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Abstract

This study aimed at identifying the influence of using English language
phonological features on developing L2 students’ oral communication skills.
It has adopted experimental and descriptive methods as well as qualitative
analysis by using statistical techniques (SPSS). The sample of study was (30)
students who has been exposed to the test and (42) university teachers who
responded to the questionnaire. University teachers confirmed and reinforced
the statements of questionnaire (see tables 4.10, 4.13, 4.14). The study has
come up with some of main findings that most study subjects are weak in
speaking skills. (see tables 4.5, 4.6, 4.7, 4.8, 4.9, 4.10, 4.11, 4.12, 4.13, 4.14)
and (the diagrams of students’ sound spectrums 4.1 to 4.30 for the features of
students’ voices). Moreover, using of phonological features bring L2 students’
closer to a native English speaker (see native speaker’ sound spectrums No.
4.1a/ 4.2a and students’ sound spectrums No. 4.1 to 4.30). The study offered
some important recommendations that university students face a big challenge
in using English language phonological features (Linking, intonation, stress,
etc.) therefore, the teaching of these features should start from the secondary
level as a base for a university in addition to that teaching phonics from the
very beginning enable the L2 students not to develop bad habits and fossilized
errors furthermore university teachers should expose L2 students to the
sounds of English native speakers by using modern technologies such as
videos spectrograms, etc. Beside that L2 students lack of natural language
environment or language situation where could interact freely. Rooms are
artificial, there for, they should need more real situations such as English
language educational clubs. Some suggestions for further studies were

proposed.



dul ) Jalitiua

e 4l Al seall aUaill adle alasiinl il e el ) A jall o8 cdan
el Al Jall e ) | A6 330K A V) Al oy gl el JlatVl <l jlga sk
iS5 liball Jladl (SPSS) Abany) 4@l alasinly o il didailly on 2l 5 i dl)
o 1slal Lol Lujae 425 JLisd s je cpdll QO (g die 30 (e Al die
Gl V) paibads 3l Lagd @bl 4 2l de gaaall Slaa ) diladll G 8 Ol
<l e 5 (lagill 5l yull) dgedad i) <l gually (el saall 5 Caal gaall)  Apaail
gl gl A leaia uand @llia S arall LAY 5 Ll LEaY) o 40 ad) & cdgall
i gall il ladle g dundad sill g duadadll ) pead Al @bl i) e 2l S
it e caiS Sl il ey ) Al el Cilia 6 385 L) (5 siae g L) e Caela
Al COUa (ool dadlll JlaiV) <l jlga skl 85 555 dams o Al Ay Jalai¥) A0 gaaall Cilasdll
A8 shaial) Gl O jlge 8 ddpmia Al ol Gile g ge aliea () slgaal 2l LIS 4l
)s (414 413,412 411 41,49 48 47 46, 4.5) &, Jslaall I kil
&5 sl alail) madla alasind (), (Ul Ll zadld dailly 4,30 A 4,145 seall cilaladdll
4.1 Agsall Gl ) kil ) &Y Al caaatal) @ geall Cua e Ly i Gl Jaay
O3] Analall GO () Leie dagall Cila gl am Al il Cum e (4,28 4.1254.30
Slls (& aleay) s amall 55l ) Jie 4 ey A8 seall laud) aladin) ) S Laas
Gl ) 5 LS Aaalall J2aeS (5 6l (5 giall (e Taii O aag Cilandl 038 ailiad Gy
Al Gl ghat ade (e Al ARl 4 Rl ARl sl SaS Sae g A G )
Claaladl 8 4l 22K 2 5l Gl 1y ey ad cang @l e 5 0ke 5 jaaiall ¢Uaa¥l
3 3ea) 5 sonll Ao il e Apaad) ol alassindy 4 dasy) Aadlly (il ) ezl ) il 538
gla ¥l 5 Al )58 Al RIS 2 5lanW) Al oy o) 1) 5 & sal) ald
Al dpalail) Y] Jia dadly ST il ge ) A sall a5 dyay Jeldll dall Lplal)
Aldiaal) bl jall cila il any Gaalll Cpaca WS 4 JalaiY)



