriate ESP English course.

The two studies are different in many ways as well. The previous study

focused on the use of authentic materials to improve only the writing skill
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for banking students where as the current one tackles the use of the content
materials of the students’ chosen discipline which is Medical Laboratory
Sciences in this case to enhance the students’ language proficiency

Study (3)

Haypan(2015) examines and identifies the views of the undergraduate
students at Garden City College for Science & Technology concerning
their academic and linguistic needs, lacks, and aspirations. It also explores
subject teachers' attitudes to the students' overall performance in English
Language. The aim behind the Needs Analysis in this study is to collect
information which when dealt with makes courses better suited to students'
subjective and objective needs. Another objective is to reach a collective
awareness on the part of students, subject teachers, and other stakeholders
so as to set an ESP frame for all the English Language courses provided at
the college. 213 undergraduate students, from five different departments, as
well as 45 subject teachers (PhD, MSC, and BSC (TA)) were selected to
constitute the main samples in this study. Further investigation included
personal interviews with 6 still serving as department heads, in addition to
2 previous ones. A mixed methodology (Triangulation) was adopted in
data collection, in addition to the personal interviews. The instruments used
in this study were the questionnaires administered on both Teachers and
Students, and the direct semi- structured personal interviews. The two
instruments were designed in accordance with Hutchinson and Waters
(1987) and Dawson .C (2009. The data obtained from the three types of
instruments has been analyzed, tabulated, and finally interpreted. The study
results reveal that there was a consensus among both students and teachers
to adopt ESP as an effective mechanism for any English Language
Program presented at GCCST .Moreover, teachers are convinced that
students' ability in both English language skills and study skill is very weak
As far as the teachers at the college are concerned, the research revealed
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that a considerable number of them did not attend any teacher training
program. The research recommended that the solution for the students' lack
of adaptability for the ready —made English Language courses can be
achieved by establishing a well 5 structured ESP centres to undertake the
responsibility of collaboratively preparing ESP teaching materials for the
college in consultation with the departments at the college.

Comments

This study is similar to the current study in many ways. First the previous
study examines and identifies the views of the undergraduate students
concerning their academic and linguistic needs, lacks, and aspirations. It
also explores subject teachers' attitudes to the students' overall performance
in English Language. As well as both studies encourage the teachers to
design or supplement the course they teach by deciding upon which
information or materials the university English courses lack so that they
address the students’ language needs.

The current study addresses the same issue that the ESP taught at Sudanese
universities need to be supplemented in order to meet the students need and
interest.

The two studies are different in many ways. The previous study suggested
the needs analysis to identify the needs of the students so as to set an ESP
frame for all the English Language courses provided at the college. So it
suggest the best way to choose and select the suitable ESP course for the
students of Garden City College for Science and Technology, where as the
current study is an experimental study as it a complete project of designing
an English text book for the medical laboratory sciences students
addressing the students’ needs.

Study (4)

Ebadi (2015) argues that English language teaching textbooks in general
and English for Specific Purposes (ESP) in particular are among the most
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central elements in any educational system. The present study is an attempt
to evaluate a newly developed ESP textbook Oxford English for Careers:
medicine and to find out whether or not it can be used instead of English
for medical students published by SAMT based on students ‘viewpoints.
Using availability sampling, sixty- six students of medicine, who were
taking English for Academic purposes (EAP) course at Alborz University
of Medical Sciences, were recruited as participants. The researcher used a
questionnaire which contained 55 specific items measuring six constructs
of theoretical consideration, the organizational features and practical
considerations, the content, the language skill, the wvocabulary, the
grammatical structure. Results indicated that Oxford English for Careers:
medicine appeals to majority of the participants. Findings also indicated
that, regarding theoretical considerations, the participants who had covered
SAMT textbook were significantly less satisfied with their textbook than
the participants who had covered Oxford English for Careers: medicine.
The findings have implications for ESP material developers and course
designers.

Comments

The two studies attempt to decide upon which is a good, well designed ESP
course to teach in order to address their needs. The previous study has
suggested the Oxford English for Career to replace English for Medical
Students because the study has found out that the new one is
comprehensive and better for the students. While the current study is a
project of designing a text book where the ESP. EAP and EGP are all
integrated into main stream text book to address and match the students of
medical laboratory sciences discipline. So the domain of the two studies is
medical.

The two studies were quantitative research. But the current one is more

empirical.
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Study (5)

Khoshsima (2014) based his study on the assumption that English for
Specific Purposes (ESP) has become one of the predominant approaches to
language teaching in tertiary education,as it is directed towards the specific
needs of the particular specialty students. The study concerns the role of
needs analysis and materials evaluation in designing ESP courses meeting
the needs of students in tertiary education. The purpose of this study was to
find out whether ESP courses in Iran had been developed according to the
principles of ESP course design. Participants of the study were selected
from Chabahar Maritime University in Iran, consisting of two groups of
senior students majoring in management and fisheries as well as a group of
lectures teaching ESP courses. In this study three instruments were used.
First, a needs analysis questionnaire administered to students to find out
their needs, lack and wants. The second tool to get data was a curriculum
design analysis questionnaire, administered to lecturers to find out the
elements of ESP courses. The third tool was ESP textbooks used for the
aforementioned students, evaluated for their appropriateness to the specific
needs of students. The results were analyzed and the findings showed that
the ESP textbooks used at faculties of management and fisheries at
Chabahar Maritime University were not complied in accordance with the
specific needs of students and they did not have the power to motivate and
in turn facilitate students' language learning.

Comments:

Both studies are concerned about the role of needs analysis and materials
evaluation in designing ESP courses meeting the needs of students in
tertiary education. They also aim to find out whether ESP courses in both
Iran and Sudan had been developed according to the principles of ESP

course design. They are both quantitative e studies.
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The previous study focuses on the application of ESP principles on course
design English for students of management and fisheries. While the current
study is broader as it integrates the ESP, EAP and EGP into well cohesive
English text book.

Study (6)

Jing (2014) in his study focuses on the integration and cohesion of

general English teaching (English for General Purpose) and ESP (taught
English for Specific Purposes) is very important. This study outlines the
development of EGP and ESP, under the guidance of the necessity of the
integration and cohesion of EGP and ESP teaching then elaborated and
actively explored effective ways of both integration and cohesion
Comments

This study is similar to the current study in many ways. First it shows the
The importance of focusing on the integration and cohesion of general
English teaching (English for General Purpose) and ESP (taught English
for Specific Purposes) to adapt to the requirements of special purpose in
occupation.

The two studies are different in that; the previous study outlines the
development of EGP and ESP, under the guidance of the necessity of the
integration and cohesion of EGP and ESP teaching then elaborated and
actively explored effective ways of both integration and cohesion, while
the current study is a portrayal of ESP, EAP and general English to
enhance the students’ language proficiency and critical thinking. More over
the current study is experimental study while the other one was a
descriptive study.

Study (7)

Wang, Lin and Zhang (2014) consider the arguments for the construction
of courses in ESP (English for Specific Purposes) focusing on the

integration of curriculum design theory into an English course for aircraft
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engineering at the Civil Aviation University of China. For teacher-
researchers interested in designing and implementing an aviation English
instruction program, this study offers an example framework of how this
might be done and evaluates the framework within an action research
model. A needs analysis is made and a curriculum presented for an
integrated course in aviation English for aircraft engineers in the Chinese
context, so that learners of ESP can learn the target language more
effectively and put the learning to practical use.

Comments

This study is similar to the current study in many ways. First both studies
are experimental descriptive studies and they consider the arguments for
the construction of courses in ESP (English for Specific Purposes) focusing
on the integration of curriculum design theory into an English course. For
teacher-researchers interested in designing and implementing ESP English
instruction program, the two studies offer an example framework of how
this might be done and evaluates the framework within an action research
model. Also they t both conduct a needs analysis to identify the learners’
needs.

The two studies are different in many ways. The previous study focused on
the use ESP English text books while the current one tackles the use of the
integration of ESP, EAP and general English to design a good English text
book.

Study (8)

Dafa-Allah (2012) investigates the ESP learners' needs at some Sudanese
Universities. In particular the study targets the students studying medicine
through the medium of English language. Learners' needs are divided into
three categories which cover the needs for English language for general
purposes, academic purposes and for job purposes. Three universities were
chosen to examine the hypotheses of the study. The method used to collect
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data was students’ questionnaire. The study has come out with a number of
facts the most important of these facts are: In their daily life the students
need English language to listen to radio, understanding TV programs and
films. In the academic field, the need for English language to understand
lectures was highly rated. Finally in their future jobs the study revealed that
the students need English language to read written or printed materials
connected with jobs.

Comments

The two studies target the students studying medical domain through the
medium of English language. They also based their hypotheses according
to the Learners' needs. They both identify the students’ actual needs for
English language the previous study focuses on ESP for medicine where as
the current studies the integration of ESP, EAP and EGP signify the impact
on the students’ language proficiency. So the study draws a general frame
for the any integration of these into a main stream English course to qualify
the learners to real life situations as well as to develop their future

profession.
Study (9)

Perez (2002) conducted a study which examines the design and
implementation stages of a course of English given at the Faculty of
Psychology of the University of Murcia, Spain. The course was
programmed regardless of the particular individuals and no previous
requirements were needed. Two initial tests were given to the students at
the beginning of the semester: the first one to evaluate their needs and
motivation and the second one to measure their general communicative
competence. The results were heterogeneous. The students were informed
of their results and also of the level they should reach to pass the course,
especially those with low marks. With respect to their motivation they

manifested two orientations: Labour and integrative reasons. Taking into
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account their 'labour reasons' some units closely related to their specialty
was included and the final evaluation was modified giving some weight
also to the specific English component (75 % GE, 25 % ESAP).

His analysis reveals that, the students with a better communicative
competence at the beginning of the course obtained the best results in the
final exam. A correlation between those students with intrinsic motivation
and communicative competence and the best final marks has also been
found.

Comments

This study is similar to the current study in many ways. First it examines
the design and implementation stages of a course of English given at the
Faculty of Psychology of the University of Murcia, Spain. The course was
programmed regardless of the particular individuals and no previous
requirements were needed. The two studies are different in many ways.
The previous study focused on the integration of ESP, and EAP into main
stream course where as the current study adds to it the general English
where the text book has presented the grammar structures the students’
needs to master in order to help them construct good piece English of
cohesive writing.

Study (10)

Babaii ((2002) identifies the common-core characteristics of standard
EFL/ESL textbooks. Which if they consider methodologically and
pedagogically, they will help to make a good standard EFL/ESL textbook.
This is in fact a good-faith, though invidious, effort to (a) look for some
theory-neutral, universal, and broad consensus-reached characteristics of
EFL/ESL textbooks, and (b) draw up some guidelines for the generation as
well as systematic evaluation of EFL/ESL textbooks. What we offer here is
based on a close scrutiny of a corpus of 10 EFL/ESL textbook reviews plus
10 EFL/ESL textbook evaluation checklists conveniently sampled.
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No one is really certain whether these characteristics are actually operative
in all EFL/ESL textbooks. Note also that not all the characteristics
described here would be present and simultaneously adhered to in each and
every textbook. The elements presented, we hope, may come together to
make textbooks prime examples of what Brown (1993) calls “canonizing
discourse." They might lead to the development of universal textbook-
evaluation schemes which may be used in EFL/ESL departments to record
in-house textbook assessments or, on a more modest level of optimism, to a

revamped standard format for EFL/ESL textbook review.

72



CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction

This chapter describes the methods that were used to test the hypotheses.
The researcher utilizes different quantitative methods to collect the data of
the research. These methods include the pre test / post test for the students,
the textbook evaluation checklist for the teachers as well as, a teachers’
questionnaire. It also indentifies the sample size of the study which is the
number of the participants in each instrument. Then the mechanism
followed to ensure the validity and reliability of each of the instruments in
order to get accurate and significant results. Finally there is a full
explanation of the procedures of the all research instruments.

3.1. The Population and the Sample Size of the Study

3.1.1. The Students

The researcher has followed a computer random selection procedure to
choose 120 names from the first year students for the academic year 2014-
2015 at Sudan International University Faculty of Medical Laboratory
because the researcher has been teaching at this faculty for more than six
years so he has a considerable background about the needs of the students
in this college. The students are divided into two groups one is the
experimental group and the other is the control group. The size of the
sample is sixty students in each group.

