Chapter Two
Literature Review and Previous Studies

Literature Review :

2.0
Introduction :

This chapter consists of  two aspects one is frame work and another one is literature review and two features one is syllabus and the other is a vocabulary and the impact of acquisition so the researcher has to give a brief definition for them :
2.1
Definition of Syllabus :

The noun syllabus comes from the Latin word syllabus, meaning “list.” When you teach a class you may be required to make an outline of what you will expect the pupils to do in your class. That’s the syllabus. A syllabus could vaguely mention the topics that will be covered each week or it can be a detailed synopsis of every reading assignment, homework expectation, and exam question. Syllabus style is the teacher’s choice .
2.2
Syllabus (SPINE) :

The  Ministry of General Education - Sudan has brought out the Sudan Practical Integrated National English (SPINE) series with the support of British Council Khartoum. SPINE 1 is taught in class V and VI, SPINE 2 and 3 are meant for class VII and VIII respectively and SPINE 4-6 is taught at the secondary stage. The books aim at development of languages skills through communicative approach. The text (reading section) in each lesson is followed by several exercises of word building, grammar learning, practical use of language. To facilitate the teachers’ task of teaching English effectively, each pupil’s book is accompanied by a Teachers book. The introductory part of the book provides general guidelines for the teaching of the pupil’s book. After revision of previous learning, the teacher should proceed to the presentation stage, which is then followed by the presentation of new words, new structures and new letters. In the last two stages, that is, practice stage and production stage, teachers are expected to create situations to enable the pupils to practice the use of language and then to use it freely. The pupil’s book is divided into units and each unit is then divided into lessons. In the Teachers book, the objectives of each unit, both linguistic and non-linguistic, are first clarified and some suggestions for the teaching of the unit are provided. Thereafter, each lesson is taken up individually. The teachers are helped to know the objectives of the lesson and new words and structures to be taught. In the end, useful suggestions for handling the lesson and pupils are provided. In the higher classes, objectives are followed by a statement of language points, teaching suggestions and extension activities.

The pupil’s books as well as teacher’s books are indeed of very good quality. The presentation of lessons is based on the latest techniques of teaching and learning languages which emphasize mastery of language skills. The content of the reading text is quite relevant to the life of the Sudanese people. Besides language skills, the lessons included in the series have the potential to enhance the level of pupils’ general knowledge about the life of people in Sudan and other countries, festivals, developmental issues, environmental concerns, great personalities, etc. An attempt has also been made to introduce the pupils to England through the text as well as through exercises.
2.3
The impact of syllabus in vocabulary acquisition :

According to the development of English Language Learning and Curriculum Design,"  (DELLCD) English language series became a very important issue that affects education globally and in Sudan in specific, this study reports reasons behind the impact of vocabulary acquisition in SPINE 1, 2 and 3 which are  from SPINE series " . 

Here the study about the affects of the syllabus exactly in vocabulary acquisition .  

2.4
Definition of Vocabulary :

Vocabulary is the collection of words that an individual knows Linse,(2005:121).There are some experts who give definitions of vocabulary. Hatch and Brown, (1995:1) define that vocabulary as a list of words for a particular language or a list or set of word that individual speakers of language might use. Furthermore, in Webster Dictionary, (1985:1073), vocabulary is defined as a list or collection of words usually alphabetically arranged and explained or lexicon, stock of words use in language or by class, individual, etc. While according to Roget, (1980:1036), vocabulary is :-
a.
 A list of words often defined or translated.

b.
All the words of Language.

c.
Specialized expression which are indigenous to a particular field, subject, trade or subculture.
2.5
The importance of a vocabulary 
Wilkins, (1972) once said : 
-
"Without grammar, very little can be conveyed, without vocabulary, nothing can be conveyed." 

-
An extensive vocabulary aids expression and communication.

-
Vocabulary size has been directly linked to reading comprehension. 
-
Linguistic vocabulary is synonymous with thinking vocabulary. 
-
A person may be judged by others based on his or her vocabulary.