TABLE OF CONTENTS

Items Pages

Dedication i

Acknowledgement I

Abstract (English version) i

Abstract (Arabic version) WY

Table of contents Y

List of tables Vi

List of figures and diagrams vii

List of pictures viii
Chapter One

Introduction

1.0 Introduction 1
1.1 Background of the study 1
1.2 Statement of the research problem 2
1.3 Significance of the study 3
1.4 Objectives of the study 4

1.5 Questions of the study 5




1.6 Hypotheses of the study 5
1.7 Methodology of the study 6
1.8 Limits of the study and delimitations 6
1.9 Tools 6
1.10 Summary 6
1.11 Definitions of key concepts 7
1.11.1 Features 7
1.11.2 Segments 7
Chapter Two
Literature Review and Previous Studies
Part One 8
2.1 Literature Review
2.0 Introduction
2.1.1 Section One 8
2.1.1.1 Segmental Features 8
2.1.1.1.1 Airstream mechanism of consonant and vowels. 8
2.1.1.1.2 Assimilation in communication.
2.1.1.1.3 Types of assimilation 15

vi




2.1.1.1.4 Linking and intrusion (liaison)in communication. 16
2.1.1.1.5 Elision in communication. 17
2.1.1.1.6 Juncture in communication. 21
2.1.1.1.7 Quantitative reduction and qualitative reduction 24
2.1.1.1.8 The phonological shape of the plural morpheme. 26
2.1.1.1.9 The concept of intelligibility. 27
2.1.1.1.10 Communication and intelligibility. 31
2.1.1.1.11 Factors hindering intelligibility in communication. 31
2.1.1.1.12 Factors helping intelligibility in communication. 34
2.2 Section Two 42
2.2.1 Suprasegmental Features 42
2.2.1.1The nature of the stress. 42
2.2.1.2 Functions of stress in communication. 44
2.2.1.3 Week syllable. 45
2.2.1.4 Syllabic consonant 47
2.2.1.5 Degree of stress. 48
2.2.1.6 Word stress. 51
2.2.1.6.1 Content word 51

Vii




2.2.1.6.2 Complex word stress: 52
2.2.1.6.3 Suffixes that do not affect stress placement. 53
2.2.1.7 Sentence stress. 54
2.2.1.8 Communicative function of intonation. 58
2.2.1.9 Pitch and stress similarity and diversity. 59
2.2.1.10 Pith types. 61
2.2.1.11 Thought group. 63
2.2.1.12 The importance of thought group in communication. 66
2.2.1.13 Structure and recognition of thought group. 70
2.3. Section Three 75
2.3.1 Filler sounds 75
2.3.1.1 fillers in oral communication. 75
2.3.1.2 The concept of communication. 87
2.3.1.3 Features connected with voice 90
Part Two 100
2.4 Previous Studies. 100
2.4.0 Introduction. 100
2.4.1 categories of previous studies 100

viii




2.4.1.1 International studies 100
2.4.1.2 Regional studies 103
2.4.1.3 Local studies 105
2.5 Comments on the previous studies 106
2.6. Summary 107
Chapter Three
Research Methodology
3.0 Introduction 109
3.1 Research method 109
3.2 Population and Sampling 109
3.3 Procedures for safety 110
3.4 Procedure of data collection 110
3.5 Validity and Reliability of the Study 111
3.6 Procedure for pretest 111
3.6.1 Oral test 111
3.6.2 listening test 112
3.6.3 Written test 113
3.7 course content 115




3.7.1 Lesson plan 115
3.7.2 Presentation 115
3.7.3 Practice 115
3.7.4 Production 115
3.8 post-test Procedures 116
3.9 Questionnaire for university teachers 116
3.10 Speaking scoring method 116
3.11 Statistics 117
3.12 Summary 117
CHAPTER FOUR 140