3.1.2. The Teachers

Sixty teachers out of eight five were chosen to represent the second
sample. The sample is mixture; half of them are male and half are female

from Sudanese Universities. Three of them are PhD holders and the others
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are M.A holders.

Gender Age group Education Experience
Male | Female | Above Below 40 MA PhD | More Less
40 than75 than25
35 25 30 30 57 3 5 55

The teachers were all fully oriented about the study as they all teach the
integrative course upon which the study is based during the university
English preparatory programme which lasted for six weeks.

3.2. Instruments of Data Collection

The researcher selected various types of instruments. He administered a
pre-test and post-test, teachers’ questionnaires and textbook evaluation
checklist as well as the text book designed for the study.

3.2.1 The Test

The Test is chosen to investigate the first hypothesis “The integration of
general English, academic English and English for specific purposes into
English language programme is expected to enhance students’ language
proficiency.

Pre-test is given to the two groups: the experimental and the control one to
evaluate the learners' English proficiency level. The test is undergone
under the same circumstances for the two groups, (see the Appendixes 1)
The Control group was taught the conventional general English course (pre
intermediate Headway) In contrast, the experimental group was taught the
integrative course designed by the researcher. Then both groups were given
the post-test. (See the Appendixes 2)

Each of the pre test and post test contain four questions. The test mark is
40. The questions are graded; the easiest first and then the more

challenging. The types of the questions are varied; there were MCQs of
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four choices in order to decrease the chance of guessing. WH- Questions,
completion and free writing.

The questions are distributed as follow:

Question (1) is reading comprehension followed by true false questions and
open ended questions. It consists of two parts each part contains 5 items for
10 marks;

Question (2) is allocated for vocabulary and it is a completion question. It
contains 10 items for 10 marks

Question (3) is listening comprehension which contains 5 items for 5
marks. The students are given a listening text and then they are asked to
answer a multiple choice questions based on it

Question (4) is about grammar. It contains 10 items with 10 marks. It
tested the basic elements of grammar. It is a multiple choice question, too.
Question (5) is writing. The students are asked to write a free composition
for 5 marks. (See the Appendixes)

3.2.2 The Questionnaire

The teachers’ questionnaire is designed to investigate the second
hypothesis which is “Most of the tertiary level English courses are ESP and
they need more language components to enhance the student linguistic
competence”.

It also investigates the third and the forth hypothesis which are
consecutively “The situation of English language as requirement course
does not enhance the students’ language proficiency”. As well as teachers
should design the materials of the English courses so that they meet their
students’ needs.

All the subjects of the questionnaire are M.A and PhD holders, who have
taught in different universities, they are familiar with English language,
they were asked about their opinions of the second and the third hypothesis
of the research (See the appendix 3).
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The questionnaire consists of two sections: part one contained the
demographic data about the teachers such as their age, their grade level, the
years of their experience, and gender
The second part comprises 23 statements related to external and internal
qualities of the book under review. The statements are distributed over the
following aspects the objectives, the content and the activities.
The first two statements are about English as a university requirement as it
is one of the core pillars for the foundation of this study.

As it is known most of the Sudanese universities teach ESP for their
students as a university requirement.
The second section is about the objectives which consists of six statements
from 3-9

The content section consists of eleven statements 10- 20, and finally the
activities section which consists of three statements 21-23. (See the
appendix 3)
The teachers responding to this questionnaire were asked to comment using
a five point scale (strongly agree) (agree) (neutral) (strongly disagree)
(disagree)
3.2.3 Textbook Evaluation Checklist
McGrath and Swales (2002) suggest that self—constructed evaluation check
list is the best for the teachers to design their own checklist to evaluate to
what extend the text book addresses the students’ needs; such checklist is
localized and based on the notion that there is no universal checklist for
textbook evaluation because of many variables affecting the teaching and
learning process.
Consequently, a post - use evaluation checklist is designed to measure the
actual outcome of the use of the text book after it had been taught to the

students. It is chosen to consolidate the investigation of the main

76



hypothesis of the study that integrative course in terms of content enhances
the students’ English language proficiency.

According to Max (2015) observers might be peers, other educators who
may be more knowledgeable and experienced, supervisor, principal or
government official. Observation tools check list or rubrics may be used by
observers to record notes about the lesson.

3.3. The Validity and Reliability of the Instruments

3.3.1. Validity and Reliability of the Test

Koul (1984, p.122) defines test validity “a test is valid if it measures what
it claims to measure". To confirm validity; six PhD holders who
specialized in the field of English language teaching were given the test to
check its relevance and validity. They also revised the exams
grammatically and semantically and their comments were highly
appreciated and taken into consideration.

A Test is reliable when it produces similar results each time it is
administered. “Reliability should receive approximately the same rank,
when the test i1s administered on the second occasion” Freeman (1965,
p.66). There are many methods to test the reliability of the test such as
internal consistency method, the alternate test method, empirical method,
testing and re-testing method, and the Spilt-half method. The researchers
selected the test and re-test method to ensure reliability of the research
instruments; because there is a good chance in administering the two tests
pre-test and post test twice.

The correlation between the pre test and re-retest was calculated as well as
post test and re-post test calculated by applying the Pearson's product
Correlation using SPSS soft ware to find the relationship or correlation

between the two tests for the two groups.
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3.3.2. Validity and Reliability of the Questionnaire

To ensure questionnaire validity, six PhD holders who specialized in field
of English language teaching revised the questionnaire, they added,
removed and suggested and their comments have been taken seriously into
consideration.

To ensure the reliability of the questionnaire, the researcher followed the
method of test and retests. Ten of questionnaire respondents were chosen
randomly to fill in the same questionnaire again after a week interval and
then the reliability calculated by using Cronbach’s Alpha.

3.3.3. Validity and Reliability of the Textbook Evaluation Checklist
The evaluation checklist was revised by five PhD. holders who are experts
in the field of syllabus design.

Concerning the reliability as it is clearly stated by Nunn (1998)
measurements are reliable to the extent that they are repeatable and that
any random influence which tends to make measurements different from
occasion to occasion or circumstance to circumstance is a source of
measurement error.

The researcher followed the technique of the Test-retest reliability which is
the degree to which scores are consistent over time. So, ten of the
evaluators are asked to view, code or rate the same single statement twice
in different times to ensure that the same result is reached. By doing so ,the
researcher can easily spot the score variation that occurs from testing
session to testing session as a result of errors of measurement. The
reliability of the observation checklist was high

3.4. The Procedure of the instruments

3.4.1 The Procedures of the Test

After the two groups were assigned and before both methods were
administered, the pre test was given. On one hand, the experimental group

would be taught the integration of ESP and general English course book
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designed by the researcher. On the other hand, the control group will study
the conventional general English course book.

The experimental group was taught by the researcher himself while the
control group was taught by another teacher having the same qualification
of the researcher under the supervision and direction of the researcher.

The two groups were given a pre-test to assess their English language
proficiency level. Then 30 students from each group were retested after
interval of a week to calculate the reliability of the pretest. Both groups
received instructions and lectures for almost 120 credit hours during five
weeks. But the control group studied the conventional general English text
book where as the experimental group studied the English for medical
laboratory sciences text book designed by the researcher. Then the two
groups were retested for the second time as post test. It is worth mentioning
that 30 of each groups control & experimental were retested to calculate
the reliability of the post test.

At that point, the results of the tests for the two groups were analyzed by
using the SPSS programme.

3.4.2 Procedures of the Questionnaire

The questionnaire was conducted for the teachers. 60 copies were
distributed for each .Five of the teachers are PhD holders and the rest are
M.A holders with an experience of more than 5 years. The questionnaire
was mainly designed to elicit information about:

Section 1 is about some demographic data whereas section 2 (questions 1-
3). All questions are on the track of whether the integrative course book
they teach and which is designed by the researcher enhances the students’
proficiency. And for the students the questions were to what extent does

the book enhance their English language proficiency.
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A Likert scale running from (Strongly agree= 5 points, Agree = 4 points,
Neutral =3 points, Disagree = 2 points, strongly disagree = 1 point). The
respondents had to tick the appropriate choice account to his thought.

The items of the questionnaire cover the most relevant items, which seem
to the researcher and referees suitable, valid and reliable for the second and
third hypotheses investigation.

3.4.3. Procedures of the Textbook Evaluation Checklist

The text book evaluation check list is designed using standard scale, which
iIs running from excellent, very good, good, poor and not sure for the
English language teachers in order to evaluate the text book designed for
the medical laboratory students.

The population is sixty English language teachers. The teachers are
provided with the copy of the text book for about a month before the
beginning of the students’ sessions. Then a three days work shop was held
for the teachers to orient them with the content and the objectives of the
text book.

During the work shop two demonstrations classes are taught by the
researcher. So the English language teachers were highly oriented with the
purpose of the checklist.

The textbook has been taught for five weeks four hours a day that is 120
credit hours. The sixty teachers have taught the text book during the
preparatory university course. Then after that the researcher distributed the
evaluation check list for the teachers.

3.5. The Review of the M.L.S. English Textbook

The project of designing the text book started with a brainstorming
workshop for the English language teachers in September 2011. It was
decided in the workshop that the proposed English textbook would
encompass a range of genres and themes suitable for the target group and

the activities presented in the textbook would be designed in such a way
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that they triggered the learners’ interest in using English for
communicative purposes. It was also decided that the textbook would be
context specific in terms of language and culture and the materials used in
the textbook would be drawn from authentic sources. The question of the
criteria to be used for the selection of authentic materials was debated upon
by the members from the diverse perspectives of language, language
pedagogy and the objectives of education in the Sudanese context.
Consequently, the content teachers of the medical laboratory sciences
college are asked to provide a corpus of medical terms which the students
encounter during their basic studies. In other words, the terms and texts
from the basic courses handouts they give to the students so that the
vocabulary section will be much related to the ESP area of the students.
Then, comprehensive questions and discussion activities are designed
around those terms and text.

The task of designing activities that are suitable for the learners of Sudan
International University students was therefore a bone of contention. How
could the activities be designed to be suitable linguistically, cognitively
and pedagogically? How could the learners be involved with different
types of activities, experiential as well as developmental? After a detailed
discussion, it was decided that the activities “should match with learner
needs and wants and with principles of language learning, and that they
should be developed in ways which provide flexibility of use to learners
and teachers as well as coherence of connection. Tomlinson (2003).

3.5.1. Objectives of the Book.

The objectives of the text book are to enable the students by the end of the

course to:
° Prepare the students with a considerable vocabulary of their chosen
discipline.

° Understand the vocabulary of their chosen discipline.
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° Read and understand the texts of their chosen discipline

° Write notes from the classes as well as from the references they
consult.

° Interact with their content teachers during their basic subjects.

° Improve their listening and speaking skills.

° Get engaged in different group discussion or seminars actively.

° Contact with their international colleague confidently.

] Enhance their spelling and hand writing.

° Improve their writing skills.

° Develop their research skills.

3.5.2. Needs Analysis

The students needs analysis have been identified through the reports of the
academic affairs dean ship, SIU educational and assessment culture based
on systematic monthly reports on teaching materials, students performance
and the whole educational context and environment. The job of the quality
control department which is part of the academic affairs deanship is to
collect data and monitor the teaching learning process. The department
uses different tools for the assessment and the evaluation.

3.5.3. The procedure of the project

The English language department is established to advance professional
development, integrate, develop, design teaching resources, and to enhance
English language teaching quality at Sudan International University, the
department helps teachers to develop and renovate their teaching and create
effective learning environment, and offers technical support to faculty
research and career planning by orgnising university- wide training
programs and workshops as English is the medium of instruction in the
university. So a workshop is orgnised. A team was created so as to review,

develop and design an ESP program for the medical laboratory sciences,.

82



The team consisted of the researcher who is the head of the English
language department and the designer of the text book, some ESP teachers,
the content teachers and external experts that have been invited to help the
team to accomplish its mission.