2.6
Types of Vocabulary :
According to Wilkins, (1972) there are many kinds of vocabulary such as :

2.6.1
Reading vocabulary

A literate person's vocabulary is all the words he or she can recognize when reading. This is generally the largest type of vocabulary simply because a reader tends to be exposed to more words by reading than by listening.
2.6.2
Listening vocabulary 

A person's listening vocabulary is all the words he or she can recognize when listening to speech. People may still understand words they were not exposed to before using cues such as tone, gestures, the topic of discussion and the social context of the conversation.
2.6.3
Speaking vocabulary 
A person's speaking vocabulary is all the words he or she uses in speech. It is likely to be a subset of the listening vocabulary. Due to the spontaneous nature of speech, words are often misused. This misuse – though slight and unintentional – may be compensated by facial expressions, tone of voice.

2.6.4
Writing vocabulary 
Words are used in various forms of writing from formal essays to social media feeds. Many written words do not commonly appear in speech. Writers generally use a limited set of words when communicating, for example :-
-
if there are a number of synonyms, a writer will have his own preference as to which of them to use .

-
he is unlikely to use technical vocabulary relating to a subject in which he has no knowledge or interest .
2.6.5
Learning vocabulary by reading

The way you learned very many of the words in your own language was by meeting them in the books and magazines you read. The context of a new word in a sentence or story was often enough for you to guess the meaning. Meeting the word again and again in your reading helped you learn it for use in your own speaking and writing. Doing lots of extra reading for pleasure - both fiction and non-fiction - is an excellent way to learn new English words, too. But choose books that you find quite easy to read. Difficult stories or texts that you struggle to understand will not help you to develop your vocabulary the natural way. But remember: to learn new words from reading you have to read A LOT!
Young children naturally learn to communicate through listening and speaking.  In order to make the transition to communicating through reading and writing, they need a large meaning vocabulary and effective decoding skills.  There is an abundance of research evidence to show that an effective decoding strategy allows students not only to identify printed words accurately but to do so rapidly and automatically (Pikulski and Chard,2003).  Given the focus of this paper, we will not attempt to review the rather complex topic of developing fluency.  However, we do feel it is important to briefly address one aspect of decoding that is crucial for beginning readers: high-frequency.
2.6.6
Learning vocabulary by writing :
Writing is a productive skill in the written mode. It too complicated than it seems at first, and often seems to be the hardest of the skills, even for native speakers of a language, since it involves not just a graphic representation of speech, but the development and presentation of thoughts in structured way. 
Writing is one way of providing variety in classroom procedures. It provides a learner with physical evidence of this achievements and he can measure his compliments the other language skills. A sentence is the base of an article. So she/he should being his writing with sentences. For example, translation is sentence pattern exchanging, and text shortening and rewriting. It helps to understand the text and write compositions. It can foster the learner's ability to summarize and to use the language freely Nunan, (2003) .
2.7
Communication Ways :
Thorn Bury, (2005, P129) pointed that interactive communication refers to the ability of candidate to interact with the inter locution and the other candidates by initiating and responding appropriately and the required speed and rhythm to fulfill the task requirements. 

A communicative approach refers to a method of language teaching whereby pupils a language through communicating. It focuses on the learners ability to communicate in the target language meaningfully, fluently and appropriately.

A communicative activity refers to an activity that encourage pupils to use language and interact with people. It focuses on the communication skills.

A communicative activity can be a pair ,  group work activity , and  class work activity.

