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Abstract
Compensating absence of EFL communicative situations outside
classroom contexts is a challenge for EFL teachers especially in Sudan.
Thus, the study aims at finding out teaching and learning strategies and
techniques for maximizing learners’ engagement in classroom interaction
through creating meaningful and realistic situations. It also focuses on
finding out strategies for dealing with the difficulties which normally
occur. The study uses the descriptive analytical method. A questionnaire
and an observation checklist are used as tools for data collection. The
SPSS and Excel are used to analyze the data collected. The study has
shown that poorness of classroom interaction results from the ignorance
of using social interaction activities (role-play, dialogue, discussion,
simulation and improvisation). Also, English language content is not
connected with the situations of students daily lives. Students perform
classroom tasks that do not prepare them for actual language use.
Teachers are unaware of the criteria of socializing classroom activities. In
addition, English language class do not follow the strategy of teamwork
interaction. In the light of these results, the study recommends that social
interaction activities should be utilized for classroom interaction in
accordance with everyday students™ situations. Interesting learning
materials should also be so designed that they match daily students
interests. Student should be encouraged to bring to the classroom
whatever situations that represent their cultures, interests or needs.
Students should be so arranged that they face one another. In abidance
with team learning, students should be grouped in consideration of
mixed ability and ties of friendship. Teachers should also assign
homework that involves specific tasks such as speaking with person/s

outside the classroom or listening to a radio or a T.V program.
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Definition of Terms

Conceptual Definitions

The following conceptual definitions are defined according to Longman
Dictionary of Applied Linguistics (Richard & Schmibt, 2002).

1- Classroom Interaction

The pattern of verbal and non-verbal communication and the types of

social relationships which occur within classroom.
2. False-beginner

(in language teaching) a learner who has had a limited amount of
previous instruction in a language, but who because extremely limited
language proficiency is classified at the beginning level of language. A
false-beginner is sometimes contrasted with true beginner i.e. someone

who has no knowledge of the language.

Operational Definitions

1. Classroom Interaction

The researcher adopt the conceptual definition as operational.

The pattern of verbal and non-verbal communication and the types of

social relationships which occur within classroom.
2. False-beginner

(in language teaching) a learner who has had a limited amount of
previous instruction in a language, but who assigned in advanced level. In

other words, his knowledge does not match level in which he is in.
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3. Realistic Situations

Refer to daily real communicative situations that encounter EFL students

outside classroom context (real world).
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Abbreviations
L1: First Language (mother tongue)
L2 : Second Language
EFL: English as a Foreign Language
ESL: English as a Second Language
ELT: English language Teaching
ELLs: English Language Learners
n.d: no date

G: group
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