The English language department has designed eight workshops to do the
assigned job and has established the objectives, rules and regulations of the
interdisciplinary cooperation between the ESP teachers and the medical
laboratory sciences lecturers. The pre-workshop assignments are as follow:
The first step was to find topics to lay the ground on which the project
could be built up. These themes had to be sound by a disciplinary point of
view. But they had also to bring educational benefits to ensure growth in
foreign language proficiency. Such a quest complied first of all a careful
examination of the medical laboratory sciences syllabus, its expected
outcomes and the educational approach that the content teachers had
outlined for the discipline. The theme satisfied the ESP teacher because it
offered the learning group communicative their discipline.

The second step was to consider some interviewed variables to shape the
general outline, based thematically on the topics and medical laboratory
corpus provided by the content teachers which is considerably had been
agreed upon. When all these issues were discussed and activities
scheduled, it was determined to implement a trial project to pilot and
exploit its effectiveness.

The selection of the English materials took a longer time because this is the
most important part of any CBI plan and success or failure is greatly
influences by the recourses learners have to work.

3.5.4. The layout of the Text book

The book consists of sixteen units designed around different medical

laboratory themes. Each unit, in turn comprises seven sections: vocabulary
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section, the grammar section, listening, speaking reading and writing and
final skills focus section.

The integration of skills is a distinctive feature of all the units and the
learners get adequate exposure to the creative use of the target language.
The twenty themes cover the medical genres:

The method through which the materials presented in the textbook is
according to those identified by David Nunan (1988, pp. 1-14) were very
meticulously followed by the authors of the textbook. These criteria are:
(a) the materials should promote the objectives of the curriculum
prescribed by the authority (here it the university of Sudan International
University as it is based on those of the ministry of higher education), (b)
authenticity of the materials should be ensured. The materials of the text
book is collected from the medical corpus based approach and the medical
genres where the content teachers played great role in providing and
deciding to what extend the materials are relevant to the medical students
genres (c) the materials should stimulate interaction, (d) the materials
should prompt the learners to pay attention to the formal aspects of
language, (e) the materials should encourage learners to develop learning
skills, and (f) the materials should encourage learners to apply their
developing skills in their future career and daily life. Thus, the new
English textbook is undoubtedly “a set of materials for the efficient and
effective teaching and learning of a known student body by a known
teaching body at a given level to a prescribed standard” (Lyons, 2003, p.
500).

The new English text book is supposed to follow the communicative
functional approach which aims at enabling a learner to acquire a
communicative as well as a functional competence in the target language.
The selection of the materials and the presentation of the activities in text
book were based on the principal of the functional approach which regards

84



language as a tool, a means for communication and language function in
particular social context.

The level of the book is pre intermediate level as it addresses learners of a
high school back ground.

The duration of the course lasts 120 hours that is two semesters.

It was agreed upon during the workshops conducted at various stages of
designing the book that the teachers were recommended to follow the
eclectic approach when they teach the book. This was very easy for them
since the university class rooms are highly well equipped; they were also
recommended to activate the group discussions, assignments, spelling bees,
as well as presentations and English clubs

3.5.4.1. The description of the book.

This book aims to equip the students or learners of MLS with the basic
linguistic components within the frame work of their discipline in order to
enhance their language competence as well as their critical thinking. The
content of the book provides a good balance of the four skills in an
integrated way. The style of the textbook considers the learners cultural
back ground, age, interest and above all purpose in acquiring the second
language.

This is why the topics and the types of activities chosen are all relevant to
the students’ medical and scientific field in order to enrich their medical
vocabulary so that they can use them in every situation communicatively.
The text book is designed to guide the students of medical laboratory
sciences and put them on their medical right track because the text book
tend to make use of the medical laboratory corpora and transfer it into a
pedagogical context.

The manuscript of the text book was reviewed by experts and teachers at
this level. The manuscript of the text book is published after modifying the
manuscript in the light of the suggestions made by the reviewers.
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to provide them with the basic language and academic skills they need to
cope with their study as well as to attain communicative competence in
using English at various levels.

The methodological frame of the textbook is a kind of integration of theme
based, structure based and ESP of medical laboratory corpora. So it is a
functional approach and the principals of communicative competence.
3.5.4.2. Vocabulary (appendix 7)

The first section in each unit introduces the vocabulary items according to
the theme of the unit e.g. unit one (our body 1). the words in this section
are about the parts of the body where the students will get familiarized
with some basic anatomical terms that will consolidate and help them to
understand their anatomy course which is one of their basic subjects in
semester one.

The vocabulary items are recycled by providing different exercises to help
students use them. Those exercises are considered to contribute to the
student’s language acquisitions because they are all balanced in their
format and contain both controlled and free practiced. Moreover, they are
progressive as the students move through the book as well as they are
challenging and varied.

For example one of the exercises at the vocabulary section is mind
mapping game i.e. students choose set of words with their collocations in
order to associate them. For Example the word blood; students try to write
the verbs, nouns, and adjective s that can be collocated with the word blood
and so on with the rest of the vocabulary items.

There are many other vocabulary exercises in the book such as the
completion, matching, sentence building, and unscrambling the letters and
cross the odd word out. As it is clearly seen the vocabulary exercises tend
to reinforce the students mastering and development of the vocabulary of
their chosen discipline.
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3.5.4.3. Language focus (Grammar)

This book is not organized on a grammatical syllabus and does not focus
on grammar only rather than it aims to indulge the grammatical structures
with the rest of the academic skills to enable the students to apply the
grammatical rules they studied.

In this section we need to ensure that students can understand and produce
compound and complex sentences correctly in order to help them to write a
good paragraph.

There are two parts of language focus in the book. The first part is located
after the vocabulary section to pave the way for the learners to use the
vocabulary in their communication. Consequently, it is a communicative
based grammar. For example in section one the grammar section is about
using the verbs to be in grammar focus one and the present simple tense in
grammar focus two. For this reason the book first ensure that students can
understand and produce SOV patterns and then gradually, can understand
and produce expansion of the S and O and the combinations of SVO
sentences in various ways. This is clearly presented in the writing section.
Some of the grammar items that are covered in this book are:

The verbs to be

The verbs to have

Present simple

Past simple

Future simple

The determiners

The pronouns

The adjectives

The noun phrase

The prepositions

Prepositional phrase
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Collective and compound nouns

The conditionals

The passive

Statement of comparison

Imperatives

Medical prefixes

The comparison

The statement of comparison

The intensifiers

3.5.4.4. Listening and speaking

In these two sections the students practice some of the daily spoken
dialogues which contain key functional language that has to do with their
major discipline for instance greetings, introducing someone, apologizing,
showing the directions and asking for and giving opinion.

It worth mentioning that the listening scripts are authentic since two native
speakers (kurry who is American and his wife Charlene, South African)
were mainly hired to demonstrate the listening part. So the designer has
provided them with the themes and they created the situations around them.
They recorded the scripts at the studio of the university radio station (SIU
102.6) (See the CD)

3.5.4.5. Reading

The reading texts are scientific and medical based as they recycle the
vocabulary the students encounter in the first section, thus the students will
apply the reading strategies and answer different comprehension
questions.(See appendix 7)

3.5.4.6. Writing

In the writing section, the students will experience the sentence
construction that leads them automatically and gradually write a good
paragraph and then in the end a good academic essay. (See appendix 7)
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3.5.4.7. Skill corners

There is a key feature of the course. In every theme there is at least one
academic skill. The naming of this feature is significant. It is assumed that
the students will have heard about most, if not all but cannot make practical
use of them. Thus, attest-teach-test approach is used. This is quite
deliberate and even more will be sensitized to the particular point before
being asked to understand it intellectually and effectively.

Some of the skills in the book are: Reading strategies Taking notes and
Presentation (see appendix 7)

3.5.4.8. The organization of the text book

The book is organized into sixteen units each with particular thematic
medical and scientific focus. The units are as follow:

Unitl Our body

Unit 2 Internal body parts

Unit 3 Fresh air

Unit 4 Respiratory system

Unit 5 Anatomy 1

Unit 6 Basic biochemistry 1

Unit 7 Basic biochemistry2

Unit 8 Medicine for all

Unit 9 Circulatory system

Unit 10 Excretory system

Unit 11 Helping the patient

Unit 12 Medical suppliers

Unit 13 Body defenders

Unitl4 Lab safety

Unitl5 Lab apparatus

Unit16 In the lab
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Within each theme there are six integrated sections, listening, speaking,
reading and writing dealing with discrete skills while vocabulary, language
focus, and skills corner deal with the enhancement of the students’
linguistic competence.

(See appendix 7)

3.5.4.9. The Validation Process of the Textbook

The MLS content teachers at Sudan International University provide the
designer with the vocabulary and the texts of the first year. Some of the
vocabulary had been taken from the students’ handouts after the content
teachers reviewed them and validate their suitability to the MLS first year
students.

Dr. Ishraga Bashir who works at Née lain University has reviewed the
book and her comments were highly considered and accordingly some
modifications were done. (See appendix 5)

Dr, Hassan Ismeal Babil who is the head of the English language
department at Zamzam Medical College and a part time English lecturer at
Sudan International University also has reviewed the textbook and
commented on some issues and his comments were taken into

considerations. (See appendix 6)
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CHAPTER FOUR
DATA ANALYSIS AND DISCUSSION

4.0 Introduction

This chapter presents the analysis and discussion of the data collected
through the study instruments; the students' pre-tests and post-tests, the text
book evaluation check list and the teacher's questionnaire.

4.1. The Analysis of the Students' Tests

The data in this section represent the observable and measurable behaviour
of the students. The data were collected by pre- and post tests and is
analyzed statistically to show the extent and the effectiveness of the
intervention. Mainly two statistical tests have been used; paired sample t-
test and independent sample t-test. In addition, Effect Size has been
calculated to determine the magnitude of change.

The following sections present the t-tests for the four skills (Reading,
Writing, Listening and Speaking).

Firstly, it has to be stated that three basic assumptions for the t-tests are
met, these assumptions are:

a-The observations are independent of each other:

The same group is tested twice; before the intervention and after it.

b- The dependent variable is measured on an interval scale:

The dependent variables are the scores obtained by the students.

C- The differences are normally distributed in the population:

Secondly, the results of the tests for both groups are presented below.
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Table (4.1.): Experimental Group: reading section results

Post Reading 6.35

Mean N Std. Std.  Error
Deviation Mean
Pre Reading 4.05 60 2.119 274
60 1.867 .241

This table provides the descriptive statistics for both the reading skill

before the test and after the test. The post-test mean is higher than the pre-

test mean: 6.35 vs 4.05. So it significantly shows that the reading section in

the textbook help the students improve their reading skill.

Table (4.2.): Control Group: reading section results.

Mean N Std. Deviation [Std. Error
Mean
Post Reading |4.28 60 2.322 .300

This table shows the significant difference between both the pre reading

results and post reading ones. It is clear that the post results are slightly

better than the pre results because the post-test mean (4.28) is higher than

the pre-test mean (3.97)
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Table (4.3) The performance of the reading section for the

experimental group

G Mean SD
Pre reading 4.05 2.119
Post reading 6.35 1.867
P —value 0.000

The above table demonstrates the performance for the experimental group,
when the two tests —pre test and post test — are compared. Significant
differences are less than .05 that is (.000).The mentioned figure (.000)
shows highly significance, it also shows students’ performance of the
experimental group is much more effective than control group. These
findings are parallel to the hypothesis, which assumes that the integration
of ESP, EAP and AGP into main stream English course book enhances the

students’ language competence.

Table (4.4.) The performance of the reading section for the control group

G Mean SD
Pre reading 3.97 2.139
Post reading 4.28 2.322
P —value 0.000

The above table demonstrates the performance for the control group. It
shows a Significant differences of (.288) which is higher than (.05), that
shows no significance and students’ performance is very low, when the
students are taught reading texts that is not relevant to their ESP medical
laboratory field. These findings are parallel to the hypothesis, which
suggest that the integration of ESP, EAP and AGP into main stream
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English course book enhances the students’ language competence rather

than the conventional ones.
4.1.1. Discussion of the Reading Section Results:

The above tables (4.4) and (4.3) show the performance of sixty Sudan
International University students in reading after the prescribed period of
experiment for both the control and experimental groups. They show
statistically significant development at the end of the period, when the
significant scores .000 which is > 0.05 and the mean is calculated. The
experimental group achieved a score of development for the mean 4.05 -
6.35 = (2.5), which is much higher scale than the control group’s
development of 3.97 - 4.28= (.257). These findings are parallel to the
hypothesis, which suggests that the integrated syllabus which is taught at
Sudan International University has positive effect on reading compared

with traditional general syllabus.