2.7.1
Classroom Activities :
According to the National Reading Panel  (NRP) (2000) :- 

2.7.1.1Benchmarks

-
ability to interpret literal and figurative meanings of idioms.
-
ability to research origins of idioms.
2.7.1.2Grade level

Kindergarten and above.
2.7.1.3Grouping

-
whole class.
-
small group or pairs.
2.7.1.4Materials

-
small plastic toy horses.
-
drawing paper.
-
crayons or markers.
-
dictionaries

2.7.1.5Animal idioms

An idiom is a phrase or expression in which the entire meaning is different from the usual meanings of the individual words within it. Idioms are fun to work with because they are part of everyday vocabulary. Students enjoy working with figurative meanings, as well as imagining possible literal meanings for the expressions. They also enjoy finding out about the origins of idiomatic expressions, some of which are very old. Introducing idioms by topic can make them easier for students to remember. This sample lesson model focuses on introducing idioms that make use of animals or animal comparisons.
2.7.1.6 Explanation

Tell students that an idiom is an expression that cannot be fully understood by the meanings of the individual words that are contained within it. The meaning of the whole idiom has little, often nothing, to do with the meanings of the words taken one by one. Point out to students that idioms are often used in writing or speech to make expression more colorful and that some of the most colorful English idioms make use of animals or animal comparisons. Explain that many idioms have interesting origins that may not make literal sense to us today, but made perfectly good sense during the times in which they were coined.

Tell students that the expression "to hold your horses" is an idiom. Demonstrate its literal meaning by holding a bunch of small plastic toy horses in your hand. Tell students that when someone tells you "to hold your horses" it would be silly to think that they wanted you to hold a bunch of horses in your hand. The whole expression "to hold your horses" actually means "to slow down, wait a minute, or be more patient." For example, if you were impatiently waiting for your sister to get off the phone, your sister might say to you, "Hold your horses. I'll be off the phone in a minute!"

Tell students that "to be raining cats and dogs" is another idiom. Ask students whether, if someone said it's "raining cats and dogs," they would expect to look up and see animals falling from the sky. Then explain to them that "raining cats and dogs" is used to describe when it's raining really heavily or really hard. Ask volunteers to describe a time they remember when it was "raining cats and dogs".

Ask students to draw pictures of the literal meaning of either "to hold your horses" or "to be raining cats and dogs." Then have them take turns showing their illustration and using the idiom correctly in a context sentence.

2.7.1.7Collaborative practice

Tell students that they are going to work together in groups to make              a drawing of an animal idiom's literal meaning and then act out its real, or figurative, meaning. They will see if the drawings and skits they make provide enough information for their classmates to figure out what the idiom really means. To begin, select a group of three students to demonstrate the activity. Tell this group that their idiom is "to let the cat out of the bag" and that this idiom means "to give away a secret."

Divide the group tasks as follows: One student will draw the idiom the way it would look if it meant literally what it said: by drawing a sketch of a cat leaping out of a paper bag. This student labels the drawing with the idiom, "to let the cat out of the bag." The other two students develop a brief skit about the figurative meaning of the idiom: "to give away a secret." For example, they could develop          a simple scene where someone finds out about a surprise birthday party, because a brother or sister gives it away beforehand. The last line could be: "You let the cat out of the bag."
When the group is finished, have them show the idiom's literal meaning in the drawing, and then act out its figurative meaning in the skit. Have the group challenge their classmates to guess the idiom's figurative, or intended, meaning and then correctly use the idiom in a sentence: Nancy let the cat out of the bag when she told Nick about the surprise birthday party. When the whole class has understood how this activity works, assign a different animal idiom, with its figurative meaning, to other groups of students. Each group then works out its plan for making the drawing and acting out the skit. Have the groups take turns demonstrating their idioms to the class, so the class can guess the idiom's figurative meaning and use it in a sentence.

2.7.1.8 Practical classroom ideas to support vocabulary    development :
The following suggestions have been generated by teachers from the Foundation Stage and across key stages 1-3 who took part in a vocabulary development workshop.

Help pupils to extend vocabulary through whole class and guided group work by:

-   
Planning for the introduction of new vocabulary. You could indicate on short term plans where and how new vocabulary will be introduced.
-
Encouraging “word of the day”. You and the pupils identify a new word each day and attempt to use it in context as many times as possible.

-
Modeling specific reading strategies to develop vocabulary, for example drawing on analogies (rain, snow, sleet) or word families (either linked to spelling patterns or meaning).

