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Preface 

Quran Verse: Allah the Almighty said: (O mankind, indeed we 

have created you from male and female and made you peoples 

and tribes that you may know one another. Indeed, the most 

noble of you in the sight of Allah is the most righteous of 

you.Indeed,Allah is knowing and acquainted). 
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Abstract 

This research investigates the role of the reading literary texts 

reflecting Sudanese cultural diversity in raising the Sudanese students’ 

cultural awareness and reinforcing Sudan’s national unity in diversity. 

Sudanese university students of English are of various diversified cultural 

backgrounds. English reading comprehension curriculum has to be based on 

the accumulated aspects of Sudanese cultures to assist the enhancement of 

the students’ cultural diversity. The study adopts analytical descriptive 

method by employing a questionnaire administered to 80 4th year students of 

English, Department of English, college of languages, Sudan University of 

Science and Technology (SUST) and 40 Sudanese university teaching staff, 

lecturers and Ph.D. holders of English. Data gathered was analyzed by using 

statistical package for social sciences (SPSS). An interview has also been 

conducted where five interviewees were been interviewed and the data 

obtained was recorded, typed and analyzed. Results demonstrate a 

significant direct statistical relationship between the reinforcement of 

Sudanese cultures as that of ethnicities, gender, Nomads and Bedouins, 

indigenous languages, types of food and clothing and integrating them into 

the English reading comprehension syllabus in order to raise cultural 

awareness among undergraduates. The research comes up with a number of 

recommendations as that the various aspects of the Sudanese diversified 

cultures have to be integrated within the reading literary texts in order to 

raise Sudanese cultural awareness. Suggestions for further studies to be 

carried out on other language skills as that of listening, speaking and writing 

skills. 
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 ال����ل� 

 .الأدب'ة في رفع ال�عي ال#قافي لل لاب لق�اءةان��ص اول ه�ا ال��� ال�ور ال�
 تل��ه ی��

ل3ا ت��34ه م1  الأدب'ة في رفع ال�عي ال#قافي لل لاب ته�ف ال�راسة ل�-'ان دور ن��ص الق�اءة

ف الأوجه ال#قا@'ة ال?�دان'ة ال�53لفة ودورها في تع>=> ال�ح�ة ال��9'ة وس: 9لاب ال8امعة �536ل

ت-�E ال�راسة ال�3هج ال�صفي ال��لHلي في ت�لHل ال-'انات ال�ي ج3عE . اع�اقهC وه�=اتهC ال#قا@'ة

م1 ) 40(وال�ي أج�=E لع�د  (SPSS)ع-� الاس��انة 6اس��5ام ال�>م الإح�ائ'ة للعل�م الاج�3اK'ة 

� وال���Zراة وZ�لY وزعE على ع�د H�?ة ال8امعات ال?�دان'ة م1 ح3لة ال3اج�م1 9لاب ) 80(أسات

ت�صلE ال�راسة إلى . الف�قة ال�ا6عة 6^ل'ة اللغات جامعة ال?�دان للعل�م وال�[��ل�ج'ا اللغة الان8لH>=ة

ع�ة ن�ائج وال�ي م1 أه3ها أن ت-�ي الأوجه وال3^�نات ال#قا@'ة ال?�دان'ة ال�53لفة م#ل الإث�'ات وال��ع 

ل3ل�c وت�H34ها في م�هج الق�اءة الان8لH>=ة یلعb وال-�و وال�حل واللغات الأصل'ة وأن�اع الأ9ع3ة وا

ل لاب ال8امعات ، 3Zا ت�صل ال��� إلى الع�ی� م1 ال��ص'ات في رفع ال�عي ال#قافي دوراً هاماً 

ض�ورة دمج ال3^�نات وال�5ائh ال#قا@'ة ال�53لفة لل#قافات ال?�دان'ة 3Z^�ن : نل�5ها في الآتي

وأوصE ال�راسة 46�ورة إج�اء م>=� م1 ال���ث . 6ال8امعة أساسي ض13 م�هج الق�اءة الان8لH>=ة

 .على ال3هارات اللغ�=ة الأُخ�k م#ل مهارات ال?3ع وال53ا�9ة وال[�ا6ة
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1. Cultural Diversity: the differences among people because of racial or 

ethnic backgrounds, language, dress and traditions, Your Dictionary 

(2015). 

2. Metacognitive theory of reading: which is based on the control of 

manipulation that a reader can have on the act of comprehending a 

text, emphasizes the involvement of the reader’s thinking about what 

he is doing while reading, Omaggio (1993). 

3. Cultural responsive classroom management: a five-part concept 

derived from the literature on culturally responsive pedagogy, 

multicultural counseling and caring, Weinstein Tomlinson, Clarke and 

Curran (2004). 

4. Classroom management: refers to those activities within which 

effective teaching and learning can occur (Martin &Sugamman, p. 9, 

1993). 

5. Syllabus: the syllabus is a plan for an entire course. The plan typically 

includes the goals and / or rational for the course, topics covered, 

resources used, assignments given, and evaluation strategies 

recommended. Occasionally syllabi might also include learning 

objectives, learning activities and study questions, George J. Posner 

(1972). 

6. Diversity education: providing microscopic perspective to analyze 

identities, discriminations and power asymmetries critically co-

existing at a given school and, secondly, promote changes which 

“normalize” heterogeneities and hybridities among and between 

pupils, parents and teachers, (Brew – Ster et al. 2002). 
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