This also proves that the students who studies the integrative course shows
a significant process in their reading comprehension as most of the reading
texts are from the medical laboratories sciences domain provided by the

content teachers.

Table (4.5.): Experiment Group: Vocabulary section results

Mean [N |Std. Std. Error
Deviation [Mean
Pre Vocabulary 4.23 [60 [2.645 341
Post Vocabulary 16.28 |60 [2.164 279

This table shows that the post test mean (6.28) is higher than the pre test
mean (4.23). this means that there is a significant difference between the

both results.

94



Table (4.6): Control Group: Vocabulary section results.

Mean |N Std. Std. Error
Deviation [Mean
Pre Vocabulary 3.58 |60 ]1.844 .238
Post Vocabulary |4.18 |60 |1.568 202

This table shows that the post test mean (4.18) is slightly higher than the
pre test mean (3.58). This means that there is a significant difference

between the both results.

. Table (4.7) The performance of the vocabulary section for the experimental
group

G Mean SD
Pre 4.23 341
Post 6.28 279
P —value 0.000

Table (4.7) shows that the P value is 0.00 < 0.05. This statistically indicates
that there is a significant difference between pre and post results.
The above data statically prove that the students of the experiment group

did very well in the vocabulary section of the test.

Table (4.8) The performance of the vocabulary section for the control group

G Mean SD
Pre reading 3.58 1.844
Post reading 4.18 1.568
P —value 0.000
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The table shows that the post test results were significantly higher than the
pre ones. This is very clear from the difference between the mean for each
3.58 for the pre and 4.18 for the post. The P value is 0.00 < 0.05 which
indicates the significance of the results.

4.1.2. Discussion of the Vocabulary Section Results:

The above tables show the experimental and the control group’s
performance of sixty Sudan international University students vocabulary
competence, after the prescribed period of experiment. They show
statistically significant development at the end of the period, when the
significant scores .000 which is > 0.05 and the mean is calculated. The
experimental group achieved a score of development for the mean 4.23-
6.28= (2.55), which is much higher scale than the control group’s
development of 3.58- 4.18= (.6). These findings are parallel to the
hypothesis, which suggests that the integrated syllabus of International
Sudan University has positive effect on vocabulary competence compared

with traditional general syllabus.

The students’ vocabulary improved as the focus of the book they studied
addressed their vocabulary needs. The content teachers provide the
designers with the basic terms the students encounter during their study in
order to reinforce what the students study in their basic subjects and then
helps them to understand their medical courses and at the same time enrich
their vocabulary as most of the activities in the text book are based on

collocations and word formation.

Table (4.9.): Experiment Group: grammar section results.

Mean N Std. Std. Error
Deviation |[Mean

Pre Grammar 4.38 60 2.179 .281

Post Grammar [6.17 60 1.586 205
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This table provides the descriptive statistics for both variables. The mean,
the number of observations, the standard deviation, and the standard error

mean. The post-test mean is higher (6.17) than the pre-test mean (4.38).

Table (4.10.): Control Group: Grammar section results.

Mean N Std. Std. Error
Deviation Mean
Pre Grammar |3.78 60 |1.552 .200
Post Grammar |4.90 60 |1.115 144

This table provides the descriptive statistics for both variables. The mean,
the number of observations, the standard deviation, and the standard error

mean. The post-test mean (4.90) is higher than the pre-test mean (3.78).

Table (4.11.) The performance of the grammar section for the

experimental group

G Mean SD
Pre 4.38 2.179
Post 6.17 1.568
P —value 0.000

As you can see on the table above the P value is 0.000 which is less than

00.05.So there is a statistical indication of the significance of the difference

between the pre and the post results.

Table (4.12.) The performance of the grammar section for the control

group
G Mean SD
Pre 3.78 1.552
Post 4.90 1.115
P —value 0.000
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The table shows that Scores on the post grammar (4.90) were higher than
the scores on the pre grammar (3.78) and the p value is less than .05, which
means that there is significant difference between the post and the pre
results.

4.1.3. Discussion of the Grammar Section Results:

The above tables (4.11) and (4.12) show the performance of sixty Sudan
international University students in grammar competence for both the
experimental and the control groups, after the prescribed period of
experiment. They show statistically significant development at the end of
the period, when the significant scores .000 which is > 0.05 and the mean
is calculated. The experimental group achieved a score of development for
the mean 4.38 - 6.17 = (1.79), which is much higher scale than the control
group’s development of 3.78 - 4.90 = (1.12). These findings are parallel to
the hypothesis, which suggests that the integrated syllabus which is
designed to teach for the students of Sudan International University has
positive effect on grammar competence compared with traditional general

syllabus.

The students had a considerable knowledge of grammar and the course
they studied enhanced this knowledge because grammar has been designed
around integrative skills. In other words, the grammatical structures are
presented in context of medical scientific texts. Therefore, they need to
consolidate the use of present simple, verbs to be, passive and active voice,
the adjective or the description in general, comparative and superlatives,
beside, all the basic grammatical elements that help the students to
construct a good English sentence and speak fluently.
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Table (4.13.): Experiment Group: The Listening section results.

Mean |N Std. Std.  Error
Deviation |Mean
Pre 5.18 |60 1.722 222
Listening
Post 7.22 60 1.668 215
Listening

This table provides the descriptive statistics for both variables. The mean,

the number of observations, the standard deviation, and the standard error

mean. The post-test mean (7.22) is higher than the pre-test mean (5.18).

Table (4.14.): Control Group: Listening section results.

Mean |N Std. Std. Error
Deviation |Mean
Pre 3.93 |60 1.376 178
Listening
Post 4.60 |60 1.108 143
Listening

This table provides the descriptive statistics for both variables. The mean,

the number of observations, the standard deviation, and the standard error

mean. The post-test mean (4.60) is higher than the pre-test mean (3.93).

Table (4.15.) The performance of the listening section for the

experimental group

G Mean SD
Pre 5.18 1.722
Post 7.22 1.1668
P —value 0.000
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The table shows that there is a significant difference between the pre and
post results because the P value is less than 0.05. This result leads to reject
the null hypotheses clear that the level of student is different to pre and

post listening

Table (4.16) The performance of the listening section for the control
group

G Mean SD
Pre 3.93 1.376
Post 4.60 1.108
P —value 0.000

The table shows that there is a significant statically difference between the
pre and post results because the P value is less than 0.05. This result leads
to reject the null hypotheses clear that the level of student is different to pre

and post listening.

4.1.4. Discussion of the Listening Section Results:

The above tables show the experimental and the control group’s
performance of sixty Sudan international University students listening
skill, after the prescribed period of experiment. They show statistically
significant development at the end of the period, when the significant
scores .000 which is > 0.05 and the mean is calculated. The experimental
group achieved a score of development for the mean 5.18- 7.22= (2.04),
which is much higher scale than the control group’s development of 3.93 -
4.60= (.67). These findings are parallel to the hypothesis, which suggests
that the integrated syllabus of International Sudan University has positive

effect on listening comparing with traditional general syllabus.
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The course book gives a consideration for the listening skill therefore the
whole listening situation are graded from general into specific. The
listening situations tend to encourage the students to practice every day
language they need whether in the campus or in their various daily

situations to empower them to meet the challenges in their future career.

The listening scripts are designed and demonstrated by native English
teachers who used to work in the university in the English language
department so they were very much aware with the objectives of the text
book

Table (4. 17.): Experimental Group: Writing section results

Mean |N Std. Std. Error
Deviation |Mean
Pre 293 |60 2.342 .302
Writing
Post 4.88 160 1.958 .253
Writing

This table shows that the post-test mean (4.88) is higher than the pre-test

mean (2.93). This proves that there is a significant difference between the

both variables.

Table (4. 18): Control Group: Writing section results.

Mean |N Std. Std. Error
Deviation |Mean
Pre 2.65 |60 1.716 221
Writing
Post 3.88 |60 1.166 151
Writing

This table provides the descriptive statistics for both variables. The mean,

the number of observations, the standard deviation, and the standard error
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mean. The post-test mean (3.88) is slightly higher than the pre-test mean
(2.65).

Table (4.19.) The performance of the writing section for the
experimental group

G Mean SD
Pre 2.93 2.342
Post 4.88 1.958
P —value 0.000

Results on table (4.19) show that there is a significant difference after

taking the test because the P value is less than 0.05.

Table (4.20) The performance of the writing section for the control
group

G Mean SD
Pre 2.65 1.716
Post 3.88 1.166
P —value 0.000

The table shows that there is a significant difference between the pre and
the post results as the post results mean is 3.88 which is higher than that of

the pre ones which is 2.65.

The P value is 0.000 which is less than 0.05 and that is a statistical

indication of the high significance of the results.
4. 1. 5. Discussion of the Writing Section Results:

The above tables (4.19) and (4.20) show the experimental and the control
group’s performance of sixty Sudan international University students in

writing skill, after the prescribed period of experiment. They show
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statistically significant development at the end of the period, when the
significant scores .000 which is > 0.05 and the mean is calculated. The
experimental group achieved a score of development for the mean 2.93-
4.88 = (1.95), which is much higher scale than the control group’s
development of 2.65- 3.88 = (.12). These findings are parallel to the
hypothesis, which suggests that the integrated syllabus of International
Sudan University has positive effect on writing comparing with traditional

general syllabus.

The course book addresses the writing skill thoroughly and the students

showed huge progress.

The textbook provides the students with many basic writing activities from
the basic elements of the English sentence to the paragraph writing. All the
activities are related to their medical field e.g. writing summary,
descriptive and narrative paragraphs, compare and contrast paragraph,

definition paragraph as well as the noun phrase and the types of sentences.

Table (4. 21): Experimental Group: Final marks results.

Mean [N Std. Std. Error
Deviation |Mean

Pre 20.80 |60 8.914 1.151
Total

Post 30.90 |60 6.779 .875
Total

This table shows that the post-test mean (30.90) is higher than the pre-test
mean (20.80). This proves that there is a significant difference between the

both variables.
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Table (4. 22): Control Group: Final marks results.

Mean |N Std. Std. Error
Deviation |Mean
Pre 17.92 |60 5.973 71
Total
Post 21.85 |60 4.348 561
Total

This table shows that the post-test mean (21.85) is higher than the pre-test

mean (17.92). This proves that there is a significant difference between the

both variables.

Table(4. 23)The performance of the total marks for the experimental group

G Mean SD
Pre 20.80 8.914
Post 30.90 6.779
P —value 0.000

The table shows that Scores on the post test (M = 21.85, SD = 4.348) were
higher than scores on the pre test (M = 17.92, SD = 5.973)

Consequently, the post results are higher than the pre results because the P
value is less than 0.05.

Table (4. 23)The performance of the total marks for the Control

group

G Mean SD
Pre 2.93 2.342
Post 4.88 1.958
P —value 0.000
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The table above shows that the post test mean (4.88) is higher than the pre
test one (3.93). This is a clear indication of a significant statically
difference.

4.1.6. Discussion of the Final Marks Results

The above tables show the experimental and the control group’s
performance of sixty Sudan international University students in all
languages skills in addition to vocabulary and grammar competence, after
the prescribed period of experiment. They show statistically significant
development at the end of the period, when all significant score .000 which
iIs > 0.05 and the mean is calculated. The experimental group achieved a
scores of development for the mean 20.80 - 30.90 = (10.1), which is much
higher scale than the control group’s development of 17.92- 21.85 =
(3.93). These findings are parallel to the hypothesis, which suggests that
the integrated syllabus of International Sudan University has positive effect
on the languages skills —reading, writing, speaking and listening — in
addition to vocabulary and grammar competence comparing with

traditional general syllabus

4.1.7. The Discussion of the Test Results.

The English language is a required course in the Sudanese universities and
this prevents both the students and the teachers from dealing with it
considerably. Therefore, the text book taught need to be supplemented by

making use of the medical corpora.