-
Exploring prediction of story and dialogue through either the use of textless picture books or the masking/covering of a specific piece of dialogue or text.

-
Pre-teaching vocabulary before meeting it in a text, for example key words such as technical terms, or words in unfamiliar contexts.

-
Developing the role of the class novel to enthuse and engage children in reading and to extend and introduce new vocabulary.

-
Checking understanding of vocabulary meaning through targeted questioning particularly in guided reading and writing sessions.

-
Providing clear objectives for developing vocabulary, for example giving pupils four words and asking them to use them during the lesson.

-
Modeling a piece of writing in front of the class, explaining and verbalizing vocabulary choices as you go.

-
Using guided writing sessions to support small, targeted groups to review a piece of writing and challenge vocabulary choices made.
Encourage  pupils to develop vocabulary during independent tasks by:
-
Promoting the use of dictionaries, thesauruses and spelling investigations to extend the range of words used.

-
Giving pupils a vocabulary notebook in which to record unfamiliar or newly discovered words which can be stored until they need to use them.
-
Playing word games to extend and challenge understanding of vocabulary, for example exploring words in other curriculum areas (e.g. a foul in sport and other meanings and usages), or identifying and focusing on words which act as more than one part of speech (e.g. address (noun) and address (verb)).
-
Developing and extending independent reading experiences, for example, you have a ‘special set’ of books by the same author or text type of class novel. The pupils recommend and swap books from the set and then discuss through a reading circle.
-
Encouraging reading partners/buddies to talk about books read, to ask questions and make recommendations. This could effectively be run across year groups or with targeted specific groups.

-
Encouraging pupils to use the learning environment to support independence by making sure they know where to find resources and prompts.

Develop vocabulary through the use by:
-
Encouraging pupils to compose and edit on screen, using word processing tools such as dictionary and thesaurus.

-
Showing a short film (e.g. BFI story shorts) without sound and asking pupils to discuss what dialogue they would expect to hear.

-
Showing a scene from a film without sound and asking pupils to use the facial expression to determine emotion. They could then add thought bubbles to the image on the Interactive Whiteboard.

-
Using Digi-blue cameras to create a short film or take stills to produce promotional material. Pupils would be encouraged to produce a storyboard and write a script using appropriate language to the task.

-
Promoting online book communities to establish the top ten reads as recommendations for the class or school.
Using talk to support vocabulary development by :

-
Encouraging the use of talk or response partners whereby pupils can share and orally rehearse ideas before writing.

-
Asking pupils to provide verbal feedback in response to a piece of writing or question.

-
Establishing a role play/drama area to develop confidence and functional language skills, for example linked to a travel agents, café, or post office.

-
Using drama to encourage pupils to use unfamiliar vocabulary in ‘safe’situations to prompt a response and discussion of dialogue used.

-
Developing STOP REWIND activities whereby pupils have       a catch phrase to interrupt read aloud sessions to ask about the meaning of words and phrases.

Create a language rich environment which supports vocabulary development by :
-
Providing a range of quality texts and text types that link to and extend the pupils’ interests.

-
Creating interactive working walls/displays so that pupils can capture new, exciting and unusual vocabulary for later use.
-
Displaying whole class vocabulary choices, for example by using images of the pupils, with speech bubbles showing good examples. This could be populated by you or the pupils and regularly updated with links to specific themes or texts.
2.8
The Teachers' Role in Vocabulary Acquisition :

Teacher’s Roles Several roles are assumed by teachers in CLT; these are determined by the view of CLT adopted. In support of Harmer’s principle, (1987) and Breen and Candlin’s theory, (1980) about CLT teacher’s potential role, the teacher’s roles in the lesson were accessed from the following four aspects : 
2.8.1
Initiator
In Presentation 1, the teacher taught four new words. In Presentation 2, she imparted six abstract nouns. In pair-work five adjectives were introduced. In the role-play, the two adjectives describing people’s personality were presented. All in all, in the lesson she taught the pupils seventeen new words, passing on new knowledge of target language to them. She carried out the basic function of CLT teacher well on the whole.
 