Data Analysis, Results and Discussions
4.0 Introduction 118
4.1 Personal data 118
4.2 Question one and hypothesis one 119
4.2.1 Discussion and result of speaking test for segmentals 119
4.2.2 Discussion and results of written test for segmentals 123
4.2.3 Discussion and results of questionnaire for segmentals 124
4.3 Question two and hypothesis two 125




4.3.1 Discussion and results of speaking test for suprasegmentals 125
4.3.2 Discussion and results of written test for suprasegmentals 155
4.3.3 Discussion and results of questionnaire for suprasegmentals 157
4.4 Question three and hypothesis three 157
4.4.1 Discussion and results of written for fillers 157
4.4.2 Discussion and results of questionnaire for fillers 158
4.5 Summary 159
CHAPTER FIVE 160
Main Findings, Conclusions, Recommendations, and suggestions for
Further Studies
5.0 Introduction 160
5.1 Main Findings 160
5.2 Recommendations 161
5.3 Suggestions for further studies 162
5.4 Conclusions 163
Bibliography
Books 165
Papers

Web side

Xi




Appendices

Appendix (1): Test format 171
Appendix (2): Pre-Test Results 178
Appendix (3): Post-test Results 179
Appendix (4): Teaching schedule and test for data collection 180
Appendix (5): Questionnaire 182
Appendix (6): Letters and announcements 185

I. Letter for standardization of the questionnaire judgement
Il. Feedback of standardization
Iii. Seminar Announcement
Appendix (7): Seminars attendance sheet 190
I. First seminar attendance sheet
Il. Second seminar attendance sheet
Iii. Third seminar attendance sheet
Appendix (8): Diagrams 192
I. Overlapping of suprasegmentals
Ii. The interrelation between phonological features

lii. Analysis of consonant clusters

Xii




Appendix (9): Researcher’s CV 195
List of Tables
No Title Page
2.1 | RP vocalic system 14
2.2 | Degree of stress, position in the structure, Phonetic correlates, and | 49
examples

2.3 | Complex word stress. 53
2.4 | Rules of stress 54
2.5 | Using fillers 77
2.6 | Interpersonal function of fillers 86
2.7 | Voice qualities 92
3.1 | Speaking checklist for evaluating connected speech 114
3.2 | Free speech evaluation checklist in the use of intonation pretest result | 114
3.3 | Free speech evaluation checklist in the use of intonation posttest result | 114
4.1 | The age of the study sample 118
4.2 | Gender of the study sample 118
4.3 | Years of experience of study sample 119

List of figures and diagrams

Xiii




4.4 | Academic degree of the study sample 119
4.5 | Result of the speaking pretest of the aspects of connected speech 120
4.6 | Result of the speaking posttest of the aspects of connected speech 120
4.7 | Descriptive statistics of written pretest and posttest for segmentals, | 121
suprasegmentals and fillers
4.8 Mean and standard deviation of pretest and posttest for segmentals, | 122
suprasegmentals and filler
4.9 | Paired sample differences written pretest and posttest for segmentals, | 122
suprasegmentals and fillers
4.10 | Descriptive statistics of questionnaire for segmentals 123
4.11 | Free speech evaluation of intonation pretest result 154
4.12 | Free speech evaluation of intonation posttest result 154
4.13 | Descriptive statistics of questionnaire for suprasegmentals 156
4.14 | Descriptive statistics of questionnaire for fillers 158
No Title Page
2.1 Organs of Speech 9
2.2 The cardinal vowel chart. 9
2.3 Active articulators. 9
2.4 Passive articulators. 10

Xiv




2.5 Sounds of English 14
2.6 The prosody pyramid 42
2.7 The pronunciation pyramid 59
2.8 Pause and rhythmic unit in speaking 66
2.9 Pretonic goes down 73
2.10 | Pretonic goes up 73
4.1.a | Rising pitch movement for a native speaker 125
4.2.a | Falling pitch movement for a native speaker 125
4.1- Visual representation of pitch movement for students’ Pretest and | 127-
4.30 | posttest 153

List of pictures

No Title Page
2.1 Stress levels 62
2.2 Pitch movements 62

2.3 Filler sound 712

XV