The results of the test have clearly shown that the students who studied the
integrative text book of ESP, EGP and EAP achieved significant progress
in their English language proficiency and this proves the hypothesis that
the text book enhances their language proficiency. Similarly, the results

have shown that the content of the text book taught at SIU at the faculty of
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Medical Laboratory Sciences enhances the language proficiency as well as

their critical thinking and academic skills.

They have all revealed that the English teachers can design their own

English programme if they consider their students’ needs and interest.

The text book addresses the students’ major specialty and domains as it is

designed with in the theoretical frame of the corpus based approach.

4.2. The Analysis of the Questionnaire

Table (4.25) the credibility of the university English courses

Frequency [Percent
Strongly agree 20 33.3
Agree 30
Neutral 5 8.3
Disagree 5 8.3
Strongly disagree 0 0
Total 60 100.0

The table above shows that the majority of the teachers agree that the
problem of English at the university originated because is been dealt as a
university requirement course and thus it has less credit hours and it builds
psychological barriers towards the English language as it is not taken

seriously and hence it is just a required course.

Table (4. 26) The efficacy of the university ESP courses

Frequency [Percent
Strongly agree 30 50.0
Agree 10 16.7
Neutral 0 0
Disagree 15 25.0
Strongly Disagree 5 8.3
Total 60 100.0
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As it is clear from the table above, Forty out of sixty agree that the ESP
courses are not effective enough because they do not address the students’
actual language needs as well as the academic skills students need in their
first year of the university.

Table (4. 27) The clarity of the objectives of the course

Frequency Percent
Strongly agree 20 33.3
Agree 20 33.3
Neutral 0 0
Disagree 10 16.7
Strongly Disagree 10 16.7
Total 60 100.0

Most of the respondents above see that the objectives of the course are

clear and it can help the students to interact and benefit from it.
Table (4. 28) The effectiveness of the objectives.

Frequency Percent
Strongly agree 30 50.0
Agree 26 43.3
Neutral 0 0
Disagree 2 3.3
Strongly Disagree 2 3.3
Total 60 100.0

Fifty out of sixty teachers (93%) believe that the course book objectives

help indulge the students in English language programmes that tend to be

motivating and communicative for them.\

Table (4. 29) Teachers can tailor their own textbook.

Frequency Percent
Strongly agree 30 50.0
Agree 20 33.3
Neutral 10 16.7
Disagree 0 0
Strongly disagree 0 0
Total 60 100.0
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The table above shows the majority of the respondents’ opinion that this
book encourages Teachers to design the materials of the English courses
themselves so that they meet their students’ needs.

Table (4. 30) The text book provides good English environment.

Frequency Percent
Strongly agree 25 41.7
Agree 26 43.3
Neutral 0 0
Disagree 5 8.3
Strongly Disagree 4 6.7
T 60 100.0

otal

As it is shown on the figures above, this book helps the teachers create a

positive learning atmosphere to motivate English learning in class.

Table (4. 31) The integration of the text book.

Frequency Percent
strongly agree 29 48.3
Agree 29 48.3
Neutral 2 3.3
Disagree 0 0
Strongly disagree 0 0
Total 60 100.0

The teachers’ responses on the table above depict that the book develops a
unit of language materials such as academic skills together with ESP and

language skills into main stream
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Table (4. 32)The efficacy of the integration of the programme.

Frequency Percent
Strongly agree 10 16.7
Agree 15 25.0
Neutral 25 41.7
Disagree 10 16.7
Strongly disagree 0 0
Total 60 100.0

Figures Show that most of the teachers agree the book helps to identify the
advantages and challenges of the integration of the ESP with the main

stream of English language courses.

Table (4. 33) The integration of the four skills

Frequency Percent

Strongly agree 30 50.0
Agree 15 25.0
Neutral 5 8.3
Disagree 3 5.0
Strongly Disagree 2 3.3
Total 55 91.7
Missing System 5 8.3
Total 60 100.0

From the table above, we can say that the teachers admitted that the book
encourages teachers to develop and to integrate the four skills as naturally

as possible.(75%) agreement.

Table (4. 34) The content of the text book

[Frequency Percent
Strongly agree 40 66.7
Agree 20 33.3
Neutral 0 0
Disagree 0 0
Strongly disagree 0 0
Total 60 100.0

It is obvious from the table above table that the whole respondents believe
that the course book content is an integration of ESP and EGP.
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Table (4. 35) The criteria of designing the text book.

[Frequency Percent
Strongly agree 34 56.7
Agree 12 20.0
Neutral 2 3.3
Disagree 4 6.7
Strongly Disagree 8 13.3
Total 60 100.0

According to table (4.35) above, most of the respondents (76.7%) agree
that the course book is clearly based on criteria derived from different
approaches of syllabus design.

Table (4. 36) The effectiveness of the text book content.

Frequency Percent
Strongly agree 41 68.3
Agree 2 3.3
Neutral 5 8.3
Disagree 7 11.7
Strongly Disagree 5 8.3
Total 60 100.0

The table above shows that most of the teachers (71.6%) agree that the
course content is well- prepared and can effectively train students’ critical
thinking and presentation skills.

Table (4. 37) The materials of the text book.

Frequency Percent
Strongly agree 28 46.7
Agree 10 16.7
Neutral 14 23.3
Disagree 4 6.7
Strongly Disagree 4 6.7
Total 60 100.0

As it is depicted on the table (4. 37) above, most of the teachers (63.7%)
agree that the course material is level- appropriate, theme based and
valuing students* affective learning.
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Table (4.38) the authenticity of the materials of the book.

Frequency Percent
Strongly agree 22 36.7
Agree 18 30.0
Neutral 5 8.3
Disagree 2 3.3
Strongly Disagree 5 8.3
Missing system 8 13.3
Total 60 100.0

According to the table above most of the respondents (66.7%) agree that
the materials of the textbook are authentic and helpful.
Table (4. 39) The utility of the text book.

Frequency Percent
23 38.3
Strongly agree
Agree 17 28.3
Neutral 0 0
Disagree 7 11.7
Strongly Disagree 3 5.0
Missing system 10 16.7
Total 60 100.0

Most of the teachers (66.6%) agree that the course helps the students to
enhance and consolidate their’ future professional needs.

Table (4.40) the reading skills in the textbook.

Frequency Percent
Strongly agree 33 55.0
Agree 27 45.0
Neutral 0 0
Disagree 0 0
Strongly disagree 0 0
Total 60 100.0

As you can see on the table above (4.40) the majority of the teachers agree

that the course helps students to improve their reading skills.
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Table (4. 41) The vocabulary of the text book.

Frequency Percent

26 43.3
Strongly agree
Agree 14 23.3
Neutral 10 16.7
Disagree 6 10.0
Strongly Disagree 4 6.7
Total 60 100.0

It is clear from the results shown on table (4, 41) that most of the teachers
(66.6% ) agree that the course helps students to improve their vocabulary

Table (4. 42) The writing skills of the text book.

[Frequency Percent
Strongly agree 34 56.7
Agree 16 26.7
Neutral 3 5.0
Disagree 2 3.3
Strongly Disagree 5 8.3
Total 60 100.0

According to the statements plotted on the table above; most of the
respondents (83.4%) agree that the course helps students to improve their

writing skills.

Table (4.43) The speaking skills of the textbook

[Frequency Percent
Strongly agree 27 45.0
Agree 17 28.3
Neutral 0 0
Disagree 10 16.7
Strongly Disagree 6 10.0
Total 60 100.0

(67%) which is considerably high of the respondents agree that that the

course helps students to improve their speaking skills.
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Table (4. 44) The listening skills

[Frequency Percent
Strongly agree 22 36.7
Agree 12 20.0
Neutral 10 16.7
Disagree 8 13.3
Strongly Disagree 8 13.3
Total 60 100.0

As you can see on table (4.45) 56.7% of the teachers agree that the course

helps students to improve their listening skills.
Table (4.45) The activities of the text book.

[Frequency Percent
30 50.0

Strongly agree
Agree 22 36.7
Neutral
Disagree 4 6.7
Strongly Disagree 4 6.7
Total 60 100.0

According to the table above, it is obvious that most of the teachers

(86.7%) agree that the activities are well-designed and promote positive

classroom atmosphere.

Table (4.46) The authenticity of the activities.

[Frequency |Percent

20 33.3
Strongly agree
Agree 22 36.7
Neutral 11 18.3
Disagree 4 6.7
Strongly Disagree 3 5.0
Total 60 100.0

The table above shows that most of the respondents (70%) agree that the

tasks are authentic and helpful.




Table (4.3.47) the presentation of the activities.

[Frequency  |Percent
Strongly agree 28 46.7
Agree 17 28.3
Neutral 8 13.3
Disagree 4 6.7
Strongly Disagree 3 5.0
Total 60 100.0

As it is clearly plotted on the table above that (75%) of the respondents
agree that the activities are graded and comprehensive.

4.2.1. The Discussion of the Results of the Questionnaire

The majority of respondents of the questionnaire agree upon the clarity of
the objectives and they also agree that the text book content helps the

learners to use it communicatively as it is an integrated textbook.

They also see that the situation of the English language as a required
course does help neither the students nor the teachers to enhance their

language proficiency as it is not taken seriously.

The results also reveal that the English language teachers assure that the
grammatical structures presented in the textbook help develop the students’
language competence. In addition to, the ESP vocabulary are based on the
CLIL approach where the medium of instruction at SIU is English. It worth
mentioning that, the English course is subject integrated course because the
content teachers provided the medical corpora from their basic medical
course to the English teachers to design the language course around them.

It is also clear from the results that the students found the textbook easy
and develop their basic language skills as the content of the text book
matches their area of interest. This helps and encourages most of those who

teach the book to think about designing the materials of the English text
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book to meet the learners’ needs which will help create a positive learning
atmosphere. The text book also develops a unit of materials such as
academic skills into main stream text book where the students
communicatively use what they study inside the classes. It is a good chance
for the teachers to discover the challenge of the integration of ESP, EAP
and general English as they mostly experience having them in separate text
book.

The integration in some text books does not give enough weight to

developing the students’ language competence

4.3. The Analysis of the Text book Evaluation Check list.

Table (4. 48) The content and the students’ needs.

Frequency Percent
Excellent 20 33.3
V. good 30 50.0
Good 5 8.3
Poor l5 8.3
Not sure [o 0.0
Total 60 100.0

The table above shows clearly that the text book is considerably addresses
the medical students’ needs since the content is relevant to their basic
chosen discipline

Table (4. 49) The suitability of content for the students’ discipline

Frequency Percent
Excellent 20 33.3
V. good 20 33.3
Good 10 0.0
Poor 15 25.0
Not sure 5 8.3
Total |60 100.0
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About 70% of the respondents agree that the content of the book is related
to the students’ specialty because it is based on the medical corpora

analytical genre approach and thus it arouses their interests.

Table (4.50) The book based on clear achievable objectives

Frequency Percent
Excellent 30 50.0
V. good 20 33.3
Good [0 0.0
Poor 5 8.3
Not sure I5 8.3
Total [60 100.0

It is clear from the table above that the text book has clear achievable
objectives because it familiarizes the students with the medical lab terms in
a very systematic and linguistics format because it is comprehensively and
thematically presented and it matches the students’ needs.

It also helps the students develop their linguistic competence as well as

their critical thinking.
Table (4.51) The contents of the text book is subject integrated.

Frequency |Percent
Excellent 40 66.7
V. good 16 26.7
Good [0 0.0
Poor 2 3.3
Not sure 2 3.3
Total |60 100.0

The respondents here see that the students enjoy the text book very much
and they even interact with it because it is cohesively linked to their
medical lab basic subjects

Chart (4.52) the presentation of the grammar.

Frequency Percent
Excellent 30 50.0
V. good 20 33.3
Good 10 16.7
Poor |0 0.0
Not sure 0 0.0
Total 60 100.0
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It is obvious that the teachers have found the text book grammar section is
communicatively engaged and designed around the ESP vocabulary in
order to it enable the students to build very good English sentences with
the help of the vocabulary they recycled during both the English classes

and their basic subjects.