2.8.2
Organizer 
One of CLT teacher’s important responsibilities is to organize the communicative activity. CLT teacher plays a vital role in classroom communicative activities although he or she talks less. In fact, the success of a classroom activity, to a great extent, depends upon the teacher’s organizing capability. Before the lesson, the teacher made an elaborate layout and a considerate amount of organization about the lesson in advance. She had a clear understanding of each step in the lesson, ranging from Presentation 1 to Homework. During the lesson, she combined each step together naturally. The whole lesson proceeded smoothly. It was worthwhile to mention that she made great efforts to create authentic and vivid communicative environment and activities relating the language form to language leaning. These classroom activities, such as describing the pupils’ own hand shapes and predicting their partners’ fates, were based on the pupils’ needs and interests, which to a great extent, motivated the pupils’ interest in what they were learning. 
 2.8.3
Director
 Directing students’ performance and classroom practice is also CLT teacher’s fundamental task. Guidelines for classroom practice Littlewood, (1981), Finocchiaro and Brumfit (1983) suggest that during a classroom activity the teacher monitors and encourages the inclination to supply gaps in lexis, grammar and strategy but notes such gaps for later commentary and communicative practice. Sometimes the teacher assumed the responsibility of a director well in the lesson. When the pupils prepared for the role-play, she offered them some advice and assistance when necessary. However, observation showed that she did not give enough explanations to the pupils when introducing the abstract word--regulation in Presentation 2. The pupils still felt confused about the meaning of an abstract word even if dictionaries offered its basic definition and helpful example sentences. In addition, in the role-play the teacher gave them the instructions only once, which maybe resulted in a few pupils’ misunderstanding. 
2.8.4
Facilitator
Teachers in communicative classrooms will find themselves talking less and listening more, becoming active facilitators of their students' learning. Facilitator means facilitating the process of learning, to make learning easier for students, to help them clear away roadblocks, to find shortcuts, to negotiate rough terrain. In the lesson the teacher sometimes fulfilled a responsibility of being an active facilitator well. She stimulated the pupils’ intrinsic motivation by setting up the vivid communicative activity –role-play rather than telling them about the meanings of the words .
Previous Studies :
Osman, (2002) investigated variables responsible form stimulation of oral communication  fluency in the EFL in four Sudanese universities. The study surveyed  the intensity and effectiveness of the students' exposures to speech provoking visual stimuli and task and interesting activities that contribute to the language content. The study reached a conclusion that students reluctance to oral contribution can be attributed to following reasons : lack of proper stimulation based on interesting authentic context, poor interactive linguistics in put, a large classes and teachers centered mood of instruction. In his study "An analysis of the Sudan Practical Integrated National English text book (SPINE III), Mohmad, (2001) evaluated SPINE in terms of its objectives, content, practice, illustration, and format at basic level in Aljazeera and Khartoum state. The study concluded that the book is not an ideal one and important should be leveled concerning the content, practice, illustration and format. Another conducted by Kim Hym Sook, (2003) aimed type of speaking assessment task used by Korean junior secondary school English teachers and the ways in which those assessment were administrated, it investigate Korean EFL classrooms which affect assessment of speaking. The conclusion is reached that although Korean teachers need to have assistance and encouragement to try new ways of communicative assessment in their EFL classrooms, they need to make themselves aware of the shift in social and educational needs and to make conscious and persistent efforts to introduce more communicative speaking assessment in spite of practical difficulties. Ali, (2004) investigated the teaching of English alphabet in Sudan through SPINE in Khartoum basic schools it aimed to check the method of teaching followed by SPINE in teaching English alphabet, in terms of teaching, reading and writing English alphabet. The study reveled that SPINE don’t follow and appropriate method in teaching English alphabet and teachers did not received adequate training to teach English alphabet. 
Kamal, (2004) aimed to investigated the errors tense committed by secondary school students in Khartoum. The study found that SPINE is poor in terms of teaching grammatical points and tradition.    
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