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Abstract  

This study aimed at investigating the influence of Cooperative Learning 

Strategy on Improving EFL Learners’ Communication Skills. To carry out 

this study, the researcher based on reviewing some vistas concerning the 

concept of cooperative learning in the Holy Quran, some models of  the 

Honored Sunnah, literature review and the related studies, adopted a mixed 

approach (quantitative and qualitative). Pre and post tests were used to the 

control and experimental groups before and after the intervention in order to 

evaluate the level of students’ oral production. A questionnaire was availed 

to lecturers' community which was used as a tool to investigate their views 

about cooperative learning. To that, an interview was also presented to 

some educational experts for shedding light on the importance of 

Cooperative Learning Strategy. Collected data were categorized and 

analyzed through qui-squire and SPSS program to answer the questions and 

verify the hypotheses of the study. The results of the study revealed that: 

cooperative learning is an effective technique in enhancing students’ 

speaking skills and fostering their positive attitudes to communicate in 

English. Moreover, the results showed positive interdependence among 

students through promoting their sociality, participation and self-confidence 

building mechanism when they interact with each other. In the light of the 

study results, it’s recommended that: teachers should be illuminated about 

the importance of establishing a close rapport among students’ groups 

through the application of cooperative learning activities to help them 

interact and practice speaking skills. Then future researches should be done 

experimentally to test out the applicability of the study findings and 

recommendations.       
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Abstract  

Arabic Version 

 المستخلص 

هʙفʗ هʚه الʙراسة لʱقʸي أثʛ الʱعلʦ الʱعاوني في تʧʽʶʴ مهارات الʵʱاʖʡ لʺʱعلʺي اللغة 

اعʙʺʱ الʰاحʘ في دراسʱه على عʛض Ǽعʠ  ،ولإنʳاز هʚه الʙراسة .أجʽʰʻة ؗلغة -الانʳلȄʜʽة

فة ّ ʛʷʺة ال ّʻ ُ ʶال ʧونʺاذج م ،ʦȄʛؔآن الʛعاوني في القʱال ʦعلʱم الʨفهʺǼ Șعلʱي تʱال ʙاهʷʺث  ،الʨʴʰال ʦث

ʽاً  ّʻʰʱة, مʽʺها والعالʻة مʽلʴʺقة الǼاʶراسات الʙراسة والʙالǼ لةʸقة الʽاً  وثʳاً  نهʢلʱʵقة  مȄʛʢال Șʽʰʢʱب

ʱس للʺʨʺʳعʧʽʱ الʹاʢǼة والʽʰȄʛʳʱة  )القʰلʽة والʰعǽʙة( ʙʵمʗ الاخʰʱارات الʷفهʽةالؔʺʽة والʨʻعʽة. اُ

سʙʵʱمʗ الإسʰʱانة ؗأداة مʱʶهʙ لʱقʦʽʽ هل هʻالʥ أثʛاً إʳǽابʽاً  ʧʽ؟ ثʦ اُ فة مʱʳʺع في خʢاǼةِ الʙارسِ

ʱل ʧʽرسʙʺوال ʧȄʛاضʴʺالʸعاوني.قʱال ʦعلʱة الʽʳʽاتʛʱاس ʧعة عʨʻʱʺة والʙʽالآراء الʺف ʧم ʙȄʜي م 

سʙʵʱمʗ الʺقابلة الʺȃʨʱȞة مع Ǽعʠ الʛʰʵاء الʧʽȄʨȃʛʱ لʶʱلȌʽ الʹʨء على أهʺʽة اسʛʱاتʽʳʽة  كʺا اُ

 ʧفʹلاً ع (Ȑكا) عȃʛار مʰʱة لإخʽالʺʱالاح ʦʽول القʙج ʛʰانات عʽʰال ʗل لِ ُ فʗ وح ِʻ ُ الʱعلʦ الʱعاوني. ص

ʱراسة والʙلة الʯاس ʧة عǼة للإجاʽاعʺʱم الإجʨة للعلʽائʸم الإحʜʴنامج الʛاتها.  بʽضʛف ʧم Șُقʴ

ʛّ في تʧʽʶʴ مهارة الؔلام ال ومʕثِ ّ تعʜȄʜ الʴالة الإʳǽابʽة لȐʙ و  أʣهʛت الʱʻائج أن الʱعلʦ الʱعاوني فع

الʢلاب للʨʱاصل عʛʰ اللغة الإنʳلȄʜʽة. ؗʺا أʣهʛت تʨافقاً إʳǽابʽاً للʢلاب بʛʱقʽة الʶلʨك الاجʱʺاعي 

ة، وآلʽة بʻاء الʲقة Ǽالʻفʝ عʙʻما یʱفا . وعلى ضʨء نʱائج الʙراسة, علʨن مع ǼعʹهǼ ʦعʹاً والʺʷارؗ

 Șʽʰʢخلال ت ʧلاب مʢعات الʨʺʳم Ȍوس ȑʨق ȋاȃر ʝʽة تأسʽʺأهǼ ʧʽʺِالʺعل ʛȄʨʻʱب ُʘاحʰأوصى ال

أنʢʷة الʱعلʦ الʱعاوني؛ وذلʥ لʺʶاعʙتهʦ للʱفاعل ومʺارسة مهارة الؔلام. وȄقʛʱح  الʰاحʘ عʺل 

  لʽه مʧ نʱائج وتʨصʽات. إʰʱار ما تʨصل الʺʙȄʜ مʧ الʙراسات الʽʰȄʛʳʱة لʺعʛفة واخ
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