Table (4.53) The grammar activities are well constructed.

Frequency Percent
Excellent 25 41.7
V. good 26 43.3
Good [0 0.0
Poor 5 8.3
Not sure 4 6.7
Total |60 100.0

Here also the respondents simply see that the language activities are graded
and constructed to reinforce the students’ grammar knowledge and

therefore, help them to use it communicatively.

Table (4.54.) The vocabulary is ESP for MLS.

Frequency Percent
Excellent 39 65.0
V. good 19 31.7
Good 2 3.3
Poor 10 0.0
Not sure |O 0.0
Total 6o 100.0

The teachers here undoubtedly agree that the vocabulary is taken from the
students medical corpora as they asked the content teachers to provide

them with a large collection of the medical laboratory sciences texts.
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Table (4.55) The grammar is communicativel

presented.

Frequency Percent
Excellent 35 58.3
V. good 10 16.7
Good [0 0.0
Poor 5 8.3
Not sure 10 16.7
Total |60 100.0

75% of the teachers have found out that it is easily to indentify the role of

grammar structures drawn with the medical constrains of the text book. So

the students fluently interact during their basic classes.

Table (4. 57) The reading passages are around the ESP frame.

Frequency Percent

Excellent 30 50.0

V. good 15 25.0
Good 5 8.3

Poor 3 5.0

Not sure 2 3.3
Missing system |5 8.3
Total 60 100.0

The table above depicts that 45 respondents with 75% have found out that

the reading texts are addressing the medical and they enhances the students

reading skills.

Table (4. 58) The writing section addresses the students’ needs.

Frequency Percent
Excellent 40 66.7
V. good 20 33.3
Good [0 0.0
Poor lo 0.0
Not sure 0 0.0
Total 60 100.0
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The whole teachers agree that the writing activities are basics and address
the students’ basic writing problems as well as it applies the most of the
writing basics simply and clearly.

Table (4.59.) The students use the reading texts academically

Frequency Percent
Excellent 34 56.7
V. good 22 36.7
Good [0 0.0
Poor 4 6.7
Not sure [0 0.0
Total [60 100.0

It is clear from table (4.59) that the reading passages of the text book can
be used to enhance the academic skills like presentation, taking notes and
paraphrasing. The students can make use of the reading passages for

example and practice them as presentation topics.

Table (4. 60) The presentation of the academic skills

Frequency Percent
Excellent 41 68.3
V. good 12 20.0
Good [0 0.0
Poor I 11.7
Not sure [0 0.0
Total 60 100.0

The majority of the evaluators in this table are quite satisfied with the
academic skills presented in the text book and they see that the activities
help the students engaged actively in their classes as well as in many group
discussions and seminars because  they are simply, clearly and
significantly presented.
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Table 4.61.)The listening activities and texts are authentic.

Frequency Percent
Excellent 28 46.7
V. good 20 33.3
Good 4 6.7
Poor 4 6.7
Not sure 4 6.7
Total 160 100.0

The listening activities are demonstrated by native speakers and they are
the most common situations the respondents as well as the students
encounter and benefit from. This is why 48 out of 60 of the respondents
have found that the listening section is matching the students’ needs
because the listening activities and texts are authentic and thematically
address the students’ communication needs

Table (4. 62)The listening activities enhance the speaking
skill.

Frequency |Percent

Excellent 22 36.7

V. good 28 46.7
Good [0 0.0
Poor 2 3.3

Not sure ) 0.0
Total 52 86.7

Missing System 8 13.3
Total |60 100.0

The students’ speaking skill is improving and the teachers have attributed
it to the integration of the listening section and speaking section so that the
students can demonstrate the phrases and the expressions they encounter in
the listening section and use them when they speak. So the students should

use the listening activities to enhance their speaking skill.
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Table (4. 63)The speaking section consolidates the linguistic elements.

Frequency Percent

Excellent 23 38.3

V. good 17 28.3
Good [0 0.0
Poor 7 11.7
Not sure 3 5.0
Total [50 83.3
Missing System 10 16.7
Total 160 100.0

The table shows the respondents opinions that the speaking section tend to
emerge the whole linguistic items the students came across because the
speaking situations are related to the students daily life. And even more the
speaking activities recycle the language components of the grammar
section as the situations are significantly drawn and chosen to help
reinforce the language elements presented in the text book.

Table (4. 64) the speaking activities are well graded and progressively
distributed.

Frequency Percent
Excellent 33 55.0
V. good 27 45.0
Good [0 0.0
Poor [o 0.0
Not sure [o 0.0
Total 60 100.0

Most of the respondents see that the speaking activities are graded and
progressively distributed in terms of the weight and presentation so forth

they help the students practice effectively.
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Table (4. 65) The book presents different language items cohesively.

Frequency Percent
Excellent 26 43.3
V.good 14 23.3
Good 10 16.7
Poor |6 10.0
Not sure 4 6.7
Total 160 100.0

It is clear from the responses above that the textbook helps the students
develop their language competences and the progression on their chosen
discipline as they show great advancement in their basic classes’ results
and they do not find difficulty to understand and interact with the main
subject when they attend the classes or consult references.

4.3.1.The Discussion of the Results of the Text Book Evaluation Check
List.

The results of the text book evaluation checklist can be summarized in the
following points:

o The text book is related to the students’ medical laboratory field and
it helps them to deal with it seriously yet it is a required course.

o The organization of the content of the book helps the students to
follow the book closely as it provides them with the key terms of their
medical classes.

o The text book has clear achievable objectives because it familiarizes
the students with the medical lab terms in a very systematic linguistics
format.

o The grammar section is communicatively engaged and designed
around the ESP vocabulary in order to enable the students to build very
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good English sentences with the help of the vocabulary they recycled
during both the English classes and their basic discipline subjects.

o The language activities have reinforced the students’ grammar
knowledge and therefore, they are able to use it communicatively.

o The text book helps the students become familiar with and enrich
their medical laboratory key vocabulary.

o The grammar structures presented in the textbook are relevant to the
students medical corpora as it helps the students use the medical
vocabulary communicatively and above all, to interact fluently during their
basic discipline classes.

o The reading texts address the medical context and they have
enhanced the students reading skills.

o The writing activities are designed to address the students’ basic
problems in writing such as hand writing, and sentence construction as well
as paragraph writing. Consequently, the students have shown a significant
progress in their writing skill.

o The reading passages of the text book have enhanced the students’
academic skills.

o The academic skills presented in the text book have helped the
students engage actively in their classes as well as in many group
discussions and seminars.

o The listening activities have matched the students’ needs and
improved their listening and speaking skills respectively.

o The students were able to break their speaking psychological fears
and they have involved in the group discussion as it is one of the learning
techniques in the college and they developed a better of positive contact

with the international students.
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o The students’ speaking skill is improving and the teachers have
attributed it to the integration of the listening section and speaking section
so that the students can demonstrate the phrases and the expressions they
encounter in the listening section and use them when they speak.

o The text book has helped the students develop their language
competences and the progression on their chosen discipline as they show
great advancement in their subject of specialization results and they do not
find difficulty to understand and interact with the main subjects when they

attend the classes or consult references.
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CHAPTER FIVE
CONCLUSIONS AND RECOMMENDATIONS

5.1. Conclusion

The main purpose of this study is to indentify to what extent the integration
of general English, academic English and English for specific purposes
into English language programme enhances the students’ language
proficiency and critical awareness of their chosen discipline. So the
researcher designed a text book based on the above integration theory to
investigate how that text book enhances the medical laboratory sciences
students’ language competence. The study utilizes three quantitative
research methods: a test for the students, a questionnaire for the teachers
and a text book evaluation checklist for the English and content teachers.
The data collected and analyzed sought to find answers to the research
questions:

The first question is “what is the effect of the integrated programme
(General English, GE and ESP) on the enhancement of the students’
critical awareness of their chosen discipline?”

The second question is “to what extend does the ESP courses that students
study help improve their proficiency.”

The third question is “what language components these ESP courses lack

in order to meet the students’ needs.”

The first year students of SIU at faculty of medical laboratory sciences
represent the population of the study. Sixty students in each group are
chosen to represent the experimental and the control group.

The experimental group is taught the integrative programme designed by
the researcher for five weeks four hours a day whereas the control group

continue studying the same conventional structure based progrmme for the
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same period as the experimental group. It was general English course

(GAP) where the focus is on the language structures.

5.2. Findings

The study has come out with the following findings:

1- The integration of general English, academic English and English for
specific purposes into English language programme enhances the students’
language proficiency and critical awareness of their chosen discipline.

2- The integrated programme “General English, Academic English and
ESP” enhances the students Language Proficiency.

3- It is possible to integrate ESP, EAP and general English courses into one

syllabus.

4- Most of the ESP courses taught at the Sudanese universities lack
considerable language components to enhance the student linguistic

competence.

5- The ESP courses that students study in the Sudanese universities
context; if they are supplemented with some language components as well
as the specified vocabulary genre will help improve the students’

proficiency.

6- The situation of English language as university required course does not

enhance the students’ language proficiency.

7- Teachers can design the materials of the English courses so that they

meet their students’ needs.

8- The students who studied the course designed by the researcher
achieved progressive and considerable improvement in their language

proficiency.
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9- The content teachers have reported that the students managed to follow
and interact with their subject of their specialization effectively and even

they improve their critical thinking and the way they consult the references.

10- The students’ English proficiency has improved and they break the
psychological barriers and then they engaged in English activities and

situations easily.
5.3. Recommendations:

The study has recommended the following:

1 - The study encourages the Teachers to design the materials of the

English courses so that they meet their students’ needs.

2- The study encourages the teachers to develop a unit of language
materials using a natural integration based on criteria derived from
different approaches of syllabus design and to identify the advantages and
challenges of the integration of the ESP with the main stream of English
language courses

3- The study also draws the teachers’ attention to discuss and describe how
the curriculum should be developed, and how to integrate the four skills as
naturally as possible.

4- It is advisable that English teachers should make use of the corpus based
genre approach to supplement the ESP text book they teach.

5- English departments in the universities should teach the text book that
addresses their students chosen discipline.

6- Text books taught at the university level should be relevant to the
students’ major specialty so that they can be motivated.

7- Universities should encourage the students to deal with the English

language as a main course rather than just a university requirement.
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8- The content teachers should be involved in the process of the ESP text
book design so that it creates a good English instruction environment and
they contribute through their knowledge of the ESP material.

9- As there is always room for improvement, the English language text
books should remain under constant check and scrutiny by experts and the
teachers.

10- English teachers should be provided with opportunities for developing
in depth knowledge and experience in syllabus design..

11- The textbooks taught in the tertiary level should be based on the
cognitive aspects directed to favoring comprehensions and the production
of academic texts.

12- English text books should be designed in line with the academic skills

that taken from the students corpus of their chosen discipline.

5.4. Recommendations for Further Studies

1- Future studies should be held in English as a required course; the

advantages and disadvantages.
2- Future studies should be held in teacher training and development.
Future studies should be held in ELT.

3- Future studies should be held in syllabus design corpus and ESP, EAP

as well as general English.

4- Further studies should be conducted to investigate the effect of teachers’

training on syllabus design.
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Appendices
Appendix (1)
The Pretest

QUESTION ONE:

Read this text carefully, then answer the questions bellow.

Smoking has many serious effects. The most obvious effect is the
deterioration of a smoker’s health. Smoking increases the risk of lung
diseases, increases blood pressure, increases the risk of heart attacks, and
reduces the flow of oxygen to the brain. Smoking creates respiratory
problems. A smoker’s cough expels phlegm, thick mucus in the nose and
the throat that wants to escape the body. Prolonged use may lead to
emphysema and the need to hook up to a machine to pump enough oxygen
into the lungs, another effect of this habit is that smoking breed’s halitosis.
A smoker’s breath always smells foul and repulsive. Smoking frequently
results in social isolation because fewer people smoke or want to be in the
presence of second-hand smoke. Friends and acquaintances often bluntly
tell their smoking friends that they don’t want the smell in their cars or in
their homes. The strong offensive odor of smoke clings to the smoker’s
clothing, hair and skin. The final effect of smoking is that it depletes the
pocketbook. Smoking is now an expensive habit, and the price of a
cigarette continues to rise. The effects of smoking are many, which leave
one wondering why intelligent people do not find a way to break their

harmful addiction.
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Now answer the following questions.

1- What are the most serious effects of smoking?

..........................................................................................

QUESTION THREE

A- Make sentences using the following words:

1- anatomy

..........................................................................................
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Complete each sentence with a word from the list:

circulation digestion endocrine excretion muscles

nerves  reproduction  respiration sense  skeleton

1. The set of bones that form the body's framework is called the ..............
2. The body parts that move our legs, arms, fingers, etc., are called..............
3. The process of breaking food down into nutrients is called.......................
4. The process by which waste products leave the body is called..................
5. The movement of blood around the body is called............ccccccvvvivrnnnnnn.

6. The glands in the body, and the hormones they produce, are called

8. The organs with which we see, hear, smell, taste and feel are
called........cccooeviiiiiie, organs.

9. Breathing in and out in order to absorb oxygen and expel carbon-dioxide
iscalled......cccooovviiiiiiiiecn,

10. The process by which men and women have sex and make children is

QUESTION FOUR:

Write about your friend.

..........................................................................................
..........................................................................................
..........................................................................................
..........................................................................................

.....................................................................
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Appendix 2
Post test

Question one:

Read this passage and answer the questions bellow.

BPA is a chemical that is put into plastics that are used as food containers.
Unfortunately, some of the BPA passes from the container into the foods
that they are meant to protect .when people and animals eat those foods,
BPA goes into their bodies.

There are studies that have found that BPA can increase our chances of
getting a number of serious diseases. Many food companies are concerned
about that risk and are starting to use containers that contain no BPA.

That’s good right? Not necessarily. Some scientists caution that the
substitute chemicals being used might turn out to be dangerous as well they
could possibly be even worse.

Answer the following questions.

1-What is BPA?

....................................................................................

.......................................................................................
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QUESTION TWO

A- Make sentences using the following words:
I - (0] 1)V

2 1SS ..ttt

(B) Fill in the comparative and superlative forms of the adjectives.

Positive Comparative Superlative
bad

difficult

large

good

big

easy

much

little

interesting

(C) Choose a correct preposition in the sentence.

1) I want to lose 5 kilogram (on, at, in) one month.

2) Could you get me this pants (on, at, in) a larger size?
3) She seems to be interested (on, at, in) Psychology.

4) | will come to pick you up (on, at, in) 2 pm tomorrow.
5) This class will be held (on, at, in) Mondays.
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D- Choose the correct form of the following verbs

wake(s) up - open(s) - speak(s) - take(s) - do(es) - cause(s) - live(s) -

play(s) - close(s) - live(s)

1- ANN.i, hand ball very well.
2-INCVeT.....cviiieiieeeeiee e coffee.

3- The swimming pool...........cccevvvrviennnne, at 7:00 in the morning.

| PSS at 9:00 in the evening.

5- Bad driViNg......oeoveeeeiiieiee e many accidents.

6- MY Parents.........ccoceevveeieeiineenee e in a very small flat.

7- The Olympic Games..........cccceevveeveeinennnnn, place every four years.

8- They are good students. They always...........ccccceenen. their homework.
9- My students..........cccovevveeiieeiiecieecee e, a little English.

10- Talways......cccovveviiecce e early in the morning.

E- Choose a correct preposition in the sentence.

1) 1 want to lose 5 kilogram (on, at, in) one month.

2) Could you get me this pants (on, at, in) a larger size?
3) She seems to be interested (on, at, in) Psychology.

4) 1 will come to pick you up (on, at, in) 2 pm tomorrow.
5) This class will be held (on, at, in) Mondays.
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QUESTION THREE

Complete each sentence with a word from the list:

Circulation digestion endocrine excretion muscles
nerves  reproduction  respiration sense  skeleton

1. The set of bones that form the body's framework is called the ............
2. The body parts that move our legs, arms, fingers, etc., are called..............
3. The process of breaking food down into nutrients is called......................
4. The process by which waste products leave the body is called..................
5. The movement of blood around the body is called.............cccccoveviviinennen,

6. The glands in the body, and the hormones they produce, are called

7. The cells that transmit the signals that let us think, feel, and act are
called ....ccceevveveieennnnn.

8. The organs with which we see, hear, smell, taste and feel are
called.......c.cooveviiiiiie, organs.

9. Breathing in and out in order to absorb oxygen and expel carbon-dioxide
iscalled.......ccoovervennnnne

10. The process by which men and women have sex and make children is

called......cooovvvveeeeieie

QUESTION FOUR:

Write about your home town.
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Appendix (2)

Survey Questionnaire For teachers Survey Questionnaire For

teachers

This survey questionnaire is designed to support the researcher’s study on
Portrayal of An Integrative Program of General and English for
Specific Purposes: Assessing Awareness of language and content
indiscipline-specific”.

(An evaluation of SIU English language programme).

Your assistance in completing this survey questionnaire is highly
appreciated. You can be sure that this questionnaire is for research only

and that you will not be identified in any discussion of the data

Gender: male () female ()

Age group: 2540 ( ) above 40( )
Type: instructor () lecturer ( ) assistant professor ()
Gradelevel: BA( )YMA( )PhD( )

SUDJECT: (v )
Years of experience: 5-10years () lessthan5years () more than 5
years ().

State your opinion towards these statements by using 1-5 scale. 1

(strongly agree), 2 (agree), 3 (strongly disagree), 4 (disagree) or 5 (not
sure).

1- The situation of English as a requirement course in the university does

not help to take it seriously. ( )
2- ESP courses taught in the university needs language components and
academic skills around.( )

3- The objectives of the course are clear ()
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4- The objectives help indulge the students in English language

programmes that tend to be communicative for them.( )

5- This book encourages Teachers to design the materials of the

English courses themselves so that they meet their students’ needs.( )

6- This book helps the teachers create a positive learning atmosphere to
motivate English learning in class. ( )

7 - This book develops a unit of language materials such as academic
skills together with ESP and language skills into main stream ()

8- The book helps to identify the advantages and challenges of the
integration of the ESP with the main stream of English language
courses.( )

9- it also encourages you as a teacher to develop and to integrate the
four skills as naturally as possible .( )

10- The course book content is an integration of ESP and EGP. ( )

11- The course book is clearly based on criteria derived from different
approaches of syllabus design.( )

12- The course content is well- prepared and can effectively train students’
critical thinking and presentation skills. ( )

13- The course material is level- appropriate, theme based and valuing
students" affective learning. ( )

14- The materials are authentic and helpful. ( )

15- The course helps the students to enhance and consolidate their’
future professional needs.( )

16- The course helps students to improve their reading skills. ( )

17- The course helps students to improve their vocabulary. ( )

18- The course helps students to improve their writing skills. ( )

19- The course helps students to improve their speaking skills. ( )
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20- The course helps students to improve their presentation skills. ()
21- The activities are well-designed and promote positive classroom
atmosphere. ( )

22- The tasks are authentic and helpful. ( )

23- The activities are graded and comprehensive ( )
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Appendices (3)
Textbook evaluation checklist

Textbook evaluated

Number of evaluators

Excellent v. Good Good Poor Not sure

3) 4 3 2 1

Presentation

1- The content of the book appeals the students’ needs.

2- The content of the book include considerable number of scientific terms
which arouses the students’ interests.

3- The book seems to do what it claims to do.

4- There is strong link between the contents and the students’ environment.
5- Grammar is graded to help students construct a good English sentence.
6- The grammar activities consolidate the grammar knowledge.

7- The vocabulary is ESP for medical laborotory sciences.

8- The language components help students use the ESP vocabulary
communicatively.

9- The reading passages seem to be around the ESP frame.
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10- The writing section applies the most of the writing basics simply and
clearly.

11- The students can use the reading passages to apply the academic skills
12- The academic skills are simply, clearly and significantly presented.
13- The listening activities and texts are thematically addressed the
students needs.

14- The students should use the listening activities to enhance their
speaking skill.

15- The speaking section tends to emerge the whole linguistic items the
students came across.

16- The speaking activities are well graded and progressively distributed.

17- The book provide progression of different languague items cohesively.
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Appendix (4)

Reflection on the English Language Textbook for the Medical
Laboratory Sciences

The text book is designed to help the students of medical laboratory
sciences to understand their discipline and put them on the right track. The
topics and the scenarios are taken from the medical laboratory corpora and
has been transferred into pedagogical context. The book comprises the four
macro skills — Reading, Writing, Speaking, and Listening. The stated
objectives of the text book are to familiarize the students with the
vocabulary and to provide them with the basic language and academic
skills they need to cope with their study as well as to attain communicative
competence in using English at various levels. Another objective is to
introduce different language function within the medical laboratory
sciences situation.
Most lessons begin with strategies for reflection on “the nature and the
purpose of a topic that related to students specialization. There were some
clear progressions within some lessons, such as with the Writing skill. The
lessons of the writing start first with an introduction and then a discussion
of the strategies for writing as product, process, and genre. The scenarios
which helped explain each strategy were useful and not too lengthy. In fact
an index of scenarios, including the student levels referenced in each, could

have been a valuable addition to the textbook.

Dr. Ishraga Bashir Moammed Elhassan
English Language Department
Faculty of Arts

Neelain University
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Appendix (5)
The text book integrates the ESP, EGP, and EAP components successfully
and thematically. This is very clear from the way the book is designed as
the first section and the reading sections are related to the ESP area where
the students encounter the vocabulary and the texts that are typically
related to the medical laboratory students. The grammar, the listening,
speaking sections are obviously related to the general English. Also there is
a considerable attention to the academic skills which are supposed to

prepare the students for their university study.

The activities of the textbook are miscellaneous and they help enrich the

medical vocabulary of the students

The text book provides some writing basics leading the students from the
phrases, clauses into different types of sentences as well as paragraph

writing, punctuation and linking words and ideas.

Over all, this textbook is valuable and paves the way to the teachers to
design their own materials which address their students’ needs and elevate
their English language competence at the same time.

Dr. Ahmed Haggar

English language lecturer

Sinnar University
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Appendix (6)
In this text book, the designer tries to prove that medical and lab students

can easily master the language within their chosen discipline.

The book addresses the needs of the medical laboratory sciences in
specific, but it lays a general format for the rest of the fields and specialty
to design English textbooks that match their students’ specialization. The
contents of the textbook is clearly based on the content based integration
approach as English is a medium of instruction in the university so the
students are supposed to study English through their major subjects. So the
vocabulary, the texts are all based on ESP materials. The rest of the
language components are drawn to serve the recycling and the

consolidation of the medical lab vocabulary and terms.

It demands great efforts to integrate the ESP, general English and EAP into
main stream English textbook, but the textbook is designed and presented
in a way that helps the students to develop their language competence as
well as to cope with their regular major disciplined classes smoothly and

effectively.

The general lay out of the book is attractive and motivates the students.
The pictures and illustrations are used significantly since they are

thematically and topic related added.
Dr, Hassan Babil
Head of the English department

Zamzam college for medical studies
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Introduction

The book is designed to help the students of medical
laboratory sciences to understand their discipline and put
them on the right track. The topics and the scenarios are taken
from the medical laboratory corpora and has been transfered
into pedagogical context. The book comprises the four macro
skills — Reading, Writing, Speaking, and Listening. The stated
objectives of the book are to familiarize the students with the
medical laboratory vocabulary and to provide them with the
basic language and academic skills they need to cope with
their study as well as to attain communicative competence in
using English at various levels. Another objective is to introduce
different language functions within the medical laboratory
sciences situation.

Most lessons begin with strategies for reflection on “the nature
and the purpose of a topic that related to students specialization.
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Study the following words carefully:

Gland big toe hair eyelid Thigh Rib
‘Undergo | bottom | ear mouth | toenail rib cage
to perspire | buttocks leye | Bely |lip skull
Knee cap heel eyebrow jaw thigh bone spine or backbone
or femur

Navel knee skeleton Mucus | phlegm vertebra (plural:

(vertebrae
Eyelash leg earlobe Blood zzlil[va or moustache
tongue tears uine | Bone Fat digestive system
Joint limb LO. have the Nerve | skin nervous system
“hiccups -
0OV | iohicoup - [tosneeze | S e | vom

sweat | nate

Study the following picture and answer thw following questions
1- What are the organs of the upper part?

2- What the organs we find in the lower part?

3- Make sure you can pronounce the words.

4- Tell your partner about the picture.

5- Which of the organs are part of the digestive system?

6- Find the connection

a- Liver - stomack

b- Kidney -galibladder

c- Lymph nodes - spleen

English for | 4
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1- What are the words that you are familiar with? (Are not)

2- Make sure you can pronounce them.

3- Spell a word for your partner and ask him to identify it (role play)
4- Group the words according to the five senses. Eg, eye= seeing
5- List down the new words and their meaning.

6- What are the upper and the lower parts of the human body

Find pairs of words and explain their connections

. Example: :

A AU RPN I {

(heart- arteries): arteries carry the blood to the heart.

thumb index finger — palm

Elbow —arm - fmger—cheét hand halr—head eyebrow ‘ear —throat — nose -

Cross the odd word out

1- Heart blood arteries head
2- Finger hand palm tongue
3- Femur lips tibia patella
4- Phlegm saliva spit bone
5- Navel belly stomach mucus

Write the verbs and adjectives that go (collocate with the following words.

, ; ! adjectuves

’Héar't" | ‘( Sick — weak — étrong
Ey’é | e seae s
Joint e, [ESSTTSSTOTUROR ISR
Skeleton T RN IC IR
skul S et L

Mind mapping game:

Choose one word and try to find the words that are associated with it.

e.g. blood: heart, veins, arteries. Capillaries........

Use them to form a complete idea. E.g. the heart pumps the blood through the veins.

Then work with your partner to do the same to the rest of the words.

T 5 l English for
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Complete these sentences:

1- There are five fingers inmy..................
2-There are five toes inmy .................ee
3-I'vegotan.......ocevevnnnn above my eye.
4-1cansmellwithmy ...,

5-lcan hearwithmy........oooooiviiiienn .
6-lcantaste withmy ...

Fill in the space with one of the words from the list below.

Stomach — finger — neck — nose — head — mouth — eyes — feet — back - teeth

A= YOUT oo s hurt, you should go to the dentist.
2- 1f YOU OPEN YOUR ..uiiveinarinaariieenneies you will see better!!
3- Awedding ring is worn on the ...

english cor | 6
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4- Pinocchio got a very big.......ooovvieiinnnn, because he told too many lies.

5- If you are very cold, put a woolen scarf around YOUT.......ooviuiiiaiiie e
6- Eating is very easy. You just put food info your..........coccoeenn
7- If you eat too much spicy food, your..............c........ will hurt the next day.

8- Be careful not to injure your....... e when you lift something heavy.
9- Men who drink a lot of cold water often have alarge.................c.coeenninne
10- You put SOCKS ON YOUT....oovvviriee et

Use the followmg words to fill in the blanks.
Navel — throat — elbow — eyes — knee cap — forehead — back - finger

Your tonsils can get swollen when you have asore................. .

The...ooooies is located in the middle of the arm.

My Dad's little.................... s was logt in the accident.

The patient lost so much weight his .ooveiiin were sunken in.

“We'll put a cool cloth. on your.....T ............. .. to get your fever down.

Another word for belly buttonis ......coevvvviiiiiniennn

~dlola|lalw o=

The....oooinnns on his knee was scraped off when he hit the road.

Language focus 1

The verb to (be) has the following forms:

Present simple form:

affirmative negative Question contraction
lam I am not Am I? ‘m

You are | You are not Areyou? ‘re
He/she/it/ is Hé/:sﬁ"e'/it is not Is /Hé/she/it? ‘s

We are | We are not Are we? ‘re
Theyare . ,_._,ffThey are}not | Are they? ‘re

Past simple form:

affirmative negative Question

| was | was not Was I?

You were You were not Were you?
He/éhe/it /was He/she/it/ was not | Was/He/she/it?

7 ‘ En g“Sh for
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We were We were not Were we?

They were They were not Were they?

Notice:

Not = n't

Examples:

We can say: He is not or He isn’t
She is not or she isn't

We are not or we aren't

The verb to (be) is used in the following patterns:

1- with a noun: Usually this noun is a job so notice the following pattern:

Be = a/an = a job

E.g. He is a teacher —Ali is an engineer,

1- My mother is a teacher.
2- Bill Clinton was the president of the US.

2. with an adjective:

This soup is very tasty.
The children were good.

3. With the -ing form to make the continuous aspect

We were walking down the street.

 4.with a prepositional phrase:

PREPOSITIION +THE +PLACE

In the mosque — near the hospital — over the sky — on the wall ....etc.

PREPOSITION +NOUN

With my family — of Sudan — from Nigeria — about your family — around you neck

etc.

English o | 8 T
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Some prepositions:

In —on — under — over — hetween — at — of — with — by — to — from — into — onto -
above — underneath — beneath - ...etc.

Study the following examples.
1- John and his wife are from Manchester.

2- The flowers are on the table.

Now make sentences using the parts of the body vocabulary.
E.g.

My heart is on the left side of my chest.

vity 1

1- Discuss with your friend the anatomy lecture you had about the parts of the body.
2- What organs you had known and the function of each?.

3- How difficult or easy the anatomical terms you came across during the lecture?
4- Tell your partner that how you take care of your body.

5-Find the connection between the following words.

Blood — veins - vessels — artery.

6- Group the following word according to their body system?

Windpipe — lungs —air — breathe in and out — oxygen.

7-Make sentences with the verbs (to be) using the parts of the body.

Listen to Kurry and Charlene.
Study this conversation carefully with your partner.

Kurry: Hello.

Charlene: Hi!

Kurry: My name is Kurry. What's your name?
Charlene: My name is Charlene. It's nice to meet you.
Kurry: It's a pleasure.

Charlene:Where are you from?

Kurry: I'm from the United States.

Charlene: The United States? Really, are you German?
Kurry: NO, I'm not German. I'm an American.
Charlene: Oh, you're American. Sorry about that.
Kurry: That's OK. Where are you from?

Charlene: I'm from Cape Town, do you know where that is.
Kurry: No, where is it?

9 | English o
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Charlene: Well, it's in South Africa. I'm South African.
Kurry: That's very interesting. South African sounds like a beautiful country
Charlene: Thank you. It is a wonderful place.

Listen again and answer the following questions?

1- Where is Kurry from?
2. What do we call people from German?
3- Where is Charlene from?

4- What is the capital of South Africa?
Study the following words and phrases

What's your name — It's nice to meet you — It's a pleasure — really — where are you
from? — I'm from — .....sounds like...... - ...... is a wonderful place

Now use them in a real conversation with your partner.

English for 10
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Gree;cAiNl;gm I;éopie aﬁd Responding to Greetings
Answer the following questions:

L

1- How do you greet people in your mother tongue (Arabic)?
2- Why is it important to greet people?
3- When do we greet each other?

4- Is it polite to begin a conversation without greeting?
Study the following phrases:

How are you? I’'m fine. Thank you, and you?
How are you tonight? Great, thanks. What about you
Howre you domg’? OkaylguessYoudomg all right?
Are you doing>ok'a:y?‘ N Cant c;‘o‘mp‘leilin.fHow about you?
How’s it going? Couldn’t be better. Yourself?
How’s it going? -~| Not much. You?

Then every two students practice one sample .

1- A: Good day, Mr. Smith. How are you?
B: I'm fine, thank you. And you?

2- A: Good evening, Mrs. Baker. How are you tonight?
B: Great, thanks. What about you?

3- A: Hello, Barry. How’re you doing?
B: Okay, | guess. You doing all right?

4- A: ‘Morning, Laura. Are you doing okay?
B: Can’'t complain. How about you?

5- A: Hey, Ted. How's it going?

= ]l l English o
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B: Couldn’t be better! Yourself?

1- A: Hi, Joe. What's happenihg?
B: Not much. You?

B- More about the contractions:

NOTICE. When you speak or listen to some one.

Have.

Do not

Will |

How is T How's
What is o What's
Aliis ‘ Ali's

- EngliSh for ‘ 12 T
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Skill corner:

A- Test vour reading speed.

Read each paragraph of the text in the reading section loudly and see how long you
take and be careful of the:

1- Correct pronunciation of the new words. Check them with your partner or teacher.

Reading skills:

Skimming and scanning are two different reading skills. Skimming means looking at a
text or chapter quickly in order to have a general idea of the contents . Scanning is read-
ing a text quickly in order to find specific information, e.g. figures or names. ...

Read the following text. then answer the guestions below:

3 Lt oot il ity Your heart IS I-ea"y a mus-
Lt et e cle. It's located a little to the
. Laft sutsclesinn ailery ;
[ i left of the middle of your
e chest, and it's about the
s polthiry Mty .

Lob pekmonsry ol size of your fist. There are
lots of muscles all over your
body - in your arms, in your
« Cecarnfior slery legs, in your back, even

Lalt Gemerary @iory

Deachicophnle Fms, —-

Buppiior vonn com

Rl prdmesiary fulury ———
Altdpatir paifis
Tsmianary tneh

—eemee Aufichz of 460t sbivm
Fight putemioegey i 47

it edsiryt o
Righi pegnmy pindy

in your behind. But this
muscle is special because
ol okt ver. of what it does - the heart
‘:uiij,;ﬂm sends blood around your
body. The blood provides
your body with the oxygen
and nutrients it needs. It

also carries away the waste that your body has to get rid of.

RIPUOGE Cfdai il
Erghit yeedincle

LED iy

famngiind By
s e voe - e
{rdarar veon e —

Adga

Your heart is sort of like a pump or two pumps in one. The right side of your heart re-
ceives blood from the body and pumps it to the lungs. The left side of the heart does
the exact opposite: it receives blood from the lungs and pumps it out to the body. By the
time you're grown up, your heart will be beating (pumping) about 70 times a minute.

How does the heart beat? Before each beat, your heart fills with blood. Then it con-
tracts to squirt the blood along. When something contracts, it squeezes tighter - try
squeezing your hand into a fist. That's sort of like what your heart does so it can squirt
out the blood. Your heart does this all day and all night, all the time. Every day, an aduit
heart pumps 2,000 gallons (7,500 liters) of recycled blood by filling and contracting.
The heart is one tough worker!
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After reading:

1- Explain to your partner the function of the heart.

2- Explain the relation between the heart and the lungs.

3- How does the heart beat?

4- Notice the verb with (s). Find them.

5- Find: adj, nouns, verbs that we collocate with the word heart. eg. Adj= sick heart /
noun=the location of the heart/ verb= the heart pumps.

6- Do the same to the following words.

D= GalloN. . oee e
C- DIO0T . o e

Lo (D Lo) 1= T U

Complete the following table.

‘yerb . |houn

Beat ~ P P T ALY
Contract S TR PRITRTS e s
Provide O P PP PP PP PPRTPRR:
Locate R L P P PP T
Bleed T LS SO S R
Waste S [T OO RO UP PP POS
Receive
squeeze

Which of the expressions in the text above mean?

1-Lots of or all OVET. .. .vvie i
20 Ko Yer- |110) 1 FRU TR PP PPPRI TR
3= APPIOXIMALION. ... vvvee i e
4- COVEIS WIE @IBa.....iivi ittt ettt
5- Amount of something.........ccoooviiiii

N.B.
Lots of (in formal) a lot of (formal)

Now answer the following questions:

1- Where is your heart located?
2- Where else can you find muscles in your body besides the heart?
3- Why do we need a heart?

English for | 14 0%
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4- Which organ(s) directly works with the heart?

« Write some sentences about yourself
e My family:

e What | like:

e What | hate:

o What | like about ...... :

e What | don't like about ........

Helping words and phrases to help you:

olliKe oo ldonotlike.........coeveiiininns
elam........... years old
o |attend ........ school

o | have.....brothers/sisters/ siblings

« Family members. Extended family/ nuclear family/ live in/ with/

e Work for/in Tam .........oeeenen a(job)

« Hobbies/reading/surfing the internet...

« Free time/ college schedule/common room/ library/assignments.
e What | think about .........
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